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District and School Mission/Vision Statements 

“Empowering Every Child Every Day” 

Newhall School District Mission Statement  

Newhall School District students will become global citizens who think critically, solve problems, 

persevere, embrace diversity in people and viewpoints, and have a passion for learning and the 

arts. We will: 

● Collaborate and build on each other’s strengths. 

● Innovate for the future. 

● Persevere through new and challenging learning opportunities. 

● Excel and continuously strive for improvement. 

 

Meadows Elementary School Mission Statement  

 
Meadows Mission Statement 

  

It is the mission of Meadows School that every student will be provided rigorous and meaningful 

learning experiences that are facilitated by staff members who have a shared commitment to 

academic excellence. All students will reach their highest potential as they are empowered to 

become accepting, productive, problem solving life-long learners. 

  

Meadows Vision Statement 

  

Meadows School leads in creating an academically rigorous and positive school climate. 

  

Teachers educate, facilitate, and inspire the mastery of California State Standards in student-

centered classrooms that result in all students reaching their highest potential. 

  

As an outcome, Meadows‘ students: 

▪ Are well informed about their progress towards standard mastery, 

▪ Take responsibility for their own learning, 

▪ Utilize varied learning strategies, 

▪ Effectively problem solve social situations, and 

▪ Experience the highest level of academic success. 
 

Scholarly, Teamwork, Academics, Respectful, Safe 
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School Demographics/Profile 
 

Meadows School is located in Valencia, California and is one of ten schools in the Newhall 

School District. Located in a well-established neighborhood and adjacent to a city park, the 

Meadows‘ school community exemplifies the traditional values of honesty, responsibility, hard 

work, and excellence. Our staff, combined with the efforts of countless volunteers, creates a 

culture that is caring, student-centered and focused on excellence. Meadows Elementary 

School opened in 1975.   

 

Meadows has experienced a steady and sustained increase of student enrollment over the past 

three years, resulting in a total of 708 TK through 6th grade students being served in 27 regular 

education classrooms, and 3 SDC, special education mild-moderate special day classrooms. 

During the 2019-2020 school year, students in the SDC program participated in the 2nd year of 

the Inclusion Program, included in learning experiences with their general education peers as 

appropriate for their learning goals. Most students live within the Meadows School boundaries; 

however, 28% of students (204) attend Meadows as a result of inter-district and intra-district 

approved transfer requests. Eighteen different languages are spoken by students and families 

of Meadows.  

School Demographics/Profile 2019-2020 

 

School Population       720 students 

English Language Learners 3.95 

White 50.7% 

Asian 4.4% 

Hispanic or Latino 33% 

Two or More Races 5.3% 

Black or African American 1.4% 

Socio-Economically Disadvantaged  15% 

 

The data for school demographics for the 2020 school year has changed. Part of our school 

populations attends a Distance Learning Academy and part of our school attends a Hybrid 

Academy. The total enrollment and data will be uploaded to CBEDS in the fall of October 2020. 
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For the 2020-2021 school year, it is anticipated that Meadows Elementary School staff will 

include:  

 

Administration ● 1 Principal – Full Time 

● 1 Assistant Principal –Part Time (2.5 days) 

Office Staff ● Office Manager – Full Time 

● Office Assistant II - Part Time 

● Community Outreach - Part Time 

● Health Assistant - Part Time 

Classroom Teachers ● 27 General Education Teachers – Full Time 

● 4 Special Education Teachers – Full Time 

● 3 Itinerant Orchestra Teachers – .5 days per week 

● 1 Itinerant Art Teacher – 1 day per week 

Intervention Staff ● 1 Curriculum Specialist- Part Time (Teacher .45) 

● 2 Behavior Support Specialists (BSS)– Full Time 

Special Education Staff ● 1 Psychologist- Part Time (2.5 Days) 

● 1 Resource Specialist (RSP)– Full Time  

● 1 Speech and Language Pathologist- Full Time 

● 3 Special Day Classroom  (SDC)Teachers – Full Time 

● 6 Instructional Aides – Part Time 

● 1 Adaptive PE (APE) Specialist- Part Time 

Other Support Staff ● 2 Counselors- Part Time (2.5 full days) and (1 full day) 

● 1 Library/Media Technician – Full Time 

● 1 Support Technician- Technology- Full Time 

● 6 Safety Supervisors 

● 1 Day Custodian 

● 2 Night Custodians 

● 2 Cafeteria Staff 

 

The Meadows school community is proud to be a part of a long tradition of excellence in 

the Newhall School District. One of the ways that we continue to measure our school‘s 

performance is through the new California School Dashboard (caschooldashboard.org). 

The Dashboard is an online tool that shows how local educational agencies and schools 

are performing on the state and local indicators included in California's school 

accountability system.  

 

California's new school accountability system provides a more complete picture of how 

schools are meeting the needs of all students. There are three important advantages to 

California's new approach:  

 

● More than a single number: The multiple measures of student success define a quality 

education more broadly than a single test score. 

● Equity: There is an increased focus on identifying and addressing disparities among 

student groups 

about:blank
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● Support for Local Decision Making: State accountability tools provide information to 

support local planning process around improving student performance. 

 

The state indicators are based on data that is collected consistently across the state from 

districts through the California Longitudinal Pupil Achievement Data System (CALPADS) and 

testing vendors. The state indicators that are measured for elementary schools are: 

 

● Academic Indicator (reported separately for English language arts/literacy and 

mathematics assessments) 

● English Learner Progress 

● Suspension Rate 

There are five performance levels to indicate a school‘s performance in each of the state 

indicators.  Schools strive to be in the green and blue performance levels.  

 

The following data is from our Meadows‘s Fall 2019 California Dashboard Report:   

 

 
 

 
 
In 2019, our total enrollment was 720 students, with 15.8% of all students socioeconomically 
disadvantaged, 3.9% English Learners and 0.6% foster youth.  Based on the California 
Dashboard data, our student scores were high in both ELA and Math compared to student 
scores across the state. In ELA, students averaged 62 points above standard, and maintained 
2.5 for All Students, with no student groups scoring in the red performance level. In Math, 
students averaged 54 points above standard, an increase of 6.6 for All Students, with no 
student groups scoring in the red or orange performance level.    
 
The Student Groups that demonstrated significant growth in ELA were our English Learners and 
Students with Disabilities. For the English Learners, in English Learner Progress, the data 
showed 47.6 % of all students making progress towards English language proficiency 
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Disabilities were 28.7 points below standard, an increase of 27 points from the year before.  
This data represents 64 students.    
 
The Student Groups that demonstrated significant growth in Math were our Socioeconomically 
Disadvantaged and English Learners. The Socioeconomically Disadvantaged student group‘s 
growth is documented within the blue indicator, 20 points above standard, an increase of 36.9  
points. The Students with Disabilities student group‘s growth is documented within the yellow 
indicator 31.3 points below standard, an increase of 27.6 points for 64 students. Our English 
Learners and Hispanic students scores also are documented within the blue indicator.  For ELs, 
they scored 16.6 points above standard and for Hispanic students, they scored 45.4 points 
above standard, an increase of 18.5 point.  
 
It is important to note that the Students with Disabilities student group moved to a yellow 
indicator score in ELA by increasing their score of 28.7 points below standard and increased 
this by 27 points, and improved their score in Math by increasing their score by 27.6 points from 
the previous school year. This student group continues to be an Area of Growth for us and will 
continue to be the focus of the Inclusion Program during the 2020-2021 school year. It is also 
notable that Meadows was recognized by the state of California for increases in student sub 
groups including students with disabilities, English Learners, Hispanic, and Socioeconomically 
Disadvantaged students.  Every subgroup increased their academic score yet, chronic 
absenteeism is another area of focus and growth.  
 
Our overall CAASPP scores in math and ELA have consistently increased for the past three 
years; however, our English Learners and Students with Disabilities continue to be our students 
who require the most support.  
 
The work of the Instructional Leadership Team during the 2020-2021 year will focus on our Tier 
1 instructional practices, with an emphasis on success criteria and student status, inclusive 
practices, and integrated and designated English Language Development instruction in the 
digital environment. The refinement of these practices will likely result in all student groups 
passing with an 80% or above proficiency on all ELA and math chapter/unit post assessments, 
and the 2020-2021 CAASPP assessment.  
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Our chronic absenteeism rate is an area of growth for us, our rate increased from 0.7% to an 

overall 4.9% of our students who were chronically absent. It is our Socioeconomically 

Disadvantaged, and Students with Disabilities who scored in the orange performance level. The 

student group in greatest need of support is our Students with Disabilities as 11.9% were 

chronically absent, a 0.8% increase and Socioeconomically Disadvantaged as 8.7% were 

chronically absent, a 0.6% increase. We will examine and revise our current attendance 

incentives to include a focus on our Socioeconomically Disadvantaged, and Students with 

Disabilities.  

 

While our suspension rate declined 0.3% from the previous year, 1% of our students were 

suspended at least once. This included one student last school year.  It is our White students 

that scored in the yellow and Students with Disabilities who scored in the orange performance 

level. The student groups in greatest need of support are our Students with Disabilities, 5.9% 

were suspended, a 0.1% score maintained. During the 2018-2019 school year, our PBIS team 

was in year one of implementing PBIS structures across the campus. Their work included 

refining and building all stakeholders‘ capacity around the agreed upon Behavior Expectations 

as documented in school-wide and grade-level matrices and a Behavior Expectation Flow 

Chart, Behavior Data analysis and looking at systems for tiered support. To address this area of 

growth, during the 2019-2020 school year, we will continue to refine our Positive Behavior 

Support school-wide implementation through the work of the PBIS team‘s work and, as a result, 

decrease the suspension rate and strengthen relationships, specifically within the three 

identified student groups. The PBIS team was awarded the Silver level award for successful 

PBIS implementation.  Our school was a recipient within the California PBIS Coalition‘s 

System of Recognition, reflecting excellence in the measurement of fidelity as well as 
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your efforts in implementing the core features of Positive Behavioral Interventions and 

Supports.  

 

Reference of Acronyms 
Within education, there are countless numbers of acronyms to provide a ―short hand‖ for 

commonly used words and phrases.  Listed below are the common acronyms, which will be 

used throughout this document. 

CAASPP California Assessment of Student Performance and Progress  

CEL Center for Educational Leadership 

CFA Common Formative Assessment 

CPM  College Preparatory Math  

CS Curriculum Specialist 

EL English Learner 

ELA English Language Arts 

ELD English Language Development 

ELPAC English Language Proficiency Assessments for California  

EO English Only 

GATE Gifted and Talented Education 

GLAD Guided Language Acquisition and Development 

IAB Interim Assessment Block 

ICA Interim Comprehensive Assessment 

IEP Individualized Educational Plan 

ILP Individualized Learning Plan 

ILT  Instructional Leadership Team 

PBIS Positive Behavior Interventions and Support 

PLC Professional Learning Community 

RACE ELA: Restate the Question, Answer the Question, Cite Evidence, Explain the Answer 

Math: Read and Restate, Assemble a Model, Calculate Your Answer, and Elaborate 

RFEP Reclassified Fluent English Proficient 

RtI Response to Intervention 

Tier I Core Instruction 
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Tier II Intervention 

Tier III Significant Intervention 

TOSA Teacher on Special Assignment 

 

Executive Summary 
 

MW‘s 2019-2020 Theme 

You have within you the strength, patience, and passion to reach for the stars and change to world!          

 

Goals for the 2020-2021 School Year 

 

● Establish MW‘s Collective Commitments aligned to NSD Best Practices  

● Create a sense of urgency around targeted students in every classroom 

● Cultivate the climate on campus to inspire teacher learning  

● Refine MW‘s Positive Behavior Intervention and Supports (PBIS) across the school campus 

● Refine school-wide safety and security protocols 

● Respond to the social and emotional needs of all students  

● Increase attendance rates while decreasing the number of students arriving late to school 

● Lower suspension rates 

● Increase parent involvement  

● Commit to establishing a PLC culture that is inclusive of all learners 

● Continue to brand the ―Meadows family‖ in the community via social media sites 

Student Impact 

 

● Teach ELA and math California State Common Core State Standards to mastery 

● Provide ELA and Math Tier 2 and Tier 3 intervention, 4 times a week, if/when needed 

● Provide ongoing ELD integrated instruction and daily 30-minute designated ELD lessons 

● Empower students to know and understand daily learning targets 

● Offer students opportunities to self-assess their understanding of the learning targets 

● Teach and encourage students to use student discourse structures 

● Access to school counselor and school psychologist to ensure their social and emotional 

well-being 
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● Opportunities to serve in leadership roles (Student Council, GATE Literacy Leaders, 

Kindness Ambassadors, and Student Valet).  

● Encourage students to challenge themselves, make good choices, and be kind to others in a 

variety of ways (Patriotic Morning Ceremonies, RockStar Picnic with Principals, Robotics, 

Literacy Leaders, afterschool enrichment classes) 

● Participate in a school-wide theme and art project- ―You have within you the strength, 

patience, and passion to reach for the stars and change the world‖.  The theme will 

celebrate staff and students‘ ongoing efforts to achieve excellence. 

Staff Impact 

 

● Participate in job-embedded professional development, connecting the work of RTI inquiry 
cycles to Tier 1 instruction, that is facilitated by site administration and/or the Instructional 
Leadership Team and grounded in the partnership with Center for Educational Leadership 
teaching framework (5 Dimensions of Teaching and Learning) 

 

● Have a voice in a master school schedule that maximizes personnel to serve students  

● Ongoing professional development opportunities to refine grade level PLC work  

● Observe the positive impact on student learning in relation to learning targets and student 

self-assessment 

● Work collaboratively with literacy coaches 

● Continue the work of engaging in teacher learning cycles 

● Opportunity to provide after-school enrichment classes in an area of interest or expertise 

Family/Community Impact 

 

● Receive a weekly digital Meadows Messenger newsletter from Principal  

● Access to a school website  

● Opportunities to serve in leadership roles (SSC, PTSA, Foundation, Meadows Guardians, 

Room Parent) 

● Access to Instagram and Facebook social media sites that celebrates student learning, 

classroom and grade level instruction/projects, PTSA/Foundation/NSD events, and our 

Meadows family 

● Opportunities to participate in monthly Family Flag Days 

● Recipients of invitations to attend district-wide parent trainings, leadership opportunities and 

Parenting Classes 

Participate in a school-wide theme and art project.  As champions for children, the Meadows 

staff works tirelessly to ensure that all students experience academic and social/emotional 

success and personal growth. The school community embraces a year-long theme that focuses 

on building strong character traits of courage, kindness, respect, ownership, and cooperation 
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throughout the school year. Throughout the 2019-20 school year, the theme of ―You have within 

you the strength, patience, and passion to reach for the stars and change the world‖ will 

celebrate staff and students‘ ongoing efforts to achieve excellence. 

School Academic Data Analysis and Goals 
Kindergarten 

English Language Arts Plan 

2020-2021 

 

ANALYSIS of 19-20 Plan 

 2019-2020 

Expected Outcome 

2019-2020 

Actual Outcome 

GOAL:  85% proficiency 

on all kindergarten site 

words for all students. 

By the end of the year, students will know 
at least 32 out of 37.5, 85% or more of 
kindergarten sight words. 

  

(N/A Due to Covid-19 Closure) 

 

Basis for Goal: Why 

this one over others? 

Knowing sight words contributes to reading simple text and writing independently. 

 

2019-2020 DATA: PERCENT PROFICIENT 

Student Group #  
Sight Words 

 

Reads CVC Words 19-20 Fluency 

  Tri 1 
7+ words 

Tri 2 
16+ words 

Tri 3 
28+ words 

Tri 2 
5+ words 

Tri 3 
7+ words 

Tri 3 
19+ wpm 

ALL 83/ 
86 

78 90 * * * * 

EL 3/5 100 80 * * * * 

EO 80/ 
81 

77.5 90 * * * * 

                         *Due to COVID-19 and Distance learning, students were not assessed. 

 

AREAS of SUCCESS 

Teachers reflected on their success in the following areas: 
● Created common formative assessment and designed tiered instruction based on student results  
● Developed a proficiency map for English Language Arts 
● Determined which eight to twelve standards will be our grade level priority standards for ELA 

proficiency map 
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● Ongoing collaboration on students‘ successes and areas of growth at PLC meetings  
● Focused on establishing academic student discourse structures (sentence frames, A/B partners, etc.) 

to develop student listening, talking, and critical thinking skills 
● Implemented Benchmark with fidelity 
● Analyzed assessment results were used to make instructional decisions 
● Provided integrated and designated English Language Development support for identified students 

 

AREAS of GROWTH 

 
As a team we will continue to develop strategies to support students in the following areas: 

● Utilize the Benchmark Curriculum in its entirety 
● Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to 

develop student listening, talking, and critical thinking skills 
● Focus on daily learning targets (including I Can Statements) and verbalizing those targets multiple 

times throughout the lesson with students 
● Increase small group instruction throughout the day 
● Implement RTI time blocks with differentiated groups 
● Continue to create common formative assessments to include all standards 
● Use the priority standards and the proficiency map to plan instruction  
● Continue to refine English Language Development instruction 
● Collaborate regularly with Special Ed. Staff 

 

 

 

PLAN 

PLANNED STRATEGY ACTUAL STRATEGIES PROPOSED 

EXPENDITURES  

(Site / LCAP) 

ACTUAL 

EXPENDITURES  

(Site / LCAP) 

The following strategies 
were planned: 
 
Collaborate with EL Site 
Coordinator to ensure that 
the strategies, 
reinforcements, 
accommodations, etc. that 
are being provided to the 
English Learners student 
group are effective as 
measured by assessment 
data. 
 
Provide differentiated 
daily Designated and 
Integrated English 
Language Development 
instruction to English 
learners. 
 

The following strategies 
were used: 
 

● Utilize 
DIBELS/CORE 
Phonics Survey 
benchmark data 
results to 
establish the first 
round of RTI 
groups. 

● Work with 
Michelle 
Vasquez, 
Reading 
Specialist, to 
develop effective 
RTI cycles.  

● Follow our ELA 
proficiency and 
revisit its 

● Sub costs for 4 
hours of teacher 
release time for 
professional 
development and 
work with district 
coaches, 5 teachers 
-  $754.20 

● Classified salary and 
benefits for our .47 
Reading Curriculum 
Specialist - 
$9,710.44 

 
 
Total: $10,464.64 
 
 
 

● No sub release time 
was utilized 

 
● Classified salary and 

benefits for our .47 
Reading Curriculum 
Specialist - $9,710.44 

 
 
Total: $9,710.44 
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Post District and CFA 
assessment data will be 
used to create Tier 2, RTI 
opportunities. Specific 
attention will be given to 
the Students with 
Disabilities and Hispanic 
student groups‘ response 
to Tier 1 instruction. 
 
Utilize DIBELS/CORE 
Phonics Survey 
benchmark data to create 
Tier 1, small group 
differentiated learning 
opportunities.  
 
Work collaboratively with 
the Curriculum Reading 
Specialist to develop 
effective RTI cycles. 
 
Follow our ELA 
proficiency map and 
revisit its accuracy and 
effectiveness during 
PLCs. 
 
Collaborate with sped. 
staff to ensure that the 
strategies, 
reinforcements, 
accommodations, etc. that 
are being provided to the 
Students with Disabilities 
student group are 
effective as measured by 
assessment data. 
 
Focus on daily learning 
targets, including I Can 
Statements, and 
verbalizing those targets 
multiple times throughout 
the lesson with students. 
 
Continue to establish 
academic student 
discourse structures 
(sentence frames, A/B 
partners, etc.) to develop 
student listening, talking, 
and critical thinking skills. 

accuracy and 
effectiveness 
during PLCs  

● Utilize the 
Benchmark Read 
Aloud handbook 
and other 
literature.  

● Collaborate with 
sped. staff and EL 
site coordinator to 
ensure that the 
strategies, 
reinforcements, 
accommodations, 
etc. that are being 
provided to EL 
and Students with 
Disabilities 
student groups 
are effective as 
measured by 
assessment data. 

● Increase vertical 
articulation with 
first grade. 

● Introduced sight 
words with the 
Heidi Song videos 
in Benchmark 
Advance.  

● Use of movement 
helps the 
students 
remember the 
spelling of the 
words along with 
the tune. 

● Small group 
practice using the 
sight words each 
week. 

● Homework Log 
had the new sight 
words listed so 
parents knew 
what words were 
being introduced 
in the classroom. 
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Specific attention will be 
given to Students with 
Disabilities and English 
Learners.  
 
Review and reflect on Tier 
1 best practices to ensure 
all student groups‘ 
response to instruction is 
at an 80% proficiency 
level. Teachers will take 
on a shared responsibility 
to meet all students‘ 
needs. 
 

           
 

OVERALL EFFECTIVENESS OF STRATEGIES                   CHANGES TO STRATEGIES 

 
● Inclusive Practices push in model allowed for 

the SDC teacher to provide Tier 2, 
differentiated instruction during ELA. 

● The DIBELS and CORE Phonics Survey 
benchmark data results were analyzed to 
establish ongoing RTI groups. 

 

 
● We will build our capacity in teaching writing in 

order meet the needs of all of our student 
groups.   

● Last year, our focus was Learning targets. 
These will continue to be implemented.  

● This year teachers will focus on differentiated 
instruction, small groups for instruction and use 
of scaffolds. 

● Data will be used to create Tier 1, small group 
differentiated learning opportunities.  

● Integrated and designated English Language 
Development instruction will be explicit and 
consistent.  

 

2020-2021 PLAN 

 2019-20 2020 - 21 2021 – 22 

GOAL:  90% of students will be 
proficient on Benchmark 

Advance  Interim 4 
Assessment. 

92% of students will be 
proficient on Benchmark 

Advance  Interim 4 
Assessment. 

94% of students will be 
proficient on Benchmark 

Advance  Interim 4 
Assessment. 

Basis for 
Goal: Why 
this one 
over 
others? 

The Benchmark assessment covers essential skills for first grade readiness including 
recognition, sight words, reading CVC words, and comprehension. 

 
2020-2021 STRATEGIC PLAN 
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STRATEGY  
(List specific student groups to 

be served) 

HOW THIS STRATEGY WILL 
ADDRESS STATE AND/OR 
FEDERAL REQUIREMENTS 

EXPENDITURES  
(Site / LCAP) 

Collaborate with EL Site Coordinator 
to ensure that the strategies, 
reinforcements, accommodations, 
etc. that are being provided to the 
English Learners student group are 
effective as measured by 
assessment data. 

Designated ELD is required so that 
students meet the CA ELD 
Standards. 

N/A 

Provide differentiated daily 
Designated and Integrated English 
Language Development instruction 
to English learners. 

Designated ELD is required so that 
students meet the CA ELD 
Standards. 

N/A 

Provide differentiated daily 
Designated and Integrated English 
Language Development instruction 
to English learners. 

Designated ELD is required so that 
students meet the CA ELD 
Standards. 

N/A 

Post District and CFA assessment 
data will be used to create Tier 2, 
RTI opportunities. Specific attention 
will be given to the Students with 
Disabilities and Hispanic student 
groups‘ response to Tier 1 
instruction. 

The state requires all CCSS ELA 
Standards to be met by all student 
groups. 

Classified salary and benefits 
for our .47 Reading Curriculum 
Specialist - $9,710.44 
 
 
Total: $9,710.44 
 

Utilize DIBELS/CORE Phonics 
Survey benchmark data to create 
Tier 1, small group differentiated 
learning opportunities.  

The state requires all CCSS ELA 
Standards to be met by all student 
groups. 

Classified salary and benefits 
for our .47 Reading Curriculum 
Specialist - $9,710.44 
 
 
Total: $9,710.44 

Work collaboratively with the 
Curriculum Reading Specialist to 
develop effective RTI cycles. 

The state requires all CCSS ELA 
Standards to be met by all student 
groups. 

Classified salary and benefits 
for our .47 Reading Curriculum 
Specialist - $9,710.44 
 
 
Total: $9,710.44 

Follow our ELA proficiency map and 
revisit its accuracy and 
effectiveness during PLCs. 

The state requires all CCSS ELA 
Standards to be met by all student 
groups. 

N/A 

Utilize the Benchmark curriculum in 
its entirety. 

The state requires all CCSS ELA 
Standards to be met by all student 
groups. 

N/A 
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Collaborate with sped. staff to 
ensure that the strategies, 
reinforcements, accommodations, 
etc. that are being provided to the 
Students with Disabilities student 
group are effective as measured by 
assessment data. 

Students with Disabilities who have 
a current Individual Education Plan 
(IEP) must receive a Free and 
Appropriate Public Education 
(FAPE) in the Least Restrictive 
Environment (LRE).   
 

N/A 

Focus on daily learning targets, 
including I Can Statements, and 
verbalizing those targets multiple 
times throughout the lesson with 
students. 

The state requires all CCSS ELA 
Standards to be met by all student 
groups. 

N/A 

Continue to establish academic 
student discourse structures 
(sentence frames, A/B partners, 
etc.) to develop student listening, 
talking, and critical thinking skills. 
Specific attention will be given to 
Students with Disabilities and 
English Learners.  

The state requires all CCSS ELA 
Standards to be met by all student 
groups. The state requires all CCSS 
ELA Standards to be met by all 
student groups, Specifically 
Speaking and Listening Standards. 
 
Designated ELD is required so that 
students meet the CA ELD 
Standards. 

N/A 

Review and reflect on Tier 1 best 
practices to ensure all student 
groups‘ response to instruction is at 
an 80% proficiency level. Teachers 
will take on a shared responsibility 
to meet all students‘ needs. 

California State Teaching 
Professional Standards, 1-6. 

N/A 

 

Kindergarten 
Math Plan 

2019-2020  
 

ANALYSIS of 19-20 Plan 

 2019-2020 

Expected Outcome 

2019-2020 

Actual Outcome 

GOAL: Average 

proficiency on unit  
checkpoints will be at 
89% for ALL students. 
 

The average proficiency on unit 
checkpoints will be at 89% for ALL 

students 

The average proficiency on all 
checkpoints is 87%. When we went 
to distance learning on 3/15/20, we 

had 86 students. 
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Basis for Goal: Why 

this one over others? 

Our outcome last year was 87% and we had more students 103 compared to 83. 
Looking at Unit 1 & 2 data and our scores are higher so far this year and so we 
are upping our percentage by 2 points. 

 

 

2019-2020 DATA: PERCENT PROFICIENT 

Student Group # Unit 1 Unit 2 Unit 3  Unit 4  Unit 5  Unit 6 Unit 7 

All 83 96.4 90.2 87.8 91.8 82.1 73.8 * 

White 54 96.3 88.9 88.7 90.7 80.8 76.9 * 

Hispanic 20 95. 85 85 90.5 81.8 63.6 * 

Asian 6 100 100 83 100 85.7 71.4 * 

EL 3 100 100 100 80 60 80 * 

EO 80 96.7 89.8 87.3 93.7 84.6 74.4 * 

Students with Disabilities 6 50.0 83.3 50 62.5 66.7 50 * 

*Due to COVID-19 and Distance Learning, students were not able to be assessed for Unit 

7 and Tri 3:  Grade 1 Math Fluency. 

 
 
 

AREAS of SUCCESS 

Teachers reflected on their success in the following areas: 
● Focused on establishing academic student discourse structures (sentence frames, A/B partners, etc.) 

to develop student listening, talking, and critical thinking skills 
● Implemented Bridges with fidelity, including Number Corner 
● Analyzed assessment results were used to make instructional decisions 
● Utilized Dream Box in class and at home 
● Established and referenced grade level Collective Commitments aligned to NSD Best Practices 

document consistently throughout the school year 
● Referred to notes and strategies from past collaboration with district coaches 
● RTI inquiry cycles implemented with the assistance of additional certificated staff 
● Pull small groups for re-teaching using flexible grouping and cross-class movement 
● Create enrichment lessons for proficient students  

 
AREAS of GROWTH 

 
As a team, we will continue to develop strategies to support students in the following areas: 

● Commit to scoring all student written responses together to ensure consistent scoring  
● Differentiate small group instruction based on student needs  
● Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to 

develop student listening, talking, and critical thinking skills  
● Continue to focus on daily learning targets (including I Can Statements) and verbalize those targets 

multiple times throughout the lesson with students  
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● Review and editing unit reflections of best practices  
● Utilize Workplaces effectively 
● Continue to refine small group instruction 
● Ensure students complete a minimum of 5 lessons per week on DreamBox, utilizing Assign Focus 

 
PLAN 

PLANNED STRATEGY ACTUAL STRATEGIES PROPOSED 

EXPENDITURES  

(Site / LCAP) 

ACTUAL 

EXPENDITURES  

(Site / LCAP) 

The following strategies 
were planned: 

● Score all student 
written responses 
as a grade level  

● Work with NSD 
Math Coach to 
ensure 
differentiated small 
group instruction is 
offered to student 
based on their 
needs    

●  Pull small RTI 
groups for re-
teaching using 
flexible grouping 
and cross-class 
movement  

● Incorporate 
Integrated ELD 
strategies to 
provide ongoing 
language support 
for ELs. 

● Create enrichment 
lessons for 
proficient students  

● Use DreamBox as 
assigned focus 

● Collaborate with 
sped. staff and EL 
site coordinator to 
ensure that the 
strategies, 
reinforcements, 
accommodations, 
etc. that are being 
provided to EL and 
Students with 
Disabilities student 
groups are 

The following strategies 
were used: 

● Score all student 
written responses 
as a grade level 

● Refer to unit 
notes prior to 
each unit for 
strategies and 
focused learning. 

● Pull small RTI 
groups for re-
teaching using 
flexible grouping 
and cross-class 
movement 

● Create 
enrichment 
lessons for 
proficient 
students 

● Collaborate with 
sped. staff and EL 
site coordinator to 
ensure that the 
strategies, 
reinforcements, 
accommodations, 
etc. that are being 
provided to EL 
and Students with 
Disabilities 
student groups 
are effective as 
measured by 
assessment data. 

 

Sub costs for 4 hours of 
teacher release time for 
professional 
development and work 
with district coaches, 5 
teachers -  $754.20 
 
Total: $754.20 
 

No sub release time was 
utilized 
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effective as 
measured by 
assessment data. 

 
 

OVERALL EFFECTIVENESS OF STRATEGIES                   CHANGES TO STRATEGIES  

● Transitional Kindergarten Teacher pushed in 
during afternoon math instruction which 
allowed for an added layer of detailed 
targeted Tier 2, differentiated groupings. 

● Implementing DreamBox on a consistent 
basis, with assigned foci, benefitted all 
student groups. 

● The Integrated ELD instruction resulted in the 
ELD student group passing six out of seven 
Unit Checkpoints.  

● Learning targets will be implemented  
● Data will be used to create Tier 1, small group 

math differentiated learning opportunities  
● Inclusive Practices push in model with the SDC 

teacher to provide Tier 2, differentiated 
instruction during math 

 

2020-2021 PLAN 

 2020 - 21 2021 – 22 2022- 23 

GOAL:  

CP Math 

Average 

(All Students) 

The average score Unit 
Checkpoints will be at 91%  

for All Students. 

The average score Unit 
Checkpoints will be at 93%  

for All Students 

The average score Unit 
Checkpoints will be at 95%  

for All Students 

Basis for 
Goal: Why 
this one over 
others? 

The Bridges unit checkpoints measure essential foundational math skills needed to support 
proficiency in number sense. 

 
2020-2021 STRATEGIC PLAN 

 

STRATEGY  
(List specific student groups to 

be served) 

HOW THIS STRATEGY WILL 
ADDRESS STATE AND/OR 
FEDERAL REQUIREMENTS 

EXPENDITURES  
(Site / LCAP) 

Collaborate with EL Site Coordinator 
to ensure that the strategies, 
reinforcements, accommodations, 
etc. that are being provided to the 
English Learners student group are 
effective as measured by 
assessment data. 

Designated ELD is required so that 
students meet the CA ELD 
Standards. 

N/A 

Provide differentiated daily 
Integrated English Language 
Development instruction to English 
learners. 

Designated ELD is required so that 
students meet the CA ELD 
Standards. 

N/A 
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Collaborate with sped. staff to 
ensure that the strategies, 
reinforcements, accommodations, 
etc. that are being provided to the 
Students with Disabilities student 
group are effective as measured by 
assessment data. 

Students with Disabilities who have 
a current Individual Education Plan 
(IEP) must receive a Free and 
Appropriate Public Education 
(FAPE) in the Least Restrictive 
Environment (LRE).   
 

N/A 

Refine academic student discourse 
structures (sentence frames, A/B 
partners, etc.) to develop student 
listening, talking, and critical thinking 
skills. Specific attention will be given 
to Students with Disabilities and 
English Learners.  

The state requires all CCSS math 
Standards to be met by all student 
groups, Specifically Speaking and 
Listening Standards.  
 
Designated ELD is required so that 
students meet the CA ELD 
Standards. 

N/A 

Strategically implement the use 
work places to align with learning 
targets and tiered instruction in 
small groups to meet the needs of 
all learners. 

The state requires all CCSS math 
Standards to be met by all student 
groups. 

N/A 

Focus on daily learning targets, 
including I Can Statements, and 
verbalizing those targets multiple 
times throughout the lesson with 
students. 

The state requires all CCSS math 
Standards to be met by all student 
groups. 

N/A 

Review and reflect on Tier 1 best 
practices to ensure all student 
groups‘ response to instruction is at 
an 80% proficiency level. Teachers 
will take on a shared responsibility 
to meet all students‘ needs 
specifically when utilizing small 
group instruction. 

California State Teaching 
Professional Standards, 1-6. 

N/A 

Calibrate student written responses 
on assessments to ensure 
consistent scoring  

California State Teaching 
Professional Standards, 1-6. 

N/A 

Post District and CFA assessment 
data will be used to create Tier 2, 
RTI opportunities. Specific attention 
will be given to the Students with 
Disabilities and Hispanic student 
groups‘ response to Tier 1 
instruction. 

The state requires all CCSS math 
Standards to be met by all student 
groups. 

N/A 

Ensure students complete a 
minimum of 5 lessons per week on 
DreamBox, utilizing Assigned 
Focus. Specifically, attention will be 

The state requires all CCSS math 
Standards to be met by all student 
groups.  

N/A 



22 
 

given to the Students with 
Disabilities and Hispanic student 
groups.  

 
Plan for 
Distance 
Learning  

All teachers will collaborate together in the digital learning environment in Google Classroom.  
Teachers will have access to TWIG online science lessons and Studies Weekly to address 
Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the 
day with all students.  Teachers present families with an overview and daily agenda of the 
learning targets and activities with times presented. The schedule closely follows the 
traditional daily schedule of academic work, recess, lunch breaks, PE and small group 
instruction.  

 
First Grade 

English Language Arts Plan 

2019-2020  
 

ANALYSIS of 19-20 Plan 

 2019-2020 

Expected Outcome 

2019-2020 

Actual Outcome 

GOAL: Reading Fluency 

(All Students) 

84%  (N/A due to COVID19)  

Basis for Goal: Why 

this one over others? 

The Reading Fluency assessment was chosen because fluency is defined as the 
ability to read with speed, accuracy, and proper expression. In order to 
understand what they read, children must be able to read fluently whether they 
are reading aloud or silently. When reading aloud, fluent readers read in phrases 
and add intonation appropriately. 

 

 

2019-20 DATA: PERCENT PROFICIENT 

Student Group # Tri 1 
Unit 

3 

Tri 2 
Unit 

6 
 

Tri 3 
Unit 

8 
 

Opinion  
Writing 

Information 
Writing 

Narrative 
Writing 

19-20 
Gr. 1 Reading 

Fluency 

All 100 87.9 89% * * * * * 

White 57 86.7 91.2 * * * * * 

Hispanic 30 85.7 70 * * * * * 

Asian 6 100 100 * * * * * 
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EL 2 100 100 * * * * * 

EO 102 87.6 84.5 * * * * * 

RFEP    * * * * * 

Students with 
Disabilities 

5 50 60 * * * * * 

*Due to COVID-19 and Distance learning, students were not assessed during Tri 3 for: 

Unit 8, Opinion, Informational and Narrative Writing, and Reading Fluency. 

 

 

AREAS of SUCCESS 

 

Teachers reflected on their success in the following areas: 

•Full implementation of Benchmark program 

•Focused on establishing academic student discourse structures (sentence frames, A/B partners, etc.) to 

develop student listening, talking, and critical thinking skills 

•Focused on daily learning targets (including I Can Statements) and verbalized those targets multiple times 

throughout the lesson with students 

•Provided Tier 2 and 3 RTI instruction that allowed students to receive strategic leveled instruction. 

•Provided daily opportunities to EL students through designated English Language instruction. 

•Delivered writing instruction as evidenced in all groups showing improvement in the writing genres. 

•Consistently provided small group instruction using Daily 5 structures 

•Identified 8-12 priority standards and determined proficiency maps in ELA 

•Collaborated as a team to identify students‘ successes and areas of growth at PLC meetings  

•Used CFAs to determine small groups and provide differentiated instruction. 

•Made instructional decisions based on CFA‘s and Interim assessment results 

•Refined designated ELD instruction to provide targeted language instruction for ELs. 

•Collaborated regularly with Special Ed. staff 

•Continued to establish academic student discourse structures (sentence frames, A/B partners, etc.) to 

develop student listening, talking, and critical thinking skills 

Integrated district writing program with Benchmark reading and writing program  

 

 

AREAS of GROWTH 

As a team, we will continue to develop strategies to support students in the following areas: 
● Continue to support students in developing foundational skills and strategies in ELA 
● Continue to refine our implementation of Benchmark and the district‘s writing program to ensure best 

practices and priority standards are the focus of our most limited resource--time. 
● Utilize ELA proficiency map to ensure core instruction and intervention is aligned to essential/priority 

standards 
● Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to 

develop student listening, talking, and critical thinking skills 
● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple 

times throughout the lesson with students 
● Finding better ways to support the phonics program. 
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● Use CFAs to determine small groups and provide differentiated instruction. 
● Continue to refine designated ELD instruction to provide targeted language instruction for ELs. 
● Collaborate regularly with Special Ed. staff 

 

2019-2020 PLAN 

PLANNED 

STRATEGIES 

ACTUAL STRATEGIES used 

were: 

EXPENDITURES 

(Site / LCAP) 

ACTUAL 

EXPENDITURES 

● Utilize 
DIBELS/CORE 
Phonics Survey 
benchmark data 
results to 
establish the first 
round of RTI 
groups. 

● Work with 
Michelle 
Vasquez, 
Reading 
Specialist, and 
Rebecca Wessel, 
ELA coach, to 
develop effective 
RTI cycles.  

● Follow our ELA 
proficiency and 
revisit its 
accuracy and 
effectiveness 
during PLCs  

● Use first and 
second weekly 
unit tests as 
teaching tools 
and the end-of-
unit tests as 
assessments  

● Integrate writing 
more effectively 
with Benchmark 
instruction 

● Use our priority 
standards/proficie
ncy map to guide 
our instruction 

● Collaborate with 
sped. staff and EL 
site coordinator to 
ensure that the 
strategies, 
reinforcements, 

● Utilize DIBELS/CORE 
Phonics Survey 
benchmark data 
results to establish the 
first round of RTI 
groups.  

● Use CFA‘s and 
running records to 
determine RTI groups  

● Partially follow our 
ELA proficiency and 
revisit its accuracy and 
effectiveness during 
PLCs  

● Partially used weekly 
and/or Unit tests as 
teaching tools  

● Integrate writing more 
effectively with 
Benchmark instruction  

● Partially used our 
priority standards and 
proficiency map to 
guide our instruction  

● Collaborate with sped. 
staff and EL site 
coordinator to ensure 
that the strategies, 
reinforcements, 
accommodations, etc. 
that are being 
provided to EL and 
Students with 
Disabilities student 
groups are effective as 
measured by 
assessment data  

● Continue to teach 
reading strategies 
through CAFÉ in our 
small groups and 
whole-group shared 
experiences.  

● One first grade 

● Sub costs for 4 
hours of teacher 
release time for 
professional 
development, 5 
teachers -  
$754.20 

● Classified salary 
and benefits for 
our .47 Reading 
Curriculum 
Specialist - 
$9,710.44 

 
 
Total: $10,464.60 

● Sub costs for 4 
hours of teacher 
release time for 
professional 
development, 5 
teachers -  $603.36 

● Classified salary 
and benefits for our 
.47 Reading 
Curriculum 
Specialist - 
$9,710.44 

 
 
Total: $10,313.80 
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accommodations, 
etc. that are being 
provided to EL 
and Students with 
Disabilities 
student groups 
are effective as 
measured by 
assessment data. 

● Continue to teach 
reading strategies 
through CAFÉ in 
our small groups 
and whole-group 
shared 
experiences. 
 

 

teacher will implement 
the Orton-Gillingham 
phonics approach as a 
means for better 
meeting students‘ 
needs in encoding and 
decoding across 
general education 
class and in small 
needs-based groups 
and as a step toward 
fulfilling requirements 
of AB 1369 (hoping for 
at least two teachers 
in 19-20 and that the 
data will warrant more 
in 20-21) 

 

 

 
                    
 
 

OVERALL EFFECTIVENESS OF STRATEGIES              CHANGES TO STRATEGIES 

● Inclusive Practices push in allowed for the SDC 
teacher to provide Tier 2, differentiated instruction 
during ELA 

● The CFAs, DIBELS, CORE Phonics Survey 
benchmark data results were analyzed to establish 
ongoing RTI groups. 

● Implemented strategic grade level  RTI ELA data 
analysis utilizing the Google platform. 

● Refining our practices in reading fluency with all 
student groups. Students with Disabilities and 
Asian student groups will be monitored closely.    

● Learning targets will be implemented  
● Data will be used to create Tier 1, small group 

differentiated learning opportunities  
● Structures for consistent collaboration between 

special ed. staff and general education will be put 
in place. 

 
2020-2021 PLAN 

 2020 - 21 2021 – 22 2022-2023 

GOAL: Reading Fluency 82% of all 
students will be able to read 65 wpm 
with grade level text by the end of the 
year.  

82% 84% 86% 

Basis for Goal:  This goal was chosen because first grade is the foundational 
year for reading, our students will be more successful in future 
grade levels if they are reading fluently.  

 
2020-2021 STRATEGIC PLAN 

STRATEGY  
(List specific student groups to be served) 

HOW THIS STRATEGY WILL 
ADDRESS STATE AND/OR 
FEDERAL REQUIREMENTS 

EXPENDITURES (Site / 
LCAP) 
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Continue to support students in developing 
foundational skills and strategies in ELA, 
specifically our Students with Disabilities and 
English Learner student groups.  
 

The state requires all CCSS 
ELA Standards to be met by 
all student groups. 
 
Designated ELD is required 
so that students meet the CA 
ELD Standards. 

N/A 

Continue to refine our implementation of 
Benchmark, including the Phonics 
component, and the district‘s writing program 
to ensure best practices and priority 
standards are the focus of our most limited 
resource--time. 
 

The state requires all CCSS 
ELA Standards to be met by 
all student groups. 

N/A 

Utilize ELA proficiency map to ensure core 
instruction and intervention is aligned to 
essential/priority standards 
 

The state requires all CCSS 
ELA Standards to be met by 
all student groups. 

 
N/A 

Continue to establish academic student 
discourse structures (sentence frames, A/B 
partners, etc.) to develop student listening, 
talking, and critical thinking skills. Specific 
attention will be given to Students with 
Disabilities and English Learners.  

The state requires all CCSS 
ELA Standards to be met by 
all student groups.  
 
Designated ELD is required 
so that students meet the CA 
ELD Standards 

N/A 

Focus on daily learning targets, including I 
Can Statements, and verbalizing those 
targets multiple times throughout the lesson 
with students. 

The state requires all CCSS 
ELA Standards to be met by 
all student groups. 

N/A 

Collaborate with EL Site Coordinator to 
ensure that the strategies, reinforcements, 
accommodations, etc. that are being provided 
to the English Learners student group are 
effective as measured by assessment data. 

Designated ELD is required 
so that students meet the CA 
ELD Standards. 

N/A 

Provide differentiated daily Designated and 
Integrated English Language Development 
instruction to English learners. 

Designated ELD is required 
so that students meet the CA 
ELD Standards. 

N/A 

Post District and CFA assessment data will 
be used to create Tier 2, RTI opportunities. 
Specific attention will be given to the 
Students with Disabilities and English 
Leaners student groups‘ response to Tier 1 
instruction. 

The state requires all CCSS 
ELA Standards to be met by 
all student groups. 

Classified salary and 
benefits for our .47 Reading 
Curriculum Specialist - 
$9,710.44 
 
 
Total: $9,710.44 

Collaborate with sped. staff to ensure that the 
strategies, reinforcements, accommodations, 
etc. that are being provided to the Students 

Students with Disabilities who 
have a current Individual 
Education Plan (IEP) must 

N/A 
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with Disabilities student group are effective as 
measured by assessment data. 

receive a Free and 
Appropriate Public Education 
(FAPE) in the Least 
Restrictive Environment 
(LRE).   
 

Data will be used to create Tier 1, small group 

differentiated learning opportunities. Specific 
attention will be given to Students with 
Disabilities and English Learners.   
 

The state requires all CCSS 
ELA Standards to be met by 
all student groups. 

N/A 

Refining our practices in reading fluency with all 
student groups. Students with Disabilities and 
Asian student groups will be monitored closely.  

The state requires all CCSS 
ELA Standards to be met by 
all student groups. 

Classified salary and 
benefits for our .47 Reading 
Curriculum Specialist - 
$9,710.44 
 
 

Total: $9,710.44 

Review and reflect on Tier 1 best practices to 
ensure all student groups‘ response to 
instruction is at an 80% proficiency level. 
Teachers will take on a shared responsibility 
to meet all students‘ needs. 

California State Teaching 
Professional Standards, 1-6. 

N/A 

 
First Grade 

Math Plan 

2019-2020  

 

ANALYSIS of 19-20 Plan 

 2019-2020 
 Expected Outcome 

2019-2020 
Actual Outcome 

GOAL:  Bridges Math Unit 
Assessment Average (All Students) 

The average Unit assessment 
score will be 91% proficient for all 

students. (Units 2-7) 

Due to Covid-19 and distance 
learning, all final testing was not 

administered.   

Basis for Goal: 
 

The other test was a final compilation of only ten questions and feel 
that it was not representative of mastery of essential standards. That 
is a more comprehensive view of student mastery. (Unit 1 is based 
on K standards) Last year‘s average Unit score was 89% not 
including Unit 1. 

 

2019-2020 DATA: PERCENT PROFICIENT 
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Student 
Group 

# Unit 1 Unit 2 Unit 3  Unit 4  Unit 5  Unit 6 Unit 7 Gr 1 Math 
Fluency 

All 104 94.1 94.2 95 92 * * * * 

White 45 93.3 93.9 95 93 * * * * 

Hispanic 26 96.7 98.3 94 90 * * * * 

Asian 6 100 100 95 96.8 * * * * 

EL 3 98 98 98 96 * * * * 

EO 102 93.3 93 95 92 * * * * 

RFEP 0 0 0 0 0 * * * * 

Students 
with 
Disabilities 

4 100 90.7 95 88.5 * * * * 

*Due to COVID-19 and Distance Learning, students were not able to be assessed. 

 

 

 

AREAS of SUCCESS 

Students were successful in the following areas: 
● Every student group, with the exception of Students with Disabilities, scored at or above an 80% 

proficiency level on every Bridges Unit Assessment. 
● The average Unit Assessment score for All Students was 90.6%, a 4.8% cohort increase from last 

year.  
● The average Unit Assessment score for the Hispanic student group was 88.9%, a 10% cohort 

increase from last year.  
● The Hispanic student group closed the proficiency gap with the White student group from last year on 

average unit assessment scores. Last year Hispanic student group scored at a 5.7% lower proficiency 
rate than the white student group last year. This year the Hispanic student group scored at a 1.7% 
lower proficiency rate than the white student group, closing the proficiency gap 4%. 

●  The White, Hispanic, and Asian student groups scored an 80%+ proficiency level on all seven Unit 
Assessments.   

●  The English Only student group scored an 80%+ proficiency level on six out of seven Unit 
Assessments.    

 
Students with Disabilities – Inclusive Practices Success: 

● Student B – moved to a less restrictive environment, from SDC to gen. ed. with resource room 
support and received a proficiency score of 100% on the Math Fluency assessment, 10.6% above the 
All Students student group.   

● Student E – student who participated in a push-in math instruction in the gen. ed. setting with 
SDC/teacher support and received a proficiency score of 72% on the Math Fluency assessment, 12% 
above the Students with Disabilities student group.  

 
Teachers celebrated the highest percentage of student mastery in: 

● MA.1.G.A.2 – Compose two-dimensional shapes or three dimensional shapes to create a composite 
shape, and compose new shapes from the composite shapes. – 97% 

● MA.1.OA.C.5 – Relate counting to addition and subtraction – 95.1% 
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● MA.1.OA.C.6 – Add and subtract within 20, demonstrating fluency for addition and subtraction within 
10. – 93% 

 
Teachers reflected on their success in the following areas: 

● The team stayed on the district pacing guide. 
● Home Connections were utilized as homework  
● Established grade level Collective Commitments aligned to NSD Best Practices document 
● Curriculum and application/practice was adjusted to meet students‘ needs. 
● Expectations for purposeful student talk during core Bridges instruction and Number Corner were set 

for students 
● Instruction was done to allow students to share and develop strategies for solving problems. 
● Implemented Bridge‘s lessons daily 
● Focused on data, essential standards and proficiency map to determine instruction for Tier II 

instruction as well as Tier III intervention 
● Intervention and targeted instruction at each Tier allowed students to receive strategic leveled 

instruction, as determined during PLC when teachers analyzed data and developed cycles of 
instruction. 

● Implemented Integrated ELD strategies to provide ongoing language support for ELs. 
● Defined prerequisite skills for Tier III intervention 
● Continued to expand our academic student discourse structures (sentence frames, A/B partners, etc.) 

to develop student listening, talking, and critical thinking skills 
● Used (Checkpoints) CFAs to determine effectiveness of core instruction and/or RTI cycles. 

 

 

AREAS of GROWTH 

Students’ areas of growth: 
● The average Unit Assessment proficiency level for the Students with Disability student group was 

69.5%, a 4.7% decrease 
● The Students with Disabilities student group widened their proficiency level with All Students from last 

year by 17.8%.  
● The Student with Disabilities student group scored an 80%+ proficiency level on two out of seven Unit 

Assessments.    
 
The standards that presented an opportunity for instructional refinement/growth are: 

● MA.1.OA..A.2 – Solve word problems that call for addition of three whole numbers whose sum is less 
than or equal to 20 – 86.2% 

● MA.1.OA.B.3 – Apply properties of operations as strategies to add and subtract – 86.4% 
 
As a team, we will continue to develop strategies to support students in the following areas: 

● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple 
times throughout the lesson with students 

● Develop strategies to support students in systematically breaking down word problems in order to 
determine what is being asked, and what tools and strategies are most efficient for solving.  

● Supporting students in understanding and evaluating the goal of each of each lesson. Strategies 
include verbalizing learning targets multiple times throughout the lesson, and frequently asking 
students to assess and report ―Levels of Understanding‖. 

● Assigned focus will be used as an option in DreamBox to provide support and extend student learning 
in class and at home with an expectation that a minimum of 5 lessons per week on DreamBox are 
completed. 

● Implement Integrated ELD strategies to provide ongoing language support for ELs 
● Look ahead to streamline and create common formative assessments as needed, and determine best 

practices for next year. 
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PLAN 

PLANNED STRATEGY ACTUAL STRATEGIES used 

were: 

EXPENDITURES (Site / 

LCAP) 

ACTUAL 

EXPENDITURES 

● Check DreamBox 
weekly for 
completion and 
performance of 
assigned focus 
lessons 

● PLC to refine RTI, 
CFA, and 
Learning Target 
practices 

● Incorporate ―I 
Can‖ statements 
into daily Think-
Pair-Share 
student talk 

● Meet with District 
math coach 
regularly  

● Increase vertical 
articulation with 
kindergarten and 
second grade 
teams. 

● Continue to look 
at data to 
reconfigure 
groups  

● Work with district 
math coach and 
/or Sarah Schuhl 
to create CFAs or 
use existing 
assessments to 
plan effective Tier 
II and III 
instruction 

● Collaborate with 
sped. staff and EL 
site coordinator to 
ensure that the 
strategies, 
reinforcements, 
accommodations, 
etc. that are being 
provided to EL 
and Students with 
Disabilities 
student groups 

● Partially incorporate ―I 
Can‖ statements into 
daily Think-Pair-Share 
student talk  

● Students emerging at 
self-assessing their 
levels of understanding 
1-4  

● Continue to look at 
data to reconfigure 
groups 

● Collaborate with sped. 
staff and EL site 
coordinator to ensure 
that the strategies, 
reinforcements, 
accommodations, etc. 
that are being provided 
to EL and Students 
with Disabilities student 
groups are effective as 
measured by 
assessment data.  

Sub costs for 4 hours of 
teacher release time for 
professional development 
and work with district 
coaches, 5 teachers -  
$754.20 
 
Total: $754.20 

No sub release 
time utilized 
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are effective as 
measured by 
assessment data. 

 

 
                    OVERALL EFFECTIVENESS OF 
STRATEGIES              CHANGES TO STRATEGIES  

● First grade teachers team taught math 
instruction on a daily basis, creating small 
groups to provide Tier 1 and Tier 2 targeted 
differentiated instruction.  

● Implementing DreamBox on a consistent basis, 
with assigned foci, benefitted all student groups. 

● The Integrated ELD instruction resulted in the 
ELD student group passing six out of seven Unit 
assessments with an 80%+ proficiency. 

● Learning targets will be implemented with 
fidelity.  

● Inclusive Practices push in model with the 
SDC teacher to provide Tier 2, differentiated 
instruction during math will be established. 

 
 

 

2019-2020 PLAN 

 2019-20 2020 - 21 2021 – 22 

GOAL: Bridges Math Unit Assessment 
Average (All Students) 

93% 95% 97% 

Basis for Goal:  The Bridges Unit assessments demonstrate student mastery of 
math state standards. Unit skills build upon one another and 
spiral throughout the curriculum. 

 

2020-2021 STRATEGIC PLAN 
 

STRATEGY  
(List specific student groups to be 

served) 

HOW THIS STRATEGY WILL 
ADDRESS STATE AND/OR 
FEDERAL REQUIREMENTS 

EXPENDITURES  
(Site / LCAP) 

Focus on daily learning targets, 
including I Can Statements, and 
verbalizing those targets multiple 
times throughout the lesson with 
students. 

The state requires all CCSS math 
Standards to be met by all student 
groups. 

N/A 

Develop strategies to support 
students in systematically breaking 
down word problems in order to 
determine what is being asked, and 
what tools and strategies are most 
efficient for solving. Specific attention 
will be given to the Students with 
Disabilities and Hispanic student 
groups. 

The state requires all CCSS math 
Standards to be met by all student 
groups. 

N/A 

Incorporate ―I Can‖ statements into Integrated ELD is required so that N/A 
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daily Think-Pair-Share student talk. 
Specific attention will be given to the 
Students with Disabilities and 
English Learner student groups.   

students meet the CA ELD 
Standards. 

Support students in understanding 
and evaluating the goal of each of 
each lesson. Strategies include 
verbalizing learning targets multiple 
times throughout the lesson, and 
frequently asking students to assess 
and report ―Levels of 
Understanding‖.  

The state requires all CCSS math 
Standards to be met by all student 
groups. 

N/A 

Post District and CFA assessment 
data will be used to create Tier 2, 
RTI opportunities. Specific attention 
will be given to the Students with 
Disabilities student group‘s response 
to Tier 1 instruction. 

The state requires all CCSS math 
Standards to be met by all student 
groups. 

N/A 

Collaborate with sped. staff to ensure 
that the strategies, reinforcements, 
accommodations, etc. that are being 
provided to the Students with 
Disabilities student group are 
effective as measured by 
assessment data. 

Students with Disabilities who have 
a current Individual Education Plan 
(IEP) must receive a Free and 
Appropriate Public Education 
(FAPE) in the Least Restrictive 
Environment (LRE).  

N/A 

Ensure students complete a 
minimum of 5 lessons per week on 
DreamBox, utilizing Assigned Focus. 
Specific attention will be given to the 
Students with Disabilities student 
group. 

The state requires all CCSS math 
Standards to be met by all student 
groups. 

N/A 

Collaborate with EL Site Coordinator 
to ensure that the strategies, 
reinforcements, accommodations, 
etc. that are being provided to the 
English Learners student group are 
effective as measured by 
assessment data. 

Designated ELD is required so that 
students meet the CA ELD 
Standards. 

N/A 

Provide differentiated daily 
Integrated English Language 
Development instruction to English 
learners. 

Designated ELD is required so that 
students meet the CA ELD 
Standards. 

N/A 

Review and reflect on Tier 1 best 
practices to ensure all student 
groups‘ response to instruction is at 
an 80% proficiency level. Teachers 
will take on a shared responsibility to 
meet all students‘ needs. 

California State Teaching 
Professional Standards, 1-6. 

N/A 
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Plan for 
Distance 
Learning  

All teachers will collaborate together in the digital learning environment in Google Classroom.  
Teachers will have access to TWIG online science lessons and Studies Weekly to address 
Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the 
day with all students.  Teachers present families with an overview and daily agenda of the 
learning targets and activities with times presented. The schedule closely follows the 
traditional daily schedule of academic work, recess, lunch breaks, PE and small group 
instruction.  

 
Second Grade 

English Language Arts Plan 

2019-2020  
 

ANALYSIS of 19-20 Plan 

 2019-2020 

Expected Outcome 

2019-2020 

Actual Outcome 

GOAL: Reading Fluency 

(All Students) 

Students will score an average of 80% on 
2nd grade reading fluency 

 

Due to Covid-19 and distance 

learning, all final testing in fluency 

was not administered.   

Basis for Goal: Why 

this one over others? 

The Reading Fluency assessment was chosen because fluency is defined as the 
ability to read with speed, accuracy, and proper expression. In order to 
understand what they read, children must be able to read fluently whether they 
are reading aloud or silently. When reading aloud, fluent readers read in phrases 
and add intonation appropriately. 

 

 
 

2019-20 DATA: PERCENT PROFICIENT 

Student 
Group 

# 18-19  
Gr 1 

Reading 

Fluency 

Tri 1 
Unit 3 

Tri 2 
Unit 6 

 

Tri 3 
Unit 8 

 

Opinio
n  

Writing 

Informati
on 

Writing 

Narrative 
Writing 

19-20 
 Gr 2 

Reading 
Fluency 

All 104 64 79.8 72.7 * 66.4 * * * 

White 56 62 80.3 75.9 * 66.3 * * * 

Hispanic 38 63.9 79 66.7 * 63.1 * * * 

Asian 5 50 80 100 * 100 * * * 

EL 6 80 83 50 * 66.7 * * * 

EO 98 66.3 79.5 73 * 66 * * * 
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RFEP - - - - * - * * * 

Students 
with 
Disabilities 

14 30 64.3 40 * 33.33 * * * 

*Due to COVID-19 and Distance Learning, students were not able to be assessed in 
Information Writing and Narrative. It was taught but not assessed.  

 

AREAS of SUCCESS 

Students were successful in the following areas: 
● All Students increased the reading fluency proficiency level to 96.4%, a 23.1% increase from last 

year.  
● Every student group increased their Interim proficiency level between Tri 1, Interim 2 and Tri 3, 

Interim 4.  
● The Hispanic student group closed the reading fluency proficiency gap with the White student group 

by 26.9% from last year.  
● The English Learner who was re-designated scored proficient on all second grade ELA assessments. 
● The White and RFEP student groups scored an 80%+ proficiency level on all Interim Assessments, 
● 72.4% of All Students were proficient on the Opinion Writing assessment, a 16.99% cohort increase 
● 62.1% of All Students were proficient on the Information Writing assessment, a 14.7% cohort increase 

 
Teachers reflected on their success in the following areas: 

● Offered RTI opportunities for intervention and additional practice. 
● All students and all student groups made significant growth from interim 1 to 2. 
● Collaborated about student needs (language, speaking, and listening). 
● Implemented academic vocabulary teaching strategies. 
● Collaborated with Curriculum Reading Specialist to establish Tier 2 reading RTI cycles. 
● Continued to look at data during PLCs to reconfigure groups for RT time. 
● Engaged students in purposeful talk, utilizing a variety of student discourse structures and strategies, 

during core Benchmark instruction. 
● Implemented group roles, including sentence stems reflective of each role, during group work. 

 

AREAS of GROWTH 

Students’ areas of growth: 
● The 2nd grade SDC students only took the Tri 3, Interim 3 assessment which has a negative impact on 

the validity of the growth/areas of concerns for the 2nd grade Students with Disabilities student group.  
● 46.7% of the Hispanic student group was proficient on Narrative Writing assessment, 7.8% below the 

White student group proficiency level. 
● 50% of All Students were proficient on the Narrative Writing assessment, a 4.1% cohort decrease 
● 22% of Student with Disabilities student group were proficient on the Information Writing assessment, 

40/1% below All Students proficiency level. 
● The Hispanic and Asian student groups scored an 80%+ proficiency level on one out of three Interim 

Assessments. 
● The Students with Disabilities did not score an 80%+ proficiency level on any of the three Interim 

Assessments.  
 
The standards that presented an opportunity for instructional refinement/growth are: 
ELA.RI.2.3 – Describe the connection between a series of historical events, scientific ideas or concepts, or 
steps in technical procedures in a text – 65.1% 
ELA.L.2.5.a – Identify real-life connections between words and their use – 64.4% 
ELA.L.2.1.c – Use reflexive pronouns – 39.5% 
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As a team we will continue to develop strategies to support students in the following areas: 
● Expand academic student discourse structures (sentence frames, A/B partners, etc.) to develop 

student listening, talking, and critical thinking skills 
● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple 

times throughout the lesson with students 
● Increase familiarity with Benchmark curriculum 
● Improve student reading fluency performance 
● Implement purposeful writing during Daily 5 to practice NSD/Benchmark writing 
● Refine Benchmark designated ELD daily lessons to include GLAD strategies 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2020-2021 Plan 

STRATEGY ACTUAL STRATEGIES 

used were:  

EXPENDITURES  

(Site / LCAP) 

ACTUAL 

EXPENDITURES 

● Mini-lessons of 
standards that need 
additional focus 

Incorporate ―I Can‖ 
statements into daily 
Think-Pair-Share 
student talk 

● Extend learning during 
RTI 

● Continue to look at 
data to reconfigure RTI 
groups 

● Use fluency test 
(provided by district) to 
analyze student ability 
and find areas of focus 

● Create a block 
schedule during PLC 
to incorporate writing 
into Daily 5 structures 

● Instruct prerequisite 
skills in small group 
instruction 

● Mini-lessons of 
standards that 
need additional 
focus 

Incorporate ―I 
Can‖ statements 
into daily Think-
Pair-Share 
student talk 

● Extend learning 
during RTI 

● Continue to look at 
data to reconfigure 
RTI groups 

● Use fluency test 
(provided by 
district) to analyze 
student ability and 
find areas of focus 

● Create a block 
schedule during 
PLC to incorporate 
writing into Daily 5 

● Sub costs for 4 hours 
of teacher release time 
for professional 
development and work 
with district coaches, 4 
teachers -  $603.36 

 
● Classified salary and 

benefits for our .47 
Reading Curriculum 
Specialist - $9,710.44 

 
Total: $10,313.80 
 

● No sub release time 
was utilized 

 
● Classified salary and 

benefits for our .47 
Reading Curriculum 
Specialist - $9,710.44 

 
 
Total: $9,710.44 
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● Designated and 
integrated ELD 

● Collaborate with sped. 
staff and EL site 
coordinator to ensure 
that the strategies, 
reinforcements, 
accommodations, etc. 
that are being provided 
to EL and Students 
with Disabilities 
student groups are 
effective as measured 
by assessment data. 

structures 
● Instruct 

prerequisite skills in 
small group 
instruction 

● Designated and 
integrated EL 
supports 

● Collaborate with 
sped. staff and EL 
site coordinator to 
ensure that the 
strategies, 
reinforcements, 
accommodations, 
etc. that are being 
provided to EL and 
Students with 
Disabilities student 
groups are 
effective as 
measured by 
assessment data. 

            
 

OVERALL EFFECTIVENESS OF STRATEGIES              CHANGES TO STRATEGIES 

● The DIBELS and CORE Phonics Survey 
benchmark data results were analyzed to 
establish ongoing RTI groups. 

● The effect of the team creating a block schedule 
during PLC to analyze student data positively 
impacted student achievement.  

● During Tier 2, RTI group instruction teachers 
structured the lessons to target prerequisite 
skills needed to achieve proficiency at grade 
level standards. 

● Inclusive Practices push-in model that includes 
the SDC teacher providing Tier 2, 
differentiated instruction during ELA, would 
benefit the implementation of a consistent 
schedule.  

 

2019-2020 PLAN 

 2019-20 2020 - 21 2021 - 22 

GOAL: Reading Fluency 

(All Students) 

97% 98% 99% 

Basis for Goal:  The Reading Fluency assessment was chosen because 
fluency is defined as the ability to read with speed, accuracy, 
and proper expression. In order to understand what they read, 
children must be able to read fluently whether they 
are reading aloud or silently. When reading aloud, fluent 
readers read in phrases and add intonation appropriately. 

 

2019-2020 STRATEGIC PLAN 
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STRATEGY  
(List specific student groups to be 

served) 

HOW THIS STRATEGY WILL 
ADDRESS STATE AND/OR 
FEDERAL REQUIREMENTS 

EXPENDITURES  
(Site / LCAP) 

Continue to establish academic 
student discourse structures 
(sentence frames, A/B partners, etc.) 
to develop student listening, talking, 
and critical thinking skills. Specific 
attention will be given to Students 
with Disabilities. 

The state requires all CCSS ELA 
Standards to be met by all student 
groups.  

 

N/A 

Focus on daily learning targets, 
including I Can Statements, and 
verbalizing those targets multiple 
times throughout the lesson with 
students. 

The state requires all CCSS ELA 
Standards to be met by all student 
groups. 

N/A 

Continue to refine our 
implementation of Benchmark and 
the district‘s writing program to 
ensure best practices and priority 
standards are the focus of our most 
limited resource--time. 

The state requires all CCSS ELA 
Standards to be met by all student 
groups. 

N/A 

Collaborate with EL Site Coordinator 
to ensure that the strategies, 
reinforcements, accommodations, 
etc. that are being provided to the 
English Learners student group are 
effective as measured by 
assessment data. 

Designated ELD is required so that 
students meet the CA ELD 
Standards. 

N/A 

Provide differentiated daily 
Designated and Integrated English 
Language Development instruction 
to English learners. 

Designated ELD is required so that 
students meet the CA ELD 
Standards. 

N/A 

Post District and CFA assessment 
data will be used to create Tier 2, 
RTI opportunities. Specific attention 
will be given to the Students with 
Disabilities student group‘s response 
to Tier 1 instruction. 

The state requires all CCSS ELA 
Standards to be met by all student 
groups. 

Classified salary and benefits 
for our .47 Reading 
Curriculum Specialist - 
$9,710.44 
 
 
Total: $9,710.44 

Review and reflect on Tier 1 best 
practices to ensure all student 
groups‘ response to instruction is at 
an 80% proficiency level. Teachers 
will take on a shared responsibility to 
meet all students‘ needs. 

California Teaching Standards, 1-6. N/A 
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Collaborate with sped. staff to ensure 
that the strategies, reinforcements, 
accommodations, etc. that are being 
provided to the Students with 
Disabilities student group are 
effective as measured by 
assessment data. 

Students with Disabilities who have 
a current Individual Education Plan 
(IEP) must receive a Free and 
Appropriate Public Education 
(FAPE) in the Least Restrictive 
Environment (LRE).   
 

N/A 

Collaborate with sped. staff to ensure 
that the strategies, reinforcements, 
accommodations, etc. that are being 
provided to Students with Disabilities 
student groups are effective as 
measured by assessment data. 

Students with Disabilities who have 
a current Individual Education Plan 
(IEP) must receive a Free and 
Appropriate Public Education 
(FAPE) in the Least Restrictive 
Environment (LRE).   

 

N/A 

 
Plan for 
Distance 
Learning  

All teachers will collaborate together in the digital learning environment in Google Classroom.  
Teachers will have access to TWIG online science lessons and Studies Weekly to address 
Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the 
day with all students.  Teachers present families with an overview and daily agenda of the 
learning targets and activities with times presented. The schedule closely follows the 
traditional daily schedule of academic work, recess, lunch breaks, PE and small group 
instruction.  

 
Second Grade 

Math Plan 

2019-2020  

 

ANALYSIS of 19-20 Plan 

 2019-2020 

Expected Outcome 

2019-2020 

Actual Outcome 

GOAL: Math Fluency 

(All Students) 

92%  Due to Covid-19 and distance 

learning, all final testing was not 

administered.   

Basis for Goal: Why 

this one over others? 

The Bridges Unit assessments demonstrate student mastery of math state 
standards. Unit skills build upon one another and spiral throughout the 
curriculum. 

 

2019-2020 DATA: PERCENT PROFICIENT 

Student 
Group 

# 18-19 
Gr 1 

Fluency 

Unit 
1 

Unit 2 Unit 3  Unit 4  Unit 5  Unit 6 Unit 7 19-20  
 Gr 2 Math 
Fluency 
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All 104 89.4 87.73 83.02 80.59 81.56 92.31 * * * 

White 56 88.1 84.21 85.97 80.71 85.71 92.98 * * * 

Hispanic 38 91.4 92.1 76.32 78.38 76.32 89.48 * * * 

Asian 5 100 100 100 100 100 100 * * * 

EL 6 80 83.33 83.33 83.33 88.33 100 * * * 

EO 98 90 88.88 83.50 80.64 82.79 92.55 * * * 

RFEP 0 -    50% 75% * * * 

Students 
with 
Disabilitie
s 

14 60 64.28 35.72  42.86 66.67 * * * 

*Due to COVID-19 and Distance Learning, students were not able to be assessed. 

 

AREAS of SUCCESS 

Unit 1 

● Experience with number racks 

● Understanding of the math strategies 

Unit 2 

● Students were able to create groups of 10 

● Use of Base-10 manipulatives 

Unit 3 

● Connections between unit lessons and number corner 

● Use of RACE strategies 

Unit 4 

● Student engagement with measuring tools  

● Students making real-life connections 

Unit 5 

● Differentiated small group instruction within individual classrooms 

● Students with disabilities scored the highest they have scored on Unit 5 assessment 

● Money and place value was introduced from the beginning of the year 

● Skip counting 

● Fine tooned bridges lessons 

● Use of math learning center 

● RTI reteach cycles (5-6 groups being created) 

 
Teachers reflected on their success in the following areas: 

● Worked collaboratively with SDC teacher to include students in Number Corner instruction 
● Implemented Number Corner, workplaces, and Bridges‘ lessons daily 
● Adjusted curriculum to meet student needs based on essential standards 
● Used the RACE method to increase success with problem solving 
● Increased student discourse 
● Utilized learning targets before, during, and at the conclusion of lessons 

 



40 
 

AREAS of GROWTH 

Unit 1 

● Memorization of math facts (1-5) 

Unit 2 

● Inconsistent prior knowledge with number lines 

● Wanting to use the standard algorithm  

Unit 3 

● Student independence with word problems 

● Use of smaller and more manageable manipulatives 

● Basic subtraction facts 

Unit 4 

● Hispanic students scored lower for Unit 4 (focus on vocabulary-inches, feet, yards) 

● Subtracting with regrouping 

Unit 5 

● Students recognizing and identifying coins on black and white paper 

● Adding and subtracting 10‘s and 100‘s and needing to regroup (603-10) 

 
As a team we will continue to develop strategies to support students in the following areas: 

● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple 
times throughout the lesson with students 

● Implement meaningful extension lessons during RTI time 
● Learn more of the features for DreamBox and utilize them in class regularly, completing a minimum of 

5 lessons per week on DreamBox. 
● Continue to expand the academic student discourse structures (sentence frames, A/B partners, etc.) 

in our classrooms to develop student listening, talking, and critical thinking skills 

 

2019-2020 PLAN 

STRATEGIES ACTUAL STRATEGIES 

used were: 

EXPENDITURES  

(Site / LCAP) 

ACTUAL EXPENDITURES 

● Assign 
DreamBox focus  

● During PLC, 
build CFAs and 
discuss students‘ 
results when 
deciding next 
instructional 
steps 

● Instruct 
prerequisite 
skills in small 
group instruction 

● Spiral key 
concepts 
throughout the 
year to build 
mastery 

● Collaborate with 

● Assign 
DreamBox focus  

● Build CFAs and 
discuss students‘ 
results when 
deciding next 
instructional 
steps 

● Instruct 
prerequisite skills 
in small group 
instruction 

● Spiral key 
concepts 
throughout the 
year to build 
mastery 

● Collaborate with 
sped. staff and 

● Sub costs for 4 hours 
of teacher release time 
for professional 
development and work 
with district coaches,45 
teachers -  $603.36 

 
Total: $603.36 
 

No sub release time was 
utilized 
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sped. staff and 
EL site 
coordinator to 
ensure that the 
strategies, 
reinforcements, 
accommodations
, etc. that are 
being provided 
to EL and 
Students with 
Disabilities 
student groups 
are effective as 
measured by 
assessment 
data. 

EL site 
coordinator to 
ensure that the 
strategies, 
reinforcements, 
accommodations
, etc. that are 
being provided to 
EL and Students 
with Disabilities 
student groups 
are effective as 
measured by 
assessment 
data. 

 

 

 
 

OVERALL EFFECTIVENESS OF STRATEGIES              CHANGES TO STRATEGIES 

● Implementing DreamBox on a consistent 
basis, with assigned foci, benefitted all 
student groups. 

● The effect of the team creating a block 
schedule during PLC to analyze student data 
positively impacted student achievement.  

● During Tier 2, RTI group instruction teachers 
structured the lessons to target prerequisite 
skills needed to achieve proficiency at grade 
level standards. 

● Inclusive Practices push in that includes the  
SDC teacher providing Tier 2, differentiated 
instruction during ELA, would benefit the 
implementation of a consistent schedule 

 

2020-2021 PLAN 

 2020 - 21 2021 - 22 2022 - 223 

GOAL: Math Fluency 

(All Students) 

89% 91% 93% 

Basis for Goal:  The Bridges Unit assessments demonstrate student mastery of 
math state standards. Unit skills build upon one another and 
spiral throughout the curriculum. 

 

 
2019-2020 STRATEGIC PLAN 

 

STRATEGY  HOW THIS STRATEGY WILL EXPENDITURES  
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(List specific student groups to be 
served) 

ADDRESS STATE AND/OR 
FEDERAL REQUIREMENTS 

(Site / LCAP) 

Continue to establish academic 
student discourse structures 
(sentence frames, A/B partners, etc.) 
to develop student listening, talking, 
and critical thinking skills. Specific 
attention will be given to Students 
with Disabilities. 

The state requires all CCSS math 
Standards to be met by all student 
groups.  

 

N/A 

Focus on daily learning targets, 
including I Can Statements, and 
verbalizing those targets multiple 
times throughout the lesson with 
students. 

The state requires all CCSS math 
Standards to be met by all student 
groups. 

N/A 

Continue to refine our 
implementation of Bridges program, 
including Bridges Intervention 
program, to ensure best practices 
and priority standards are the focus 
of our most limited resource--time. 

The state requires all CCSS math 
Standards to be met by all student 
groups. 

N/A 

Collaborate with EL Site Coordinator 
to ensure that the strategies, 
reinforcements, accommodations, 
etc. that are being provided to the 
English Learners student group are 
effective as measured by 
assessment data. 

Integrated ELD is required so that 
students meet the CA ELD 
Standards. 

N/A 

Provide differentiated daily 
Designated and Integrated English 
Language Development instruction 
to English learners. 

Designated ELD is required so that 
students meet the CA ELD 
Standards. 

N/A 

Post District and CFA assessment 
data will be used to create Tier 2, 
RTI opportunities. Specific attention 
will be given to the Students with 
Disabilities student group‘s response 
to Tier 1 instruction. 

The state requires all CCSS math 
Standards to be met by all student 
groups. 

N/A 

Review and reflect on Tier 1 best 
practices to ensure all student 
groups‘ response to instruction is at 
an 80% proficiency level. Teachers 
will take on a shared responsibility to 
meet all students‘ needs. 

California Teaching Standards, 1-6. N/A 

Collaborate with sped. staff to ensure 
that the strategies, reinforcements, 

Students with Disabilities who have 
a current Individual Education Plan 

N/A 
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accommodations, etc. that are being 
provided to Students with Disabilities 
student groups are effective as 
measured by assessment data. 

(IEP) must receive a Free and 
Appropriate Public Education 
(FAPE) in the Least Restrictive 
Environment (LRE).   

 

 
Plan for 
Distance 
Learning  

All teachers will collaborate together in the digital learning environment in Google Classroom.  
Teachers will have access to TWIG online science lessons and Studies Weekly to address 
Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the 
day with all students.  Teachers present families with an overview and daily agenda of the 
learning targets and activities with times presented. The schedule closely follows the 
traditional daily schedule of academic work, recess, lunch breaks, PE and small group 
instruction.  

 
 
 
 
 
 

Third Grade 
English Language Arts Plan 

2019-2020  
 

ANALYSIS of 19-20 Plan 

 2019-2020 

Expected Outcome 

2019-2020 

Actual Outcome 

GOAL: CAASPP 

Percent Met or Exceeded 

(All Students) 

 

80% N/A 

(Due to Covid-19 Closure) 

Basis for Goal: Why 

this one over others? 

The CAASPP is a nationally normed standardized assessment aligned to 
common core standards and gives us reliable data as we continue to master 
implementation of our new ELA curriculum. 

 

2019-2020 DATA: PERCENT PROFICIENT 
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Student 
Group 

# 18-19 
 Gr 2 

Reading 
Fluency 

Unit 
3 

Unit 
4 
 

IAB: Literary 
Text 

B= Below 
N= Nearly 
A= Above 

IAB: 
Informational 

Text 

Info 
Writing 

Opinion 
Writing 

Narrative 
Writing 

19-20 
Gr. 3 

CAASPP 

B N A B N A 

All 83 96.4 43 31 
 

2 53 45 * * * 54 * * * 

White 41 97.8 56 42 0 42 58 * * * 60 * * * 

Hispanic 33 96.7 35 28 0 60 40 * * * 53 * * * 

Asian 9 90 11 0 50 50 0 * * * 40 * * * 

EL 1 - 0 0 0 10
0 

0 * * * 55 * * * 

EO 81 96.4 44 32 2 54 44 * * * 0 * * * 

RFEP 1 100 0 0 0 0 10
0 

* * * 100 * * * 

SWD 8 100 50 0    * * * 60 * * * 

*Due to COVID-19 and distance learning, students were not able to be assessed in Tri 3 for: 

Literary Text IAB, Opinion Writing, Narrative Writing, and ELA CAASPP. 

 

AREAS of SUCCESS 

Students’ areas of success 
● Students are successful in following a format for writing (RACE) 
● Students improved in their ability to ask/answer questions with informational and literature passages. 
● Students‘ reading fluency improved overall 
● Students‘ reading comprehension improved (AR) 
● Students have improved with purposeful dialogue. 

 
Teachers reflected on their success in the following areas: 

● Engaged students in purposeful talk, utilizing a variety of student discourse structures and strategies, 
during core Benchmark instruction.  

● Teachers continue to take on a shared responsibility to meet all students‘ needs.   
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● The team used the site agreed upon PLC agenda/minutes throughout the school year.  
● Our team used the District adopted curriculum in Benchmark to meet the needs of the EL students 
● Work with site EL lead, and NSD ELA/ELD coaches to continually implement or improve our delivery 

of Benchmark and designated ELD time 5 days a week. 
● Differentiated small group instruction based on student needs. 
● Using Restate, Answer, Cite Evidence, and Elaborate (RACE) to analyze tasks and text and elaborate 

on student responses. 
● Implemented RTI intervention strategies to meet students‘ needs for priority standards. Intervention 

was taught by classroom teachers and curriculum specialists 3 days a week for 30 minutes. 
● The second year of Benchmark implementation was more successful due to teachers having a better 

understanding of the curriculum as well as supplementing and revising curriculum as needed. 
● Consistent implementation of Integrated supports across the curriculum. 
● Focus on priority standards in Language Arts 

 

AREAS of GROWTH 

Students’ areas of growth: 
● Commit to ongoing data analysis in PLC meetings.  Data will be logged and tracked in a living 

document.  This will identify areas of need and areas of strength. 
● Continue to seek appropriate assessments that give valid results. (CFA‘s, Benchmark, etc.) 
● Focus on Daily Learning Targets identifying them at the beginning of the lesson (and throughout), and 

reflecting at the end. 
● Continue to promote purposeful dialogue between students. 
● Continue to work towards consistent use of small group instruction to provide differentiated 

instruction, as well as collaborate with RTI instructor(s). 
● Develop and implement opportunities for enrichment. 
● Continue to afford opportunities for learning Main Idea and Details. 
● Continue to work on elaboration techniques. 

DUE TO COVID-19 SHUT DOWN WE WERE NOT ABLE TO FACILITATE LEARNING OR ASSESS THE 
FOLLOWING:  narrative and opinion writing (opinion partially), compare/contrast multiple sources, and word 
part knowledge. 
As a team we will continue to develop strategies to support students in the following areas: 

● Refine designated ELD supports.  
● Implement Benchmark with fidelity, including weekly formative assessments  
● Commit ourselves to ongoing data analysis in PLC meetings.  Data will be logged and tracked in a 

living document.  The ongoing analysis of student group data from district assessments will help 
identify areas of success and areas of need.   

● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple 
times throughout the lesson with students  

● Continue to engage students in purposeful talk, utilizing a variety of student discourse structures and 
strategies, during core Benchmark instruction.  We feel we have made progress in this area, but 
would like to continuing refining our practices.  

● Work towards consistent use of small group instruction to provide differentiated instruction.   
● Develop and implement opportunities for enrichment 

 

2019-2020 PLAN 

STRATEGIES ACTUAL STRATEGIES 

used were: 

EXPENDITURES  

(Site / LCAP) 

ACTUAL 

EXPENDITURES 

● Collaborate with 
sped. staff and EL 
site coordinator to 

● Collaborate with 
sped. staff and EL 
site coordinator to 

● Sub costs for 4 hours of 
teacher release time for 
professional 

● No sub release 
time was utilized 
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ensure that the 
strategies, 
reinforcements, 
accommodations, 
etc. that are being 
provided to EL and 
Students with 
Disabilities student 
groups are 
effective as 
measured by 
assessment data. 

● Use weeklies per 
unit to guide 
instruction 

● Supplement 
grammar 

● Continue to use 
scaffolding frames 
for EL learners. 

● Collaborate with 
Reading 
Curriculum 
Specialist and 
establish ELA RTI, 
Tier 2, cycles that 
take place several 
times per week 

● Continue to use 
Benchmark ELD 
curriculum 

● Continue to share 
responsibilities 
between team 
teachers 

● Work with Literacy 
coaches 
throughout the 
school year 

● Leveled Readers 
in Benchmark 
utilized 

ensure that the 
strategies, 
reinforcements, 
accommodations, 
etc. that are being 
provided to EL and 
Students with 
Disabilities student 
groups are 
effective as 
measured by 
assessment data.  

● Use weeklies from 
each unit to guide 
instruction  

● Supplement 
grammar  

● Continue to use 
scaffolding frames 
for EL learners.  

● Collaborate with 
Reading 
Curriculum 
Specialist and 
establish ELA RTI, 
Tier 2, cycles that 
take place several 
times per week  

● Continue to use 
Benchmark ELD 
curriculum  

● Continue to share 
responsibilities 
between team 
teachers  

● Work with Literacy 
coaches 
throughout the 
school year  

● Leveled Readers 
in Benchmark 
utilized 

 

development and work 
with district coaches, 5 
teachers -  $754.20 

 
● Classified salary and 

benefits for our .47 
Reading Curriculum 
Specialist - $9,710.44 

 
 
Total: $10,464.60 

 

● Classified salary 
and benefits for 
our .47 Reading 
Curriculum 
Specialist - 
$9,710.44 

 
 
Total: $9,710.44 
 

 

OVERALL EFFECTIVENESS OF STRATEGIES              CHANGES TO STRATEGIES 

● Inclusive Practices push in allowed for the 
SDC teacher to provide Tier 2, differentiated 
instruction during ELA. This model positively 
impacted our Student with Disabilities 
confidence and demonstrated behavior in 
and out of the classroom.  

● The Benchmark Weeklies data results were 

● Refine ELD strategies.  
● Implement Benchmark with fidelity. 
● Create a block schedule during PLC to 

analyze ELA student data, 
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analyzed to establish ongoing Tier 2 support.  

 

2020-2021 PLAN 

 2020 - 21 2021 – 22 2022 – 23 

GOAL: ELA CAASPP Percent Met or 

Exceeded 

 

87% 89% 91% 

Basis for Goal: Why this one over 
others? 

The CAASPP is a nationally normed standardized assessment 
aligned to common core standards and gives us reliable data 
as we continue to master implementation of our new ELA 
curriculum. 

 

 
 
 
 
 
 
 
 

2020-2021 STRATEGIC PLAN 
 

STRATEGY  
(List specific student groups to be 

served) 

HOW THIS STRATEGY WILL 
ADDRESS STATE AND/OR 
FEDERAL REQUIREMENTS 

EXPENDITURES  
(Site / LCAP) 

Implement Benchmark with fidelity, 
including weekly formative assessments 

The state requires all CCSS ELA 
Standards to be met by all student 
groups. 

N/A 

Post District and CFA assessment data 
will be used to create Tier 2, RTI 
opportunities. Specific attention will be 
given to the Students with Disabilities 
student groups‘ response to Tier 1 
instruction. 

The state requires all CCSS ELA 
Standards to be met by all student 
groups. 

Classified salary and 
benefits for our .47 
Reading Curriculum 
Specialist - $9,710.44 
 
 
Total: $9,710.44 

Focus on daily learning targets, including I 
Can Statements, and verbalizing those 
targets multiple times throughout the 
lesson with students. 

The state requires all CCSS ELA 
Standards to be met by all student 
groups. 

N/A 

Utilize the Google platform to implement 
strategic ELA data analysis. 

The state requires all CCSS ELA 
Standards to be met by all student 
groups. 

N/A 
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Continue to establish academic student 
discourse structures (sentence frames, 
A/B partners, etc.) to develop student 
listening, talking, and critical thinking 
skills. Specific attention will be given to 
Students with Disabilities. 

The state requires all CCSS ELA 
Standards to be met by all student 
groups.  
 
Designated ELD is required so that 
students meet the CA ELD Standards 

N/A 

Review and reflect on Tier 1 best 
practices to ensure all student groups‘ 
response to instruction is at an 80% 
proficiency level. Teachers will take on a 
shared responsibility to meet all students‘ 
needs. 

California State Teaching Professional 
Standards, 1-6. 

N/A 

Refine small group instructional practices 
to provide targeted differentiated 
instruction to meet the needs of all learner 
whether it is intervention or enrichment 
based. 

California State Teaching Professional 
Standards, 1-6. 

N/A 

Collaborate with EL Site Coordinator to 
ensure that the strategies, 
reinforcements, accommodations, etc. 
that are being provided to the English 
Learners student group are effective as 
measured by assessment data. 

Designated ELD is required so that 
students meet the CA ELD Standards. 

N/A 

Implement RTI intervention strategies to 
meet students‘ needs for priority 
standards.  

The state requires all CCSS ELA 
Standards to be met by all student 
groups. 

Classified salary and 
benefits for our .47 
Reading Curriculum 
Specialist - $9,710.44 
 
 
Total: $9,710.44 

 

Collaborate with sped. staff to ensure that 
the strategies, reinforcements, 
accommodations, etc. that are being 
provided to the Students with Disabilities 
student group are effective as measured 
by assessment data. 

Students with Disabilities who have a 
current Individual Education Plan (IEP) 
must receive a Free and Appropriate 
Public Education (FAPE) in the Least 
Restrictive Environment (LRE).   

N/A 

Provide differentiated daily Designated 
English Language Development to 
English learners. 

Designated ELD is required so that 
students meet the CA ELD Standards. 

N/A 

 
Plan for 
Distance 
Learning  

All teachers will collaborate together in the digital learning environment in Google Classroom.  
Teachers will have access to TWIG online science lessons and Studies Weekly to address 
Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the 
day with all students.  Teachers present families with an overview and daily agenda of the 
learning targets and activities with times presented. The schedule closely follows the 
traditional daily schedule of academic work, recess, lunch breaks, PE and small group 
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instruction.  

 
Third Grade 

Math Plan 

2019-2020  
 

ANALYSIS of 19-20 Plan 

 2019-20 

Expected Outcome 

2019-2020 

Actual Outcome 

GOAL:  

 

80%  Due to Covid-19 and distance 

learning, the state of California did 

not require the CAASPP exam for 

the 2019 school year. 

Basis for Goal: Why 

this one over others? 

We chose our goal of 80% based on teacher observation and CFA‘s of the 
current student population. 

 
 

2019-2020 DATA: PERCENT PROFICIENT 

Student 
Group 

# 18-19 
 Gr. 2 
Math 
Fluency 

Unit 1 Unit 2 Unit 3  Unit 4  Unit 5  Unit 6 Unit 7 19-20 
Gr. 3 

 CAASPP 

All 83 85.7 72.9 82.15 66.27 65.06 
 

87.96 * * * 

White 41 84.8 76.1 82.93 77.5 70.0 90.24 * * * 

Hispanic 33 83.3 67.6 79.41 55.88 58.82 84.85 * * * 

Asian 9 100 77.7 89 55.55 59.48 85.71 * * * 

EL 1 - 0 100 100 0 100 * * * 

EO 81 85 73.1 81 65.43 80.65 87.65 * * * 

RFEP 1 100 100 100 100 100 100 * * * 

Students 
with 
Disabilities 

8 83.3 57.1 62.5 57.14 50 71.43 * * * 

*Due to COVID-19 and distance learning, students were not able to be assessed for Unit 

6, Unit 7, and Math CAASPP. 
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AREAS of SUCCESS 

Teachers reflected on their success in the following areas: 
● Met with 2nd grade early in the year to emphasize the importance of students starting third grade with 

addition and subtraction fluency.  Articulation will continue throughout the school year. 

● Focus on priority standards in math 

Unit 1 
● Fluently add and subtract within 20 

Unit 2 
● Understand concepts of multiplication ( 3 groups of 2 is 3 x 2 ) 
● Identify patterns in addition table or multiplication table 

Unit 3 
● Round to the nearest 10 and 100 

Unit 4 
● Understand the basic concept of fractions utilizing visual images to identify ¼ etc… 
● Tell time to the nearest minute 

Unit 5 
● Calculate area of quadrilaterals 

Understand the relationship between multiplication and division (fact families) 
● Implemented RTI cycles for Math. Grade level team analyzed data and distributed the grade level into 

3 – 4 leveled groups.  Instruction is then tailored to enrich or support each group‘s needs.  Instruction 
is delivered by the teachers.  Teams set aside 30 minutes a day, three times a week for RTI. 

● Developed Common formative assessments to track student progress in a unit and in differentiated 
RTI groups.  

● General Education students scored on average 76%-87% on each unit test. 
● Established grade level Collective Commitments aligned to NSD Best Practices document 
● Unit 5 demonstrated the growth of multiplication skills due to multiple Bridges units, intervention 

cycles, manipulatives, supplemental materials, and DreamBox usage.  
● Teachers took on a shared responsibility to meet all students‘ needs.  Our team used the site agreed 

upon PLC agenda/minutes throughout the school year. 
● Continue to establish academic student discourse structures to develop student listening, talking, and 

critical thinking skills 
● Grade level team will work together to analyze data used to drive instruction, build common formative 

assessments, and refine instructional practices. 

 

AREAS of GROWTH 

● We continue to work on word problems involving all operations as this has been a struggle for some 

students 

● Continue to focus on discussing learning targets 

● Students still confuse area and perimeter 

Unit 1 
● Solve two step word problems 
● Fluently add and subtract within 1,000 

Unit 2 
● Using multiplication and division to solve word problems 

Unit 3 
● Solve two step word problems using the 4 operations 

Unit 4 
● Equivalent fractions 
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● Comparing fractions 
Unit 5 

● Determine the unknown number in a multiplication or division equation 
DUE TO COVID-19 SHUT DOWN WE WERE NOT ABLE TO FACILITATE LEARNING OR ASSESS THE 
FOLLOWING:  Properties of multiplication/division, word problems with 4 operations, area, perimeter, 
shapes‘ attributes. 
As a team we will continue to develop strategies to support students in the following areas: 

● We would like to work on improving the cycles of RTI and the standards we focus on 
● Helping the Tier III math students exit out of RTI 
● Enrichment for the high to high average students 
● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple 

times throughout the lesson with students 
● Teachers will utilize the assigned focus in DreamBox to provide support and extend student learning 

in class and at home.  
● We will make sure all students are completing a minimum of 5 lessons per week on DreamBox  
● Differentiated small group instruction based on student needs. 
● Consistent use of RTI documentation to track students entering/exiting. 
● Utilize Bridges Intervention materials 

 

 

 

 

 

2019-2020 PLAN 

STRATEGIES ACTUAL STRATEGIES 

used were:  

EXPENDITURES (Site / 

LCAP) 

ACTUAL EXPENDITURES 

(Site/LCAP) 

● Collaborate with 
sped. staff and EL 
site coordinator to 
ensure that the 
strategies, 
reinforcements, 
accommodations, 
etc. that are being 
provided to EL and 
Students with 
Disabilities student 
groups are effective 
as measured by 
assessment data. 

● Implement small 
group instruction to 
best meet needs of 
all learners during 
Tier 1 instruction 

● Improve our 
DreamBox usage 

● Continue to work 
with District Math 
Coach for unit 
pacing and support 

● Collaborate with 
sped. staff and EL 
site coordinator to 
ensure that the 
strategies, 
reinforcements, 
accommodations, 
etc. that are being 
provided to EL and 
Students with 
Disabilities student 
groups are 
effective as 
measured by 
assessment data. 

● Implement small 
group instruction 
to best meet 
needs of all 
learners during 
Tier 1 instruction 

● Improve our 
DreamBox usage 

● Continue to work 
with District Math 

● Sub costs for 4 
hours of teacher 
release time for 
professional 
development and 
work with district 
coaches, 5 
teachers -  
$754.20 
 

Total: $754.20 
 

 

● No sub release time 
was utilized 
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● Continue to provide 
Tier 2 RTI 
intervention to 
targeted students 
Use Bridges 
Intervention 
Modules with 
fidelity 

Coach for unit 
pacing and 
support 

● Continue to 
provide Tier 2 RTI 
intervention to 
targeted students 
using Bridges 
Intervention 
Modules with 
fidelity 

 

OVERALL EFFECTIVENESS OF STRATEGIES              CHANGES TO STRATEGIES 

● Tier 2, RTI cycles during math instruction 
included the SDC teacher and had a positive 
impact on student achievement. 

 

● The integrity of the Integrated and designated 
ELD instruction will be refined. 

● The implementation of small group instruction 
during Tier 1 instruction will include structures 
and accountability. 

 

 

 

2020-2021 PLAN 

 2020 - 21 2021 - 22 2022 – 23 

GOAL: CAASPP 

Percent Met or Exceeded 

(All Students) 

90% 92% 94% 

Basis for Goal:  The CAASPP is a nationally normed standardized assessment 
aligned to common core standards and gives us reliable data 
as we continue to master implementation of our new ELA 
curriculum.  

 

2019-2020 STRATEGIC PLAN 

STRATEGY  
(List specific student groups to be 

served) 

HOW THIS STRATEGY WILL 
ADDRESS STATE AND/OR 
FEDERAL REQUIREMENTS 

EXPENDITURES (Site / 
LCAP) 

Collaborate with EL Site Coordinator to 
ensure that the strategies, reinforcements, 
accommodations, etc. that are being 
provided to the English Learners student 
group are effective as measured by 
assessment data. 

Designated ELD is required so 
that students meet the CA ELD 
Standards. 

 
N/A 

Provide differentiated daily Integrated 
English Language Development instruction 

Designated ELD is required so 
that students meet the CA ELD 

N/A 
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to English learners. Standards. 

Collaborate with sped. staff to ensure that 
the strategies, reinforcements, 
accommodations, etc. that are being 
provided to the Students with Disabilities 
student group are effective as measured 
by assessment data. 

Students with Disabilities who 
have a current Individual 
Education Plan (IEP) must 
receive a Free and Appropriate 
Public Education (FAPE) in the 
Least Restrictive Environment 
(LRE).   

N/A 

Post District and CFA assessment data will 
be used to create Tier 2, RTI opportunities. 
Specific attention will be given to the 
Students with Disabilities, English 
Learners, and Hispanic student groups‘ 
response to Tier 1 instruction. 

The state requires all CCSS 
math Standards to be met by all 
student groups. 

N/A 

Focus on daily learning targets, including I 
Can Statements, and verbalizing those 
targets multiple times throughout the 
lesson with students. 

The state requires all CCSS 
math Standards to be met by all 
student groups. 

N/A 

Review and reflect on Tier 1 best practices 
to ensure all student groups‘ response to 
instruction is at an 80% proficiency level. 
Teachers will take on a shared 
responsibility to meet all students‘ needs. 

California State Teaching 
Professional Standards, 1-6. 

N/A 

Implement Bridges Intervention Modules to 
target math prerequisite skills needed. 
Specific attention will be given to the 
English Learners and Students with 
Disabilities student groups. 

The state requires all CCSS 
math Standards to be met by all 
student groups. 

N/A 

Focus on daily learning targets, including I 
Can Statements, and verbalizing those 
targets multiple times throughout the 
lesson with students. 

The state requires all CCSS 
math Standards to be met by all 
student groups. 

N/A 

Ensure students complete a minimum of 5 
lessons per week on DreamBox, utilizing 
Assigned Focus. Specific attention will be 
given to the Students with Disabilities and 
English Learners student groups. 

The state requires all CCSS 
math Standards to be met by all 
student groups. 

N/A 

 

Plan for 
Distance 
Learning  

All teachers will collaborate together in the digital learning environment in Google Classroom.  
Teachers will have access to TWIG online science lessons and Studies Weekly to address 
Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the 
day with all students.  Teachers present families with an overview and daily agenda of the 
learning targets and activities with times presented. The schedule closely follows the 
traditional daily schedule of academic work, recess, lunch breaks, PE and small group 
instruction.  
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Fourth Grade 
English Language Arts Plan 

2019-2020  
 

ANALYSIS of 19-20 Plan 

 2019-2020 

Expected Outcome 

2019-2020 

Actual Outcome 

GOAL: CAASPP 

Percent Met or Exceeded 

(All Students) 

83%  NA 

(Due to Covid-10 Closure) 

Basis for Goal: Why 

this one over others? 

The CAASPP is a nationally normed standardized assessment aligned to 
common core standards and gives us reliable data as we continue to master 
implementation of our new ELA curriculum.  

 
 
 
 

2019-2020 DATA: PERCENT PROFICIENT 

Student 
Group 

# 18-19  
Gr. 3 

CAASPP 

Unit 1 Unit 2 Unit 3  Unit 4  Unit 5  Unit 6 Unit 7 19-20  
Gr. 4 

CAASPP 

All  86 76 83 65 69 94 * * * 

White  88 84 84 69 77 98 * * * 

Hispanic  77 65 83 51 56 89 * * * 

Asian  100 80 80 80 70 89 * * * 

EL  67 71 71 29 83 86 * * * 

EO  86 76 82 66 70 95 * * * 

RFEP  100 100 100 100 75 100 * * * 

Students 
with 
Disabilities 

 50 33 38 31 42 85 * * * 

 

AREAS of SUCCESS 

● RTI small group workshops to review standards not mastered during core instruction - we have small 
numbers (9-18 students per group) 

● Differentiated small group instruction within individual classrooms 
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● Unit 4 our EL scores went up - 69% of all students were proficient 
● Student reasoning 
● Students ability to explain the learning target 
● 94% of all students were proficient in Unit 5 (Geometry) 
● RFEP students reached 100% on 4 out of 5 unit assessments 
● Most students were willing to take math academic risks and share with a group 
● Followed proficiency map for Bridges 
● Increase use of Dreambox 
● Students with Disabilities 85% on Unit 5 assessment 

Teachers reflected on their success in the following areas: 
● The students with disabilities demonstrated growth between Tri 1 and Tri 2. We believe this is due to 

the tiered instruction and small group intervention that was provided to the students in both the 
general education and special education classrooms. 

● Focused on the grade level priority standards for ELA from the proficiency map we created last 
summer 

● Continued differentiated small group instruction based on student needs.   
● Student discourse is evident in all classroom and used throughout the day 
● Continued to use Restate, Answer, Cite Evidence, and Elaborate (RACE) to analyze tasks and text 

and elaborate on student responses. 
● Implemented Benchmark curriculum, supplementary material, developed by our team last year - 

created more accessibility to all students  
● ELD designated program 5 days/week was effective in meeting the needs of our EL students 

 

AREAS of GROWTH 

● We would like to develop more CFAs to use as a team instead of only Bridges checkpoints 
● We want to try a different way of RTI groups next year - for some units, we would like to front load 

with skills needed to be successful in the unit before we start the unit 
● We will continue to focus on learning targets and students‘ ability to explain the learning target 
● Continue work with multiplication  
● Unit 3 (fractions) continues to be a challenge for students - we will continue to look for new/different 

ways to present the information 
 
As a team we will continue to develop strategies to support students in the following areas: 

● Target specific skills of theme and author‘s purpose 
● Text types 
● Elaboration in writing 
● Continue to focus on daily learning targets (including I Can Statements) and verbalize those targets 

multiple times throughout the lesson with students 
● More collaboration with support services (RTI, RSP) 

 

2019 - 20 PLAN 

STRATEGIES ACTUAL STRATEGIES 

used were: 

EXPENDITURES  

(Site / LCAP) 

ACTUAL EXPENDITURES 

(Site/LCAP) 

● Attend district-
sponsored training 
regarding online 
Benchmark 
resources.  

● Develop CFA‘s/ use 
Benchmark 

● Develop CFA‘s/ 
use Benchmark 
assessments for 
RTI cycles and 
teaching tools.  

● Monitor and plan 
lessons to meet 

● Sub costs for 4 
hours of teacher 
release time for 
professional 
development and 
work with district 
coaches, 3 

● Sub costs for 4 
hours of teacher 
release time for 
professional 
development and 
work with district 
coaches, 2 teachers 
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assessments for RTI 
cycles and teaching 
tools.  

● Monitor and plan 
lessons to meet 
proficiency. 

● We will focus on the 
essential standards 
and the skills that 
support those 
standards. 

● Continue small 
group intervention 
within the 
classroom. 

● Initiate grade level 
RTI for ELA in 
collaboration with 
SDC.  General Ed 
teachers will take 
Tier 2 students and 
SDC teacher will 
take Tier 3 students. 

● Continue after 
school intervention 
class (start earlier in 
the year). 

● Target EL and 
Hispanic student 
groups when 
differentiating 
instruction 

● Collaborate with 
sped. staff and EL 
site coordinator to 
ensure that the 
strategies, 
reinforcements, 
accommodations, 
etc. that are being 
provided to EL and 
Students with 
Disabilities student 
groups are effective 
as measured by 
assessment data. 

proficiency. 
● We will focus on 

the essential 
standards and 
the skills that 
support those 
standards. 

● Continue small 
group 
intervention 
within the 
classroom. 

● Continue after 
school 
intervention 
class (start 
earlier in the 
year). 

● Target EL and 
Hispanic student 
groups when 
differentiating 
instruction 

● Collaborate with 
sped. staff and 
EL site 
coordinator to 
ensure that the 
strategies, 
reinforcements, 
accommodations
, etc. that are 
being provided to 
EL and Students 
with Disabilities 
student groups 
are effective as 
measured by 
assessment 
data. 

teachers -  
$452.52 

 
● Classified salary 

and benefits for 
our .47 Reading 
Curriculum 
Specialist - 
$9,710.44 

 
 
Total: $10,313. 

-  $301.68 
 

● Classified salary 
and benefits for our 
.47 Reading 
Curriculum 
Specialist - 
$9,710.44 

 
 
 
 
Total: $10,012.12 

 

OVERALL EFFECTIVENESS OF STRATEGIES              CHANGES TO STRATEGIES 

● Inclusive Practices push in allowed for the 
SDC teacher to provide Tier 2, differentiated 
instruction during ELA 

 

● Refining our targeted small group instruction to 
meet our English Learners, Hispanic, RFEP, 
and Students with Disabilities student group 
needs. 



57 
 

 

 

2019-2020 PLAN 

 2020 - 21 2021 - 22 2022-2023 

GOAL: CAASPP 

Percent Met or Exceeded 

(All Students) 

83% 85% 87% 

Basis for Goal:  The CAASPP is a nationally normed standardized assessment 
aligned to common core standards and gives us reliable data 
as we continue to master implementation of our new ELA 
curriculum. 

 

 
 
 
 
 
 
 

2019-2020 STRATEGIC PLAN 
 

STRATEGY  
(List specific student groups to be 

served) 

HOW THIS STRATEGY WILL 
ADDRESS STATE AND/OR 
FEDERAL REQUIREMENTS 

EXPENDITURES  
(Site / LCAP) 

Refine instructional practices to target 
specific skills focusing on theme, author‘s 
purpose, text types and written elaboration 
in Tier 1 whole group and small group 
instruction.   

California State Teaching 
Professional Standards, 1-6. 

N/A 

Review and reflect on Tier 1 best practices 
to ensure all student groups‘ response to 
instruction is at an 80% proficiency level. 
Teachers will take on a shared 
responsibility to meet all students‘ needs. 

California State Teaching 
Professional Standards, 1-6. 

N/A 

Collaborate with sped. staff to ensure that 
the strategies, reinforcements, 
accommodations, etc. that are being 
provided to the Students with Disabilities 
student group are effective as measured 
by assessment data. 

Students with Disabilities who 
have a current Individual 
Education Plan (IEP) must 
receive a Free and Appropriate 
Public Education (FAPE) in the 
Least Restrictive Environment 
(LRE).   

N/A 

Post District and CFA assessment data will 
be used to create Tier 2, RTI opportunities. 

The state requires all CCSS 
ELA Standards to be met by all 

Classified salary and benefits 
for our .47 Reading 
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Specific attention will be given to the 
Students with Disabilities, English 
Learners, and Hispanic student groups‘ 
response to Tier 1 instruction. 

student groups. Curriculum Specialist - 
$9,710.44 
 
Total: $9,710.44 

Collaborate with EL Site Coordinator to 
ensure that the strategies, reinforcements, 
accommodations, etc. that are being 
provided to the English Learners student 
group are effective as measured by 
assessment data. 

Designated ELD is required so 
that students meet the CA ELD 
Standards. 

N/A 

Provide differentiated daily Designated and 
Integrated English Language Development 
to English learners. 

Designated ELD is required so 
that students meet the CA ELD 
Standards. 

N/A 

Use Benchmark and CFA assessments 
data to create Tier 1, small group 
differentiated learning opportunities  

The state requires all CCSS 
ELA Standards to be met by all 
student groups. 

N/A 

Focus on daily learning targets, including I 
Can Statements, and verbalizing those 
targets multiple times throughout the 
lesson with students. 

The state requires all CCSS 
ELA Standards to be met by all 
student groups. 

N/A 

 
Plan for 
Distance 
Learning  

All teachers will collaborate together in the digital learning environment in Google Classroom.  
Teachers will have access to TWIG online science lessons and Studies Weekly to address 
Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the 
day with all students.  Teachers present families with an overview and daily agenda of the 
learning targets and activities with times presented. The schedule closely follows the 
traditional daily schedule of academic work, recess, lunch breaks, PE and small group 
instruction.  

 
Fourth Grade 

Math Plan 

2019-2020  
 

ANALYSIS of 19-20 Plan 

 2019-2020 

Expected Outcome 

2019-2020 

Actual Outcome 

GOAL: CAASPP 

Percent Met or Exceeded 

(All Students) 

75% NA 

(Due to Covid-10 Closure) 

Basis for Goal: Why 

this one over others? 

The CAASPP is a nationally normed standardized assessment aligned to 
common core standards and gives us reliable data as we continue to master 
implementation of our new Math curriculum.  
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2019-2020 DATA: PERCENT PROFICIENT 

Student 
Group 

# 18-19  
Gr. 3 

CAASPP 

Unit 1 Unit 2 Unit 3  Unit 4  Unit 5  Unit 6 Unit 7 19-20  
Gr. 4 

CAASPP 

All  86 76 83 65 69 94 * * * 

White  88 84 84 69 77 98 * * * 

Hispanic  77 65 83 51 56 89 * * * 

Asian  100 80 80 80 70 89 * * * 

EL  67 71 71 29 83 86 * * * 

EO  86 76 82 66 70 95 * * * 

RFEP  100 100 100 100 75 100 * * * 

Students 
with 
Disabilities 

 50 33 38 31 42 85 * * * 

*Due to COVID-19 and distance learning, students were not able to be assessed 
AREAS of SUCCESS 

● RTI small group workshops to review standards not mastered during core instruction - we have small 
numbers (9-18 students per group) 

● Differentiated small group instruction within individual classrooms 
● Unit 4 our EL scores went up - 69% of all students were proficient 
● Student reasoning 
● Students ability to explain the learning target 
● 94% of all students were proficient in Unit 5 (Geometry) 
● RFEP students reached 100% on 4 out of 5 unit assessments 
● Most students were willing to take math academic risks and share with a group 
● Followed proficiency map for Bridges 
● Increase use of Dreambox 

 
Teachers reflected on their success in the following areas: 

● Continue to adhere to grade level Collective Commitments aligned to NSD Best Practices document 
● Refer to aligned assessments to proficiency maps in Math  
● PLC collaboration was effective in meeting the needs of all students 
● Differentiated small group instruction based on student needs 
● Our team worked to analyze data, structure RTI cycles, and refine instructional practices in 

collaboration with SDC 
● Continued to implement RTI time.  RTI groups are designed to give students what they need based 

on current test data.  Grade level teams analyze data and distribute the grade level into 3 – 4 leveled 
groups.  Instruction is then tailored to enrich or support each group‘s needs.  Instruction is delivered 
by the teachers.  Teams set aside 30 minutes a day, three times a week for RTI instruction. 

● We continued to Read and Restate, Assemble a Model, Calculate your answer, Explain (RACE) to 
help students make sense of problems and persevere, reason abstractly and quantitatively, construct 
viable arguments and critique the reasoning of others, model with mathematics, use appropriate tools 
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strategically, attend to precision, look for and make use of structure, and look for and express 
regularity in repeated reasoning. 

● Most students were willing to take math academic risks and share with a group 
● Followed proficiency map for Bridges 
● SDC students developed confidence in their academic discourse and social interactions with peers 
● Continued to refine the use of academic student discourse structures (sentence frames, A/B partners, 

etc.) to develop student listening, talking, and critical thinking skills  
● Focused on daily learning targets (including I Can Statements) and verbalized those targets multiple 

times throughout the lesson with students   
● Increased the use of DreamBox with attention to lesson completion and assigned focus based on 

essential standards Developed Common formative assessments to track student progress on 
essential standards and in differentiated RTI groups. 

 

AREAS of GROWTH 

● We would like to develop more CFAs to use as a team instead of only Bridges checkpoints 
● We want to try a different way of RTI groups next year - for some units, we would like to front load 

with skills needed to be successful in the unit before we start the unit 
● We will continue to focus on learning targets and students‘ ability to explain the learning target 
● Continue work with multiplication  
● Unit 3 (fractions) continues to be a challenge for students - we will continue to look for new/different 

ways to present the information 
● Continue work with word problems 

 
As a team we will continue to develop strategies to support students in the following areas: 

● Continue to monitor RTI data with emphasis on students with IEPs and EL students 
● Reading and understanding real world problems with all students targeting students with IEPs and EL 

students 
● Increase strategies for integrated ELD instruction 
● Continued support for students with IEPs and strengthen inclusive practices 
● Increase focus on real world problems 
● Pre-assess students in order to effectively target instruction for all level of learners  
● Because where Unit 3 and Unit 6 fall (interrupted by breaks), we want to take a closer look at these 

units and plan them so that we can maximize learning with the time we have. (i.e. harder material, 
teach after the break so it is fresh with the students before taking the test).  

● Build common formative assessments  
● Use CAASPP Interim Assessment blocks to help with intervention cycles and CAASPP testing    

 

2019 - 20 PLAN 

STRATEGIES  ACTUAL STRATEGIES 

used were: 

EXPENDITURES (Site / 

LCAP) 

ACTUAL 

EXPENDITURES 

(Site/LCAP) 

● Continue with small 
group intervention 
within the classroom 

● Continue grade level 
RTI, including SDC 
targeting fractions and 
multiplication and 
division at a more 
advanced level 

● Continue with small 
group intervention 
within the 
classroom  

● Continue grade 
level RTI, including 
SDC targeting 
fractions and 
multiplication and 

Sub costs for 4 hours of 
teacher release time for 
professional 
development and work 
with district coaches, 3 
teachers -  $452.52 
 

 
Total $452.52 

No sub release 
time was utilized 
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● Target word problems 
for each unit 

● Continue after school 
class intervention (start 
earlier in the year) 

● Collaborate with sped. 
staff and EL site 
coordinator to ensure 
that the strategies, 
reinforcements, 
accommodations, etc. 
that are being provided 
to EL and Students 
with Disabilities student 
groups are effective as 
measured by 
assessment data. 

● Use Interim 
Assessments 
throughout the year  

● Daily Math Problems to 
practice RACE strategy 
starting at the 
beginning of the year   

division at a more 
advanced level  

● Target word 
problems for each 
unit  

● Continue after 
school class 
intervention (start 
earlier in the year)  

● Collaborate with 
sped. staff and EL 
site coordinator to 
ensure that the 
strategies, 
reinforcements, 
accommodations, 
etc. that are being 
provided to EL and 
Students with 
Disabilities student 
groups are effective 
as measured by 
assessment data.  

 

 

 

OVERALL EFFECTIVENESS OF STRATEGIES              CHANGES TO STRATEGIES 

● Inclusive Practices push in allowed for the 
SDC teacher to provide Tier 2, differentiated 
instruction during math instruction. 

 

● The integrity of the Integrated ELD instruction 
will be refined. 

● Data will be used to create Tier 1, small group 
math differentiated learning opportunities  

 

2020-2021 PLAN 

 2020 - 21 2021 - 22 2022 - 23 

GOAL: CAASPP 

Percent Met or Exceeded 

(All Students) 

87% 89% 91% 

Basis for Goal:  The CAASPP is a nationally normed standardized assessment 
aligned to common core standards and gives us reliable data 
as we continue to master implementation of our new ELA 
curriculum. 

 
2020-2021 STRATEGIC PLAN 

 

STRATEGY  
(List specific student groups to be 

served) 

HOW THIS STRATEGY WILL 
ADDRESS STATE AND/OR 
FEDERAL REQUIREMENTS 

EXPENDITURES  
(Site / LCAP) 



62 
 

Review and reflect on Tier 1 best 
practices to ensure all student 
groups‘ response to instruction is at 
an 80% proficiency level. Teachers 
will take on a shared responsibility to 
meet all students‘ needs. 

California State Teaching 
Professional Standards, 1-6. 

N/A 

Collaborate with sped. staff to ensure 
that the strategies, reinforcements, 
accommodations, etc. that are being 
provided to the Students with 
Disabilities student group are 
effective as measured by 
assessment data. 

Students with Disabilities who have 
a current Individual Education Plan 
(IEP) must receive a Free and 
Appropriate Public Education 
(FAPE) in the Least Restrictive 
Environment (LRE).   

 

N/A 

Pre- and Post- District and CFA 
assessment data will be created and 
used to create Tier 2, RTI 
opportunities. Specific attention will 
be given to the Students with 
Disabilities English Learners, and 
RFEP student groups‘ response to 
Tier 1 instruction. 

The state requires all CCSS math 
Standards to be met by all student 
groups. 

N/A 

Refining instructional practices 
surrounding reading and 
understanding real world problems. 
Specific attention will be given to 
Students with Disabilities, English 
Learners, and RFEP student groups 
 

The state requires all CCSS math 
Standards to be met by all student 
groups. 

N/A 

Collaborate with EL Site Coordinator 
to ensure that the strategies, 
reinforcements, accommodations, 
etc. that are being provided to the 
English Learners student group are 
effective as measured by 
assessment data. 

Designated ELD is required so that 
students meet the CA ELD 
Standards. 

N/A 

Analyze the timeline of the math 
pacing map and revisit its 
effectiveness in relation to student 
calendar.   

The state requires all CCSS math 
Standards to be met by all student 
groups. 

N/A 

Focus on daily learning targets, 
including I Can Statements, and 
verbalizing those targets multiple 
times throughout the lesson with 
students. 

The state requires all CCSS ELA 
Standards to be met by all student 
groups. 

N/A 

Provide differentiated daily 
Integrated English Language 
Development instruction to English 

Designated ELD is required so that 
students meet the CA ELD 
Standards. 

N/A 
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learners. 

Use CAASPP Interim Assessment 
blocks to help with intervention 
cycles and CAASPP testing   

The state requires all CCSS math 
Standards to be met by all student 
groups. 

N/A 

 

Plan for 
Distance 
Learning  

All teachers will collaborate together in the digital learning environment in Google Classroom.  
Teachers will have access to TWIG online science lessons and Studies Weekly to address 
Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the 
day with all students.  Teachers present families with an overview and daily agenda of the 
learning targets and activities with times presented. The schedule closely follows the 
traditional daily schedule of academic work, recess, lunch breaks, PE and small group 
instruction.  

 
 
 
 
 
 

Fifth Grade 
English Language Arts Plan 

2019-2020  
 

ANALYSIS of 19-20 Plan 

 2019-2020 

Expected Outcome 

2019-2020 

Actual Outcome 

GOAL: CAASPP 

Percent Met or Exceeded 

(All Students) 

83%  NA 

(Due to Covid-10 Closure) 

Basis for Goal: Why 

this one over others? 

The CAASPP is a nationally normed standardized assessment aligned to 
common core standards and gives us reliable data as we continue to master 
implementation of our new ELA curriculum.  

 

2019-2020 DATA: PERCENT PROFICIENT 

Student 
Group 

# 18-19  
Gr. 4 

CAASPP 

Unit 
3 

Unit 
4 
 

IAB: Literary 
Text 

B= Below 
N= Nearly 
A= Above 

IAB: 
Informational 

Text 

Info 
Writing 

Opinion 
Writing 

Narrative 
Writing 

19-20  
Gr. 5 

CAASPP 
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B N A B N A 

All 91 80 27 40 8 52 39 * * * 46 * * * 

White 44 89 32 46    * * * 56 * * * 

Hispanic 31 74 19 26    * * * 31 * * * 

Asian 16 85 25 38    * * * 41 * * * 

EL 2 33 50 50    * * * 50 * * * 

EO 84 82 27 39    * * * 47 * * * 

RFEP 7 67 14 25    * * * 33 * * * 

Students 
with 
Disabilities 

12 50 0 0    * * * 13 * * * 

 

 

AREAS of SUCCESS 

● Determined which 4 standards will be our grade level priority standards for ELA proficiency map 
● Teachers took on a shared responsibility to meet all students‘ needs.  Our team used the site agreed 

upon PLC agenda/minutes throughout the school year.  
● Differentiated small group instruction based on student needs 
● Utilized CAASPP interim assessments, in ELA, to use as benchmarks and to prepare students for 

state testing.   
● Used Restate, Answer, Cite Evidence, and Elaborate (RACE) to analyze tasks and text and 

elaborate on student responses. 
● Used student talk strategies to increase critical thinking and rigor 
● Used Benchmark to analyze different genres of text 

● Provided ELD to scaffold, build background knowledge, and introduce upcoming language skills 

● Intervention cycles targeted to meet the intervention and enrichment needs of students 
Teachers reflected on their success in the following areas: 

● Being open to using NSD coaching support resources; ELD, Math, ELA, and NGSS coaches  
● Participating in inquiry cycles that included coaching conversations with Site Administration 
● Taking on a shared vision of our students vs. my students   
● Utilizing the site agreed upon PLC agenda/minutes  
● Utilizing ELA CAASPP interim assessments 
● Using student talk strategies  
● Using Benchmark to analyze different genres of text 

 

AREAS of GROWTH 
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● Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to 
develop student listening, talking, and critical thinking skills 

● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple 
times throughout the lesson with students 

● Target our student groups (Asian, EL, and Students with Disabilities) who didn‘t score proficient on 
assessments through the school year. 

● Consistent use of CFAs to determine student progress on ELA essential standards. 
● Learning Walks focused on a particular area of growth facilitated by administrators/ILT 
● Implement RTI cycles in ELA where instruction is tailored to enrich or support each group‘s needs.  

Instruction is delivered by the teachers and Reading curriculum specialist.  Teams set aside 30 
minutes a day, three days a week for RTI time. 

● Utilize Benchmark assessments (unit/weekly) as teaching tools. 
● Integrate consistent opportunities for writing to build understanding of each genre. 
● Small group instruction to provide differentiation. 

As a team we will continue to develop strategies to support students in the following areas: 
● Effective elaboration when citing evidence 
● Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to 

develop student listening, talking, and critical thinking skills 
● Target our student groups who didn‘t score proficient on any assessments through the school year 
● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple 

times throughout the lesson with students 
● Consistent use of CFAs to determine student progress on ELA essential standards. 
● Implement RTI cycles in ELA where instruction is tailored to enrich or support each group‘s 

needs.  Instruction is delivered by the teachers and Reading curriculum specialist.  Teams set aside 
30 minutes a day, three days a week for RTI time. 

● Utilize Benchmark assessments (unit/weekly) as teaching tools. 
● Integrate consistent opportunities for writing to build understanding of each genre. 
● Small group instruction to provide differentiation.  

 

2020 - 21 PLAN 

STRATEGIES STRATEGIES USED EXPENDITURES  

(Site / LCAP) 

ACTUAL EXPENDITURES 

(Site/LCAP) 

● Continue to focus 
on ELD instruction 
to ensure it is done 
with fidelity 

● Targeted small 
group instruction for 
student groups not 
demonstrating 
proficiency 

● Using data from 
weekly Benchmark 
Assessments to 
pull reteach groups 

● Collaborate with 
sped. staff and EL 
site coordinator to 
ensure that the 
strategies, 
reinforcements, 

● Focused on ELD 
instruction to ensure 
it was done with 
fidelity 

● Targeted small 
group instruction for 
student groups not 
demonstrating 
proficiency 

● Using data from 
weekly Benchmark 
Assessments to pull 
reteach groups 

● Collaborate with 
sped. staff and EL 
site coordinator to 
ensure that the 
strategies, 
reinforcements, 

● Sub costs for 4 
hours of teacher 
release time for 
professional 
development and 
work with district 
coaches, 3 
teachers -  $452.52 

 
 
● Classified salary 

and benefits for our 
.47 Reading 
Curriculum 
Specialist - 
$9,710.44 

 
 

● Sub costs for 4 hours of 
teacher release time for 
professional 
development and work 
with district coaches, 3 
teachers -  $452.52 

 

 
 
● Classified salary and 

benefits for our .47 
Reading Curriculum 
Specialist - $9,710.44 

 
 

Total: $10,162.96 
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accommodations, 
etc. that are being 
provided to EL and 
Students with 
Disabilities student 
groups are effective 
as measured by 
assessment data. 

● Grade level team 
time to strategize 
the best use of 
Benchmark 
Advance resources 

● Develop CFAs 
based on essential 
standards 

● Use of proficiency 
map to align 
tasks/assessments 
to essential 
standards 

accommodations, 
etc. that are being 
provided to EL and 
Students with 
Disabilities student 
groups are effective 
as measured by 
assessment data. 

● Grade level team 
time to strategize the 
best use of 
Benchmark Advance 
resources 

 

Total: $10,162.96 

 

 

OVERALL EFFECTIVENESS OF STRATEGIES              CHANGES TO STRATEGIES 

● Inclusive Practices push in allowed for the 
SDC teacher to provide Tier 2, differentiated 
instruction during ELA instruction. 

 
 

● Refine strategic integrated and designated 
ELD instruction  

● Measure the effectiveness of Tier 1 and Tier 2 
instruction to ensure 80%+ proficiency is being 
achieved by all student groups.  

 

2020-2021 PLAN 

 2020 - 21 2021 - 22 2022- 23 

GOAL: CAASPP 

Percent Met or Exceeded 

(All Students) 

86% 88% 90% 

Basis for Goal:  The CAASPP is a nationally normed standardized assessment 
aligned to common core standards and gives us reliable data 
as we continue to master implementation of our new ELA 
curriculum. 

 

 
2020-2021 STRATEGIC PLAN 

STRATEGY  
(List specific student groups to be served) 

HOW THIS STRATEGY WILL 
ADDRESS STATE AND/OR 
FEDERAL REQUIREMENTS 

EXPENDITURES 
(Site / LCAP) 

Implement Benchmark with fidelity, including The state requires all CCSS ELA N/A 
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weekly formative assessments Standards to be met by all student 
groups. 

Integrate consistent opportunities during the 
ELA instructional block for effective writing 
targeting the use of effective elaboration when 
citing evidence 
 

The state requires all CCSS ELA 
Standards to be met by all student 
groups. 

N/A 

Collaborate with EL Site Coordinator to ensure 
that the strategies, reinforcements, 
accommodations, etc. that are being provided 
to the English Learners student group are 
effective as measured by assessment data. 

Designated ELD is required so 
that students meet the CA ELD 
Standards. 

N/A 

Provide differentiated daily Designated and 
Integrated English Language Development 
instruction to English learners. 

Designated ELD is required so 
that students meet the CA ELD 
Standards. 

N/A 

Follow our ELA proficiency map and revisit its 
accuracy and effectiveness during PLCs. 

The state requires all CCSS ELA 
Standards to be met by all student 
groups. 

N/A 

Post District and CFA assessment will be used 
consistently and data will be used to create 
differentiated Tier 1 small group, Tier 2, RTI 
opportunities. Specific attention will be given to 
every student groups, specifically English 
Learners and Students with Disabilities, 
response to Tier 1 instruction setting aside a 
minimum of 30 minutes a day, three days a 
week for RTI. 

The state requires all CCSS ELA 

Standards to be met by all student 

groups. 

N/A 

Collaborate with sped. staff to ensure that the 
strategies, reinforcements, accommodations, 
etc. that are being provided to the Students 
with Disabilities student group are effective as 
measured by assessment data. 

Students with Disabilities who 
have a current Individual 
Education Plan (IEP) must receive 
a Free and Appropriate Public 
Education (FAPE) in the Least 
Restrictive Environment (LRE).   

 

N/A 

Review and reflect on Tier 1 best practices to 
ensure all student groups‘ response to 
instruction is at an 80% proficiency level. 
Teachers will take on a shared responsibility to 
meet all students‘ needs. 

California State Teaching 
Professional Standards, 1-6. 

N/A 

Continue to establish academic student 
discourse structures (sentence frames, A/B 
partners, etc.) to develop student listening, 
talking, and critical thinking skills. Specific 
attention will be given to Students with 
Disabilities and English Learners. 

The state requires all CCSS ELA 
Standards to be met by all student 
groups.  
 
Designated ELD is required so 
that students meet the CA ELD 
Standards 

N/A 
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Focus on daily learning targets, including I Can 
Statements, and verbalizing those targets 
multiple times throughout the lesson with 
students. 

The state requires all CCSS ELA 
Standards to be met by all student 
groups. 

N/A 

 
Plan for 
Distance 
Learning  

All teachers will collaborate together in the digital learning environment in Google Classroom.  
Teachers will have access to TWIG online science lessons and Studies Weekly to address 
Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the 
day with all students.  Teachers present families with an overview and daily agenda of the 
learning targets and activities with times presented. The schedule closely follows the 
traditional daily schedule of academic work, recess, lunch breaks, PE and small group 
instruction.  

 
 
 
 
 
 

Fifth Grade 
Math Plan 

2019-2020  
 

ANALYSIS of 19-20 Plan 

 2019-2020 

Expected Outcome 

2019-2020 

Actual Outcome 

GOAL: CAASPP 

Percent Met or Exceeded 

(All Students) 

85% NA 

(Due to Covid-19 Closure) 

Basis for Goal: Why 

this one over others? 

This CAASPP is a nationally normed standardized assessment, which is aligned 
to the Common Core Standards and give us end-of-grade level data that align 
with our math standards, and ensure that students are prepared for 6th grade. 

 

2019-2020 DATA: PERCENT PROFICIENT 

Student 
Group 

# 18-19 
 Gr. 4 

CAASPP 

Unit 1 Unit 2 Unit 3  Unit 4  Unit 5  Unit 6 Unit 7 19-20  
Gr. 5 

CAASPP 

All 99 83 65.65 76.13 67.68 85.41 81 * * * 
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White 46 89 65.22 78.26 71.74 86.96 84.5 * * * 

Hispanic 33 77 69.69 78.78 63.64 81.25 78 * * * 

Asian 16 86 87.14 75 70 100 89 * * * 

EL 3 33 66.66 100 50 100 50 * * * 

EO 90 85 65.5 79.41 71.77 91.765 80.5 * * * 

RFEP 6 66 66.66 50 42.86 100 100 * * * 

Students 
with 
Disabilities 

16 58 43.75 71.43 30.77 55.55 66.5 * * * 

 
 

AREAS of SUCCESS 

● Small group instruction within the general education classrooms during each unit instruction 
● Utilized Checkpoints and Work Samples to guide small/whole group instruction 
● Motivated students to complete Dreambox focus lessons 
● Designated time for students to engage in Work Place interaction 
● Student-led small group exploration of problem solving and critical thinking 
● RFEP student group demonstrated 100% proficiency on U4 and U5 assessments 
● Hispanic student group nearly aligned with non-Hispanic groups 
● Unit assessment scores were consistent throughout the scope of the curriculum with Unit 4 

(Multiplication with whole numbers and decimals) being the strongest.  
● Established grade level Collective Commitments aligned to NSD Best Practices document 
● Committed ourselves to ongoing data analysis in PLC meetings.   
● Focused on developing purposeful ―student talk‖ to develop student listening, talking, and critical 

thinking skills.  
● RTI Intervention cycles targeted to meet the intervention and enrichment needs of students 
● Worked to build capacity to develop and use CFAs to assess student needs or intervention groups 

as a grade level team 

● Engaged students in purposeful talk, utilizing a variety of student discourse structures and strategies, 
during core Bridges instruction. 

● Collaborated with intervention and resource teachers to support Tier 3 students. 
● Collaborated with SDC teacher to guide lessons and support Tier 3 students. 

 
Teachers reflected on their success in the following areas: 

● Being open to using NSD coaching support resources; ELD, Math  
● Participating in inquiry cycles that included coaching conversations with Site Administration 
● Taking on a shared vision of our students vs. my students   
● Utilizing the site agreed upon PLC agenda/minutes  
● Utilizing math CAASPP interim assessments 
● Using student talk strategies  
● Using Benchmark to analyze different genres of text 

 

AREAS of GROWTH 

● Unit assessment scores were consistent throughout the scope of the curriculum with Unit 4 
(Multiplication with whole numbers and decimals) being the strongest.  
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● Committed ourselves to ongoing data analysis in PLC meetings.   
● Focused on developing purposeful ―student talk‖ to develop student listening, talking, and critical 

thinking skills. 
● RTI Intervention cycles targeted to meet the intervention and enrichment needs of students 

● Worked to build capacity to develop and use CFAs to assess student needs or intervention groups as 

a grade level team 

● Engaged students in purposeful talk, utilizing a variety of student discourse structures and strategies, 
during core Bridges instruction. 

● 5th grade as a whole greatly improved in all math units 
 
As a team we will continue to develop strategies to support students in the following areas: 

● Consistently analyze data for RTI groups, so that intervention instruction can be tailored to enrich or 
support each group‘s needs. 

● Implement cross-class flexible RTI groupings   
● Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to 

develop student listening, talking, and critical thinking skills 
● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple 

times throughout the lesson with students 
● All groups in all math units 
● Develop and use CFA results to track student progress after intervention cycles 
● Integrate assigned focus in DreamBox to meet student needs 

 

 

 

2019 – 20  PLAN 

STRATEGIES STRATEGIES USED EXPENDITURES  

(Site / LCAP) 

ACTUAL 

EXPENDITURES 

(Site/LCAP) 

● Customize instruction 
for student groups 
who demonstrate a 
need on pre-
assessments 

● Collaborate with 
sped. staff and EL 
site coordinator to 
ensure that the 
strategies, 
reinforcements, 
accommodations, 
etc. that are being 
provided to EL and 
Students with 
Disabilities student 
groups are effective 
as measured by 
assessment data. 

● Continue tracking 

and analyzing data 

during PLC and use it 

● Collaborate with 
sped. staff and EL 
site coordinator to 
ensure that the 
strategies, 
reinforcements, 
accommodations, 
etc. that are being 
provided to EL and 
Students with 
Disabilities student 
groups are effective 
as measured by 
assessment data. 

● Continue tracking 

and analyzing data 

during PLC and use 

it to drive instruction 

● Expect DreamBox, 

with assigned focus, 

to be used 5 days a 

Sub costs for 4 hours 
of teacher release time 
for professional 
development and work 
with district coaches, 3 
teachers -  $452.52 

 

Total: $452.52 
 

Sub costs for 4 hours of 
teacher release time for 
professional development 
and work with district 
coaches, 3 teachers -  
$452.52 

 

Total: $452.52 
 



71 
 

to drive instruction 

● Expect DreamBox, 

with assigned focus, 

to be used 5 days a 

week by every 

student in the class 

week by every 

student in the class 

 

OVERALL EFFECTIVENESS OF STRATEGIES              CHANGES TO STRATEGIES 

● Inclusive Practices push in allowed for the 
SDC teacher to provide Tier 2, differentiated 
instruction during math instruction. 

 

● Refine strategic integrated ELA math 
instruction  

● Measure the effectiveness of Tier 1 and Tier 2 
instruction to ensure 80%+ proficiency is being 
achieved by all student groups. 

 

2019-2020 PLAN 

 2020 - 21 2021 - 22 2022 – 23 

GOAL: CAASPP 

Percent Met or Exceeded 

(All Students) 

87% 89% 91% 

Basis for Goal:  The CAASPP is a nationally normed standardized assessment 
aligned to common core standards and gives us reliable data 
as we continue to master implementation of our new ELA 
curriculum. 

 

 
2020-2021 STRATEGIC PLAN 

STRATEGY  
(List specific student groups to be served) 

HOW THIS STRATEGY WILL 
ADDRESS STATE AND/OR 
FEDERAL REQUIREMENTS 

EXPENDITURES 
(Site / LCAP) 

Collaborate with sped. staff to ensure that the 
strategies, reinforcements, accommodations, 
etc. that are being provided to the Students 
with Disabilities student group are effective as 
measured by assessment data. 

Students with Disabilities who 
have a current Individual 
Education Plan (IEP) must receive 
a Free and Appropriate Public 
Education (FAPE) in the Least 
Restrictive Environment (LRE 

 
N/A 

Create a block schedule during PLC to analyze 
Tier 1 and Tier student assessment data. 

The state requires all CCSS math 
Standards to be met by all student 
groups. 

N/A 

Collaborate with EL Site Coordinator to ensure 
that the strategies, reinforcements, 
accommodations, etc. that are being provided 
to the English Learners student group are 
effective as measured by assessment data. 

Designated ELD is required so 
that students meet the CA ELD 
Standards. 

N/A 
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Provide differentiated daily Integrated English 
Language Development instruction to English 
learners. 

Designated ELD is required so 
that students meet the CA ELD 
Standards. 

N/A 

Ensure students complete a minimum of 5 
lessons per week on DreamBox, utilizing 
Assigned Focus. Specific attention will be 
given to all student groups, but specifically the 
Students with Disabilities, English Learners 
student groups.  

The state requires all CCSS math 
Standards to be met by all student 
groups. 

N/A 

Pre- and Post- District and CFA assessment 
data will be used to create Tier 2, RTI 
opportunities. Specific attention will be given to 
the all student groups, but specifically the 
Students with Disabilities, English Learners 
student groups. 

The state requires all CCSS math 
Standards to be met by all student 
groups. 

N/A 

Refine academic student discourse structures 
(sentence frames, A/B partners, etc.) to 
develop student listening, talking, and critical 
thinking skills. Specific attention will be given to 
Students with Disabilities and English 
Learners.  

The state requires all CCSS math 
Standards to be met by all student 
groups, Specifically Speaking and 
Listening Standards.  
 
Designated ELD is required so 
that students meet the CA ELD 
Standards. 

N/A 

Review and reflect on Tier 1 best practices to 
ensure all student groups‘ response to 
instruction is at an 80% proficiency level. 
Teachers will take on a shared responsibility to 
meet all students‘ needs. 

California State Teaching 
Professional Standards, 1-6. 

N/A 

Focus on daily learning targets, including I Can 
Statements, and verbalizing those targets 
multiple times throughout the lesson with 
students. 

The state requires all CCSS math 
Standards to be met by all student 
groups. 

N/A 

 
Fifth Grade 

Physical Fitness Assessment 

2019-2020  
 

ANALYSIS of 19-20 Plan 

 2018-19 

Expected Outcome 

2018-2019 

Actual Outcome 
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GOAL: Percent Meeting Standard in 

Aerobic Capacity, Body 

Composition, Abdominal Strength, 

Flexibility  (All Students) 

79%                              NA 

 

            (Due to Covid-19 Closure) 

Basis for Goal: Why this one over 

others? 

The main goal of the test is to help students in starting life-long habits 
of regular physical activity. The test has six parts that show a level of 
fitness that offer a degree of defense against diseases that come from 
inactivity. This comprehensive assessment has been mandated by the 
California Department of Education. 

 

2019-2020 DATA: PERCENT PROFICIENT 
 

Test Area 17-18 Site % 
Meeting 
Standard 

17-18 District 
% Meeting 
Standard 

18-19 Site   
% Meeting 
Standard 

18-19 
District % 
Meeting 
Standard 

2019  

Site % 
Meeting 
Standard 

2020  

Site %  

Meeting 
Standard  

Aerobic Capacity 
 

84 76 71.1% 76.2%  * 

Body Composition 
 

67 66 73.3% 69.3%  * 

Abdominal 
Strength 

78 76 97.8% 74.8%  * 

Trunk Extension 
 

93 90 100% 96.7%  * 

Upper Body 
Strength 

78 65 100% 79.9%  * 

Flexibility 
 

61 70 74.4% 78.9%  * 

*Due to COVID-19 and Distance Learning, students were not able to participate in 

Physical Fitness testing. 

 

2019-2020 Data 

 

 

2019 - 20 PLAN 

STRATEGIES STRATEGIES USED EXPENDITURES 

(Site / LCAP) 

ACTUAL 

EXPENDITURES 

(Site/LCAP) 

Students participate in physical 
fitness activities multiple times a 
week, for a total of 100 minutes.  

 

Students participate in 

physical fitness activities 

multiple times a week, for a 

total of 100 minutes.  

N/A N/A 
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OVERALL EFFECTIVENESS OF STRATEGIES              CHANGES TO STRATEGIES 

As a result of our students participating in physical 
fitness activities multiple times a week, fifth grade 
students increased their proficiency levels in five of 
the six areas. 

Teachers will provide opportunities for students to 
increase their stamina. 

 

2019-2020 PLAN 

 2020 - 21 2021 - 22 2022 - 23 

GOAL: Percent Meeting Standard in 
Aerobic Capacity, Body Composition, 
Abdominal Strength, Flexibility  (All 
Students) 

88% 90% 92% 

Basis for Goal:  The main goal of the test is to help students in starting life-long 
habits of regular physical activity. The test has six parts that 
show a level of fitness that offer a degree of defense against 
diseases that come from inactivity. This comprehensive 
assessment has been mandated by the California Department 
of Education. 

 

 
2019-2020 STRATEGIC PLAN 

STRATEGY  
(List specific student groups to 

be served) 

HOW THIS STRATEGY WILL 
ADDRESS STATE AND/OR 
FEDERAL REQUIREMENTS 

EXPENDITURES (Site / 
LCAP) 

Create purposeful PE 
opportunities where students will 
develop the skills measured by the 
PFT.  

This comprehensive assessment has 
been mandated by the California 
Department of Education. 

 

Create and implement a PE 
instructional plan and pacing for 
the school year.  

This comprehensive assessment has 
been mandated by the California 

Department of Education. 

3 hours of Sub Release Time 
for 3 teachers.  
 
 
Total: $452.52 

 

Plan for 
Distance 
Learning  

All teachers will collaborate together in the digital learning environment in Google Classroom.  
Teachers will have access to TWIG online science lessons and Studies Weekly to address 
Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the 
day with all students.  Teachers present families with an overview and daily agenda of the 
learning targets and activities with times presented. The schedule closely follows the 
traditional daily schedule of academic work, recess, lunch breaks, PE and small group 
instruction.  

 

Sixth Grade 
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English Language Arts Plan 

2019-2020  
 

ANALYSIS of 19-20 Plan 

 

 2019-20 
 Expected Outcome 

2019-20 
Actual Outcome 

GOAL: CAASPP 

Percent Met or Exceeded 

(All Students) 

 

75% NA 

(Due to Covid-19 Closure) 

Basis for Goal: Why this one 
over others? 

Based on last Year‘s CAASPP scores of 65, a 10% increase is both 
rigorous and attainable. The CAASPP assessment is the main 
assessment that drives academics at the upper elementary school 
level. 

 

 
 

2019-2020 DATA: PERCENT PROFICIENT 

Student 
Group 

# 18-19  
Gr. 5 
CAAS

PP 

IAB: Literary Text 
B= Below 
N= Nearly 
A= Above 

IAB: Language 
and Vocabulary 

Use 

IAB:  
Informational 

Text 
 

Info 
Writi
ng 

Argumen
t Writing 

Narrative 
Writing 

19-20  
Gr. 6 

CAASP
P 

B N A B N A B N A  * * * 

All  65 7 49 44 21 36 43 6 29 65 40 

White  68 5 58 37 11 46 43 5 32 63 47 

Hispanic  56 11 48 41 21 50 29 7 36 50 29 

Asian  83 17 33 50 0 80 20 17 0 83 44 

EL  0 50 50 0 50 50 0 33 67 0 0 

EO  69 1 50 49 12 46 42 2 30 68 42 

RFEP  63 43 43 15 20 60 20 37 25 38 25 

Students 
with 
Disabilities 

 6          0 
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**Due to COVID-19 and Distance learning, students were not able to be assessed during 

Tri 3 for IAB: Language and Vocabulary Use, IAB: Informational Text, Argument and 

Narrative Writing, and 19-20 ELA CAASPP.  

 

 

 

AREAS of SUCCESS 

● Increase in those proficient over the year. 
● Students improved in writing RACE responses.  
● Increased practice in targeted standards instruction  
● Strengthened skills in writing 5 paragraph essays. 
● Tier 3 reading comprehension with Fusner/Vasquez 

 
Teachers reflected on their success in the following areas: 

● Developed quality CFAs to analyze assessment results by student groups and then designed and 
delivered targeted instruction. 

● Implemented more brief writes and constructed response opportunities that are aligned with CAASPP 
and Benchmark.  

● Successfully improved our Designated ELD delivery – and customized the curriculum to better serve 
our students 

● Analyzed assessment results by student groups and then design and deliver targeted instruction. 
 

 

AREAS of GROWTH 

● Due to Covid-19 shut down, we were not able to cover narrative as much as they needed 
● Building stamina on longer written work (continue with elaboration and building comprehensive 

papers with complex ideas) 
 

As a team we will continue to develop strategies to support students in the following areas: 
● Continue to implement more frequent brief writes and constructed response opportunities that are 

aligned with CAASPP and Benchmark.  
● Develop more structured way to incorporate all 3 genres of writing throughout the year. 
● Develop or target Benchmark lessons to address standards focus listed below for informational text 
● Develop Common formative assessments to track student progress in a unit and in differentiated RTI 

groups 
● Implement RTI, Tier 2 intervention groups for ELA 
● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple 

times throughout the lesson with students 

 

 

 

 

2020-2021 PLAN 

STRATEGIES STRATEGIES USED EXPENDITURES  

(Site / LCAP) 

ACTUAL EXPENDITURES 

(Site/LCAP) 

● Collaborate with 
sped. staff and EL 
site coordinator to 

● Need more 
discussion 
and work on 

● Sub costs for 4 
hours of teacher 
release time for 

● Sub costs for 4 hours of 
teacher release time for 
professional development 
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ensure that the 
strategies, 
reinforcements, 
accommodations, 
etc. that are being 
provided to EL and 
Students with 
Disabilities student 
groups are 
effective as 
measured by 
assessment data. 

● Implement daily 
warm up practice 
with select 
response 

● Revise current 
interims 

● Create/revise team 
Common 
Formative 
Assessments 

● Share 
responsibility to 
meet all students‘ 
needs.  

● Develop student 
self-assessment 
structures 

● Use Restate, 
Answer, Cite 
Evidence, and 
Elaborate (RACE) 
to analyze tasks 
and text and 
elaborate on 
student responses. 

● Use ELA 
proficiency maps 
to ensure 
tasks/assessments 
are aligned with 
Essential 
Standards 

● Meet with District 
Literacy Coaches. 

● Vertical articulation 
with 5th grade.  

this 
Collaborate 
with sped. 
staff and EL 
site 
coordinator to 
ensure that 
the strategies, 
reinforcement
s, 
accommodati
ons, etc. that 
are being 
provided to EL 
and Students 
with 
Disabilities 
student 
groups are 
effective as 
measured by 
assessment 
data. 

● Create/revise 
team 
Common 
Formative 
Assessments 

● Use Restate, 
Answer, Cite 
Evidence, and 
Elaborate 
(RACE) to 
analyze tasks 
and text and 
elaborate on 
student 
responses. 

 

professional 
development and 
work with district 
coaches, 3 
teachers -  
$452.52 

 
 
● Classified salary 

and benefits for 
our .47 Reading 
Curriculum 
Specialist - 
$9,710.44 

 
Total: $10,162.96 

and work with district 
coaches, 3 teachers -  
$452.52 

 
 
● Classified salary and 

benefits for our .47 Reading 
Curriculum Specialist - 
$9,710.44 

 
Total: $10,162.96 

 
 

OVERALL EFFECTIVENESS OF STRATEGIES              CHANGES TO STRATEGIES 
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● Creating and revising team Common 
Formative Assessments aligned to CCS. 

● Post District and CFA assessment data 
was analyzed and used to create Tier 2, 
RTI opportunities in ELA. 

● Collaborate with sped. staff to ensure that the 
strategies, reinforcements, accommodations, etc. 
that are being provided to Students with 
Disabilities student groups are effective as 
measured by assessment data.  

● Collaborate with EL Site Coordinator to ensure 
that the strategies, reinforcements, 
accommodations, etc. that are being provided to 
the English Learners student group are effective 
as measured by assessment data. 

 

2020-2021 PLAN 

 2020 - 21 2021 - 22 2022 - 23 

GOAL: CAASPP 

Percent Met or Exceeded 

(All Students) 

N/A 83% 85% 

Basis for Goal:  The CAASPP is a nationally normed standardized assessment 
aligned to common core standards and gives us reliable data 
as we continue to master implementation of our new ELA 
curriculum. 

 

 
2020-2021 STRATEGIC PLAN 

STRATEGY  
(List specific student groups to be 

served) 

HOW THIS STRATEGY 
WILL ADDRESS STATE 

AND/OR FEDERAL 
REQUIREMENTS 

EXPENDITURES (Site / LCAP) 

Review and reflect on Tier 1 best practices 
to ensure all student groups‘ response to 
instruction is at an 80% proficiency level. 
Teachers will take on a shared 
responsibility to meet all students‘ needs. 

California State Teaching 
Professional Standards, 1-6. 

N/A 

Collaborate with 6th Grade District Writing 
Trainers for strategies to teach all genres 
throughout year 

 

The state requires all CCSS 
ELA Standards to be met by 
all student groups. 

N/A 

Post District and CFA assessment data will 
be used to create Tier 2, RTI opportunities. 
Specific attention will be given to Students 
with Disabilities‘ response to Tier 1 
instruction. 

The state requires all CCSS 
ELA Standards to be met by 
all student groups. 

N/A 

Collaborate with EL Site Coordinator to 
ensure that the strategies, reinforcements, 
accommodations, etc. that are being 

Designated ELD is required 
so that students meet the CA 

ELD Standards. 

N/A 
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provided to the English Learners student 
group are effective as measured by 
assessment data. 

Provide differentiated daily Designated and 
Integrated English Language Development 
to English learners. 

Designated ELD is required 
so that students meet the CA 

ELD Standards. 

N/A 

Collaborate with sped. staff to ensure that 
the strategies, reinforcements, 
accommodations, etc. that are being 
provided to the Students with Disabilities 
student group are effective as measured 
by assessment data. 

Students with Disabilities 
who have a current 
Individual Education Plan 
(IEP) must receive a Free 
and Appropriate Public 
Education (FAPE) in the 
Least Restrictive 
Environment (LRE).   

 

N/A 

Focus on daily learning targets, including I 
Can Statements, and verbalizing those 
targets multiple times throughout the 
lesson with students. 

The state requires all CCSS 
ELA Standards to be met by 
all student groups. 

N/A 

 
Plan for 
Distance 
Learning  

All teachers will collaborate together in the digital learning environment in Google Classroom.  
Teachers will have access to TWIG online science lessons and Studies Weekly to address 
Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the 
day with all students.  Teachers present families with an overview and daily agenda of the 
learning targets and activities with times presented. The schedule closely follows the 
traditional daily schedule of academic work, recess, lunch breaks, PE and small group 
instruction.  

 
Sixth Grade 

Math Plan 

2019-2020  
 

ANALYSIS of 19-20 Plan 

 2019-2020 

Expected Outcome 

2019-2020 

Actual Outcome 

GOAL: CAASPP 

Percent Met or Exceeded 

(All Students) 

73%  NA 

(Due to Covid-19 Closure) 

Basis for Goal: Why 

this one over others? 

Based on last Year‘s CAASPP scores of 60, a 13% increase is both rigorous and 
attainable.  The CAASPP is our nationally normed standardized assessment 
aligned to the common core and will give us end of the grade level data that align 
with our math standards. 
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2019-2020 DATA: PERCENT PROFICIENT 

Student 
Group 

# 18-19  
Gr 5 

CAASPP 

Arithme
tic 

Strategi
es 

Statistic
s 
 
 
 

n/a 

Integers / 
Absolute 

Value 

Variable
s / 

Ratios 

Decimals 
/ 

Percents 

Expres
sions 

Rates / 
Inequalitie

s 

Equation
s 
 
 
 

* 

19-20 
 Gr 6 

CAASPP 
 
 

* 
All  60 48 58 71 68 78 79 

White  63 58 57 73 69 79 78 

Hispanic  47 35 53 64 58 74 77 

Asian  83 43 57 71 67 89 78 

EL  0 17 17 17 25 50 67 

EO  64 49 64 77 69 80 82 

RFEP  50 38 50 63 50 80 56 

Students 
with 
Disabiliti
es 

 12 6 12 12 29 53 43 

*Due to COVID-19 and Distance learning, students were not able to be assessed during 

Tri 3 on: Decimals/Percent’s, Expressions, Rates/Inequalities/ Equations, and 19-20 Math 

CAASPP. 

 

AREAS of SUCCESS 

● Expressions Test: RTI small group contributed to the percent proficiencies on this test. We held 
workshops PRIOR to the assessment. RSP teacher was included in those groups, so we were able to 
keep the reteaching group size smaller.  

● Team collaboration, content knowledge, and experience with the standards contributed to success 
because we are able to assess areas where supplemental lessons are needed. These include: Khan 
Academy, Learn Zillion, Illustrative Math, Engage NY, and other resources.  

● We continue to develop our use of Learning Targets to focus student learning. 
 
Teachers reflected on their success in the following areas: 

● Committed ourselves to ongoing data analysis in PLC meetings to meet students‘ needs..   
● Engaged students in purposeful talk, utilizing a variety of student discourse structures and strategies, 

during core CPM instruction  
● Committed to the agreed-upon NSD, CORE Instructional Best Practices  

● Implemented grade level RTI cycles  
● Used Kahn Academy for practice and supplementation of skills, tailored specifically to 

standards 
● Aligned CPM to follow new pacing of district. 
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AREAS of GROWTH 

● We want to continue to develop short CFAs to assess skills within teaching a chapter. 
● We want to continue to integrate computation skills practice through the year. 
● We are still struggling with filling in foundational skill gaps in learning, while teaching the grade level 

skills. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2020 - 21 PLAN 

PLANNED STRATEGIES ACTUAL STRATEGIES PROPOSED 
EXPENDITURES 

(SITE/LCAP) 

ACTUAL 
EXPENDITURES 

(SITE/LCAP) 

● Collaborate with 

sped. staff and EL 

site coordinator to 

ensure that the 

strategies, 

reinforcements, 

accommodations, 

etc. that are being 

provided to EL 

and Students with 

Disabilities student 

groups are 

effective as 

measured by 

assessment data. 

●  Refine practices 

for determining 

RTI groups and to 

● Review and reflect 
on Tier 1 best 
practices to 
ensure all student 
groups‘ response 
to instruction is at 
an 80% 
proficiency level. 
Teachers will take 
on a shared 
responsibility to 
meet all students‘ 
needs. 

● Focus on daily 
learning targets, 
including I Can 
Statements, and 
verbalizing those 
targets multiple 
times throughout 
the lesson with 
students. 

● Sub costs for 4 hours 
of teacher release 
time for professional 
development and 
work with district 
coaches, 3 teachers -  
$452.52 

 
 
● Classified salary and 

benefits for our .47 
Reading Curriculum 
Specialist - $9,710.44 

 
Total: $10,162.96 

● Sub costs for 4 hours 
of teacher release 
time for professional 
development and 
work with district 
coaches, 3 teachers -  
$452.52 

 
 
● Classified salary and 

benefits for our .47 
Reading Curriculum 
Specialist - $9,710.44 

 
Total: $10,162.96 
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plan effective Tier 

II and III 

instruction 

● Track RTI data in 

a living document.  

The ongoing 

analysis of student 

group data from 

district 

assessments will 

help identify areas 

of success and 

areas of need.  

● Utilize CAASPP 

interim 

assessments, in 

Math and ELA, 

throughout the 

school year to use 

as benchmarks 

and to prepare 

students for state 

testing.  

● Use CPM 

curriculum, and 

supplement as 

needed. 

● Create Exit 

Tickets for grade 

level use 

● Vertical 
articulation with 5th 
grade team. 

 
 
 

● Collaborate with 

sped. staff and EL 

site coordinator to 

ensure that the 

strategies, 

reinforcements, 

accommodations, 

etc. that are being 

provided to EL 

and Students with 

Disabilities student 

groups are 

effective as 

measured by 

assessment data. 

●  Refine practices 

for determining 

RTI groups and to 

plan effective Tier 

II and III 

instruction 

● Use CPM 

curriculum, and 

supplement as 

needed. 

● Create Exit 

Tickets for grade 

level use 

● Vertical 
articulation with 5th 
grade team. 
 

 

 OVERALL EFFECTIVENESS OF STRATEGIES               CHANGES TO STRATEGIES  

● We felt overall that we had a lot of success 

with our strategies.  

 

 
 

● We continue to try to find ways to meet our 
Tier 3 students as this intense instruction is 
difficult with the time constraints considering 
the difficulty of the math standards and the 
importance of using CPM with fidelity 

 

 2020 - 21 2021 - 22 2022 – 23 
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GOAL: CAASPP 

Percent Met or Exceeded 

(All Students) 

87% 89% 91% 

Basis for Goal:  The CAASPP is a nationally normed standardized assessment 
aligned to common core standards and gives us reliable data 
as we continue to master implementation of our new ELA 
curriculum. 

 

2020-2021 STRATEGIC PLAN 

STRATEGY  
(List specific student groups to 

be served) 

HOW THIS STRATEGY WILL 
ADDRESS STATE AND/OR 
FEDERAL REQUIREMENTS 

EXPENDITURES (Site / LCAP) 

● Collaborate with sped. staff 

and EL site coordinator to 

ensure that the strategies, 

reinforcements, 

accommodations, etc. that 

are being provided to EL 

and Students with 

Disabilities student groups 

are effective as measured 

by assessment data. 

● Refine practices for 

determining RTI groups and 

to plan effective Tier II and 

III instruction 

● Track RTI data in a living 

document.  The ongoing 

analysis of student group 

data from district 

assessments will help 

identify areas of success 

and areas of need.  

● Utilize CAASPP interim 

assessments, in Math and 

ELA, throughout the school 

year to use as benchmarks 

and to prepare students for 

state testing.  

● Use CPM curriculum, and 

supplement as needed. 

● Create Exit Tickets for 

grade level use 

● Vertical articulation with 5th 
grade teams. 

● Sub costs for 4 hours of 
teacher release time for 
professional development 
and planning, 3 teachers -  
$452.52 

 
Total – $452.52 
 

● Sub costs for 4 hours of 
teacher release time for 
professional development 
and planning, 3 teachers -  
$452.52 

 
Total - $452.52 
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AREAS of GROWTH 

Students’ areas of growth: 
● The average Chapter Assessment proficiency level for All Students was 66.78%, a 2.32% cohort 

decrease 
● The White, Hispanic, and Asian student groups scored an 80%+ proficiency level on two out of the 

nine Unit Assessments. 
● The English Learner student group scored an 80%+ proficiency level on three out of the nine Unit 

Assessments.  
● The RFEP student group scored an 80%+ proficiency level on four out of the nine Unit Assessments 
● The Students with Disability student group scored an 80%+ proficiency level on one out of the nine 

Unit Assessments. 
As a team, we will continue to develop strategies to support students in the following areas: 

● Practice more problems from the other Claims. 
● Continue to use ―Stems‖ to review skills 
● Adjust CPM curriculum to align with our own Proficiency Map for 6th Grade Math, and supplement as 

needed. 
● Continue to refine RTI - data analysis and group making  
● Continue to evaluate data from assessments to create customized intervention groups based on more 

information than test scores.  
● Utilize CAASPP interim assessments, in Math and ELA, throughout the school year to use as 

benchmarks and to prepare students for state testing. 

 

2019 - 2020 PLAN 

STRATEGIES STRATEGIES USED EXPENDITURES 

(Site / LCAP) 

ACTUAL 

EXPENDITURES 

(Site/LCAP) 

● Collaborate with 
sped. staff and EL 
site coordinator to 
ensure that the 
strategies, 
reinforcements, 
accommodations, 
etc. that are being 
provided to EL and 
Students with 
Disabilities student 
groups are effective 
as measured by 
assessment data. 

● Work with district 
math coach to 
refine practices for 
determining RTI 
groups and to plan 
effective Tier II and 
III instruction 

● Commit ourselves 
to log and track RTI 
data in a living 

● Collaborate with 
sped. staff and EL 
site coordinator to 
ensure that the 
strategies, 
reinforcements, 
accommodations, 
etc. that are being 
provided to EL 
and Students with 
Disabilities 
student groups 
are effective as 
measured by 
assessment data. 

● Commit ourselves 
to log and track 
RTI data in a 
living 
document.  The 
ongoing analysis 
of student group 
data from district 
assessments will 

● Sub costs for 4 
hours of 
teacher 
release time 
for professional 
development 
and planning, 3 
teachers -  
$452.52 

 
Total – $452.52 

 

● Sub costs for 4 
hours of teacher 
release time for 
professional 
development and 
planning, 3 
teachers -  
$452.52 

 
Total - $452.52 
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document.  The 
ongoing analysis of 
student group data 
from district 
assessments will 
help identify areas 
of success and 
areas of need.   

● Utilize the assigned 
focus in DreamBox 

● Utilize CAASPP 
interim 
assessments, in 
Math and ELA, 
throughout the 
school year to use 
as benchmarks and 
to prepare students 
for state testing.   

● Adjust CPM 
curriculum to align 
with new 
Proficiency Map for 
6th Grade Math, and 
supplement as 
needed. 

● Create Exit Tickets 
for grade level use 

● Vertical articulation 
with 5th grade team. 

help identify 
areas of success 
and areas of 
need.   

● Utilize CAASPP 
interim 
assessments, in 
Math and ELA, 
but towards the 
end the school 
year to use as 
benchmarks and 
to prepare 
students for state 
testing.   

●  Adjust CPM 
curriculum to 
align with new 
Proficiency Map 
for 6th Grade 
Math, and 
supplement as 
needed. 

 

OVERALL EFFECTIVENESS OF STRATEGIES              CHANGES TO STRATEGIES 

● Creating and revising team Common 
Formative Assessments aligned to CCS. 

● Post District and CFA assessment data was 
analyzed and used to create Tier 2, RTI 
opportunities in math. 

● Collaborate with sped. staff to ensure that the 
strategies, reinforcements, accommodations, 
etc. that are being provided to Students with 
Disabilities student groups are effective as 
measured by assessment data.  

● Collaborate with EL Site Coordinator to ensure 
that the strategies, reinforcements, 
accommodations, etc. that are being provided 
to the English Learners student group are 
effective as measured by assessment data. 

 

2019-2020 PLAN 

 2019-20 2020 - 21 2021 – 22 

GOAL: CAASPP 

Percent Met or Exceeded 

(All Students) 

75% 80% 85% 
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Basis for Goal:  The CAASPP is a nationally normed standardized assessment 
aligned to common core standards and gives us reliable data 
as we continue to master implementation of our new ELA 
curriculum. 

 

 
2019-2020 STRATEGIC PLAN 

STRATEGY  
(List specific student groups to be served) 

HOW THIS STRATEGY WILL 
ADDRESS STATE AND/OR 
FEDERAL REQUIREMENTS 

EXPENDITURES 
(Site / LCAP) 

Review and reflect on Tier 1 best practices to 
ensure all student groups‘ response to 
instruction is at an 80% proficiency level. 
Teachers will take on a shared responsibility to 
meet all students‘ needs. 

California State Teaching 
Professional Standards, 1-6. 

N/A 

Post District and CFA assessment data will be 
used to create Tier 2, RTI opportunities. 
Specific attention will be given to Students with 
Disabilities‘ response to Tier 1 instruction. 

The state requires all CCSS math 
Standards to be met by all student 
groups. 

N/A 

Collaborate with EL Site Coordinator to ensure 
that the strategies, reinforcements, 
accommodations, etc. that are being provided 
to the English Learners student group are 
effective as measured by assessment data. 

Designated ELD is required so 
that students meet the CA ELD 
Standards. 

N/A 

Provide differentiated daily Integrated English 
Language Development to English learners. 

Integrated ELD is required so that 
students meet the CA ELD 
Standards. 

N/A 

Collaborate with sped. staff to ensure that the 
strategies, reinforcements, accommodations, 
etc. that are being provided to the Students 
with Disabilities student group are effective as 
measured by assessment data. 

Students with Disabilities who 
have a current Individual 
Education Plan (IEP) must receive 
a Free and Appropriate Public 
Education (FAPE) in the Least 
Restrictive Environment (LRE).   
 

N/A 

Focus on daily learning targets, including I Can 
Statements, and verbalizing those targets 
multiple times throughout the lesson with 
students. 

The state requires all CCSS ELA 
Standards to be met by all student 
groups. 

N/A 

 

School Climate 
Meadows School 

 

 2019 - 20 2020 - 21 2021 - 22 

GOAL: Attendance 97.3% 97.8% 98.2% 
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GOAL: Suspension Rate 1 1 1 

GOAL: Feel Happy at 

School 

91% 91% 91% 

 

Climate Areas Measured 17-18 18-19 19-20 

Attendance Rate (Percentage) 96.4% 96.3% 96% 

Suspension Rate (Number of students) 9 7 1 

CHKS:  Feel Part of the School (Percentage of 5th Graders) 88% 65% 71% 

CHKS:  Feel Happy to be at School (Percentage of 5th Graders) 88% 67% 72% 

CHKS:  Feel Safe at school. (Percentage of 5th Graders) 88% 87% 86% 

Parent Participation in academic conferences                         

(Percentage of total number of parents) 

100% 100% 100% 

Parent/community involvement in school committees, and events. 

(Total number of participants) 

4,945 6,138 8, 882  

Parent/community volunteer hours. (Total number of hours) 13,109 13,271 13,000 

*CHKS:  California Healthy Kids Survey 

 

AREAS of SUCCESS 

● Decreased number of suspensions 

● Growth in school-wide parent involvement and volunteer hours by 2,000 hours and they stopped being 

calculated after March due to Covid-19. 

● Our school counselor and school psychologist ran a variety of Social/Emotional Groups to support 

students that were struggling with building healthy friendships.  

● After School Enrichment included a girl empowerment and running club to focus on building community 

and rapport for at-risk female students lead by our school psychologist. 

● Dynamic Interventions continued to support students through social skills groups.   

● The school counselor partnered with teachers and students to continue to implement our school-wide 

Kindness Ambassador program. 

● We conducted a variety of monthly emergency drills to keep staff and students prepared in case of an 

emergency. 

● Administration scheduled regular drills in case of an emergency.  

 

AREAS of GROWTH 
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● Improvement of school-wide attendance combining Meadows‘ PBIS Rockstar program to attendance 

incentives.   

● Address chronic absenteeism with families. 

● Our PBIS committee will meet monthly to address Tier II and Tier III behaviors. 

● Our PBIS committee will continue to work with our entire staff to create a positive, safe learning 

environment, which promotes a strong culture of kindness, character development, and academic 

rigor. 

● Increase fifth grade students‘ participation in California Healthy Kids Survey 

● Create opportunities for students to increase their leadership, ownership, and school involvement 

through student-centered activities focusing building self-esteem. 

 

 

 

 

 

 

2020-2021 PLAN 

STRATEGY PERSON(S) RESPONSIBLE EXPENDITURES (Site / LCAP) 

● Continue to communicate 

with parents using different 

mediums (newsletters, e-

mail, social media) 

● Continue to monitor chronic 

absenteeism by working 

with families 

● Establish good attendance 

classroom incentives and 

perfect attendance awards 

● School-wide Positive 

Behavior Intervention 

System (PBIS) will continue 

the work of implementing 

PBIS across the campus 

● Provide social-emotional 

support to students through 

school counselor and 

school psychologist 

● Increase number of 

students participating in the 

California Healthy Kids 

Survey by building teacher 

and parents capacity 

around the purpose of the 

survey and how results 

inform how staff can best 

● Attendance clerk 

● Administration 

● PBIS Committee 

● School Counselor 

● School Psychologist  

● Sub costs (teacher release 

time for professional 

development and work with 

ELA coaches) 

● Classified/Certificated 

salary and benefits 

(Interventionists) 

● Hourly teacher rate for 

monthly PBIS Meetings  
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serve students. 

● Establish additional  

leadership and self-esteem 

building opportunities for 

students in upper grades to 

participate at school  

 

 

 

 

 

 

 

 

 

 

Student Supports 
Meadows School 

 

 2018 - 19 2019 - 20 2020 – 21 

GOAL: Number of Reclassified 

English Learners  

17 13 9 

Goal: Number of Long Term English 

Learners 

1 0 0 

GOAL: Students Receiving Special 

Education Services in an Academic 

Area 

61 58 54 

 

Climate Areas Measured 17-18 18-19 19-20 

English Language Learners (Number) 35 24 29 

Reclassified English Language Learners (Number of students) 13 6 19 

Long Term English Language Learners (Number three years or 

more) 

2 3  

 

2  

 

Participation in Response to Intervention (Number of students) 163 221 152 

Participation in Enrichment (Number of students) 60 444 225 
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Identified Gifted and Talented (Number of Students) 31 37 32 

Special Education Services in an Academic Area  (Number of 

Students not SDC) 

66 21 55 

Special Education Classroom Assignment (Number of Students) 43 24 26 

*Data not available 

 

AREAS of SUCCESS 

● The ILT members attended periodic trainings throughout the school year, led by a consultant, in an 

effort to refine the RTI process in every grade level. 

● The ILT team led the staff in the process of building capacity around refining tier 2 instruction and data 

analysis. 

● The master schedule was refined to ensure math and ELA RTI timeframes were available in all grade 

levels. 

● School-wide designated ELD time 30 minutes a day 5 days a week 

● Implementation of district developed SST process 

● Our Site continues to refine process the SST process to best support student achievement  

● GATE students were offered extension opportunities, including Literacy Leaders, school Newspaper, 

and math Olympics. 

● The continued collaboration with the Student Support Services department and the Meadows teaching 

staff to continue the implementation of Inclusive Practices for our Students with Disabilities student 

group for the 19-20 school year. 

● Staff provided opportunities for students and parents to participate in afterschool and evening 

enrichment classes which resulted in 225 students participating in enrichment opportunities throughout 

the school year.  

 

AREAS of GROWTH 

● ELA, Tier 2 RTI blocks in all grade levels is to be implemented based on data and cycles of instruction 

while refining Tier 1 instruction.  

● Continue to develop teacher capacity around ELD designated and integrated supports 

● Build capacity around RTI and designated supports for EL students 

● Focus on Long Term English Language Learners and ensure that their specific needs are met during 

targeted designated and integrated instruction   

● Provide supports to SWD/EL students that can be reclassified  

● Eliminate the achievement gap for students who are ELs and SWD. 

 

2019-2020 PLAN 

STRATEGY PERSON(S) RESPONSIBLE EXPENDITURES (Site / LCAP) 

● Grade level teams and 

administration will continue 

to refine integrated supports 

for the classroom.  In 

● Teachers 

 

● ILT Team 

 

● Sub cost for teacher/staff 

release 3 times during the 

year. 

● Sub Cost SST teacher 
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addition, we will work to 

continually develop the 

delivery of our designated 

ELD time 5 days a week.  

 

● The EL Lead and 

administrators will work with 

grade level teams to help 

them implement the use of 

Ellevation. The EL Lead will 

provide Professional 

learning on ELLevation and 

EL strategies and work to 

develop CFAs using 

Language Standards to 

refine instruction during 

designated ELD 

 

● All teachers will be trained 

to deliver the ELPAC 

assessment.  This will help 

teachers better understand 

their own student‘s needs. 

 

● The specific learning needs 

of EL students with IEPs will 

addressed to determine 

appropriate eligibility.  

 

● Administrators will 

participate in the PLC 

process and contribute to 

the site adopted PLC 

agenda and minutes.  

● Grade Level Teams  

 

● Administration 

 

● SST Team  

 

release  
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Newhall School District Mission Statement 
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Newhall School District students will become global citizens who think critically, 

problem solve, persevere, embrace diversity in people and viewpoints, and have a 

passion for learning and the arts. Our rigorous instructional program enables mastery 

of Common Core State Standards leading to college and career readiness. We 

support learning by fostering collaboration, providing relevance to the real world, and 

using technology in innovative ways. 

                           

Collaborate, Innovate, Persevere, and Excel 
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Changes in California Public Education 
 
Starting in the 2014-15 school year, districts across California implemented a new school 
funding structure authorized by the California State Legislature.  Known as the Local Control 
Funding Formula (LCFF), this funding structure consolidated numerous former state 
―categories‖ of funds into one category that aspires to not only make school funding less 
complex, but also to provide more targeted support to students who, historically, have been 
challenged to master state academic standards.  
 
With creation of the LCFF came a new planning document, the Local Control Accountability 
Plan (LCAP), which the NSD Governing Board must approve annually.  The LCAP sets forth 
how a district will elevate students to mastery of state standards (now the Common Core State 
Standards) by addressing eight state priorities.  These priorities are: 
 

● Provision of Basic Services (e.g., students have fully credentialed teachers and access 
to current instructional materials) 

● Implementation of State Standards (students are taught the State Board of Education-
adopted Common Core State Standards (CCSS) 

● Course Access (i.e., students have access to all areas of study) 
● Student Achievement (students are meeting or exceeding standards [Common Core] on 

State tests [California Assessment of Student Performance and Progress-CAASPP]; 
English Learners are attaining proficiency in English) 

● Other Student Outcomes (students are attaining proficiency on District-created 
assessments) 

● Student Engagement (e.g., students attend school consistently; students report that they 
fully participate in their learning) 

● School Climate (e.g., student suspension rate is low; the school environment is focused 
on positive behaviors) 

●  Parent Involvement (e.g., parents attend conferences and school activities; parents 
volunteer in the classroom and in school activities) 

 
The LCAP is a three-year plan that must be updated annually.  The process for updating the 
plan requires districts to engage as many ―stakeholders‖ as possible, particularly parents and 
students.  Preceding the Governing Board‘s adoption of the plan in June are numerous 
stakeholder meetings that not only provide information on progress toward LCAP goals, but also 
solicit input in preparation for the following year‘s Plan update.  To view the NSD LCAP go 
to:  http://www.newhallschooldistrict.net/.  Scroll down to ―Important Information‖ to find the link. 
 
Besides the new school funding (LCFF) and accountability (LCAP) structures, there are also 
new State tests (CAASPP) that were administered to students for the first time in the spring of 
2015.  CAASPP aligns to the CCSS, is administered on-line, and is considerably more rigorous 
than the State‘s previous tests under the defunct Standardized Testing and Reporting (STAR) 
program. CAASPP results, therefore, should not be compared to STAR results.  Set forth in this 
Single Plan are 2017 CAASPP results for the grades 3-6, key grade levels that help the reader 
understand how well students are achieving as they move toward the secondary grades. 
 
Beyond including CAASPP results, the Single Plan format has been changed to closely align to 
the State Priorities listed above (and elaborated in the NSD LCAP).  Overall, this Plan provides 
clarity on programs the school offers, goals the school has set, and how the school is 
progressing toward meeting its goals. 
 
There is one additional change in California‘s public education system.  Starting in the spring of 
2017, the California School Dashboard became the State‘s new system for rating school and 

http://www.newhallschooldistrict.net/
http://www.newhallschooldistrict.net/


95 
 

district effectiveness.  The new system ―grades‖ performance for current year and growth over 
time.   Unlike the former Academic Performance Index, the Dashboard displays ratings for more 
than State test results (CAASPP administered in grades 3-6).  Within the Dashboard, there are 
ratings for attendance, suspensions, implementation of State standards, and parent and student 
engagement.  The Dashboard uses colored dots—blue, green, yellow, orange, red— (with blue 
being the highest and red the lowest) for ratings.  For further information on the Dashboard, 
watch the short video at the NSD website. 
 
With changes in funding, standards, testing and accountability reporting, California is truly in a 
new era of public education. The 2019-2020 Single Plan for Student Achievement reflects those 
changes, and, going forward, will track results for a variety of academic and non-academic 
―metrics‖ over multiple years.  

  
NSD English-Language Arts Program  

 
The Common Core State Standards (CCSS) form the basis for the Newhall School District 
English-language arts program.  The standards are rigorous and are to be taught in a way that 
helps students ―connect‖ their learning across multiple subjects.  By making connections, 
students are able to apply what they are learning to real-world situations.  With application 
comes greater preparation for college and career readiness. 
 
In our curriculum, reading and writing are presented as complementary subjects.  Our goal is to 
help students learn and appreciate what good readers and writers do and to view themselves as 
good readers and writers.  The CCSS clearly define the skills students are expected to master. 
Required assessments at key junctures ensure common rigor toward mastery of all standards 
by the end of each grade.  The District‘s data management system, io Education, enables 
teachers and administrators to track progress over the year with careful attention given to 
learning ―gaps‖ that can be quickly closed through provision of additional learning time.  
 
In kindergarten students master the building blocks of reading. These include learning the 
letters and the sounds the letters make, identifying letter sounds in various positions of words 
(phonemic awareness) and then beginning to ―blend‖ letter sounds to read words (phonics). 
Students also learn ―sight‖ words, frequently appearing key words that they commit to 
memory.  In first grade, students practice to read ―fluently;‖ that is, they learn to blend sounds at 
sufficient speed to make meaning (reading comprehension).  The District‘s first grade target 
fluency rate is 65 words per minute. From second grade on up, students apply their fluency 
skills to read a variety of narrative and informational texts, with a grade-to-grade increase in the 
sophistication (e.g., vocabulary, overall reading content) of the reading selections.  
 
Full implementation of the CCSS in grades K-6 began in the 2014-15 school year.  In the 2016-
17 school year, teachers piloted (i.e, tried out) two promising State Board of Education-adopted 
reading-language arts publishers programs that were aligned to CCSS, rigorous and well-
structured to help English Learners listen, speak, read and write at the same level as their 
native English-speaking peers. After a protracted and highly structured piloting process, 
teachers recommended (and then the Governing Board adopted) Benchmark Advance 
published by Benchmark Education.  This very comprehensive, student-friendly program was 
implemented starting in the 2017-18 school year.  
 
To supplement Benchmark Advance, teachers will continue to use Depth and Complexity Icons 
(strategies to engage students in ―higher-order‖ thinking skills), Thinking Maps (strategies to 
maximize reading comprehension), English Language Development (ELD) standards (for 
English Learners), Guided Language Acquisition Design (GLAD—strategies to learn new 



96 
 

vocabulary), and 21st century thinking skills (collaboration, critical thinking/problem solving, 
creativity, and communication).   
 
As specified in the District‘s Local Control Accountability Plan (LCAP), key reading benchmarks 
are in first grade (reading fluency), third grade (reading comprehension) and sixth grade 
(reading comprehension). Required assessments for each of these benchmarks are 
administered at different junctures in the school year. 
 
Much or our reading success depends on thinking skills developed through the District‘s 
Coherent Writing Program (CWP).  Effective writing remains a high priority at our school and is 
based on these beliefs: 

● Writing can be taught; all students can learn to write 
● Students must understand different types of writing (e.g., narrative, opinion) 
● Students must practice the writing ―process‖ (steps in drafting a written piece) to produce 

a final draft, just as professional writers do 
● Students must identify the purpose of and audience for each writing task 
● Students learn grammar, punctuation, and spelling best in the context of their own 

writing 
● Students should have opportunities to share what they write 
● Writing about a subject helps students learn more about the subject 
● Writing improves reading skills; reading improves writing skills 

 
All students maintain portfolios (a compendium of their writing ―products‖) to show progress over 
the year.  Teachers use scoring ―rubrics‖ (a system for numerically rating a written piece) 
aligned to the State testing system to evaluate student writing.  In addition to rubrics, teachers 
use ―anchor‖ papers (previously scored student work at each performance level) to inform their 
scoring.  Anchor papers are selected each year for use in the succeeding year.  Prior to scoring, 
teachers go through a ―calibration‖ process (using draft student work) to ensure that they can 
reliably rate performance from one student paper to the next. 
 
Teachers administer District writing assessments 3 times per year.  They score the work and 
enter the results in ioEducation. This enables efficient analysis of individual student, classroom, 
and grade level results.  Careful analysis by grade level teachers yields new strategies to 
elevate performance.  
 
In the summer of 2015, the District‘s CWP Committee developed new trainings that focus on the 
CCSS ―constructed response‖ items and ―brief writes.‖  A constructed response is a type of 
open-ended essay question that demonstrates cognitive knowledge and reasoning. The answer 
must be provided using information that can be found in a particular text or other prompt (map, 
picture, graphic organizer, etc.) and is not meant to demonstrate opinion, but to show how one 
is able to extract information and use this as the basis for forming a complete answer. A brief 
write is an open-ended response question that asks students to add information to the 
beginning, middle, or end of a written passage (story, letter, etc.).   
English Learners (ELs) are assessed annually using the State-adopted California English 
Language Development Test (ELPAC).  Students assessed as ―Emerging‖ learn to understand 
(receptive language) words in context over repetition (how everyone learns language).  With 
repetition in context, students begin to speak (expressive language).  Over time, with good 
instruction, they build their fluency to attain the ELPAC-measured Expanding and Bridging 
levels.   At the Bridging level, students have acquired (and continue to improve) their reading 
and writing skills, positioning them to be ―reclassified‖ (or ―re-designated‖), a State term that 
denotes full proficiency in English (listening, speaking, reading, writing).  With the new State 
standards and assessments, the District has updated its criteria for reclassifying an English 
Learner as Fluent English Proficient (FEP).   
 
These criteria are as follows: 
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A. Grade 1 Reading Fluency:  65+ cwpm   or Grade 2 Reading Fluency:  124+ wpm 
B. Grades 3-6 ―Standard Met‖ or ―Standard Exceeded ―on the annual CAASPP ELA 
Assessment 
C. Majority of performance levels for standards taught in reading and language arts are at 
level 2 or above 
D. ELPAC Overall score of ‗4‘ 
 
Once students are reclassified, their progress is monitored for the next four years.  The intent is 
to verify that, as re-classified students, they are making grade-level progress.  Students who are 
not making progress are evaluated and then given additional instruction. 
 
English Learners in the district are provided both integrated and designated ELD. Integrated 
strategies are used in all content areas to support student‘s access to the core content 
concepts. Students are also grouped by English proficiency level for a minimum of 30 minutes 
daily for designated ELD. The curriculum used for this instructional content area is part of the 
Benchmark Advance ELD curriculum.  
  
In addition, historically, the District has relied on two strategies, GLAD and increased ―student 
discourse‖ (typically through working in pairs or small groups) to move English Learners toward 
reclassification.  As for the former, it offers highly contextualized ―academic language‖ (e.g., 
science or social studies vocabulary), often presented in repetitive chants and through various 
visuals to introduce and then reinforce new vocabulary. As concerns the latter, frequent 
opportunities to apply language build both overall fluency and vocabulary.  

 
NSD Mathematics Program 

 
The Common Core State Standards (CCSS) for mathematics are rigorous.  They emphasize 
understanding of related mathematical concepts that form the basis for students‘ application of 
mathematical ―operations‖ (e.g., subtraction with borrowing, multiplying fractions).  Conceptual 
understanding facilitates solving of real-world problems.  Further, it addresses the seemingly 
age-old comment that math has no relevance in day-to-day living, including the work 
setting.  Our goal is grade-by-grade mastery of the standards to prepare students for success in 
the secondary grades and, beyond that, success in college and career.  
 
The CCSS for mathematics are different than their predecessor standards (the ones most of us 
have learned) in the following ways: 
 
Greater focus on fewer topics:  The standards ask teachers to significantly narrow and 
deepen what students learn.  The major work for each grade is as follows: 
 
Grades K-2: concepts, skills and problem-solving related to addition and subtraction 
Grades 3-5: concepts, skills and problem-solving related to multiplication and division of 

whole numbers and fractions 
Grade 6:  ratios and proportional relationships and early algebraic expressions and 

equations      
 
Greater coherence across the grades:  The standards are designed around coherent 
progressions from grade to grade with an ongoing emphasis on problem-solving.  Learning is 
carefully connected so that students can build new understanding on foundations built in 
previous years. 
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Greater rigor in building conceptual understanding, procedural skills and “fluency” and 
application:  Conceptual understanding means knowing why math procedures work (e.g., why 
we ―borrow‖ when we subtract). Procedural skills and fluency are about speed and accuracy in 
calculations.  Application means students have sufficient conceptual understanding and 
procedural/fluency skills to use in situations that require mathematical knowledge (i.e., problem 
solving). 
 
The Newhall School District introduced the new standards in grades K-2 during the 2013-14 
school year. Grades 3-6 began implementing the standards in the 2014-2015 school year. In 
2015 -2016, four schools piloted prospective publisher‘s programs: Eureka, Bridges, and 
CPM.  Based on feedback from the piloting sites, the unanimous decision was to purchase 
Bridges for students in grades K-5 and College Preparatory Math (CPM) for grade 6.  During the 
2016-17 school year, teachers implemented the new programs (Bridges/CPM).  Teachers also 
received extensive professional development to increase their understanding of math concepts 
and to learn about and refine best instructional practices.  During the 2017-18 school year, 6th 
grade teachers received training to deepen their knowledge of the standards and improve their 
pedagogical skills. 
 
Grade level teachers work collaboratively to review and plan lessons, analyze assessment 
results, and share teaching strategies. The District‘s data management system, IO Education, 
enables teachers and administrators to track progress over the year with careful attention given 
to learning ―gaps‖ that can be quickly closed through provision of additional learning time. 
  
As specified in the District‘s Local Control Accountability Plan (LCAP), key mathematics 
benchmarks are in first grade, third grade, and sixth grade.  Required assessments for each of 
these benchmarks, administered at different junctures in the school year, reflect the grade level 
focus areas set forth above. 
  
The District has a full-time Teacher on Special Assignment (TOSA) who supports all new 
teachers and primarily the Title I schools, TK-6.  TOSAs (also called math coaches) will work at 
schools, helping teachers improve their instruction under the CCSS. 
  
To support students‘ mastery of the standards, the District has purchased a license for 
DreamBox, a standards-aligned, web-based tutorial that students can access at school or at 
home. DreamBox evaluates students‘ proficiency level and then advances them upward without 
any adult assistance. Teachers have the ability to assign students to work on a specific 
standard with Dream Box‘s ―Assigned Focus‖ option. 

 
NSD Science Program 

  
The District continues to advance its science program toward one that is coherent, inquiry-
based and fully aligned to the State Board of Education-adopted Next Generation Science 
Standards (NGSS).  Just as the Common Core State Standards (CCSS) have replaced the 
former State standards for English-language arts, mathematics and history-social science, so 
the NGSS have replaced the former California Science Standards.  NSD students will 
participate in the new State (NGSS-based) science assessment this school year. 
  
To ensure that its K-6 science program is of the highest quality, the NSD has done the following: 
  

● Constructed dedicated science labs at all ten school sites; science labs extend 
classroom learning by providing students in-depth opportunities to engage in application 
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of foundational scientific practices and skills such as predicting, hypothesizing, collecting 
data, summarizing, and drawing conclusions.  

● Hired science Lab Technicians or Curriculum Specialists to staff the labs and to work 
closely with classroom teachers in presenting lessons 

● Funded, two, Teachers on Special Assignment (TOSA) to: (1) help the District transition 
to a coherent TK-6 curriculum under the NGSS with accompanying assessments; (2) 
build Specialists‘ and classroom teachers‘ content knowledge and pedagogical skills 
under the NGSS, and; (3) identify instructional resources that best serve the NGSS 

  
At this point in the transition to the NGSS, third grade teachers are in full implementation after 
three years of on-going professional development, and fifth grade teachers are in their third and 
final year of professional development, what is referred to as deep implementation. They will 
participate in demonstration lessons and collaborate with colleagues to identify shifts they have 
successfully made in their instructional practice and areas where continued growth is needed. 
Fourth grade teachers are in year two of implementation and will continue to learn about the 
many ways learning for students under NGSS is different from the learning under the former 
California Science Standards.  Further, fifth grade teachers will reflect on how their teaching will 
shift toward implementing different strategies compatible with NGSS. Grades K-2 are entering 
the first stage of NGSS implementation, called the awareness phase. Teachers will be learning 
what NGSS is all about (i.e., the new content they will be responsible for teaching, the shifts in 
practice and the different types of knowledge students are to acquire). 
  
All grade levels are using NGSS-aligned lessons that utilize STEMscopes. STEMscopes is a 
California NGSS aligned resource built around the 5E lesson structure. The 5E model 
represents a shift in how teachers are teaching and lends itself to student self-discovery. 
STEMscopes provides a tremendous support to teachers during this transition, and the 5E 
lesson structure draws students into what they are learning. The anatomy of a 5E lesson is 
Engage, Explore, Explain, Elaborate, and Evaluate. 
 

● During the Engage phase, students are presented with phenomena from the natural 
world and begin to ask questions in order to understand it. Ownership begins here, 
because students are making the observations, and they are asking the questions that 
will lead them through the next phase- Explore. 

● During Explore, teachers provide activities for students that help them understand the 
scientific principles behind the phenomena, and students collaborate and discuss with 
classmates as they make connections between what they are learning and the 
phenomena. This phase is very student-driven. 

● The Explain phase is where teachers begin introducing vocabulary in context, provide 
reading, passages and video segments, lead whole group discussions and actively help 
students make connections between what they already know and what they are learning. 
During Explain, students begin to formulate their own explanations and articulate their 
thinking through writing, drawing, and discussions. 

● Elaborate provides students the opportunity to extend what they are learning or apply it 
to a project. They can develop models to show what they know and understand about 
the phenomena or develop solutions to real world problems. 

● Evaluate: Performance tasks and constructed responses, where students are applying 
what they have learned serve as formal assessment during the Evaluate phase; 
however, all of the work students do during the 5E lesson progression serves as 
assessment and is used to gauge where students are on their path toward mastery. 

 
NSD History-Social Science Program 
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The District‘s history-social science (HSS) program is aligned to the History-Social Science 
Content Standards for California Public Schools.  Teachers use Harcourt Reflections (Board-
adopted publisher‘s program) as an instructional resource. By grade level, the standards‘ major 
themes are: 
  
Kindergarten: Learning and Working Now and Long Ago (study the local community) 
First Grade: A Child‘s Place in Time and Space (study the components of a society and also 

study local geography) 
Second Grade: People Who Make a Difference (study people in history) 
Third Grade:   Continuity and Change (study the development of communities in California)  
Fourth Grade:  A Changing State (study early California through statehood) 
Fifth Grade: United States History and Geography: Making a New Nation (study the 

development of the U.S. up to 1850) 
Sixth Grade:   World History and Geography: Ancient Civilizations (study the beginning of major 

Western and non-Western civilizations) 
  
With the implementation of the Common Core State Standards (CCSS) in English-language arts 
(ELA), teachers maximize ELA instruction time by integrating HSS standards with language arts 
(e.g., reading selections/writing activities).  With the District‘s recent (2017) purchase of 
Benchmark Advance, a State Board of Education-approved reading-language arts program, 
grade-appropriate history -social science lessons are fully integrated into the readings and 
related learning activities.  Additionally, oral language activities developed through the District‘s 
Guided Acquisition Design (GLAD) program include history-social science standards.  Through 
GLAD, students build their HSS vocabulary and use this vocabulary in their group work and in 
their writing. 

 
NSD Visual and Performing Arts 

 
The Newhall School District‘s Visual Arts Program provides all students in grades 3-6 
standards-based lessons delivered by two credentialed art teachers.  The teachers rotate 
through each of the District‘s ten school sites in intensive teaching cycles, presenting lessons 
that combine art history and art appreciation with instruction in technique through a variety of 
media.  Each lesson includes a creative expression component that directly addresses the 
California Visual and Performing Arts Content Standards.  The overall goal is to provide every 
student the skills to communicate and interpret ideas visually. 
The District‘s annual Student Visual and Performing Art Show provides an opportunity for every 
student to display a work of art in a gallery setting, validating students‘ creativity in a public 
forum as well as demonstrating to the community the value the District places on arts 
instruction.  Students from across the District also have an opportunity to display their talents in 
instrumental and choral music, as well as dance at the Newhall Family Theatre. 
As concerns music, what distinguishes Newhall‘s program from other music programs is its 
comprehensive TK-6 approach and its sheer numbers of participating students (annually, about 
900 instrumental music participants and about 800 choral music participants).  All TK-2 students 
acquire foundational skills.  All third grade students learn to play the recorder. Starting in fourth 
grade, students participate in homogenous groups (e.g., strings, winds) for intense instrumental 
music instruction.  This grouping approach maximizes learning unique to the class of 
instruments.  Students then come together as orchestras (beginning, intermediate honor), giving 
winter and spring concerts before packed houses.  Joining them are school site choruses 
(grades 4-6) who perform throughout the concerts. 
Hip Hop dance instruction is delivered to 6th grade students at all 10 school sites.  Experienced 
teaching artists deliver robust, standards-based curricula that integrate the 21st century ―Four 
C‘s‖ skills (Communication, Critical Thinking, Creativity, Collaboration) and Common Core State 
Standards. Students develop the character and skills needed to practice, create, critique, and 
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perform dance in an upbeat, structured, and supportive setting.  Teaching artists work with 
students one day a week over the course of ten weeks.  The program culminates with a hip hop 
student performance for 5th graders and the 6th grade parents. 
All 5th grade students in the district participate in a theater residency program which makes 
clear connections to the Next Generation Science Standards as well as the California content 
standards for Visual and Performing Arts.  Fifth graders meet with a visiting teaching artist once 
a week for a 12-week residency.  Students perform in an informal culminating performance at 
the end of the residency to showcase their skills in using various elements of theater to 
demonstrate their understanding of grade level science concepts 
Since 2010, The Kennedy Center‘s Partners in Education Program, in partnership with the 
College of the Canyons PAC K-12 Arts Education Outreach Program and SCV elementary 
school districts, has brought professional development around arts integration to over 200 
Newhall School District teachers. Teaching artists from the Kennedy Center offer workshops in 
a variety of different disciplines and provide classroom teachers with strategies to integrate art 
forms with other academic subjects. At the beginning of the 2018-19 school year, NSD teachers 
who had not previously had Kennedy Arts training attended professional development to 
develop their understanding of the fundamentals of arts integration.  Other teachers in the 
district who had already received training in arts integration were given the opportunity to meet 
together and plan lessons integrating content area standards and Visual and Performing Arts 
standards.  
 
In 2017-18, the District opened the Newhall Family Theater for the Performing Arts located at 
Newhall School.  Funded by voter-approved Measure E, this state-of-the-art performance venue 
will not only serve students from all District schools, but will also offer youth-oriented dance, 
music and drama programming to the entire Santa Clarita community. It will become integral to 
the City of Santa Clarita‘s emerging arts and entertainment zone in downtown Newhall.  

 
NSD Physical Education 

 

 
Physical Education (PE) is an important part of wellness.  Being ―well‖ helps students succeed 
academically.  By California Education Code, students are to have at least 200 instructional 
minutes of PE (exclusive of recess or lunch) for every 10 school days.  
In 2019-20, teachers will be implementing a comprehensive PE program, using the SPARK 
curriculum (for information about SPARK, go to: http://www.sparkpe.org/).  Teachers will 
continue to log minutes on a standard form. 
 
Annually, fifth graders must take the California Physical Fitness Test (FITNESSGRAM).  The 
tests measure: (1) aerobic capacity; (2) abdominal strength and endurance; (3) upper body 
strength and endurance; (4) body composition; (5) trunk extensor strength and flexibility, and; 
(6) flexibility.   

 
Differentiating Instruction to Meet Learning Needs 

 
The Newhall School District‘s overall goal is to ensure that all students attain grade level 
proficiency under State Board of Education-adopted Common Core State Standards (CCSS), as 
well as supporting the social and emotional needs of all students.  For students who need extra 
learning time to become grade level proficient, schools provide those supports through a variety 
of means.  For students who are already demonstrating grade level proficiency, schools work to 
advance these students by elaborating work around grade level standards and/or by providing 
work that is considered above grade level.  Finally, for students identified as Gifted and 

http://www.sparkpe.org/
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Talented, our schools implement strategies and programs commensurate with students‘ needs 
and interests. 
 
Just as we teach students how to read, write, and do math, the Newhall School District invests 
time in teaching student‘s appropriate behavior in all settings around the school.  Through the 
implementation of Positive Behavior Intervention and Supports (PBIS), all students are 
encouraged to make the right choices.   
The fundamental idea under the term ―differentiating instruction‖ is the move students forward 
from wherever they are academically or socially.  Inasmuch as public schools are at times 
characterized as ―one size fits all,‖ that characterization would never fit the Newhall School 
District.  Listed below are the key processes of our school‘s program to: (1) elevate students 
who are performing below grade level to grade level proficiency; (2) accelerate students who 
are already at grade level proficiency, and; (3) support students identified as Gifted and 
Talented. 

 
Meadows Response to Intervention 2020-2021 

 
School vision: 

 
Tier I – We believe that instruction is based on the Common Core Standards. Research-based, 
core instructional programs are the main instructional tools that teachers use to teach children 
and ensure they meet or exceed grade-level reading and math standards. Teachers will utilize 
the District-adopted textbooks for their core reading and math instruction. 

 
Expectations:  

● One to two high leverage common core strategies that are aligned to CEL‘s 5D 
Framework are used in every lesson. These high leverage strategies include, connecting 
new and prior knowledge, high cognitive demand activities, formative and summative 
assessments, student discourse opportunities, and higher-level questioning that aids in 
the development of student meta-cognition.  

● Systematic and sequential teaching that is tailored to students‘ individual proficiencies, 
including academic and expressive and receptive language needs. 

● Integrated ELD is implemented daily to ensure all EL students have equal access to the 
core curriculum. Time is embedded in Tier I to allow for Designated ELD support for EL 
students who require specific and targeted language intervention.  

● Flexible small groups are used at all grade levels to provide re-teach and enrichment 
opportunities for students who have not mastered essential standards. These groups 
offer re-teaching and extensions of daily/weekly learning targets. 

● A variety of individualized and independent student activities, based on data-driven 
decisions, are provided to students.  

● PLCs discuss students whose progress is not meeting the grade level expectations and 
individual teachers, in collaboration with the Curriculum Reading Specialist and NSD 
Math Coach, document additional time and support that is provided to the student and 
the outcomes of that support.  

● Universal screening, DIBELS and CORE Math Fluency, is conducted at the beginning of 
the year to immediately address student needs and to provide multiple data points 
across the year in grade level literacy and math skills. (DIBELS trimester and District 
math and reading benchmarks are used for ongoing monitoring of Tier 1.) 

 
Tier II- Immediate and powerful targeted interventions systematically applied and monitored for 
any students not achieving. Tier 2 students are those in need of additional supports after core 
instruction has been presented.  Specific and timely intervention, including consistent progress 
monitoring, will target specific focus skills of at-risk students.  
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Expectations: 
● Students who are provided with Tier 2 supports need a targeted, support system that is 

focused on a target skill. The goal of Tier 2 is to remediate targeted academic skill deficits 
with the idea that in doing so, students will be successful in the Tier 1 program without 
support.  These students have an academic skills gap that is preventing them from 
mastering grade level standards.  

● Tier 2 has three characteristics that distinguish it from core instruction: 1) it is evidence-
based, 2) it consists of small-group instruction with a teacher to student ratio of 6:1, and 3) it 
involves a clearly articulated research-based intervention implemented with fidelity. This 
support can be provided by the classroom teacher, grade level team, or Curriculum Reading 
Specialist through small flexible groups which meet on a regular basis.  

● Students participate in intervention until the targeted skill is mastered and skill gap has been 
minimized or eliminated  

● Progress Monitoring data will be collected on students who progress through a Tier 2 
systematic progress monitoring process. 

● Tier 2 intervention instruction occurs three to five times a week during the school day, with a 
maximum 1:6 teacher student ratio.  

● Students who participate in Tier 2 instruction move between intervention groups based on 
their progress monitoring scores and mastery of focus skills. 

 
Tier III- Intensive interventions focused on eliminating the gap. Students who show minimal 
response to Tier II intervention efforts will receive more intensive and individualized intervention, 
as well as frequent progress monitoring to provide immediate and ongoing diagnostic 
instruction.  

 
Expectations: 
● Students who are provided with intensive Tier 2 intervention, but continue to perform 

chronically low multiple literacy or math measures.  
● In addition to the core instruction and small group supports provided in class, interventions 

provide intensive support to eliminate the skill gap using a proven researched based 
instructional program. 

● Tier 3 interventions provide extra time and additional supports beyond what is provided to 
students in Tier 1 and 2.  

● The focused intervention instruction occurs daily during the school day, with a 1:3 teacher 
student ratio or individualized instruction 

● Students in Tier 3 will most likely participate in multiple cycles of support.  For example, a 
student might participate in Tier 1 differentiated instruction, a Tier 2 ―RTI group‖, and Tier 3 
intensive intervention.  

● Specific diagnostic and progress monitoring tools track student progress and guide 
intervention instruction. 

 
Plan of Action that includes the following elements for each content area and grade level: 
 

● Measurable objective                           
● Which specific students 
● Services students will receive 
● Enrichment (if applicable) 

● Progress monitoring 
● Exit criteria 
● Professional Development Plans 
● Personnel and costs 

 
Goal #1 – Assessment data for EL and EO students will reflect a 5% decrease in the current 
achievement gap on both ELA and Math benchmark assessments by the end of the year. 
 



104 
 

Goal #2- Assessment data for English Learners will be monitored through the use of Custom 
Classrooms on EADMS to pull data and track individual student progress to determine 
effectiveness of Integrated and Designated supports. 
 
Goal #3 - Grade level teams will collaborate with RTI team (RSP teacher, Reading Curriculum 
Specialist) to refine the current RTI framework for small group instruction (push-in and/or pull-
out) and ensure alignment in the instructional program.  
 
Goal #4- The number of students exiting math or reading intervention through the course of the 
school year is to be 50% more than the number of students entering math or reading 
intervention.  
 
Plan:  

1. The first Staff Meeting of the year will focus on collaboratively creating school-wide 
Collective Commitments that will be grounded in individual grade level PLC visions and 
missions. PLC visions and mission will include common language that define each tier of 
instruction. 

2. The ILT will meet with the entire staff at the beginning of the school year and focus on 
building teacher capacity and grounding teacher knowledge in the dimensions and 
school-wide indicators for teaching from the University of Washington‘s Center for 
Education Leadership and throughout the year at every staff meeting.  The purpose of 
this work is to refine our approach to tiered instruction, including intervention and 
enrichment, that will be aligned to the district goals, including: 

a. Defining entrance and exit criteria 
b. Clearly defining what supports look like that all levels of RTI 
c. Developing a consistent progress monitoring system to measure student 

progress with a school wide goal of at least 80% of all students meeting or 
exceeding proficiency  

d. Data Analysis protocols to determine effectiveness of instructional program and 
identify trends to provide appropriate supports at all levels of RTI 

i. Google Drive  
ii. Accountability Plans 

e. Developing individual grade level PD plans in the areas of: 
i. CP1-Alignment of Instructional Materials and Tasks in the Digital 

Environment 
ii. CEC4-Student Status in the Digital Environment  
iii. P5-Success Criteria in the Digital Environment 

3. During the first three weeks of school, Universal Screening (DIBELS, Benchmark 
Advance, CORE Phonics Survey, Flint and Cooter and Orton-Gillingham pre-
assessments) will be utilized to determine students who will be receiving RTI services in 
the area of reading.   

4. Teachers, in collaboration with site administration, will analyze EL data to ensure 
Integrated and Designated Tier 1 ELD support is provided to students who require 
specific and targeted language intervention.  

5. Teams will collaborate with RSP teacher and the Reading Curriculum Specialist to 
analyze Benchmark Interim data  

6. Teams will collaborate with RSP teacher and the Reading Curriculum Specialist to 
develop a structure for Tier 1 support that includes, designated ELD support that 
includes both targeted language and content support. 

7. By the end of the first month of school, teams will collaborate with the RSP teacher and 
the Reading Curriculum Specialist to develop an Intervention Master Schedule and 
protocol that will identify focus skill groups as well as identify students who will be 
receiving Tier 2 and Tier 3 support. 
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8. Teams will develop a progress monitoring timeline to ensure consistent checkpoints and 
exit criteria. Additionally, teams will set goals that are attainable to adjust the intensity of 
the interventions depending on students‘ responsiveness.  

9. RTI Data Collection documents (that include target skill, pre- and post- data, etc.) will be 
completed and submitted to both Reading Curriculum Specialist and Site Administration 
after each RTI cycle.  

10. Tier 3 supports will be allocated based upon grade level needs. The Special Education 
staff will be utilized in the delivery of Tier 3 supports.   

11. In the area of Math, the Bridges intervention resources will be utilized to provide targeted 
supports during Tier II instruction. Our classroom teachers will be trained by District 
Math coach to screen students. Grade level teams will collaborate to analyze the data 
and determine appropriate math support and services. 

12. NSD‘s ELA/ELD Benchmark Advance will ensure alignment between Tier I core 
instruction and Tier 2 small group intervention and enrichment. In addition, the ELD 
component within the program will be utilized by classroom teachers to ensure that 
Integrated and Designated supports are provided to all ELs with the expectation that 
they have access to the same content as their peers, but with the appropriate receptive 
and expressive language supports necessary to build both language and content 
background. 

13. Following each DIBELS Benchmark and math and reading unit or trimester 
assessments, in collaboration with the Reading Curriculum Specialist, grade level teams 
will analyze data results to determine students who may need to enter and/or exit RTI 
services. Additionally, data analysis will help ensure Goal #1, #2, and #4 are being met. 

 
School Climate/Culture 

 
Establishing a sense of community among all stakeholders by fostering relationships and on the 
Meadows campus is an essential component to the successful Meadows‘ culture and climate. A 
school wide theme is shared with stakeholders at the beginning of each school year to unite the 
school community in a common mindset. This theme creates the tone and promotes the sense 
of family.  
 
Each morning Meadows begins with a school-wide morning ceremony in which students lead 
the campus in the pledge of allegiance with student council and administrators making daily 
announcements. On the first Monday of each month, families are invited to join students and 
staff at this event.  
 
All students in TK through sixth grade have the opportunity to participate in our Kindness 
Ambassador program in which a student from each classroom is chosen to serve as a role 
model for their peers both inside the classroom and out on the playground. These students 
partner with our school counselor to build their skill set in helping others in need of friendship. 
 
In the 2019-2020 school year, the Meadows staff continued to refine the school-wide Positive 
Behavior Interventions and Support (PBIS) program. The purpose of PBIS is to establish and 
maintain a consistent, safe climate in which appropriate behavior is the norm.  Our PBIS 
Mission states we are committed to creating a safe, nurturing, positive environment where all 
students have the opportunity to reach high levels of social awareness and academic 
excellence. Using research-based techniques, the Meadows staff has committed to proactively 
teaching expected behaviors in the same way they teach academics, understanding the function 
of behavior and how to support it, shaping behavior by explicitly teaching school wide 
expectations through modeling and positive reinforcement, and collecting data around behavior 
in order to provide tiered support to the students most in need.  A Meadows‘ ROCKSTAR 
demonstrates the expected behaviors of Respect, Ownership, Cooperation, Kindness, and 
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Safety. Our goal is to teach, reinforce, model, and acknowledge these expected behaviors 
consistently for all students. A school wide system of positive reinforcement has been created 
as a tool to reinforce and acknowledge students that demonstrate the expected behaviors and 
to shape behavior in students that struggle to consistently meet expectations.  Once earned, 
they cannot be taken away. At Meadows, we use Rockstar tickets to do this. These tickets 
should be given away often to students that demonstrate an expected behavior. This token 
economy is to celebrate ROCKSTAR behavior-something we want to see often. All staff 
members should use these tickets to acknowledge appropriate behavior in school wide areas 
and can be redeemed for school wide prizes-i.e. the monthly Rockstar Picnic with the Principals, 
monthly student events and the Rockstar Store. Using this tool is a means to shape behavior 
and positively impact a student that might be struggling with making appropriate decisions.   

 
GATE 

 
The Newhall School District implements a GATE plan.  Among the plan‘s components are the 
criteria for identifying GATE students.  These criteria are:  

1. Score on the Otis-Lennon School Ability Test (OLSAT), a test of mental ability, in the 
superior range (120+). Other test information which may be available within a student‘s 
records may also be considered.  Students whose primary language is other than 
English may be assessed using the Raven Non-verbal Standard Progressive 
Matrices.  Students must score at the 95th percentile or higher on the Raven. 

2. Strong teacher recommendation.  The current teacher and previous teacher(s) will 
provide input. 
 

In order to provide our GATE students with the best instruction to meet their needs, all third 
through sixth grade teachers: 

● Know the criteria for entrance into the GATE program, and identify potential GATE 
students for qualifying assessments 

● Use a GATE Individualized Learning Plan (ILP) as a guide for the GATE student‘s 
experience through the school year. Teachers review the ILP and student progress with 
parents at each reporting period.  

● Group students based on academic achievement levels, allowing for differentiated 
experiences for high achievers and GATE students within the classroom, grade levels, 
and across grades 

● Utilize Depth and Complexity Icons, Content Imperative Icons and Thinking Maps to 
provide high achieving and GATE students with strategies for further development of 
critical thinking skills and to assist students in synthesizing information learned  

● Define and describe classroom efforts for GATE students in scheduled individual and 
grade level meetings with a site administrator 

● Differentiated instruction in the core curricular areas provided by the classroom teacher 
 
Meadows GATE opportunities and programs will include: 

● Differentiated instruction in the core curricular areas provided by the classroom teacher 
● An additional enrichment programs offered will consist of student workshops held before 

school throughout the year. The topics of the workshops will include generating a School 
Video Productions workshop with students designing, writing, editing, and publishing the 
short films showing PBIS expected behaviors and participating in Math Olympics: 
focusing on collaborative problem solving. 
 

● A Gate Advisory Council (GAC) has been established and will conduct meeting 
throughout the school year discussing the best ways to meet the needs of these 
students. 
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GATE District Program Evaluation: 
The GATE program is evaluated in a number of ways, including test results, parent input from 
GATE parent meetings, and staff, student, and parent input from the GATE surveys given each 
year.  
 
Parent input from past surveys shows that parents are pleased with our GATE program. They 
believed that their children have had multiple opportunities to think critically and collaborate with 
their peers in challenging and meaningful ways. Students report that they enjoy collaborating 
with like-minded peers in rigorous activities that challenge their thinking. 
 
Each year, GATE students‘ parents are invited to participate in several important events. These 
include: 

● Fall Parent Meeting – GATE coordinator and administration present the program for the 
year as well as expectations for all 

● Individualized Learning Plan Meetings – these are held during fall conferences and are 
an opportunity for parents and teachers to discuss the differentiated instructional plan to 
meet the specific needs of each child. This plan addresses all core content areas 

● Spring Student Led Conferences - Student led conferences in which students highlight 
and reflect on the projects and activities they have been working on throughout the year 

● End of the Year Meeting- GATE coordinator and administration meet with students and 
families for a culminating celebration.  

 

Special Education and Inclusion 
 

Under the Response to Intervention model, students are referred to Special Education only after 
repeated, unsuccessful intervention efforts. All students with IEPs have access to the core 
curriculum. Special education students (resource students, speech/language students, or 
students in need of occupational, behavioral, or adaptive physical education therapy) have 
provisions in their Individualized Education Plan (IEP) that describe modifications for inclusion in 
regular education programs. The Resource Specialist works with students in their regular 
education classrooms as well as in the Resource room. A Speech and Language Specialist 
works with students requiring articulation or language instruction.  
 
During the 2019-20 school year, Meadows continued to implement an Inclusion Program that 
resulted in increased student achievement from all students in the Special Day Classrooms. The 
site‘s Inclusion Team worked tirelessly throughout the school year to establish structures and 
systems that resulted in ongoing collaboration between general education and special education 
and appropriate supports being provided to each student throughout the school day. 
 
The 19-20 Inclusive PracticesTeam at Meadows is comprised of seven general education 
teachers, three special education teachers, 2 Behavior Support Specialists, the school 
psychologist, and administrators.  The team is committed to continue the work of Inclusive 
Practices for the 2020-2021 school year with a shared program vision that includes a mission 
statement, program goals, and elements required for a successful program.  
 

 
MISSION STATEMENT 
● ―To support, provide, and grant access to ALL students with instruction and resources so 

they can achieve and progress through the general curriculum, and feel accepted into the 
instructional and social culture of the school community.‖ 
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INCLUSIVE EDUCATION MEANS 
● All students are educated in the general education classroom to the greatest extent 

appropriate 
● High academic and behavior expectations are held for all students 
● Standard-based instruction is delivered using a differentiated tiered approach 
● The curriculum is the general education curriculum 
● Individualized supports are available when needed 
● Decisions are made on the basis of student needs and not labels and places 
● Inclusive education is about all students, not just those with a label 
 
GOALS 
● To create a positive learning environment in which every student belongs and is accepted 

and supported by the school community 
● To close the achievement gap within our Tier 2 and Tier 3 student groups 
● To treat children with dignity and respect 
● To partner with families to meet the individual needs of all students 
 
ELEMENTS FOR A SUCCESSFUL INCLUSION PROGRAM 
● Compatible teachers 
● Adequate planning time including shared responsibilities 
● Supportive school culture (administration, credentialed and classified staff, parents, 

students)  
● Job-embedded professional development 

● Instructional Co-Teach Models 
● Behavioral Support 
● Communication/Collaboration/Coaching 
● Reflection & Refining Opportunities 

 
Student Support Services 

Assisting Students Who Are Having Difficulty Learning 
  
The Newhall School District offers a continuum of services in the Least Restrictive Environment 
(LRE) to students who have been identified through the Individualized Education Program (IEP) 
process as eligible for special education per federal and state legal criteria.  The IEP provides 
an opportunity for teachers, parents, school administrators, related service providers and 
students when appropriate, to work together to design a program to meet the unique needs of 
the student. Special Education programs may include collaborative, consultative and pull 
out/direct instruction services based on needs and related goals per each eligible students' 
IEP.  In addition to these programs, various Designated Instructional Services (DIS), which 
include but are not limited to Speech and Language, Adapted Physical Education, Occupational 
Therapy and Counseling, are also provided via the IEP. 
  
Prior to a student being referred for a special education assessment, accommodations and 
modifications of the student's current program are considered and, where appropriate, 
utilized.  The pre-referral process, which may include a referral to the Student Success Team 
(SST)/Response to Instruction and Intervention (Response to Intervention 2) Team, aims to 
identify and address learning and/or behavioral needs using informal intervention strategies, 
supports and programs within the regular classroom.  The SST/Response to Intervention 2 
Team may include Parents, Teachers, School Administrators and other Specialists, such a 
Speech Language Pathologist, School Psychologist, Counselor and Special Education Teacher.  
When the members of the SST/ Response to Intervention2 Team believe all reasonable 
alternatives have been provided and are insufficient, a referral may be initiated for special 
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education.  The pre-referral process is not a requirement of the Individual Education Program 
(IEP) eligibility process. 
  
The District provides a comprehensive counseling program at each school site.  Credentialed 
counselors positively impact students‘ lives by partnering with staff and parents to identify and 
address social-emotional and behavioral needs that are negatively impacting student 
achievement.  The program offers individual and group support services and also helps schools 
implement their anti-bullying activities.  Further, counselors assist in providing Designated 
Instructional Services (DIS) for students eligible for special education, as appropriate.  Finally, 
counselors complete an ―intake‖ process for all students living in foster care.   These students 
then receive services as needed. 

 
NSD Instructional Technology 

 
All Newhall School District teachers have access to classrooms that are equipped as ―21st 
Century classrooms.‖ A ―21st Century classroom,‖ at minimum, contains a teacher computer that 
is connected to the Internet, a sound system, a document camera, a projection system as well 
as a SMART 880 Interactive White Board.   Teachers and students now utilize Lenovo ―Yoga‖ 
laptops funded by voter-approved Measure E. Schools are allocated these devices at a ratio of 
two devices to one student in grades K-2 and one-to-one in grades 3-6.   By any standard, it is 
quite remarkable that Newhall students enjoy easy and ongoing access to devices to enhance 
their learning. 
 
The District has implemented a wide variety of software to support student achievement.  These 
include: 
  

● DreamBox Learning, a web-based math tutorial, aligned to the Common Core State 
Standards (CCSS), that adapts to the learner‘s needs, including acceleration if the 
learner is demonstrating grade level proficiency.   

● Reading A-Z/RAZ Kids, a web-based tutorial designed to support mastery in grades K-
2.  The program allows teachers to assign reading selections at students‘ appropriate 
level and then to assist students‘ comprehension of the selection. 

● Safari Montage, a web-based teacher resource that offers a library of instructional 
videos and other resources to support student learning. 

● IO Education (formerly EADMS), a web-based data management and assessment 
system teachers and administrators use to monitor student progress over a range of 
assessments.  IO Education also features an extensive ―bank‖ of assessment items that 
teachers assemble and then use as on-line tests similar to those administered by the 
State under the California Assessment of Student Performance and Progress. 

 
The NSD Technology Committee (comprised of K-6 classroom teachers, site and District 
administrators, District technology staff and parents) has identified 3-5 technology priority 
standards at each grade level that support mastery of the CCSS. Students are assessed on 
each standard based on a rubric that identifies a student as either Beginning, Proficient, or 
Advanced. Grade level goals fall under the following headings: 

● basic technology operations 
● multimedia presentations and tools   
● research and gathering information 
● acceptable use, copyright, and plagiarism  

 
Annually, the Technology Committee analyzes assessment results and, based on the results, 
makes recommendations on any needed technology resources (e.g., programs, professional 
development) going forward. 
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California Healthy Kids Survey 

 
Student engagement is an important State priority under the Local Control Accountability Plan 
(LCAP).  Starting in the 2015-16 school year, the Newhall School District administered the 
California Healthy Kids Survey (CHKS) to fifth graders whose parents granted consent.  As a 
―student voice‖ survey, CHKS allows the staff and parents to understand how students feel 
about their school over several domains, including: 
 

● School engagement and supports 
● School safety 
● Disciplinary environment 
● Substance abuse 

 
From the California Department of Education (CDE): ―The CDE has funded the CHKS since 
1997 to provide data that would assist schools in: (1) fostering positive school climates and 
engagement in learning; (2) preventing youth at-risk behaviors and other barriers to academic 
achievement; and (3) promoting positive youth development, resilience and wellbeing.  These 
surveys grew out of CDE‘s commitment to helping schools promote the successful cognitive, 
social and emotional development of all students and create more positive, engaging school 
environments for students, staff and parents.‖ 

 
NSD Parent Involvement 

 
One of the Newhall School District‘s main goals is to build a partnership among all stakeholders 
in supporting student achievement.  Parents are critical stakeholders as they are their child‘s 
first teachers.  During the school years, parents are important partners in helping their child 
succeed. They attend school events, conference with teachers, ensure homework is completed, 
volunteer in the classroom, serve on school committees and, overall, are the primary stewards 
of their children‘s education.  
  
Our school welcomes this partnership and offers many ways (in addition to those listed above) 
parents can make a difference not only for their own child but also for the entire school. These 
include membership in our Parent-Teacher Association (PTA), Parent-Teacher Organization 
(PTO), school foundation, School Site Council, or our English Learner Advisory Committee.  All 
of these entities have one thing in common:  provide the best education to our students. 
  
Our belief in strong parent involvement is backed by the District‘s Local Control Accountability 
Plan (LCAP**).  Under Parent Involvement, the Plan calls for increased parent engagement 
(involvement in school programs/activities; feedback on school performance) through the 
following: 
A. Track and increase parent volunteer hours 
B. Track and increase attendance at school and District events 
C. Track percentage of parent attendance at fall conferences and at Back-to-School Night 
D. Track annual fundraising for each site 
E. Implement new District/site website designs and a new messaging system 
F. Provide each site a bilingual Community Liaison to maximize parent involvement in their 
child‘s education 
G. Implement annual School Effectiveness surveys 
H. Purchase and utilize transmitter/receivers for simultaneous translation 
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Our school staff and various parent committees seek input through parent education events, 
parent conferences, School Site Council and through other surveys.  We keep parents well-
informed through newsletters, social media sites (Facebook, Instagram, Twitter), calendars and 
through frequent use of the Blackboard Connect messaging system. 
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Form C: Programs Included in this Plan 
 
Check the box for each state and federal program in which the school participates. Enter the 
amounts allocated for each program in which the school participates and, if applicable, check 
the box indicating that the program‘s funds are being consolidated as part of operating a school 
wide program (SWP). The plan must describe the activities to be conducted at the school for 
each of the state and federal programs in which the school participates. The totals on these 
pages should match the cost estimates in Form A and the school‘s allocation from the ConApp. 
 
Note: For many of the funding sources listed below, school districts may be exercising 
Categorical Program Provisions options (flexibility) with information available at 
http://www.cde.ca.gov/fg/ac/co/documents/sbx34budgetflex.doc. 
 
Of the four following options, please select the one that describes this school site: 
 
☐ This site operates as a targeted assistance school (TAS), not as a school wide program 

(SWP). 
 
☐ This site operates a SWP but does not consolidate its funds as part of operating a 

SWP. 
 

☐ This site operates a SWP and consolidates only applicable federal funds as part of 
operating a SWP.  

 
☐ This site operates a SWP and consolidates all applicable funds as part of operating a 

SWP. 
 

State Programs Allocation 
Consolidated 
in the SWP 

☐ 
California School Age Families Education (Carryover 
only) Purpose: Assist expectant and parenting students to 
succeed in school 

$ N/A ☐ 

☐ 

Economic Impact Aid/State Compensatory Education 
(EIA-SCE) (Carryover only) 
Purpose: Help educationally disadvantaged students 
succeed in the regular program 

$ N/A ☐ 

☐ 

Economic Impact Aid/Limited-English Proficient (EIA-
LEP) (Carryover only) Purpose: Develop fluency in 
English and academic proficiency of English learners 
 

$ N/A ☐ 

☐ 
Peer Assistance and Review (Carryover only) 
Purpose: Assist teachers through coaching and mentoring 

$ N/A ☐ 

  
Revised September 2015 

 
 
 
 
 
 
 
 

http://www.cde.ca.gov/fg/ac/co/documents/sbx34budgetflex.doc
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☐ 

Professional Development Block Grant (Carryover 
only) Purpose: Attract, train, and retain classroom 
personnel to improve student performance in core 
curriculum areas 

$ N/A ☐ 

☐ 

Quality Education Investment Act (QEIA) 
Purpose: Funds are available for use in performing various 
specified measures to improve academic instruction and 
pupil academic achievement 

$ N/A ☐ 

☐ 
School and Library Improvement Program Block Grant 
(Carryover only)  
Purpose: Improve library and other school programs 

$ N/A ☐ 

☐ 
School Safety and Violence Prevention Act (Carryover 
only) 
Purpose: Increase school safety 

$ N/A ☐ 

☐ 
Tobacco-Use Prevention Education  
Purpose: Eliminate tobacco use among students 

$ N/A ☐ 

☐ 
List and Describe Other State or Local Funds (e.g., 
Career and Technical Education [CTE], etc.) 

$ N/A ☐ 

Total amount of state categorical funds allocated to this school $ N/A 

Federal Programs Allocation 
Consolidated 
in the SWP 

☐ 
Title I, Part A: Allocation 
Purpose: To improve basic programs operated by local 
educational agencies (LEAs) 

$ N/A ☐ 

☐ 

Title I, Part A: Parental Involvement (if 
applicable under Section 1118[a][3][c] of the 
Elementary and Secondary Education Act) 
Purpose: Ensure that parents have 
information they need to make well-
informed choices for their children, more 
effectively share responsibility with their 
children‘s schools, and help schools 
develop effective and successful academic 
programs (this is a reservation from the total 
Title I, Part A allocation).  

$ N/A 

 

☐ 
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☐ 

For Program Improvement Schools only: 
Title I, Part A Program Improvement (PI) 
Professional Development (10 percent 
minimum reservation from the Title I, Part A 
reservation for schools in PI Year 1 and 2) 

$ N/A 

 

☐ 

☐ 
Title II, Part A: Improving Teacher Quality 
Purpose: Improve and increase the number of highly 
qualified teachers and principals 

$ N/A ☐ 

☒ 

Title III, Part A: Language Instruction for Limited-
English-Proficient (LEP) Students  
Purpose: Supplement language instruction to help LEP 
students attain English proficiency and meet academic 
performance standards 

$TBD 

Title III funds 
may not be 

consolidated as 
part of a SWP1 

☐ 

Title VI, Part B: Rural Education Achievement 
Program 
Purpose: Provide flexibility in the use of ESEA funds to 
eligible LEAs 

$ N/A ☐ 

☐ 

For School Improvement Schools only: School 
Improvement Grant (SIG) 
Purpose: to address the needs of schools in 
improvement, corrective action, and restructuring to 
improve student achievement 

$ N/A ☐ 

☐ Other federal funds (list and describe) $ N/A ☐ 

☐ Other federal funds (list and describe) $ N/A ☐ 

☐ Other federal funds (list and describe) $ N/A ☐ 

Total amount of federal categorical funds allocated to this 
school 

$ N/A 

Total amount of state and federal categorical funds allocated to 
this school 

$ 1799.00 

 
Note: Other Title I-supported activities that are not shown on this page may be included in the 
SPSA Action Plan. 
 

                                                
1
 Title III funds are not a school level allocation even if allocated by the district to a school 

site. The LEA is responsible for fiscal reporting and monitoring and cannot delegate their 

authority to a site at which the program is being implemented. If Title III funds are spent at 

a school site, they must be used for the purposes of Title III and only for those students the 

LEA has identified for services. For more information, please contact the Language Policy 

and Leadership Office at 916-319-0845. 



115 
 

School Site Council Membership 
 

California Education Code describes the required composition of the School Site Council (SSC). 
The SSC shall be composed of the principal and representatives of: teachers selected by 
teachers at the school; other school personnel selected by other school personnel at the school; 
parents of pupils attending the school selected by such parents; and, in secondary schools, 
pupils selected by pupils attending the school.2 The current make-up of the SSC is as follows: 
 
 

 
 

Names of Members 

Pri
nci
pal 

Cl
as
sro
om 
Te
ac
her 

Ot
her 
Sc
ho
ol 
St
aff 

Pa
ren
t or 
Co
m
mu
nit
y 

Me
mb
er 

Se
co
nd
ary 
St
ud
ent 

Juliet Fine ☒ ☐ ☐ ☐ ☐ 

Janette Van Gelderen ☐ ☐ ☒ ☐ ☐ 

Ernesto Smith ☐ ☐ ☐ ☒ ☐ 

Jill Loth ☐ ☐ ☐ ☒ ☐ 

Lilia Gucciardi ☐ ☐ ☒ ☐ ☐ 

Patti Mawer ☐ ☐ ☐ ☒ ☐ 

Sarah Cross ☐ ☐ ☐ ☒ ☐ 

Qiana Tarlow ☐ ☐ ☐ ☒ ☐ 

Liz Guardado ☐ ☐ ☐ ☒ ☐ 

Amy Sheen ☐ ☒ ☐ ☐ ☐ 

Kim Beausejour ☐ ☒ ☐ ☐ ☐ 

Lisa Johnson ☐ ☒ ☐ ☐ ☐ 

                                                
2
 EC Section 52852 
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Form E: Recommendations and Assurances 
 

The school site council (SSC) recommends this school plan and proposed expenditures to the 
district governing board for approval and assures the board of the following: 
 

1. The SSC is correctly constituted and was formed in accordance with district governing board 
policy and state law. 

 

2. The SSC reviewed its responsibilities under state law and district governing board policies, 
including those board policies relating to material changes in the Single Plan for Student 
Achievement (SPSA) requiring board approval. 

 

3. The SSC sought and considered all recommendations from the following groups or 
committees before adopting this plan (Check those that apply): 

 
☐ State Compensatory Education Advisory Committee Signature 

 
☐ English Learner Advisory Committee Signature 

 
☐ Special Education Advisory Committee Signature 

 
☐ Gifted and Talented Education Advisory Committee Signature 

 
☐ District/School Liaison Team for schools in Program Improvement Signature 

 
☐ Compensatory Education Advisory Committee Signature 

 
☐ Departmental Advisory Committee (secondary) Signature 

 
☐ Other committees established by the school or district (list) Signature 

 

4. The SSC reviewed the content requirements for school plans of programs included in this 
SPSA and believes all such content requirements have been met, including those found in 
district governing board policies and in the local educational agency plan. 

 

5. This SPSA is based on a thorough analysis of student academic performance. The actions 
proposed herein form a sound, comprehensive, coordinated plan to reach stated school 
goals to improve student academic performance. 

 

6. This SPSA was adopted by the SSC at a public meeting on: Monday, August 10, 2020. 
 
Attested:  
 
Juliet Fine _______   ____________________________________ 
Typed name of School Principal  Signature of School Principal  Date 
 
Ernesto Smith__________________   
  Date 


	Structure Bookmarks
	 SINGLE PLAN FOR STUDENT ACHIEVEMENT 
	 SINGLE PLAN FOR STUDENT ACHIEVEMENT 
	Figure
	SCHOOL-WIDE PROGRAM PLAN 
	 
	Meadows Elementary School 
	A California Distinguished School 
	Figure
	 
	25577 Fedala Road 
	Figure
	Newhall, California 91355 
	Figure
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	Scholarly ~ Teamwork ~ Academics ~ Respectful ~ Safe 
	2020-2021 
	 
	County-District School (CDS) Code: 19-64832-6095442 
	 
	School Site Council Approval:  August 14, 2020 
	 
	Newhall School District Governing Board Approval:  August 25, 2020 
	 
	 
	 
	 
	Table of Contents 
	Section I: School Profile 
	Section I: School Profile 
	Section I: School Profile 
	Section I: School Profile 

	 
	 

	Span

	     School Mission & Vision 
	     School Mission & Vision 
	     School Mission & Vision 

	3 
	3 

	Span

	     School Demographics / Profile 
	     School Demographics / Profile 
	     School Demographics / Profile 

	4 
	4 

	Span

	     Reference of Acronyms  
	     Reference of Acronyms  
	     Reference of Acronyms  

	9 
	9 

	Span

	     Executive Summary 
	     Executive Summary 
	     Executive Summary 

	10 
	10 

	Span

	Section II: School Academic Data 
	Section II: School Academic Data 
	Section II: School Academic Data 

	 
	 

	Span

	     Kindergarten: Language Arts, Writing and Mathematics 
	     Kindergarten: Language Arts, Writing and Mathematics 
	     Kindergarten: Language Arts, Writing and Mathematics 

	12 
	12 

	Span

	     First Grade: Language Arts, Writing and Mathematics 
	     First Grade: Language Arts, Writing and Mathematics 
	     First Grade: Language Arts, Writing and Mathematics 

	22 
	22 

	Span

	     Second Grade: Language Arts, Writing and Mathematics 
	     Second Grade: Language Arts, Writing and Mathematics 
	     Second Grade: Language Arts, Writing and Mathematics 

	33 
	33 

	Span

	     Third Grade: Language Arts, Writing and Mathematics 
	     Third Grade: Language Arts, Writing and Mathematics 
	     Third Grade: Language Arts, Writing and Mathematics 

	42 
	42 

	Span

	     Fourth Grade: Language Arts, Writing and Mathematics 
	     Fourth Grade: Language Arts, Writing and Mathematics 
	     Fourth Grade: Language Arts, Writing and Mathematics 

	52 
	52 

	Span

	     Fifth Grade: Language Arts, Writing, Mathematics, and Physical Ed. 
	     Fifth Grade: Language Arts, Writing, Mathematics, and Physical Ed. 
	     Fifth Grade: Language Arts, Writing, Mathematics, and Physical Ed. 

	62 
	62 

	Span

	     Sixth Grade: Language Arts, Writing and Mathematics 
	     Sixth Grade: Language Arts, Writing and Mathematics 
	     Sixth Grade: Language Arts, Writing and Mathematics 

	74 
	74 

	Span

	Section III: School Climate and Support 
	Section III: School Climate and Support 
	Section III: School Climate and Support 

	 
	 

	Span

	     School Climate Analysis 
	     School Climate Analysis 
	     School Climate Analysis 

	83 
	83 

	Span

	     Student Support Analysis 
	     Student Support Analysis 
	     Student Support Analysis 

	85 
	85 

	Span

	Section IV: District Programming 
	Section IV: District Programming 
	Section IV: District Programming 

	 
	 

	Span

	     NSD Mission Statement 
	     NSD Mission Statement 
	     NSD Mission Statement 

	89 
	89 

	Span

	     Summary of Changes in Public Education 
	     Summary of Changes in Public Education 
	     Summary of Changes in Public Education 

	90 
	90 

	Span

	     Description of Programs 
	     Description of Programs 
	     Description of Programs 

	91 
	91 

	Span

	     Differentiating Instruction: GATE, RtI and Support Services 
	     Differentiating Instruction: GATE, RtI and Support Services 
	     Differentiating Instruction: GATE, RtI and Support Services 

	97 
	97 

	Span

	     Instructional Technology 
	     Instructional Technology 
	     Instructional Technology 

	105 
	105 

	Span

	     California Healthy Kids Survey 
	     California Healthy Kids Survey 
	     California Healthy Kids Survey 

	106 
	106 

	Span

	     Parent Involvement Plan 
	     Parent Involvement Plan 
	     Parent Involvement Plan 

	106 
	106 

	Span

	Section V: Budget & Signatures 
	Section V: Budget & Signatures 
	Section V: Budget & Signatures 

	 
	 

	Span

	     School Budget 
	     School Budget 
	     School Budget 

	108 
	108 

	Span

	     Plan Approvals 
	     Plan Approvals 
	     Plan Approvals 

	112 
	112 

	Span


	Figure
	Span
	 
	 

	Figure
	Span
	 
	 


	 
	District and School Mission/Vision Statements 
	“Empowering Every Child Every Day” 
	Newhall School District Mission Statement  
	Newhall School District students will become global citizens who think critically, solve problems, persevere, embrace diversity in people and viewpoints, and have a passion for learning and the arts. We will: 
	● Collaborate and build on each other’s strengths. 
	● Collaborate and build on each other’s strengths. 
	● Collaborate and build on each other’s strengths. 

	● Innovate for the future. 
	● Innovate for the future. 

	● Persevere through new and challenging learning opportunities. 
	● Persevere through new and challenging learning opportunities. 

	● Excel and continuously strive for improvement. 
	● Excel and continuously strive for improvement. 


	 
	Meadows Elementary School Mission Statement  
	 
	Meadows Mission Statement 
	  
	It is the mission of Meadows School that every student will be provided rigorous and meaningful learning experiences that are facilitated by staff members who have a shared commitment to academic excellence. All students will reach their highest potential as they are empowered to become accepting, productive, problem solving life-long learners. 
	  
	Meadows Vision Statement 
	  
	Meadows School leads in creating an academically rigorous and positive school climate. 
	  
	Teachers educate, facilitate, and inspire the mastery of California State Standards in student-centered classrooms that result in all students reaching their highest potential. 
	  
	As an outcome, Meadows‘ students: 
	▪ Are well informed about their progress towards standard mastery, 
	▪ Are well informed about their progress towards standard mastery, 
	▪ Are well informed about their progress towards standard mastery, 

	▪ Take responsibility for their own learning, 
	▪ Take responsibility for their own learning, 

	▪ Utilize varied learning strategies, 
	▪ Utilize varied learning strategies, 

	▪ Effectively problem solve social situations, and 
	▪ Effectively problem solve social situations, and 

	▪ Experience the highest level of academic success. 
	▪ Experience the highest level of academic success. 


	 
	Scholarly, Teamwork, Academics, Respectful, Safe 
	 
	 
	 
	 
	 
	 
	 
	School Demographics/Profile 
	 
	Meadows School is located in Valencia, California and is one of ten schools in the Newhall School District. Located in a well-established neighborhood and adjacent to a city park, the Meadows‘ school community exemplifies the traditional values of honesty, responsibility, hard work, and excellence. Our staff, combined with the efforts of countless volunteers, creates a culture that is caring, student-centered and focused on excellence. Meadows Elementary School opened in 1975.   
	 
	Meadows has experienced a steady and sustained increase of student enrollment over the past three years, resulting in a total of 708 TK through 6th grade students being served in 27 regular education classrooms, and 3 SDC, special education mild-moderate special day classrooms. During the 2019-2020 school year, students in the SDC program participated in the 2nd year of the Inclusion Program, included in learning experiences with their general education peers as appropriate for their learning goals. Most st
	School Demographics/Profile 2019-2020 
	 
	School Population 
	School Population 
	School Population 
	School Population 

	      720 students 
	      720 students 

	Span

	English Language Learners 
	English Language Learners 
	English Language Learners 

	3.95 
	3.95 

	Span

	White 
	White 
	White 

	50.7% 
	50.7% 

	Span

	Asian 
	Asian 
	Asian 

	4.4% 
	4.4% 

	Span

	Hispanic or Latino 
	Hispanic or Latino 
	Hispanic or Latino 

	33% 
	33% 

	Span

	Two or More Races 
	Two or More Races 
	Two or More Races 

	5.3% 
	5.3% 

	Span

	Black or African American 
	Black or African American 
	Black or African American 

	1.4% 
	1.4% 

	Span

	Socio-Economically Disadvantaged  
	Socio-Economically Disadvantaged  
	Socio-Economically Disadvantaged  

	15% 
	15% 

	Span


	 
	The data for school demographics for the 2020 school year has changed. Part of our school populations attends a Distance Learning Academy and part of our school attends a Hybrid Academy. The total enrollment and data will be uploaded to CBEDS in the fall of October 2020. 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	For the 2020-2021 school year, it is anticipated that Meadows Elementary School staff will include:  
	 
	Administration 
	Administration 
	Administration 
	Administration 

	● 1 Principal – Full Time 
	● 1 Principal – Full Time 
	● 1 Principal – Full Time 
	● 1 Principal – Full Time 

	● 1 Assistant Principal –Part Time (2.5 days) 
	● 1 Assistant Principal –Part Time (2.5 days) 



	Span

	Office Staff 
	Office Staff 
	Office Staff 

	● Office Manager – Full Time 
	● Office Manager – Full Time 
	● Office Manager – Full Time 
	● Office Manager – Full Time 

	● Office Assistant II - Part Time 
	● Office Assistant II - Part Time 

	● Community Outreach - Part Time 
	● Community Outreach - Part Time 

	● Health Assistant - Part Time 
	● Health Assistant - Part Time 



	Span

	Classroom Teachers 
	Classroom Teachers 
	Classroom Teachers 

	● 27 General Education Teachers – Full Time 
	● 27 General Education Teachers – Full Time 
	● 27 General Education Teachers – Full Time 
	● 27 General Education Teachers – Full Time 

	● 4 Special Education Teachers – Full Time 
	● 4 Special Education Teachers – Full Time 

	● 3 Itinerant Orchestra Teachers – .5 days per week 
	● 3 Itinerant Orchestra Teachers – .5 days per week 

	● 1 Itinerant Art Teacher – 1 day per week 
	● 1 Itinerant Art Teacher – 1 day per week 



	Span

	Intervention Staff 
	Intervention Staff 
	Intervention Staff 

	● 1 Curriculum Specialist- Part Time (Teacher .45) 
	● 1 Curriculum Specialist- Part Time (Teacher .45) 
	● 1 Curriculum Specialist- Part Time (Teacher .45) 
	● 1 Curriculum Specialist- Part Time (Teacher .45) 

	● 2 Behavior Support Specialists (BSS)– Full Time 
	● 2 Behavior Support Specialists (BSS)– Full Time 



	Span

	Special Education Staff 
	Special Education Staff 
	Special Education Staff 

	● 1 Psychologist- Part Time (2.5 Days) 
	● 1 Psychologist- Part Time (2.5 Days) 
	● 1 Psychologist- Part Time (2.5 Days) 
	● 1 Psychologist- Part Time (2.5 Days) 

	● 1 Resource Specialist (RSP)– Full Time  
	● 1 Resource Specialist (RSP)– Full Time  

	● 1 Speech and Language Pathologist- Full Time 
	● 1 Speech and Language Pathologist- Full Time 

	● 3 Special Day Classroom  (SDC)Teachers – Full Time 
	● 3 Special Day Classroom  (SDC)Teachers – Full Time 

	● 6 Instructional Aides – Part Time 
	● 6 Instructional Aides – Part Time 

	● 1 Adaptive PE (APE) Specialist- Part Time 
	● 1 Adaptive PE (APE) Specialist- Part Time 



	Span

	Other Support Staff 
	Other Support Staff 
	Other Support Staff 

	● 2 Counselors- Part Time (2.5 full days) and (1 full day) 
	● 2 Counselors- Part Time (2.5 full days) and (1 full day) 
	● 2 Counselors- Part Time (2.5 full days) and (1 full day) 
	● 2 Counselors- Part Time (2.5 full days) and (1 full day) 

	● 1 Library/Media Technician – Full Time 
	● 1 Library/Media Technician – Full Time 

	● 1 Support Technician- Technology- Full Time 
	● 1 Support Technician- Technology- Full Time 

	● 6 Safety Supervisors 
	● 6 Safety Supervisors 

	● 1 Day Custodian 
	● 1 Day Custodian 

	● 2 Night Custodians 
	● 2 Night Custodians 

	● 2 Cafeteria Staff 
	● 2 Cafeteria Staff 



	Span


	 
	The Meadows school community is proud to be a part of a long tradition of excellence in the Newhall School District. One of the ways that we continue to measure our school‘s performance is through the new California School Dashboard (
	The Meadows school community is proud to be a part of a long tradition of excellence in the Newhall School District. One of the ways that we continue to measure our school‘s performance is through the new California School Dashboard (
	caschooldashboard.org
	caschooldashboard.org

	). The Dashboard is an online tool that shows how local educational agencies and schools are performing on the state and local indicators included in California's school accountability system.  

	 
	California's new school accountability system provides a more complete picture of how schools are meeting the needs of all students. There are three important advantages to California's new approach:  
	 
	● More than a single number: The multiple measures of student success define a quality education more broadly than a single test score. 
	● More than a single number: The multiple measures of student success define a quality education more broadly than a single test score. 
	● More than a single number: The multiple measures of student success define a quality education more broadly than a single test score. 

	● Equity: There is an increased focus on identifying and addressing disparities among student groups 
	● Equity: There is an increased focus on identifying and addressing disparities among student groups 


	● Support for Local Decision Making: State accountability tools provide information to support local planning process around improving student performance. 
	● Support for Local Decision Making: State accountability tools provide information to support local planning process around improving student performance. 
	● Support for Local Decision Making: State accountability tools provide information to support local planning process around improving student performance. 


	 
	The state indicators are based on data that is collected consistently across the state from districts through the California Longitudinal Pupil Achievement Data System (CALPADS) and testing vendors. The state indicators that are measured for elementary schools are: 
	 
	● Academic Indicator (reported separately for English language arts/literacy and mathematics assessments) 
	● Academic Indicator (reported separately for English language arts/literacy and mathematics assessments) 
	● Academic Indicator (reported separately for English language arts/literacy and mathematics assessments) 

	● English Learner Progress 
	● English Learner Progress 

	● Suspension Rate 
	● Suspension Rate 


	There are five performance levels to indicate a school‘s performance in each of the state indicators.  Schools strive to be in the green and blue performance levels.  
	 
	The following data is from our Meadows‘s Fall 2019 California Dashboard Report:  
	 
	 
	 
	 
	 
	In 2019, our total enrollment was 720 students, with 15.8% of all students socioeconomically disadvantaged, 3.9% English Learners and 0.6% foster youth.  Based on the California Dashboard data, our student scores were high in both ELA and Math compared to student scores across the state. In ELA, students averaged 62 points above standard, and maintained 2.5 for All Students, with no student groups scoring in the red performance level. In Math, students averaged 54 points above standard, an increase of 6.6 f
	 
	The Student Groups that demonstrated significant growth in ELA were our English Learners and Students with Disabilities. For the English Learners, in English Learner Progress, the data showed 47.6 % of all students making progress towards English language proficiency 
	Disabilities were 28.7 points below standard, an increase of 27 points from the year before.  This data represents 64 students.    
	 
	The Student Groups that demonstrated significant growth in Math were our Socioeconomically Disadvantaged and English Learners. The Socioeconomically Disadvantaged student group‘s growth is documented within the blue indicator, 20 points above standard, an increase of 36.9  points. The Students with Disabilities student group‘s growth is documented within the yellow indicator 31.3 points below standard, an increase of 27.6 points for 64 students. Our English Learners and Hispanic students scores also are doc
	 
	It is important to note that the Students with Disabilities student group moved to a yellow indicator score in ELA by increasing their score of 28.7 points below standard and increased this by 27 points, and improved their score in Math by increasing their score by 27.6 points from the previous school year. This student group continues to be an Area of Growth for us and will continue to be the focus of the Inclusion Program during the 2020-2021 school year. It is also notable that Meadows was recognized by 
	 
	Our overall CAASPP scores in math and ELA have consistently increased for the past three years; however, our English Learners and Students with Disabilities continue to be our students who require the most support.  
	 
	The work of the Instructional Leadership Team during the 2020-2021 year will focus on our Tier 1 instructional practices, with an emphasis on success criteria and student status, inclusive practices, and integrated and designated English Language Development instruction in the digital environment. The refinement of these practices will likely result in all student groups passing with an 80% or above proficiency on all ELA and math chapter/unit post assessments, and the 2020-2021 CAASPP assessment.  
	 
	 
	 
	                   
	 
	 
	 
	 
	Our chronic absenteeism rate is an area of growth for us, our rate increased from 0.7% to an overall 4.9% of our students who were chronically absent. It is our Socioeconomically Disadvantaged, and Students with Disabilities who scored in the orange performance level. The student group in greatest need of support is our Students with Disabilities as 11.9% were chronically absent, a 0.8% increase and Socioeconomically Disadvantaged as 8.7% were chronically absent, a 0.6% increase. We will examine and revise 
	 
	While our suspension rate declined 0.3% from the previous year, 1% of our students were suspended at least once. This included one student last school year.  It is our White students that scored in the yellow and Students with Disabilities who scored in the orange performance level. The student groups in greatest need of support are our Students with Disabilities, 5.9% were suspended, a 0.1% score maintained. During the 2018-2019 school year, our PBIS team was in year one of implementing PBIS structures acr
	your efforts in implementing the core features of Positive Behavioral Interventions and Supports.  
	 
	Reference of Acronyms 
	Within education, there are countless numbers of acronyms to provide a ―short hand‖ for commonly used words and phrases.  Listed below are the common acronyms, which will be used throughout this document. 
	CAASPP 
	CAASPP 
	CAASPP 
	CAASPP 

	California Assessment of Student Performance and Progress  
	California Assessment of Student Performance and Progress  

	Span

	CEL 
	CEL 
	CEL 

	Center for Educational Leadership 
	Center for Educational Leadership 

	Span

	CFA 
	CFA 
	CFA 

	Common Formative Assessment 
	Common Formative Assessment 

	Span

	CPM  
	CPM  
	CPM  

	College Preparatory Math  
	College Preparatory Math  

	Span

	CS 
	CS 
	CS 

	Curriculum Specialist 
	Curriculum Specialist 

	Span

	EL 
	EL 
	EL 

	English Learner 
	English Learner 

	Span

	ELA 
	ELA 
	ELA 

	English Language Arts 
	English Language Arts 

	Span

	ELD 
	ELD 
	ELD 

	English Language Development 
	English Language Development 

	Span

	ELPAC 
	ELPAC 
	ELPAC 

	English Language Proficiency Assessments for California  
	English Language Proficiency Assessments for California  

	Span

	EO 
	EO 
	EO 

	English Only 
	English Only 

	Span

	GATE 
	GATE 
	GATE 

	Gifted and Talented Education 
	Gifted and Talented Education 

	Span

	GLAD 
	GLAD 
	GLAD 

	Guided Language Acquisition and Development 
	Guided Language Acquisition and Development 

	Span

	IAB 
	IAB 
	IAB 

	Interim Assessment Block 
	Interim Assessment Block 

	Span

	ICA 
	ICA 
	ICA 

	Interim Comprehensive Assessment 
	Interim Comprehensive Assessment 

	Span

	IEP 
	IEP 
	IEP 

	Individualized Educational Plan 
	Individualized Educational Plan 

	Span

	ILP 
	ILP 
	ILP 

	Individualized Learning Plan 
	Individualized Learning Plan 

	Span

	ILT  
	ILT  
	ILT  

	Instructional Leadership Team 
	Instructional Leadership Team 

	Span

	PBIS 
	PBIS 
	PBIS 

	Positive Behavior Interventions and Support 
	Positive Behavior Interventions and Support 

	Span

	PLC 
	PLC 
	PLC 

	Professional Learning Community 
	Professional Learning Community 

	Span

	RACE 
	RACE 
	RACE 

	ELA: Restate the Question, Answer the Question, Cite Evidence, Explain the Answer 
	ELA: Restate the Question, Answer the Question, Cite Evidence, Explain the Answer 
	Math: Read and Restate, Assemble a Model, Calculate Your Answer, and Elaborate 

	Span

	RFEP 
	RFEP 
	RFEP 

	Reclassified Fluent English Proficient 
	Reclassified Fluent English Proficient 

	Span

	RtI 
	RtI 
	RtI 

	Response to Intervention 
	Response to Intervention 

	Span

	Tier I 
	Tier I 
	Tier I 

	Core Instruction 
	Core Instruction 

	Span


	Tier II 
	Tier II 
	Tier II 
	Tier II 

	Intervention 
	Intervention 

	Span

	Tier III 
	Tier III 
	Tier III 

	Significant Intervention 
	Significant Intervention 

	Span

	TOSA 
	TOSA 
	TOSA 

	Teacher on Special Assignment 
	Teacher on Special Assignment 

	Span


	 
	Executive Summary 
	 
	MW‘s 2019-2020 Theme 
	You have within you the strength, patience, and passion to reach for the stars and change to world!          
	 
	Goals for the 2020-2021 School Year 
	 
	● Establish MW‘s Collective Commitments aligned to NSD Best Practices  
	● Establish MW‘s Collective Commitments aligned to NSD Best Practices  
	● Establish MW‘s Collective Commitments aligned to NSD Best Practices  

	● Create a sense of urgency around targeted students in every classroom 
	● Create a sense of urgency around targeted students in every classroom 

	● Cultivate the climate on campus to inspire teacher learning  
	● Cultivate the climate on campus to inspire teacher learning  

	● Refine MW‘s Positive Behavior Intervention and Supports (PBIS) across the school campus 
	● Refine MW‘s Positive Behavior Intervention and Supports (PBIS) across the school campus 

	● Refine school-wide safety and security protocols 
	● Refine school-wide safety and security protocols 

	● Respond to the social and emotional needs of all students  
	● Respond to the social and emotional needs of all students  

	● Increase attendance rates while decreasing the number of students arriving late to school 
	● Increase attendance rates while decreasing the number of students arriving late to school 

	● Lower suspension rates 
	● Lower suspension rates 

	● Increase parent involvement  
	● Increase parent involvement  

	● Commit to establishing a PLC culture that is inclusive of all learners 
	● Commit to establishing a PLC culture that is inclusive of all learners 

	● Continue to brand the ―Meadows family‖ in the community via social media sites 
	● Continue to brand the ―Meadows family‖ in the community via social media sites 


	Student Impact 
	 
	● Teach ELA and math California State Common Core State Standards to mastery 
	● Teach ELA and math California State Common Core State Standards to mastery 
	● Teach ELA and math California State Common Core State Standards to mastery 

	● Provide ELA and Math Tier 2 and Tier 3 intervention, 4 times a week, if/when needed 
	● Provide ELA and Math Tier 2 and Tier 3 intervention, 4 times a week, if/when needed 

	● Provide ongoing ELD integrated instruction and daily 30-minute designated ELD lessons 
	● Provide ongoing ELD integrated instruction and daily 30-minute designated ELD lessons 

	● Empower students to know and understand daily learning targets 
	● Empower students to know and understand daily learning targets 

	● Offer students opportunities to self-assess their understanding of the learning targets 
	● Offer students opportunities to self-assess their understanding of the learning targets 

	● Teach and encourage students to use student discourse structures 
	● Teach and encourage students to use student discourse structures 

	● Access to school counselor and school psychologist to ensure their social and emotional well-being 
	● Access to school counselor and school psychologist to ensure their social and emotional well-being 


	● Opportunities to serve in leadership roles (Student Council, GATE Literacy Leaders, Kindness Ambassadors, and Student Valet).  
	● Opportunities to serve in leadership roles (Student Council, GATE Literacy Leaders, Kindness Ambassadors, and Student Valet).  
	● Opportunities to serve in leadership roles (Student Council, GATE Literacy Leaders, Kindness Ambassadors, and Student Valet).  

	● Encourage students to challenge themselves, make good choices, and be kind to others in a variety of ways (Patriotic Morning Ceremonies, RockStar Picnic with Principals, Robotics, Literacy Leaders, afterschool enrichment classes) 
	● Encourage students to challenge themselves, make good choices, and be kind to others in a variety of ways (Patriotic Morning Ceremonies, RockStar Picnic with Principals, Robotics, Literacy Leaders, afterschool enrichment classes) 

	● Participate in a school-wide theme and art project- ―You have within you the strength, patience, and passion to reach for the stars and change the world‖.  The theme will celebrate staff and students‘ ongoing efforts to achieve excellence. 
	● Participate in a school-wide theme and art project- ―You have within you the strength, patience, and passion to reach for the stars and change the world‖.  The theme will celebrate staff and students‘ ongoing efforts to achieve excellence. 


	Staff Impact 
	 
	● Participate in job-embedded professional development, connecting the work of RTI inquiry cycles to Tier 1 instruction, that is facilitated by site administration and/or the Instructional Leadership Team and grounded in the partnership with Center for Educational Leadership teaching framework (5 Dimensions of Teaching and Learning) 
	● Participate in job-embedded professional development, connecting the work of RTI inquiry cycles to Tier 1 instruction, that is facilitated by site administration and/or the Instructional Leadership Team and grounded in the partnership with Center for Educational Leadership teaching framework (5 Dimensions of Teaching and Learning) 
	● Participate in job-embedded professional development, connecting the work of RTI inquiry cycles to Tier 1 instruction, that is facilitated by site administration and/or the Instructional Leadership Team and grounded in the partnership with Center for Educational Leadership teaching framework (5 Dimensions of Teaching and Learning) 


	 
	● Have a voice in a master school schedule that maximizes personnel to serve students  
	● Have a voice in a master school schedule that maximizes personnel to serve students  
	● Have a voice in a master school schedule that maximizes personnel to serve students  

	● Ongoing professional development opportunities to refine grade level PLC work  
	● Ongoing professional development opportunities to refine grade level PLC work  

	● Observe the positive impact on student learning in relation to learning targets and student self-assessment 
	● Observe the positive impact on student learning in relation to learning targets and student self-assessment 

	● Work collaboratively with literacy coaches 
	● Work collaboratively with literacy coaches 

	● Continue the work of engaging in teacher learning cycles 
	● Continue the work of engaging in teacher learning cycles 

	● Opportunity to provide after-school enrichment classes in an area of interest or expertise 
	● Opportunity to provide after-school enrichment classes in an area of interest or expertise 


	Family/Community Impact 
	 
	● Receive a weekly digital Meadows Messenger newsletter from Principal  
	● Receive a weekly digital Meadows Messenger newsletter from Principal  
	● Receive a weekly digital Meadows Messenger newsletter from Principal  

	● Access to a school website  
	● Access to a school website  

	● Opportunities to serve in leadership roles (SSC, PTSA, Foundation, Meadows Guardians, Room Parent) 
	● Opportunities to serve in leadership roles (SSC, PTSA, Foundation, Meadows Guardians, Room Parent) 

	● Access to Instagram and Facebook social media sites that celebrates student learning, classroom and grade level instruction/projects, PTSA/Foundation/NSD events, and our Meadows family 
	● Access to Instagram and Facebook social media sites that celebrates student learning, classroom and grade level instruction/projects, PTSA/Foundation/NSD events, and our Meadows family 

	● Opportunities to participate in monthly Family Flag Days 
	● Opportunities to participate in monthly Family Flag Days 

	● Recipients of invitations to attend district-wide parent trainings, leadership opportunities and Parenting Classes 
	● Recipients of invitations to attend district-wide parent trainings, leadership opportunities and Parenting Classes 


	Participate in a school-wide theme and art project.  As champions for children, the Meadows staff works tirelessly to ensure that all students experience academic and social/emotional success and personal growth. The school community embraces a year-long theme that focuses on building strong character traits of courage, kindness, respect, ownership, and cooperation 
	throughout the school year. Throughout the 2019-20 school year, the theme of ―You have within you the strength, patience, and passion to reach for the stars and change the world‖ will celebrate staff and students‘ ongoing efforts to achieve excellence. 
	School Academic Data Analysis and Goals 
	Kindergarten 
	English Language Arts Plan 
	2020-2021 
	 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 

	Span

	 
	 
	 

	2019-2020 
	2019-2020 
	Expected Outcome 

	2019-2020 
	2019-2020 
	Actual Outcome 

	Span

	GOAL:  85% proficiency on all kindergarten site words for all students. 
	GOAL:  85% proficiency on all kindergarten site words for all students. 
	GOAL:  85% proficiency on all kindergarten site words for all students. 

	By the end of the year, students will know at least 32 out of 37.5, 85% or more of kindergarten sight words. 
	By the end of the year, students will know at least 32 out of 37.5, 85% or more of kindergarten sight words. 
	  

	(N/A Due to Covid-19 Closure) 
	(N/A Due to Covid-19 Closure) 
	 

	Span

	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 

	Knowing sight words contributes to reading simple text and writing independently. 
	Knowing sight words contributes to reading simple text and writing independently. 

	Span


	 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 

	Span

	Student Group 
	Student Group 
	Student Group 

	# 
	# 

	 
	 
	Sight Words 
	 

	Reads CVC Words 
	Reads CVC Words 

	19-20 Fluency 
	19-20 Fluency 

	Span

	 
	 
	 

	 
	 

	Tri 1 
	Tri 1 
	7+ words 

	Tri 2 
	Tri 2 
	16+ words 

	Tri 3 
	Tri 3 
	28+ words 

	Tri 2 
	Tri 2 
	5+ words 

	Tri 3 
	Tri 3 
	7+ words 

	Tri 3 
	Tri 3 
	19+ wpm 

	Span

	ALL 
	ALL 
	ALL 

	83/ 
	83/ 
	86 

	78 
	78 

	90 
	90 

	* 
	* 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	EL 
	EL 
	EL 

	3/5 
	3/5 

	100 
	100 

	80 
	80 

	* 
	* 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	EO 
	EO 
	EO 

	80/ 
	80/ 
	81 

	77.5 
	77.5 

	90 
	90 

	* 
	* 

	* 
	* 

	* 
	* 

	* 
	* 

	Span


	                         *Due to COVID-19 and Distance learning, students were not assessed. 
	 
	AREAS of SUCCESS 
	Teachers reflected on their success in the following areas: 
	Teachers reflected on their success in the following areas: 
	Teachers reflected on their success in the following areas: 
	Teachers reflected on their success in the following areas: 
	● Created common formative assessment and designed tiered instruction based on student results  
	● Created common formative assessment and designed tiered instruction based on student results  
	● Created common formative assessment and designed tiered instruction based on student results  

	● Developed a proficiency map for English Language Arts 
	● Developed a proficiency map for English Language Arts 

	● Determined which eight to twelve standards will be our grade level priority standards for ELA proficiency map 
	● Determined which eight to twelve standards will be our grade level priority standards for ELA proficiency map 



	Span


	● Ongoing collaboration on students‘ successes and areas of growth at PLC meetings  
	● Ongoing collaboration on students‘ successes and areas of growth at PLC meetings  
	● Ongoing collaboration on students‘ successes and areas of growth at PLC meetings  
	● Ongoing collaboration on students‘ successes and areas of growth at PLC meetings  
	● Ongoing collaboration on students‘ successes and areas of growth at PLC meetings  
	● Ongoing collaboration on students‘ successes and areas of growth at PLC meetings  

	● Focused on establishing academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills 
	● Focused on establishing academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills 

	● Implemented Benchmark with fidelity 
	● Implemented Benchmark with fidelity 

	● Analyzed assessment results were used to make instructional decisions 
	● Analyzed assessment results were used to make instructional decisions 

	● Provided integrated and designated English Language Development support for identified students 
	● Provided integrated and designated English Language Development support for identified students 
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	AREAS of GROWTH 
	 
	 
	 
	 
	As a team we will continue to develop strategies to support students in the following areas: 
	● Utilize the Benchmark Curriculum in its entirety 
	● Utilize the Benchmark Curriculum in its entirety 
	● Utilize the Benchmark Curriculum in its entirety 

	● Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills 
	● Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills 

	● Focus on daily learning targets (including I Can Statements) and verbalizing those targets multiple times throughout the lesson with students 
	● Focus on daily learning targets (including I Can Statements) and verbalizing those targets multiple times throughout the lesson with students 

	● Increase small group instruction throughout the day 
	● Increase small group instruction throughout the day 

	● Implement RTI time blocks with differentiated groups 
	● Implement RTI time blocks with differentiated groups 

	● Continue to create common formative assessments to include all standards 
	● Continue to create common formative assessments to include all standards 

	● Use the priority standards and the proficiency map to plan instruction  
	● Use the priority standards and the proficiency map to plan instruction  

	● Continue to refine English Language Development instruction 
	● Continue to refine English Language Development instruction 

	● Collaborate regularly with Special Ed. Staff 
	● Collaborate regularly with Special Ed. Staff 
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	PLAN 
	PLANNED STRATEGY 
	PLANNED STRATEGY 
	PLANNED STRATEGY 
	PLANNED STRATEGY 

	ACTUAL STRATEGIES 
	ACTUAL STRATEGIES 

	PROPOSED EXPENDITURES  
	PROPOSED EXPENDITURES  
	(Site / LCAP) 

	ACTUAL EXPENDITURES  
	ACTUAL EXPENDITURES  
	(Site / LCAP) 

	Span

	The following strategies were planned: 
	The following strategies were planned: 
	The following strategies were planned: 
	 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	 
	Provide differentiated daily Designated and Integrated English Language Development instruction to English learners. 
	 

	The following strategies were used: 
	The following strategies were used: 
	 
	● Utilize DIBELS/CORE Phonics Survey benchmark data results to establish the first round of RTI groups. 
	● Utilize DIBELS/CORE Phonics Survey benchmark data results to establish the first round of RTI groups. 
	● Utilize DIBELS/CORE Phonics Survey benchmark data results to establish the first round of RTI groups. 

	● Work with Michelle Vasquez, Reading Specialist, to develop effective RTI cycles.  
	● Work with Michelle Vasquez, Reading Specialist, to develop effective RTI cycles.  

	● Follow our ELA proficiency and revisit its 
	● Follow our ELA proficiency and revisit its 



	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 5 teachers -  $754.20 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 5 teachers -  $754.20 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 5 teachers -  $754.20 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 5 teachers -  $754.20 

	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 


	 
	 
	Total: $10,464.64 
	 
	 
	 

	● No sub release time was utilized 
	● No sub release time was utilized 
	● No sub release time was utilized 
	● No sub release time was utilized 


	 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 


	 
	 
	Total: $9,710.44 
	 
	 
	 

	Span


	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities and Hispanic student groups‘ response to Tier 1 instruction. 
	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities and Hispanic student groups‘ response to Tier 1 instruction. 
	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities and Hispanic student groups‘ response to Tier 1 instruction. 
	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities and Hispanic student groups‘ response to Tier 1 instruction. 
	 
	Utilize DIBELS/CORE Phonics Survey benchmark data to create Tier 1, small group differentiated learning opportunities.  
	 
	Work collaboratively with the Curriculum Reading Specialist to develop effective RTI cycles. 
	 
	Follow our ELA proficiency map and revisit its accuracy and effectiveness during PLCs. 
	 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 
	 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	 
	Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills. 

	accuracy and effectiveness during PLCs  
	accuracy and effectiveness during PLCs  
	accuracy and effectiveness during PLCs  
	accuracy and effectiveness during PLCs  

	● Utilize the Benchmark Read Aloud handbook and other literature.  
	● Utilize the Benchmark Read Aloud handbook and other literature.  

	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 

	● Increase vertical articulation with first grade. 
	● Increase vertical articulation with first grade. 

	● Introduced sight words with the Heidi Song videos in Benchmark Advance.  
	● Introduced sight words with the Heidi Song videos in Benchmark Advance.  

	● Use of movement helps the students remember the spelling of the words along with the tune. 
	● Use of movement helps the students remember the spelling of the words along with the tune. 

	● Small group practice using the sight words each week. 
	● Small group practice using the sight words each week. 

	● Homework Log had the new sight words listed so parents knew what words were being introduced in the classroom. 
	● Homework Log had the new sight words listed so parents knew what words were being introduced in the classroom. 


	 

	Span


	Specific attention will be given to Students with Disabilities and English Learners.  
	Specific attention will be given to Students with Disabilities and English Learners.  
	Specific attention will be given to Students with Disabilities and English Learners.  
	Specific attention will be given to Students with Disabilities and English Learners.  
	 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	 

	Span


	           
	 
	OVERALL EFFECTIVENESS OF STRATEGIES                   CHANGES TO STRATEGIES 
	 
	 
	 
	 
	● Inclusive Practices push in model allowed for the SDC teacher to provide Tier 2, differentiated instruction during ELA. 
	● Inclusive Practices push in model allowed for the SDC teacher to provide Tier 2, differentiated instruction during ELA. 
	● Inclusive Practices push in model allowed for the SDC teacher to provide Tier 2, differentiated instruction during ELA. 

	● The DIBELS and CORE Phonics Survey benchmark data results were analyzed to establish ongoing RTI groups. 
	● The DIBELS and CORE Phonics Survey benchmark data results were analyzed to establish ongoing RTI groups. 


	 

	 
	 
	● We will build our capacity in teaching writing in order meet the needs of all of our student groups.   
	● We will build our capacity in teaching writing in order meet the needs of all of our student groups.   
	● We will build our capacity in teaching writing in order meet the needs of all of our student groups.   

	● Last year, our focus was Learning targets. These will continue to be implemented.  
	● Last year, our focus was Learning targets. These will continue to be implemented.  

	● This year teachers will focus on differentiated instruction, small groups for instruction and use of scaffolds. 
	● This year teachers will focus on differentiated instruction, small groups for instruction and use of scaffolds. 

	● Data will be used to create Tier 1, small group differentiated learning opportunities.  
	● Data will be used to create Tier 1, small group differentiated learning opportunities.  

	● Integrated and designated English Language Development instruction will be explicit and consistent.  
	● Integrated and designated English Language Development instruction will be explicit and consistent.  
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	2020-2021 PLAN 
	 
	 
	 
	 

	2019-20 
	2019-20 

	2020 - 21 
	2020 - 21 

	2021 – 22 
	2021 – 22 

	Span

	GOAL:  
	GOAL:  
	GOAL:  

	90% of students will be proficient on Benchmark Advance  Interim 4 Assessment. 
	90% of students will be proficient on Benchmark Advance  Interim 4 Assessment. 

	92% of students will be proficient on Benchmark Advance  Interim 4 Assessment. 
	92% of students will be proficient on Benchmark Advance  Interim 4 Assessment. 

	94% of students will be proficient on Benchmark Advance  Interim 4 Assessment. 
	94% of students will be proficient on Benchmark Advance  Interim 4 Assessment. 

	Span

	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 

	The Benchmark assessment covers essential skills for first grade readiness including recognition, sight words, reading CVC words, and comprehension. 
	The Benchmark assessment covers essential skills for first grade readiness including recognition, sight words, reading CVC words, and comprehension. 

	Span


	 
	2020-2021 STRATEGIC PLAN 
	 
	STRATEGY  
	STRATEGY  
	STRATEGY  
	STRATEGY  
	(List specific student groups to be served) 

	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 
	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 

	EXPENDITURES  
	EXPENDITURES  
	(Site / LCAP) 

	Span

	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 

	Designated ELD is required so that students meet the CA ELD Standards. 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 

	Span

	Provide differentiated daily Designated and Integrated English Language Development instruction to English learners. 
	Provide differentiated daily Designated and Integrated English Language Development instruction to English learners. 
	Provide differentiated daily Designated and Integrated English Language Development instruction to English learners. 

	Designated ELD is required so that students meet the CA ELD Standards. 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 

	Span

	Provide differentiated daily Designated and Integrated English Language Development instruction to English learners. 
	Provide differentiated daily Designated and Integrated English Language Development instruction to English learners. 
	Provide differentiated daily Designated and Integrated English Language Development instruction to English learners. 

	Designated ELD is required so that students meet the CA ELD Standards. 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 

	Span

	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities and Hispanic student groups‘ response to Tier 1 instruction. 
	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities and Hispanic student groups‘ response to Tier 1 instruction. 
	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities and Hispanic student groups‘ response to Tier 1 instruction. 

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	 
	 
	Total: $9,710.44 
	 

	Span

	Utilize DIBELS/CORE Phonics Survey benchmark data to create Tier 1, small group differentiated learning opportunities.  
	Utilize DIBELS/CORE Phonics Survey benchmark data to create Tier 1, small group differentiated learning opportunities.  
	Utilize DIBELS/CORE Phonics Survey benchmark data to create Tier 1, small group differentiated learning opportunities.  

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	 
	 
	Total: $9,710.44 

	Span

	Work collaboratively with the Curriculum Reading Specialist to develop effective RTI cycles. 
	Work collaboratively with the Curriculum Reading Specialist to develop effective RTI cycles. 
	Work collaboratively with the Curriculum Reading Specialist to develop effective RTI cycles. 

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	 
	 
	Total: $9,710.44 

	Span

	Follow our ELA proficiency map and revisit its accuracy and effectiveness during PLCs. 
	Follow our ELA proficiency map and revisit its accuracy and effectiveness during PLCs. 
	Follow our ELA proficiency map and revisit its accuracy and effectiveness during PLCs. 

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Utilize the Benchmark curriculum in its entirety. 
	Utilize the Benchmark curriculum in its entirety. 
	Utilize the Benchmark curriculum in its entirety. 

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	N/A 
	N/A 

	Span


	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 

	Students with Disabilities who have a current Individual Education Plan (IEP) must receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE).   
	Students with Disabilities who have a current Individual Education Plan (IEP) must receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE).   
	 

	N/A 
	N/A 

	Span

	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills. Specific attention will be given to Students with Disabilities and English Learners.  
	Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills. Specific attention will be given to Students with Disabilities and English Learners.  
	Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills. Specific attention will be given to Students with Disabilities and English Learners.  

	The state requires all CCSS ELA Standards to be met by all student groups. The state requires all CCSS ELA Standards to be met by all student groups, Specifically Speaking and Listening Standards. 
	The state requires all CCSS ELA Standards to be met by all student groups. The state requires all CCSS ELA Standards to be met by all student groups, Specifically Speaking and Listening Standards. 
	 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 

	Span

	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 

	California State Teaching Professional Standards, 1-6. 
	California State Teaching Professional Standards, 1-6. 

	N/A 
	N/A 
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	Kindergarten 
	Math Plan 
	2019-2020  
	 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 

	Span

	 
	 
	 

	2019-2020 
	2019-2020 
	Expected Outcome 

	2019-2020 
	2019-2020 
	Actual Outcome 

	Span

	GOAL: Average proficiency on unit  checkpoints will be at 89% for ALL students. 
	GOAL: Average proficiency on unit  checkpoints will be at 89% for ALL students. 
	GOAL: Average proficiency on unit  checkpoints will be at 89% for ALL students. 
	 

	The average proficiency on unit checkpoints will be at 89% for ALL students 
	The average proficiency on unit checkpoints will be at 89% for ALL students 

	The average proficiency on all checkpoints is 87%. When we went to distance learning on 3/15/20, we had 86 students. 
	The average proficiency on all checkpoints is 87%. When we went to distance learning on 3/15/20, we had 86 students. 

	Span


	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 

	Our outcome last year was 87% and we had more students 103 compared to 83. Looking at Unit 1 & 2 data and our scores are higher so far this year and so we are upping our percentage by 2 points. 
	Our outcome last year was 87% and we had more students 103 compared to 83. Looking at Unit 1 & 2 data and our scores are higher so far this year and so we are upping our percentage by 2 points. 

	Span


	 
	 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 

	Span

	Student Group 
	Student Group 
	Student Group 

	# 
	# 

	Unit 1 
	Unit 1 

	Unit 2 
	Unit 2 

	Unit 3  
	Unit 3  

	Unit 4  
	Unit 4  

	Unit 5  
	Unit 5  

	Unit 6 
	Unit 6 

	Unit 7 
	Unit 7 

	Span

	All 
	All 
	All 

	83 
	83 

	96.4 
	96.4 

	90.2 
	90.2 

	87.8 
	87.8 

	91.8 
	91.8 

	82.1 
	82.1 

	73.8 
	73.8 

	* 
	* 

	Span

	White 
	White 
	White 

	54 
	54 

	96.3 
	96.3 

	88.9 
	88.9 

	88.7 
	88.7 

	90.7 
	90.7 

	80.8 
	80.8 

	76.9 
	76.9 

	* 
	* 

	Span

	Hispanic 
	Hispanic 
	Hispanic 

	20 
	20 

	95. 
	95. 

	85 
	85 

	85 
	85 

	90.5 
	90.5 

	81.8 
	81.8 

	63.6 
	63.6 

	* 
	* 

	Span

	Asian 
	Asian 
	Asian 

	6 
	6 

	100 
	100 

	100 
	100 

	83 
	83 

	100 
	100 

	85.7 
	85.7 

	71.4 
	71.4 

	* 
	* 

	Span

	EL 
	EL 
	EL 

	3 
	3 

	100 
	100 

	100 
	100 

	100 
	100 

	80 
	80 

	60 
	60 

	80 
	80 

	* 
	* 

	Span

	EO 
	EO 
	EO 

	80 
	80 

	96.7 
	96.7 

	89.8 
	89.8 

	87.3 
	87.3 

	93.7 
	93.7 

	84.6 
	84.6 

	74.4 
	74.4 

	* 
	* 

	Span

	Students with Disabilities 
	Students with Disabilities 
	Students with Disabilities 

	6 
	6 

	50.0 
	50.0 

	83.3 
	83.3 

	50 
	50 

	62.5 
	62.5 

	66.7 
	66.7 

	50 
	50 

	* 
	* 

	Span


	*Due to COVID-19 and Distance Learning, students were not able to be assessed for Unit 7 and Tri 3:  Grade 1 Math Fluency. 
	 
	 
	 
	AREAS of SUCCESS 
	Teachers reflected on their success in the following areas: 
	Teachers reflected on their success in the following areas: 
	Teachers reflected on their success in the following areas: 
	Teachers reflected on their success in the following areas: 
	● Focused on establishing academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills 
	● Focused on establishing academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills 
	● Focused on establishing academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills 

	● Implemented Bridges with fidelity, including Number Corner 
	● Implemented Bridges with fidelity, including Number Corner 

	● Analyzed assessment results were used to make instructional decisions 
	● Analyzed assessment results were used to make instructional decisions 

	● Utilized Dream Box in class and at home 
	● Utilized Dream Box in class and at home 

	● Established and referenced grade level Collective Commitments aligned to NSD Best Practices document consistently throughout the school year 
	● Established and referenced grade level Collective Commitments aligned to NSD Best Practices document consistently throughout the school year 

	● Referred to notes and strategies from past collaboration with district coaches 
	● Referred to notes and strategies from past collaboration with district coaches 

	● RTI inquiry cycles implemented with the assistance of additional certificated staff 
	● RTI inquiry cycles implemented with the assistance of additional certificated staff 

	● Pull small groups for re-teaching using flexible grouping and cross-class movement 
	● Pull small groups for re-teaching using flexible grouping and cross-class movement 

	● Create enrichment lessons for proficient students  
	● Create enrichment lessons for proficient students  
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	AREAS of GROWTH 
	 
	 
	 
	 
	As a team, we will continue to develop strategies to support students in the following areas: 
	● Commit to scoring all student written responses together to ensure consistent scoring  
	● Commit to scoring all student written responses together to ensure consistent scoring  
	● Commit to scoring all student written responses together to ensure consistent scoring  

	● Differentiate small group instruction based on student needs  
	● Differentiate small group instruction based on student needs  

	● Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills  
	● Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills  

	● Continue to focus on daily learning targets (including I Can Statements) and verbalize those targets multiple times throughout the lesson with students  
	● Continue to focus on daily learning targets (including I Can Statements) and verbalize those targets multiple times throughout the lesson with students  



	Span


	● Review and editing unit reflections of best practices  
	● Review and editing unit reflections of best practices  
	● Review and editing unit reflections of best practices  
	● Review and editing unit reflections of best practices  
	● Review and editing unit reflections of best practices  
	● Review and editing unit reflections of best practices  

	● Utilize Workplaces effectively 
	● Utilize Workplaces effectively 

	● Continue to refine small group instruction 
	● Continue to refine small group instruction 

	● Ensure students complete a minimum of 5 lessons per week on DreamBox, utilizing Assign Focus 
	● Ensure students complete a minimum of 5 lessons per week on DreamBox, utilizing Assign Focus 
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	PLAN 
	PLANNED STRATEGY 
	PLANNED STRATEGY 
	PLANNED STRATEGY 
	PLANNED STRATEGY 

	ACTUAL STRATEGIES 
	ACTUAL STRATEGIES 

	PROPOSED EXPENDITURES  
	PROPOSED EXPENDITURES  
	(Site / LCAP) 

	ACTUAL EXPENDITURES  
	ACTUAL EXPENDITURES  
	(Site / LCAP) 

	Span

	The following strategies were planned: 
	The following strategies were planned: 
	The following strategies were planned: 
	● Score all student written responses as a grade level  
	● Score all student written responses as a grade level  
	● Score all student written responses as a grade level  

	● Work with NSD Math Coach to ensure differentiated small group instruction is offered to student based on their needs    
	● Work with NSD Math Coach to ensure differentiated small group instruction is offered to student based on their needs    

	●  Pull small RTI groups for re-teaching using flexible grouping and cross-class movement  
	●  Pull small RTI groups for re-teaching using flexible grouping and cross-class movement  

	● Incorporate Integrated ELD strategies to provide ongoing language support for ELs. 
	● Incorporate Integrated ELD strategies to provide ongoing language support for ELs. 

	● Create enrichment lessons for proficient students  
	● Create enrichment lessons for proficient students  

	● Use DreamBox as assigned focus 
	● Use DreamBox as assigned focus 

	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are 



	The following strategies were used: 
	The following strategies were used: 
	● Score all student written responses as a grade level 
	● Score all student written responses as a grade level 
	● Score all student written responses as a grade level 

	● Refer to unit notes prior to each unit for strategies and focused learning. 
	● Refer to unit notes prior to each unit for strategies and focused learning. 

	● Pull small RTI groups for re-teaching using flexible grouping and cross-class movement 
	● Pull small RTI groups for re-teaching using flexible grouping and cross-class movement 

	● Create enrichment lessons for proficient students 
	● Create enrichment lessons for proficient students 

	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 


	 

	Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 5 teachers -  $754.20 
	Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 5 teachers -  $754.20 
	 
	Total: $754.20 
	 

	No sub release time was utilized 
	No sub release time was utilized 
	 
	 

	Span


	effective as measured by assessment data. 
	effective as measured by assessment data. 
	effective as measured by assessment data. 
	effective as measured by assessment data. 
	effective as measured by assessment data. 
	effective as measured by assessment data. 



	Span


	 
	 
	OVERALL EFFECTIVENESS OF STRATEGIES                   CHANGES TO STRATEGIES  
	● Transitional Kindergarten Teacher pushed in during afternoon math instruction which allowed for an added layer of detailed targeted Tier 2, differentiated groupings. 
	● Transitional Kindergarten Teacher pushed in during afternoon math instruction which allowed for an added layer of detailed targeted Tier 2, differentiated groupings. 
	● Transitional Kindergarten Teacher pushed in during afternoon math instruction which allowed for an added layer of detailed targeted Tier 2, differentiated groupings. 
	● Transitional Kindergarten Teacher pushed in during afternoon math instruction which allowed for an added layer of detailed targeted Tier 2, differentiated groupings. 
	● Transitional Kindergarten Teacher pushed in during afternoon math instruction which allowed for an added layer of detailed targeted Tier 2, differentiated groupings. 
	● Transitional Kindergarten Teacher pushed in during afternoon math instruction which allowed for an added layer of detailed targeted Tier 2, differentiated groupings. 

	● Implementing DreamBox on a consistent basis, with assigned foci, benefitted all student groups. 
	● Implementing DreamBox on a consistent basis, with assigned foci, benefitted all student groups. 

	● The Integrated ELD instruction resulted in the ELD student group passing six out of seven Unit Checkpoints.  
	● The Integrated ELD instruction resulted in the ELD student group passing six out of seven Unit Checkpoints.  



	● Learning targets will be implemented  
	● Learning targets will be implemented  
	● Learning targets will be implemented  
	● Learning targets will be implemented  

	● Data will be used to create Tier 1, small group math differentiated learning opportunities  
	● Data will be used to create Tier 1, small group math differentiated learning opportunities  

	● Inclusive Practices push in model with the SDC teacher to provide Tier 2, differentiated instruction during math 
	● Inclusive Practices push in model with the SDC teacher to provide Tier 2, differentiated instruction during math 
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	2020-2021 PLAN 
	 
	 
	 
	 

	2020 - 21 
	2020 - 21 

	2021 – 22 
	2021 – 22 

	2022- 23 
	2022- 23 

	Span

	GOAL:  
	GOAL:  
	GOAL:  
	CP Math Average 
	(All Students) 

	The average score Unit Checkpoints will be at 91%  
	The average score Unit Checkpoints will be at 91%  
	for All Students. 

	The average score Unit Checkpoints will be at 93%  
	The average score Unit Checkpoints will be at 93%  
	for All Students 

	The average score Unit Checkpoints will be at 95%  
	The average score Unit Checkpoints will be at 95%  
	for All Students 

	Span

	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 

	The Bridges unit checkpoints measure essential foundational math skills needed to support proficiency in number sense. 
	The Bridges unit checkpoints measure essential foundational math skills needed to support proficiency in number sense. 

	Span


	 
	2020-2021 STRATEGIC PLAN 
	 
	STRATEGY  
	STRATEGY  
	STRATEGY  
	STRATEGY  
	(List specific student groups to be served) 

	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 
	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 

	EXPENDITURES  
	EXPENDITURES  
	(Site / LCAP) 

	Span

	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 

	Designated ELD is required so that students meet the CA ELD Standards. 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 

	Span

	Provide differentiated daily Integrated English Language Development instruction to English learners. 
	Provide differentiated daily Integrated English Language Development instruction to English learners. 
	Provide differentiated daily Integrated English Language Development instruction to English learners. 

	Designated ELD is required so that students meet the CA ELD Standards. 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 

	Span


	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 

	Students with Disabilities who have a current Individual Education Plan (IEP) must receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE).   
	Students with Disabilities who have a current Individual Education Plan (IEP) must receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE).   
	 

	N/A 
	N/A 

	Span

	Refine academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills. Specific attention will be given to Students with Disabilities and English Learners.  
	Refine academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills. Specific attention will be given to Students with Disabilities and English Learners.  
	Refine academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills. Specific attention will be given to Students with Disabilities and English Learners.  

	The state requires all CCSS math Standards to be met by all student groups, Specifically Speaking and Listening Standards.  
	The state requires all CCSS math Standards to be met by all student groups, Specifically Speaking and Listening Standards.  
	 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 

	Span

	Strategically implement the use work places to align with learning targets and tiered instruction in small groups to meet the needs of all learners. 
	Strategically implement the use work places to align with learning targets and tiered instruction in small groups to meet the needs of all learners. 
	Strategically implement the use work places to align with learning targets and tiered instruction in small groups to meet the needs of all learners. 

	The state requires all CCSS math Standards to be met by all student groups. 
	The state requires all CCSS math Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 

	The state requires all CCSS math Standards to be met by all student groups. 
	The state requires all CCSS math Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs specifically when utilizing small group instruction. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs specifically when utilizing small group instruction. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs specifically when utilizing small group instruction. 

	California State Teaching Professional Standards, 1-6. 
	California State Teaching Professional Standards, 1-6. 

	N/A 
	N/A 

	Span

	Calibrate student written responses on assessments to ensure consistent scoring  
	Calibrate student written responses on assessments to ensure consistent scoring  
	Calibrate student written responses on assessments to ensure consistent scoring  

	California State Teaching Professional Standards, 1-6. 
	California State Teaching Professional Standards, 1-6. 

	N/A 
	N/A 

	Span

	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities and Hispanic student groups‘ response to Tier 1 instruction. 
	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities and Hispanic student groups‘ response to Tier 1 instruction. 
	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities and Hispanic student groups‘ response to Tier 1 instruction. 

	The state requires all CCSS math Standards to be met by all student groups. 
	The state requires all CCSS math Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Ensure students complete a minimum of 5 lessons per week on DreamBox, utilizing Assigned Focus. Specifically, attention will be 
	Ensure students complete a minimum of 5 lessons per week on DreamBox, utilizing Assigned Focus. Specifically, attention will be 
	Ensure students complete a minimum of 5 lessons per week on DreamBox, utilizing Assigned Focus. Specifically, attention will be 

	The state requires all CCSS math Standards to be met by all student groups.  
	The state requires all CCSS math Standards to be met by all student groups.  

	N/A 
	N/A 

	Span


	given to the Students with Disabilities and Hispanic student groups.  
	given to the Students with Disabilities and Hispanic student groups.  
	given to the Students with Disabilities and Hispanic student groups.  
	given to the Students with Disabilities and Hispanic student groups.  
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	Plan for Distance Learning  
	Plan for Distance Learning  
	Plan for Distance Learning  
	Plan for Distance Learning  

	All teachers will collaborate together in the digital learning environment in Google Classroom.  Teachers will have access to TWIG online science lessons and Studies Weekly to address Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the day with all students.  Teachers present families with an overview and daily agenda of the learning targets and activities with times presented. The schedule closely follows the traditional daily schedule of academic work, recess, lunc
	All teachers will collaborate together in the digital learning environment in Google Classroom.  Teachers will have access to TWIG online science lessons and Studies Weekly to address Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the day with all students.  Teachers present families with an overview and daily agenda of the learning targets and activities with times presented. The schedule closely follows the traditional daily schedule of academic work, recess, lunc
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	First Grade 
	English Language Arts Plan 
	2019-2020  
	 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 

	Span

	 
	 
	 

	2019-2020 
	2019-2020 
	Expected Outcome 

	2019-2020 
	2019-2020 
	Actual Outcome 

	Span

	GOAL: Reading Fluency 
	GOAL: Reading Fluency 
	GOAL: Reading Fluency 
	(All Students) 

	84%  
	84%  

	(N/A due to COVID19)  
	(N/A due to COVID19)  

	Span

	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 

	The Reading Fluency assessment was chosen because fluency is defined as the ability to read with speed, accuracy, and proper expression. In order to understand what they read, children must be able to read fluently whether they are reading aloud or silently. When reading aloud, fluent readers read in phrases and add intonation appropriately. 
	The Reading Fluency assessment was chosen because fluency is defined as the ability to read with speed, accuracy, and proper expression. In order to understand what they read, children must be able to read fluently whether they are reading aloud or silently. When reading aloud, fluent readers read in phrases and add intonation appropriately. 

	Span


	 
	 
	2019-20 DATA: PERCENT PROFICIENT 
	2019-20 DATA: PERCENT PROFICIENT 
	2019-20 DATA: PERCENT PROFICIENT 
	2019-20 DATA: PERCENT PROFICIENT 

	Span

	Student Group 
	Student Group 
	Student Group 

	# 
	# 

	Tri 1 
	Tri 1 
	Unit 3 

	Tri 2 
	Tri 2 
	Unit 6 
	 

	Tri 3 
	Tri 3 
	Unit 8 
	 

	Opinion  Writing 
	Opinion  Writing 

	Information 
	Information 
	Writing 

	Narrative 
	Narrative 
	Writing 

	19-20 
	19-20 
	Gr. 1 Reading Fluency 

	Span

	All 
	All 
	All 

	100 
	100 

	87.9 
	87.9 

	89% 
	89% 

	* 
	* 

	* 
	* 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	White 
	White 
	White 

	57 
	57 

	86.7 
	86.7 

	91.2 
	91.2 

	* 
	* 

	* 
	* 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	Hispanic 
	Hispanic 
	Hispanic 

	30 
	30 

	85.7 
	85.7 

	70 
	70 

	* 
	* 

	* 
	* 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	Asian 
	Asian 
	Asian 

	6 
	6 

	100 
	100 

	100 
	100 

	* 
	* 

	* 
	* 

	* 
	* 

	* 
	* 

	* 
	* 

	Span


	EL 
	EL 
	EL 
	EL 

	2 
	2 

	100 
	100 

	100 
	100 

	* 
	* 

	* 
	* 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	EO 
	EO 
	EO 

	102 
	102 

	87.6 
	87.6 

	84.5 
	84.5 

	* 
	* 

	* 
	* 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	RFEP 
	RFEP 
	RFEP 

	 
	 

	 
	 

	 
	 

	* 
	* 

	* 
	* 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	Students with Disabilities 
	Students with Disabilities 
	Students with Disabilities 

	5 
	5 

	50 
	50 

	60 
	60 

	* 
	* 

	* 
	* 

	* 
	* 

	* 
	* 

	* 
	* 

	Span


	*Due to COVID-19 and Distance learning, students were not assessed during Tri 3 for: Unit 8, Opinion, Informational and Narrative Writing, and Reading Fluency. 
	 
	 
	AREAS of SUCCESS 
	 
	 
	 
	 
	Teachers reflected on their success in the following areas: 
	•Full implementation of Benchmark program 
	•Focused on establishing academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills 
	•Focused on daily learning targets (including I Can Statements) and verbalized those targets multiple times throughout the lesson with students 
	•Provided Tier 2 and 3 RTI instruction that allowed students to receive strategic leveled instruction. 
	•Provided daily opportunities to EL students through designated English Language instruction. 
	•Delivered writing instruction as evidenced in all groups showing improvement in the writing genres. 
	•Consistently provided small group instruction using Daily 5 structures 
	•Identified 8-12 priority standards and determined proficiency maps in ELA 
	•Collaborated as a team to identify students‘ successes and areas of growth at PLC meetings  
	•Used CFAs to determine small groups and provide differentiated instruction. 
	•Made instructional decisions based on CFA‘s and Interim assessment results 
	•Refined designated ELD instruction to provide targeted language instruction for ELs. 
	•Collaborated regularly with Special Ed. staff 
	•Continued to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills 
	Integrated district writing program with Benchmark reading and writing program  
	 

	Span


	 
	AREAS of GROWTH 
	As a team, we will continue to develop strategies to support students in the following areas: 
	As a team, we will continue to develop strategies to support students in the following areas: 
	As a team, we will continue to develop strategies to support students in the following areas: 
	As a team, we will continue to develop strategies to support students in the following areas: 
	● Continue to support students in developing foundational skills and strategies in ELA 
	● Continue to support students in developing foundational skills and strategies in ELA 
	● Continue to support students in developing foundational skills and strategies in ELA 

	● Continue to refine our implementation of Benchmark and the district‘s writing program to ensure best practices and priority standards are the focus of our most limited resource--time. 
	● Continue to refine our implementation of Benchmark and the district‘s writing program to ensure best practices and priority standards are the focus of our most limited resource--time. 

	● Utilize ELA proficiency map to ensure core instruction and intervention is aligned to essential/priority standards 
	● Utilize ELA proficiency map to ensure core instruction and intervention is aligned to essential/priority standards 

	● Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills 
	● Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills 

	● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple times throughout the lesson with students 
	● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple times throughout the lesson with students 

	● Finding better ways to support the phonics program. 
	● Finding better ways to support the phonics program. 
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	● Use CFAs to determine small groups and provide differentiated instruction. 
	● Use CFAs to determine small groups and provide differentiated instruction. 
	● Use CFAs to determine small groups and provide differentiated instruction. 
	● Use CFAs to determine small groups and provide differentiated instruction. 
	● Use CFAs to determine small groups and provide differentiated instruction. 
	● Use CFAs to determine small groups and provide differentiated instruction. 

	● Continue to refine designated ELD instruction to provide targeted language instruction for ELs. 
	● Continue to refine designated ELD instruction to provide targeted language instruction for ELs. 

	● Collaborate regularly with Special Ed. staff 
	● Collaborate regularly with Special Ed. staff 
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	2019-2020 PLAN 
	PLANNED STRATEGIES 
	PLANNED STRATEGIES 
	PLANNED STRATEGIES 
	PLANNED STRATEGIES 

	ACTUAL STRATEGIES used were: 
	ACTUAL STRATEGIES used were: 

	EXPENDITURES (Site / LCAP) 
	EXPENDITURES (Site / LCAP) 

	ACTUAL EXPENDITURES 
	ACTUAL EXPENDITURES 

	Span

	● Utilize DIBELS/CORE Phonics Survey benchmark data results to establish the first round of RTI groups. 
	● Utilize DIBELS/CORE Phonics Survey benchmark data results to establish the first round of RTI groups. 
	● Utilize DIBELS/CORE Phonics Survey benchmark data results to establish the first round of RTI groups. 
	● Utilize DIBELS/CORE Phonics Survey benchmark data results to establish the first round of RTI groups. 
	● Utilize DIBELS/CORE Phonics Survey benchmark data results to establish the first round of RTI groups. 

	● Work with Michelle Vasquez, Reading Specialist, and Rebecca Wessel, ELA coach, to develop effective RTI cycles.  
	● Work with Michelle Vasquez, Reading Specialist, and Rebecca Wessel, ELA coach, to develop effective RTI cycles.  

	● Follow our ELA proficiency and revisit its accuracy and effectiveness during PLCs  
	● Follow our ELA proficiency and revisit its accuracy and effectiveness during PLCs  

	● Use first and second weekly unit tests as teaching tools and the end-of-unit tests as assessments  
	● Use first and second weekly unit tests as teaching tools and the end-of-unit tests as assessments  

	● Integrate writing more effectively with Benchmark instruction 
	● Integrate writing more effectively with Benchmark instruction 

	● Use our priority standards/proficiency map to guide our instruction 
	● Use our priority standards/proficiency map to guide our instruction 

	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, 



	● Utilize DIBELS/CORE Phonics Survey benchmark data results to establish the first round of RTI groups.  
	● Utilize DIBELS/CORE Phonics Survey benchmark data results to establish the first round of RTI groups.  
	● Utilize DIBELS/CORE Phonics Survey benchmark data results to establish the first round of RTI groups.  
	● Utilize DIBELS/CORE Phonics Survey benchmark data results to establish the first round of RTI groups.  

	● Use CFA‘s and running records to determine RTI groups  
	● Use CFA‘s and running records to determine RTI groups  

	● Partially follow our ELA proficiency and revisit its accuracy and effectiveness during PLCs  
	● Partially follow our ELA proficiency and revisit its accuracy and effectiveness during PLCs  

	● Partially used weekly and/or Unit tests as teaching tools  
	● Partially used weekly and/or Unit tests as teaching tools  

	● Integrate writing more effectively with Benchmark instruction  
	● Integrate writing more effectively with Benchmark instruction  

	● Partially used our priority standards and proficiency map to guide our instruction  
	● Partially used our priority standards and proficiency map to guide our instruction  

	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data  
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data  

	● Continue to teach reading strategies through CAFÉ in our small groups and whole-group shared experiences.  
	● Continue to teach reading strategies through CAFÉ in our small groups and whole-group shared experiences.  

	● One first grade 
	● One first grade 



	● Sub costs for 4 hours of teacher release time for professional development, 5 teachers -  $754.20 
	● Sub costs for 4 hours of teacher release time for professional development, 5 teachers -  $754.20 
	● Sub costs for 4 hours of teacher release time for professional development, 5 teachers -  $754.20 
	● Sub costs for 4 hours of teacher release time for professional development, 5 teachers -  $754.20 

	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 


	 
	 
	Total: $10,464.60 

	● Sub costs for 4 hours of teacher release time for professional development, 5 teachers -  $603.36 
	● Sub costs for 4 hours of teacher release time for professional development, 5 teachers -  $603.36 
	● Sub costs for 4 hours of teacher release time for professional development, 5 teachers -  $603.36 
	● Sub costs for 4 hours of teacher release time for professional development, 5 teachers -  $603.36 

	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 


	 
	 
	Total: $10,313.80 
	 

	Span


	accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 

	● Continue to teach reading strategies through CAFÉ in our small groups and whole-group shared experiences.  
	● Continue to teach reading strategies through CAFÉ in our small groups and whole-group shared experiences.  


	 

	teacher will implement the Orton-Gillingham phonics approach as a means for better meeting students‘ needs in encoding and decoding across general education class and in small needs-based groups and as a step toward fulfilling requirements of AB 1369 (hoping for at least two teachers in 19-20 and that the data will warrant more in 20-21) 
	teacher will implement the Orton-Gillingham phonics approach as a means for better meeting students‘ needs in encoding and decoding across general education class and in small needs-based groups and as a step toward fulfilling requirements of AB 1369 (hoping for at least two teachers in 19-20 and that the data will warrant more in 20-21) 
	teacher will implement the Orton-Gillingham phonics approach as a means for better meeting students‘ needs in encoding and decoding across general education class and in small needs-based groups and as a step toward fulfilling requirements of AB 1369 (hoping for at least two teachers in 19-20 and that the data will warrant more in 20-21) 
	teacher will implement the Orton-Gillingham phonics approach as a means for better meeting students‘ needs in encoding and decoding across general education class and in small needs-based groups and as a step toward fulfilling requirements of AB 1369 (hoping for at least two teachers in 19-20 and that the data will warrant more in 20-21) 
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	OVERALL EFFECTIVENESS OF STRATEGIES              CHANGES TO STRATEGIES 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during ELA 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during ELA 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during ELA 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during ELA 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during ELA 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during ELA 

	● The CFAs, DIBELS, CORE Phonics Survey benchmark data results were analyzed to establish ongoing RTI groups. 
	● The CFAs, DIBELS, CORE Phonics Survey benchmark data results were analyzed to establish ongoing RTI groups. 

	● Implemented strategic grade level  RTI ELA data analysis utilizing the Google platform. 
	● Implemented strategic grade level  RTI ELA data analysis utilizing the Google platform. 



	● Refining our practices in reading fluency with all student groups. Students with Disabilities and Asian student groups will be monitored closely.    
	● Refining our practices in reading fluency with all student groups. Students with Disabilities and Asian student groups will be monitored closely.    
	● Refining our practices in reading fluency with all student groups. Students with Disabilities and Asian student groups will be monitored closely.    
	● Refining our practices in reading fluency with all student groups. Students with Disabilities and Asian student groups will be monitored closely.    

	● Learning targets will be implemented  
	● Learning targets will be implemented  

	● Data will be used to create Tier 1, small group differentiated learning opportunities  
	● Data will be used to create Tier 1, small group differentiated learning opportunities  

	● Structures for consistent collaboration between special ed. staff and general education will be put in place. 
	● Structures for consistent collaboration between special ed. staff and general education will be put in place. 
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	2020-2021 PLAN 
	 
	 
	 
	 

	2020 - 21 
	2020 - 21 

	2021 – 22 
	2021 – 22 

	2022-2023 
	2022-2023 
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	GOAL: Reading Fluency 82% of all students will be able to read 65 wpm with grade level text by the end of the year.  
	GOAL: Reading Fluency 82% of all students will be able to read 65 wpm with grade level text by the end of the year.  
	GOAL: Reading Fluency 82% of all students will be able to read 65 wpm with grade level text by the end of the year.  

	82% 
	82% 

	84% 
	84% 

	86% 
	86% 
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	Basis for Goal:  
	Basis for Goal:  
	Basis for Goal:  

	This goal was chosen because first grade is the foundational year for reading, our students will be more successful in future grade levels if they are reading fluently.  
	This goal was chosen because first grade is the foundational year for reading, our students will be more successful in future grade levels if they are reading fluently.  
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	2020-2021 STRATEGIC PLAN 
	STRATEGY  
	STRATEGY  
	STRATEGY  
	STRATEGY  
	(List specific student groups to be served) 

	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 
	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 

	EXPENDITURES (Site / LCAP) 
	EXPENDITURES (Site / LCAP) 

	Span


	Continue to support students in developing foundational skills and strategies in ELA, specifically our Students with Disabilities and English Learner student groups.  
	Continue to support students in developing foundational skills and strategies in ELA, specifically our Students with Disabilities and English Learner student groups.  
	Continue to support students in developing foundational skills and strategies in ELA, specifically our Students with Disabilities and English Learner student groups.  
	Continue to support students in developing foundational skills and strategies in ELA, specifically our Students with Disabilities and English Learner student groups.  
	 

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 
	 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 
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	Continue to refine our implementation of Benchmark, including the Phonics component, and the district‘s writing program to ensure best practices and priority standards are the focus of our most limited resource--time. 
	Continue to refine our implementation of Benchmark, including the Phonics component, and the district‘s writing program to ensure best practices and priority standards are the focus of our most limited resource--time. 
	Continue to refine our implementation of Benchmark, including the Phonics component, and the district‘s writing program to ensure best practices and priority standards are the focus of our most limited resource--time. 
	 

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Utilize ELA proficiency map to ensure core instruction and intervention is aligned to essential/priority standards 
	Utilize ELA proficiency map to ensure core instruction and intervention is aligned to essential/priority standards 
	Utilize ELA proficiency map to ensure core instruction and intervention is aligned to essential/priority standards 
	 

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	 
	 
	N/A 

	Span

	Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills. Specific attention will be given to Students with Disabilities and English Learners.  
	Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills. Specific attention will be given to Students with Disabilities and English Learners.  
	Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills. Specific attention will be given to Students with Disabilities and English Learners.  

	The state requires all CCSS ELA Standards to be met by all student groups.  
	The state requires all CCSS ELA Standards to be met by all student groups.  
	 
	Designated ELD is required so that students meet the CA ELD Standards 

	N/A 
	N/A 

	Span

	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 

	Designated ELD is required so that students meet the CA ELD Standards. 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 
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	Provide differentiated daily Designated and Integrated English Language Development instruction to English learners. 
	Provide differentiated daily Designated and Integrated English Language Development instruction to English learners. 
	Provide differentiated daily Designated and Integrated English Language Development instruction to English learners. 

	Designated ELD is required so that students meet the CA ELD Standards. 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 
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	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities and English Leaners student groups‘ response to Tier 1 instruction. 
	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities and English Leaners student groups‘ response to Tier 1 instruction. 
	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities and English Leaners student groups‘ response to Tier 1 instruction. 

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	 
	 
	Total: $9,710.44 
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	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students 

	Students with Disabilities who have a current Individual Education Plan (IEP) must 
	Students with Disabilities who have a current Individual Education Plan (IEP) must 

	N/A 
	N/A 

	Span


	with Disabilities student group are effective as measured by assessment data. 
	with Disabilities student group are effective as measured by assessment data. 
	with Disabilities student group are effective as measured by assessment data. 
	with Disabilities student group are effective as measured by assessment data. 

	receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE).   
	receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE).   
	 

	Span

	Data will be used to create Tier 1, small group differentiated learning opportunities. Specific attention will be given to Students with Disabilities and English Learners.   
	Data will be used to create Tier 1, small group differentiated learning opportunities. Specific attention will be given to Students with Disabilities and English Learners.   
	Data will be used to create Tier 1, small group differentiated learning opportunities. Specific attention will be given to Students with Disabilities and English Learners.   
	 

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	N/A 
	N/A 
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	Refining our practices in reading fluency with all student groups. Students with Disabilities and Asian student groups will be monitored closely.  
	Refining our practices in reading fluency with all student groups. Students with Disabilities and Asian student groups will be monitored closely.  
	Refining our practices in reading fluency with all student groups. Students with Disabilities and Asian student groups will be monitored closely.  

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	 
	 
	Total: $9,710.44 

	Span

	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 

	California State Teaching Professional Standards, 1-6. 
	California State Teaching Professional Standards, 1-6. 

	N/A 
	N/A 
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	First Grade 
	Math Plan 
	2019-2020  
	 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 

	Span

	 
	 
	 

	2019-2020 
	2019-2020 
	 Expected Outcome 

	2019-2020 
	2019-2020 
	Actual Outcome 

	Span

	GOAL:  Bridges Math Unit Assessment Average (All Students) 
	GOAL:  Bridges Math Unit Assessment Average (All Students) 
	GOAL:  Bridges Math Unit Assessment Average (All Students) 

	The average Unit assessment score will be 91% proficient for all students. (Units 2-7) 
	The average Unit assessment score will be 91% proficient for all students. (Units 2-7) 

	Due to Covid-19 and distance learning, all final testing was not administered.   
	Due to Covid-19 and distance learning, all final testing was not administered.   
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	Basis for Goal: 
	Basis for Goal: 
	Basis for Goal: 
	 

	The other test was a final compilation of only ten questions and feel that it was not representative of mastery of essential standards. That is a more comprehensive view of student mastery. (Unit 1 is based on K standards) Last year‘s average Unit score was 89% not including Unit 1. 
	The other test was a final compilation of only ten questions and feel that it was not representative of mastery of essential standards. That is a more comprehensive view of student mastery. (Unit 1 is based on K standards) Last year‘s average Unit score was 89% not including Unit 1. 

	Span


	 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 

	Span


	Student Group 
	Student Group 
	Student Group 
	Student Group 

	# 
	# 

	Unit 1 
	Unit 1 

	Unit 2 
	Unit 2 

	Unit 3  
	Unit 3  

	Unit 4  
	Unit 4  

	Unit 5  
	Unit 5  

	Unit 6 
	Unit 6 

	Unit 7 
	Unit 7 

	Gr 1 Math Fluency 
	Gr 1 Math Fluency 

	Span

	All 
	All 
	All 

	104 
	104 

	94.1 
	94.1 

	94.2 
	94.2 

	95 
	95 

	92 
	92 

	* 
	* 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	White 
	White 
	White 

	45 
	45 

	93.3 
	93.3 

	93.9 
	93.9 

	95 
	95 

	93 
	93 

	* 
	* 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	Hispanic 
	Hispanic 
	Hispanic 

	26 
	26 

	96.7 
	96.7 

	98.3 
	98.3 

	94 
	94 

	90 
	90 

	* 
	* 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	Asian 
	Asian 
	Asian 

	6 
	6 

	100 
	100 

	100 
	100 

	95 
	95 

	96.8 
	96.8 

	* 
	* 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	EL 
	EL 
	EL 

	3 
	3 

	98 
	98 

	98 
	98 

	98 
	98 

	96 
	96 

	* 
	* 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	EO 
	EO 
	EO 

	102 
	102 

	93.3 
	93.3 

	93 
	93 

	95 
	95 

	92 
	92 

	* 
	* 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	RFEP 
	RFEP 
	RFEP 

	0 
	0 

	0 
	0 

	0 
	0 

	0 
	0 

	0 
	0 

	* 
	* 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	Students with Disabilities 
	Students with Disabilities 
	Students with Disabilities 

	4 
	4 

	100 
	100 

	90.7 
	90.7 

	95 
	95 

	88.5 
	88.5 

	* 
	* 

	* 
	* 

	* 
	* 

	* 
	* 
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	*Due to COVID-19 and Distance Learning, students were not able to be assessed. 
	 
	 
	 
	AREAS of SUCCESS 
	Students were successful in the following areas: 
	Students were successful in the following areas: 
	Students were successful in the following areas: 
	Students were successful in the following areas: 
	● Every student group, with the exception of Students with Disabilities, scored at or above an 80% proficiency level on every Bridges Unit Assessment. 
	● Every student group, with the exception of Students with Disabilities, scored at or above an 80% proficiency level on every Bridges Unit Assessment. 
	● Every student group, with the exception of Students with Disabilities, scored at or above an 80% proficiency level on every Bridges Unit Assessment. 

	● The average Unit Assessment score for All Students was 90.6%, a 4.8% cohort increase from last year.  
	● The average Unit Assessment score for All Students was 90.6%, a 4.8% cohort increase from last year.  

	● The average Unit Assessment score for the Hispanic student group was 88.9%, a 10% cohort increase from last year.  
	● The average Unit Assessment score for the Hispanic student group was 88.9%, a 10% cohort increase from last year.  

	● The Hispanic student group closed the proficiency gap with the White student group from last year on average unit assessment scores. Last year Hispanic student group scored at a 5.7% lower proficiency rate than the white student group last year. This year the Hispanic student group scored at a 1.7% lower proficiency rate than the white student group, closing the proficiency gap 4%. 
	● The Hispanic student group closed the proficiency gap with the White student group from last year on average unit assessment scores. Last year Hispanic student group scored at a 5.7% lower proficiency rate than the white student group last year. This year the Hispanic student group scored at a 1.7% lower proficiency rate than the white student group, closing the proficiency gap 4%. 

	●  The White, Hispanic, and Asian student groups scored an 80%+ proficiency level on all seven Unit Assessments.   
	●  The White, Hispanic, and Asian student groups scored an 80%+ proficiency level on all seven Unit Assessments.   

	●  The English Only student group scored an 80%+ proficiency level on six out of seven Unit Assessments.    
	●  The English Only student group scored an 80%+ proficiency level on six out of seven Unit Assessments.    


	 
	Students with Disabilities – Inclusive Practices Success: 
	● Student B – moved to a less restrictive environment, from SDC to gen. ed. with resource room support and received a proficiency score of 100% on the Math Fluency assessment, 10.6% above the All Students student group.   
	● Student B – moved to a less restrictive environment, from SDC to gen. ed. with resource room support and received a proficiency score of 100% on the Math Fluency assessment, 10.6% above the All Students student group.   
	● Student B – moved to a less restrictive environment, from SDC to gen. ed. with resource room support and received a proficiency score of 100% on the Math Fluency assessment, 10.6% above the All Students student group.   

	● Student E – student who participated in a push-in math instruction in the gen. ed. setting with SDC/teacher support and received a proficiency score of 72% on the Math Fluency assessment, 12% above the Students with Disabilities student group.  
	● Student E – student who participated in a push-in math instruction in the gen. ed. setting with SDC/teacher support and received a proficiency score of 72% on the Math Fluency assessment, 12% above the Students with Disabilities student group.  


	 
	Teachers celebrated the highest percentage of student mastery in: 
	● MA.1.G.A.2 – Compose two-dimensional shapes or three dimensional shapes to create a composite shape, and compose new shapes from the composite shapes. – 97% 
	● MA.1.G.A.2 – Compose two-dimensional shapes or three dimensional shapes to create a composite shape, and compose new shapes from the composite shapes. – 97% 
	● MA.1.G.A.2 – Compose two-dimensional shapes or three dimensional shapes to create a composite shape, and compose new shapes from the composite shapes. – 97% 

	● MA.1.OA.C.5 – Relate counting to addition and subtraction – 95.1% 
	● MA.1.OA.C.5 – Relate counting to addition and subtraction – 95.1% 
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	● MA.1.OA.C.6 – Add and subtract within 20, demonstrating fluency for addition and subtraction within 10. – 93% 
	● MA.1.OA.C.6 – Add and subtract within 20, demonstrating fluency for addition and subtraction within 10. – 93% 
	● MA.1.OA.C.6 – Add and subtract within 20, demonstrating fluency for addition and subtraction within 10. – 93% 
	● MA.1.OA.C.6 – Add and subtract within 20, demonstrating fluency for addition and subtraction within 10. – 93% 
	● MA.1.OA.C.6 – Add and subtract within 20, demonstrating fluency for addition and subtraction within 10. – 93% 
	● MA.1.OA.C.6 – Add and subtract within 20, demonstrating fluency for addition and subtraction within 10. – 93% 


	 
	Teachers reflected on their success in the following areas: 
	● The team stayed on the district pacing guide. 
	● The team stayed on the district pacing guide. 
	● The team stayed on the district pacing guide. 

	● Home Connections were utilized as homework  
	● Home Connections were utilized as homework  

	● Established grade level Collective Commitments aligned to NSD Best Practices document 
	● Established grade level Collective Commitments aligned to NSD Best Practices document 

	● Curriculum and application/practice was adjusted to meet students‘ needs. 
	● Curriculum and application/practice was adjusted to meet students‘ needs. 

	● Expectations for purposeful student talk during core Bridges instruction and Number Corner were set for students 
	● Expectations for purposeful student talk during core Bridges instruction and Number Corner were set for students 

	● Instruction was done to allow students to share and develop strategies for solving problems. 
	● Instruction was done to allow students to share and develop strategies for solving problems. 

	● Implemented Bridge‘s lessons daily 
	● Implemented Bridge‘s lessons daily 

	● Focused on data, essential standards and proficiency map to determine instruction for Tier II instruction as well as Tier III intervention 
	● Focused on data, essential standards and proficiency map to determine instruction for Tier II instruction as well as Tier III intervention 

	● Intervention and targeted instruction at each Tier allowed students to receive strategic leveled instruction, as determined during PLC when teachers analyzed data and developed cycles of instruction. 
	● Intervention and targeted instruction at each Tier allowed students to receive strategic leveled instruction, as determined during PLC when teachers analyzed data and developed cycles of instruction. 

	● Implemented Integrated ELD strategies to provide ongoing language support for ELs. 
	● Implemented Integrated ELD strategies to provide ongoing language support for ELs. 

	● Defined prerequisite skills for Tier III intervention 
	● Defined prerequisite skills for Tier III intervention 

	● Continued to expand our academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills 
	● Continued to expand our academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills 

	● Used (Checkpoints) CFAs to determine effectiveness of core instruction and/or RTI cycles. 
	● Used (Checkpoints) CFAs to determine effectiveness of core instruction and/or RTI cycles. 
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	AREAS of GROWTH 
	Students’ areas of growth: 
	Students’ areas of growth: 
	Students’ areas of growth: 
	Students’ areas of growth: 
	● The average Unit Assessment proficiency level for the Students with Disability student group was 69.5%, a 4.7% decrease 
	● The average Unit Assessment proficiency level for the Students with Disability student group was 69.5%, a 4.7% decrease 
	● The average Unit Assessment proficiency level for the Students with Disability student group was 69.5%, a 4.7% decrease 

	● The Students with Disabilities student group widened their proficiency level with All Students from last year by 17.8%.  
	● The Students with Disabilities student group widened their proficiency level with All Students from last year by 17.8%.  

	● The Student with Disabilities student group scored an 80%+ proficiency level on two out of seven Unit Assessments.    
	● The Student with Disabilities student group scored an 80%+ proficiency level on two out of seven Unit Assessments.    


	 
	The standards that presented an opportunity for instructional refinement/growth are: 
	● MA.1.OA..A.2 – Solve word problems that call for addition of three whole numbers whose sum is less than or equal to 20 – 86.2% 
	● MA.1.OA..A.2 – Solve word problems that call for addition of three whole numbers whose sum is less than or equal to 20 – 86.2% 
	● MA.1.OA..A.2 – Solve word problems that call for addition of three whole numbers whose sum is less than or equal to 20 – 86.2% 

	● MA.1.OA.B.3 – Apply properties of operations as strategies to add and subtract – 86.4% 
	● MA.1.OA.B.3 – Apply properties of operations as strategies to add and subtract – 86.4% 


	 
	As a team, we will continue to develop strategies to support students in the following areas: 
	● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple times throughout the lesson with students 
	● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple times throughout the lesson with students 
	● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple times throughout the lesson with students 

	● Develop strategies to support students in systematically breaking down word problems in order to determine what is being asked, and what tools and strategies are most efficient for solving.  
	● Develop strategies to support students in systematically breaking down word problems in order to determine what is being asked, and what tools and strategies are most efficient for solving.  

	● Supporting students in understanding and evaluating the goal of each of each lesson. Strategies include verbalizing learning targets multiple times throughout the lesson, and frequently asking students to assess and report ―Levels of Understanding‖. 
	● Supporting students in understanding and evaluating the goal of each of each lesson. Strategies include verbalizing learning targets multiple times throughout the lesson, and frequently asking students to assess and report ―Levels of Understanding‖. 

	● Assigned focus will be used as an option in DreamBox to provide support and extend student learning in class and at home with an expectation that a minimum of 5 lessons per week on DreamBox are completed. 
	● Assigned focus will be used as an option in DreamBox to provide support and extend student learning in class and at home with an expectation that a minimum of 5 lessons per week on DreamBox are completed. 

	● Implement Integrated ELD strategies to provide ongoing language support for ELs 
	● Implement Integrated ELD strategies to provide ongoing language support for ELs 

	● Look ahead to streamline and create common formative assessments as needed, and determine best practices for next year. 
	● Look ahead to streamline and create common formative assessments as needed, and determine best practices for next year. 



	Span


	 
	PLAN 
	PLANNED STRATEGY 
	PLANNED STRATEGY 
	PLANNED STRATEGY 
	PLANNED STRATEGY 

	ACTUAL STRATEGIES used were: 
	ACTUAL STRATEGIES used were: 

	EXPENDITURES (Site / LCAP) 
	EXPENDITURES (Site / LCAP) 

	ACTUAL EXPENDITURES 
	ACTUAL EXPENDITURES 

	Span

	● Check DreamBox weekly for completion and performance of assigned focus lessons 
	● Check DreamBox weekly for completion and performance of assigned focus lessons 
	● Check DreamBox weekly for completion and performance of assigned focus lessons 
	● Check DreamBox weekly for completion and performance of assigned focus lessons 
	● Check DreamBox weekly for completion and performance of assigned focus lessons 

	● PLC to refine RTI, CFA, and Learning Target practices 
	● PLC to refine RTI, CFA, and Learning Target practices 

	● Incorporate ―I Can‖ statements into daily Think-Pair-Share student talk 
	● Incorporate ―I Can‖ statements into daily Think-Pair-Share student talk 

	● Meet with District math coach regularly  
	● Meet with District math coach regularly  

	● Increase vertical articulation with kindergarten and second grade teams. 
	● Increase vertical articulation with kindergarten and second grade teams. 

	● Continue to look at data to reconfigure groups  
	● Continue to look at data to reconfigure groups  

	● Work with district math coach and /or Sarah Schuhl to create CFAs or use existing assessments to plan effective Tier II and III instruction 
	● Work with district math coach and /or Sarah Schuhl to create CFAs or use existing assessments to plan effective Tier II and III instruction 

	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups 



	● Partially incorporate ―I Can‖ statements into daily Think-Pair-Share student talk  
	● Partially incorporate ―I Can‖ statements into daily Think-Pair-Share student talk  
	● Partially incorporate ―I Can‖ statements into daily Think-Pair-Share student talk  
	● Partially incorporate ―I Can‖ statements into daily Think-Pair-Share student talk  

	● Students emerging at self-assessing their levels of understanding 1-4  
	● Students emerging at self-assessing their levels of understanding 1-4  

	● Continue to look at data to reconfigure groups 
	● Continue to look at data to reconfigure groups 

	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data.  
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data.  



	Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 5 teachers -  $754.20 
	Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 5 teachers -  $754.20 
	 
	Total: $754.20 

	No sub release time utilized 
	No sub release time utilized 
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	are effective as measured by assessment data. 
	are effective as measured by assessment data. 
	are effective as measured by assessment data. 
	are effective as measured by assessment data. 
	are effective as measured by assessment data. 
	are effective as measured by assessment data. 
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	                    OVERALL EFFECTIVENESS OF STRATEGIES              CHANGES TO STRATEGIES  
	● First grade teachers team taught math instruction on a daily basis, creating small groups to provide Tier 1 and Tier 2 targeted differentiated instruction.  
	● First grade teachers team taught math instruction on a daily basis, creating small groups to provide Tier 1 and Tier 2 targeted differentiated instruction.  
	● First grade teachers team taught math instruction on a daily basis, creating small groups to provide Tier 1 and Tier 2 targeted differentiated instruction.  
	● First grade teachers team taught math instruction on a daily basis, creating small groups to provide Tier 1 and Tier 2 targeted differentiated instruction.  
	● First grade teachers team taught math instruction on a daily basis, creating small groups to provide Tier 1 and Tier 2 targeted differentiated instruction.  
	● First grade teachers team taught math instruction on a daily basis, creating small groups to provide Tier 1 and Tier 2 targeted differentiated instruction.  

	● Implementing DreamBox on a consistent basis, with assigned foci, benefitted all student groups. 
	● Implementing DreamBox on a consistent basis, with assigned foci, benefitted all student groups. 

	● The Integrated ELD instruction resulted in the ELD student group passing six out of seven Unit assessments with an 80%+ proficiency. 
	● The Integrated ELD instruction resulted in the ELD student group passing six out of seven Unit assessments with an 80%+ proficiency. 



	● Learning targets will be implemented with fidelity.  
	● Learning targets will be implemented with fidelity.  
	● Learning targets will be implemented with fidelity.  
	● Learning targets will be implemented with fidelity.  

	● Inclusive Practices push in model with the SDC teacher to provide Tier 2, differentiated instruction during math will be established. 
	● Inclusive Practices push in model with the SDC teacher to provide Tier 2, differentiated instruction during math will be established. 
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	2019-2020 PLAN 
	 
	 
	 
	 

	2019-20 
	2019-20 

	2020 - 21 
	2020 - 21 

	2021 – 22 
	2021 – 22 

	Span

	GOAL: Bridges Math Unit Assessment Average (All Students) 
	GOAL: Bridges Math Unit Assessment Average (All Students) 
	GOAL: Bridges Math Unit Assessment Average (All Students) 

	93% 
	93% 

	95% 
	95% 

	97% 
	97% 

	Span

	Basis for Goal:  
	Basis for Goal:  
	Basis for Goal:  

	The Bridges Unit assessments demonstrate student mastery of math state standards. Unit skills build upon one another and spiral throughout the curriculum. 
	The Bridges Unit assessments demonstrate student mastery of math state standards. Unit skills build upon one another and spiral throughout the curriculum. 
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	2020-2021 STRATEGIC PLAN 
	 
	STRATEGY  
	STRATEGY  
	STRATEGY  
	STRATEGY  
	(List specific student groups to be served) 

	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 
	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 

	EXPENDITURES  
	EXPENDITURES  
	(Site / LCAP) 

	Span

	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 

	The state requires all CCSS math Standards to be met by all student groups. 
	The state requires all CCSS math Standards to be met by all student groups. 

	N/A 
	N/A 
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	Develop strategies to support students in systematically breaking down word problems in order to determine what is being asked, and what tools and strategies are most efficient for solving. Specific attention will be given to the Students with Disabilities and Hispanic student groups. 
	Develop strategies to support students in systematically breaking down word problems in order to determine what is being asked, and what tools and strategies are most efficient for solving. Specific attention will be given to the Students with Disabilities and Hispanic student groups. 
	Develop strategies to support students in systematically breaking down word problems in order to determine what is being asked, and what tools and strategies are most efficient for solving. Specific attention will be given to the Students with Disabilities and Hispanic student groups. 

	The state requires all CCSS math Standards to be met by all student groups. 
	The state requires all CCSS math Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Incorporate ―I Can‖ statements into 
	Incorporate ―I Can‖ statements into 
	Incorporate ―I Can‖ statements into 

	Integrated ELD is required so that 
	Integrated ELD is required so that 

	N/A 
	N/A 

	Span


	daily Think-Pair-Share student talk. Specific attention will be given to the Students with Disabilities and English Learner student groups.   
	daily Think-Pair-Share student talk. Specific attention will be given to the Students with Disabilities and English Learner student groups.   
	daily Think-Pair-Share student talk. Specific attention will be given to the Students with Disabilities and English Learner student groups.   
	daily Think-Pair-Share student talk. Specific attention will be given to the Students with Disabilities and English Learner student groups.   

	students meet the CA ELD Standards. 
	students meet the CA ELD Standards. 
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	Support students in understanding and evaluating the goal of each of each lesson. Strategies include verbalizing learning targets multiple times throughout the lesson, and frequently asking students to assess and report ―Levels of Understanding‖.  
	Support students in understanding and evaluating the goal of each of each lesson. Strategies include verbalizing learning targets multiple times throughout the lesson, and frequently asking students to assess and report ―Levels of Understanding‖.  
	Support students in understanding and evaluating the goal of each of each lesson. Strategies include verbalizing learning targets multiple times throughout the lesson, and frequently asking students to assess and report ―Levels of Understanding‖.  

	The state requires all CCSS math Standards to be met by all student groups. 
	The state requires all CCSS math Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities student group‘s response to Tier 1 instruction. 
	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities student group‘s response to Tier 1 instruction. 
	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities student group‘s response to Tier 1 instruction. 

	The state requires all CCSS math Standards to be met by all student groups. 
	The state requires all CCSS math Standards to be met by all student groups. 

	N/A 
	N/A 
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	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 

	Students with Disabilities who have a current Individual Education Plan (IEP) must receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE).  
	Students with Disabilities who have a current Individual Education Plan (IEP) must receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE).  

	N/A 
	N/A 

	Span

	Ensure students complete a minimum of 5 lessons per week on DreamBox, utilizing Assigned Focus. Specific attention will be given to the Students with Disabilities student group. 
	Ensure students complete a minimum of 5 lessons per week on DreamBox, utilizing Assigned Focus. Specific attention will be given to the Students with Disabilities student group. 
	Ensure students complete a minimum of 5 lessons per week on DreamBox, utilizing Assigned Focus. Specific attention will be given to the Students with Disabilities student group. 

	The state requires all CCSS math Standards to be met by all student groups. 
	The state requires all CCSS math Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 

	Designated ELD is required so that students meet the CA ELD Standards. 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 

	Span

	Provide differentiated daily Integrated English Language Development instruction to English learners. 
	Provide differentiated daily Integrated English Language Development instruction to English learners. 
	Provide differentiated daily Integrated English Language Development instruction to English learners. 

	Designated ELD is required so that students meet the CA ELD Standards. 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 

	Span

	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 

	California State Teaching Professional Standards, 1-6. 
	California State Teaching Professional Standards, 1-6. 

	N/A 
	N/A 
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	Plan for Distance Learning  
	Plan for Distance Learning  
	Plan for Distance Learning  
	Plan for Distance Learning  

	All teachers will collaborate together in the digital learning environment in Google Classroom.  Teachers will have access to TWIG online science lessons and Studies Weekly to address Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the day with all students.  Teachers present families with an overview and daily agenda of the learning targets and activities with times presented. The schedule closely follows the traditional daily schedule of academic work, recess, lunc
	All teachers will collaborate together in the digital learning environment in Google Classroom.  Teachers will have access to TWIG online science lessons and Studies Weekly to address Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the day with all students.  Teachers present families with an overview and daily agenda of the learning targets and activities with times presented. The schedule closely follows the traditional daily schedule of academic work, recess, lunc
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	Second Grade 
	English Language Arts Plan 
	2019-2020  
	 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
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	2019-2020 
	2019-2020 
	Expected Outcome 

	2019-2020 
	2019-2020 
	Actual Outcome 

	Span

	GOAL: Reading Fluency 
	GOAL: Reading Fluency 
	GOAL: Reading Fluency 
	(All Students) 

	Students will score an average of 80% on 2nd grade reading fluency 
	Students will score an average of 80% on 2nd grade reading fluency 
	 

	Due to Covid-19 and distance learning, all final testing in fluency was not administered.   
	Due to Covid-19 and distance learning, all final testing in fluency was not administered.   

	Span

	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 

	The Reading Fluency assessment was chosen because fluency is defined as the ability to read with speed, accuracy, and proper expression. In order to understand what they read, children must be able to read fluently whether they are reading aloud or silently. When reading aloud, fluent readers read in phrases and add intonation appropriately. 
	The Reading Fluency assessment was chosen because fluency is defined as the ability to read with speed, accuracy, and proper expression. In order to understand what they read, children must be able to read fluently whether they are reading aloud or silently. When reading aloud, fluent readers read in phrases and add intonation appropriately. 
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	2019-20 DATA: PERCENT PROFICIENT 
	2019-20 DATA: PERCENT PROFICIENT 
	2019-20 DATA: PERCENT PROFICIENT 
	2019-20 DATA: PERCENT PROFICIENT 

	Span

	Student Group 
	Student Group 
	Student Group 

	# 
	# 

	18-19  
	18-19  
	Gr 1 Reading Fluency 

	Tri 1 
	Tri 1 
	Unit 3 

	Tri 2 
	Tri 2 
	Unit 6 
	 

	Tri 3 
	Tri 3 
	Unit 8 
	 

	Opinion  Writing 
	Opinion  Writing 

	Information 
	Information 
	Writing 

	Narrative 
	Narrative 
	Writing 

	19-20 
	19-20 
	 Gr 2 Reading Fluency 

	Span

	All 
	All 
	All 

	104 
	104 

	64 
	64 

	79.8 
	79.8 

	72.7 
	72.7 

	* 
	* 

	66.4 
	66.4 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	White 
	White 
	White 

	56 
	56 

	62 
	62 

	80.3 
	80.3 

	75.9 
	75.9 

	* 
	* 

	66.3 
	66.3 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	Hispanic 
	Hispanic 
	Hispanic 

	38 
	38 

	63.9 
	63.9 

	79 
	79 

	66.7 
	66.7 

	* 
	* 

	63.1 
	63.1 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	Asian 
	Asian 
	Asian 

	5 
	5 

	50 
	50 

	80 
	80 

	100 
	100 

	* 
	* 

	100 
	100 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	EL 
	EL 
	EL 

	6 
	6 

	80 
	80 

	83 
	83 

	50 
	50 

	* 
	* 

	66.7 
	66.7 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	EO 
	EO 
	EO 

	98 
	98 

	66.3 
	66.3 

	79.5 
	79.5 

	73 
	73 

	* 
	* 

	66 
	66 

	* 
	* 

	* 
	* 

	* 
	* 

	Span


	RFEP 
	RFEP 
	RFEP 
	RFEP 

	- 
	- 

	- 
	- 

	- 
	- 

	- 
	- 

	* 
	* 

	- 
	- 

	* 
	* 

	* 
	* 

	* 
	* 
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	Students with Disabilities 
	Students with Disabilities 
	Students with Disabilities 

	14 
	14 

	30 
	30 

	64.3 
	64.3 

	40 
	40 

	* 
	* 

	33.33 
	33.33 

	* 
	* 

	* 
	* 

	* 
	* 
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	*Due to COVID-19 and Distance Learning, students were not able to be assessed in Information Writing and Narrative. It was taught but not assessed.  
	 
	AREAS of SUCCESS 
	Students were successful in the following areas: 
	Students were successful in the following areas: 
	Students were successful in the following areas: 
	Students were successful in the following areas: 
	● All Students increased the reading fluency proficiency level to 96.4%, a 23.1% increase from last year.  
	● All Students increased the reading fluency proficiency level to 96.4%, a 23.1% increase from last year.  
	● All Students increased the reading fluency proficiency level to 96.4%, a 23.1% increase from last year.  

	● Every student group increased their Interim proficiency level between Tri 1, Interim 2 and Tri 3, Interim 4.  
	● Every student group increased their Interim proficiency level between Tri 1, Interim 2 and Tri 3, Interim 4.  

	● The Hispanic student group closed the reading fluency proficiency gap with the White student group by 26.9% from last year.  
	● The Hispanic student group closed the reading fluency proficiency gap with the White student group by 26.9% from last year.  

	● The English Learner who was re-designated scored proficient on all second grade ELA assessments. 
	● The English Learner who was re-designated scored proficient on all second grade ELA assessments. 

	● The White and RFEP student groups scored an 80%+ proficiency level on all Interim Assessments, 
	● The White and RFEP student groups scored an 80%+ proficiency level on all Interim Assessments, 

	● 72.4% of All Students were proficient on the Opinion Writing assessment, a 16.99% cohort increase 
	● 72.4% of All Students were proficient on the Opinion Writing assessment, a 16.99% cohort increase 

	● 62.1% of All Students were proficient on the Information Writing assessment, a 14.7% cohort increase 
	● 62.1% of All Students were proficient on the Information Writing assessment, a 14.7% cohort increase 


	 
	Teachers reflected on their success in the following areas: 
	● Offered RTI opportunities for intervention and additional practice. 
	● Offered RTI opportunities for intervention and additional practice. 
	● Offered RTI opportunities for intervention and additional practice. 

	● All students and all student groups made significant growth from interim 1 to 2. 
	● All students and all student groups made significant growth from interim 1 to 2. 

	● Collaborated about student needs (language, speaking, and listening). 
	● Collaborated about student needs (language, speaking, and listening). 

	● Implemented academic vocabulary teaching strategies. 
	● Implemented academic vocabulary teaching strategies. 

	● Collaborated with Curriculum Reading Specialist to establish Tier 2 reading RTI cycles. 
	● Collaborated with Curriculum Reading Specialist to establish Tier 2 reading RTI cycles. 

	● Continued to look at data during PLCs to reconfigure groups for RT time. 
	● Continued to look at data during PLCs to reconfigure groups for RT time. 

	● Engaged students in purposeful talk, utilizing a variety of student discourse structures and strategies, during core Benchmark instruction. 
	● Engaged students in purposeful talk, utilizing a variety of student discourse structures and strategies, during core Benchmark instruction. 

	● Implemented group roles, including sentence stems reflective of each role, during group work. 
	● Implemented group roles, including sentence stems reflective of each role, during group work. 
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	AREAS of GROWTH 
	Students’ areas of growth: 
	Students’ areas of growth: 
	Students’ areas of growth: 
	Students’ areas of growth: 
	● The 2nd grade SDC students only took the Tri 3, Interim 3 assessment which has a negative impact on the validity of the growth/areas of concerns for the 2nd grade Students with Disabilities student group.  
	● The 2nd grade SDC students only took the Tri 3, Interim 3 assessment which has a negative impact on the validity of the growth/areas of concerns for the 2nd grade Students with Disabilities student group.  
	● The 2nd grade SDC students only took the Tri 3, Interim 3 assessment which has a negative impact on the validity of the growth/areas of concerns for the 2nd grade Students with Disabilities student group.  

	● 46.7% of the Hispanic student group was proficient on Narrative Writing assessment, 7.8% below the White student group proficiency level. 
	● 46.7% of the Hispanic student group was proficient on Narrative Writing assessment, 7.8% below the White student group proficiency level. 

	● 50% of All Students were proficient on the Narrative Writing assessment, a 4.1% cohort decrease 
	● 50% of All Students were proficient on the Narrative Writing assessment, a 4.1% cohort decrease 

	● 22% of Student with Disabilities student group were proficient on the Information Writing assessment, 40/1% below All Students proficiency level. 
	● 22% of Student with Disabilities student group were proficient on the Information Writing assessment, 40/1% below All Students proficiency level. 

	● The Hispanic and Asian student groups scored an 80%+ proficiency level on one out of three Interim Assessments. 
	● The Hispanic and Asian student groups scored an 80%+ proficiency level on one out of three Interim Assessments. 

	● The Students with Disabilities did not score an 80%+ proficiency level on any of the three Interim Assessments.  
	● The Students with Disabilities did not score an 80%+ proficiency level on any of the three Interim Assessments.  


	 
	The standards that presented an opportunity for instructional refinement/growth are: 
	ELA.RI.2.3 – Describe the connection between a series of historical events, scientific ideas or concepts, or steps in technical procedures in a text – 65.1% 
	ELA.L.2.5.a – Identify real-life connections between words and their use – 64.4% 
	ELA.L.2.1.c – Use reflexive pronouns – 39.5% 
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	As a team we will continue to develop strategies to support students in the following areas: 
	As a team we will continue to develop strategies to support students in the following areas: 
	As a team we will continue to develop strategies to support students in the following areas: 
	As a team we will continue to develop strategies to support students in the following areas: 
	● Expand academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills 
	● Expand academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills 
	● Expand academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills 

	● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple times throughout the lesson with students 
	● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple times throughout the lesson with students 

	● Increase familiarity with Benchmark curriculum 
	● Increase familiarity with Benchmark curriculum 

	● Improve student reading fluency performance 
	● Improve student reading fluency performance 

	● Implement purposeful writing during Daily 5 to practice NSD/Benchmark writing 
	● Implement purposeful writing during Daily 5 to practice NSD/Benchmark writing 

	● Refine Benchmark designated ELD daily lessons to include GLAD strategies 
	● Refine Benchmark designated ELD daily lessons to include GLAD strategies 
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	2020-2021 Plan 
	STRATEGY 
	STRATEGY 
	STRATEGY 
	STRATEGY 

	ACTUAL STRATEGIES used were:  
	ACTUAL STRATEGIES used were:  

	EXPENDITURES  
	EXPENDITURES  
	(Site / LCAP) 

	ACTUAL EXPENDITURES 
	ACTUAL EXPENDITURES 

	Span

	● Mini-lessons of standards that need additional focus 
	● Mini-lessons of standards that need additional focus 
	● Mini-lessons of standards that need additional focus 
	● Mini-lessons of standards that need additional focus 
	● Mini-lessons of standards that need additional focus 


	Incorporate ―I Can‖ statements into daily Think-Pair-Share student talk 
	● Extend learning during RTI 
	● Extend learning during RTI 
	● Extend learning during RTI 

	● Continue to look at data to reconfigure RTI groups 
	● Continue to look at data to reconfigure RTI groups 

	● Use fluency test (provided by district) to analyze student ability and find areas of focus 
	● Use fluency test (provided by district) to analyze student ability and find areas of focus 

	● Create a block schedule during PLC to incorporate writing into Daily 5 structures 
	● Create a block schedule during PLC to incorporate writing into Daily 5 structures 

	● Instruct prerequisite skills in small group instruction 
	● Instruct prerequisite skills in small group instruction 



	● Mini-lessons of standards that need additional focus 
	● Mini-lessons of standards that need additional focus 
	● Mini-lessons of standards that need additional focus 
	● Mini-lessons of standards that need additional focus 


	Incorporate ―I Can‖ statements into daily Think-Pair-Share student talk 
	● Extend learning during RTI 
	● Extend learning during RTI 
	● Extend learning during RTI 

	● Continue to look at data to reconfigure RTI groups 
	● Continue to look at data to reconfigure RTI groups 

	● Use fluency test (provided by district) to analyze student ability and find areas of focus 
	● Use fluency test (provided by district) to analyze student ability and find areas of focus 

	● Create a block schedule during PLC to incorporate writing into Daily 5 
	● Create a block schedule during PLC to incorporate writing into Daily 5 



	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 4 teachers -  $603.36 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 4 teachers -  $603.36 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 4 teachers -  $603.36 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 4 teachers -  $603.36 


	 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 


	 
	Total: $10,313.80 
	 

	● No sub release time was utilized 
	● No sub release time was utilized 
	● No sub release time was utilized 
	● No sub release time was utilized 


	 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 


	 
	 
	Total: $9,710.44 
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	● Designated and integrated ELD 
	● Designated and integrated ELD 
	● Designated and integrated ELD 
	● Designated and integrated ELD 
	● Designated and integrated ELD 
	● Designated and integrated ELD 

	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 



	structures 
	structures 
	structures 
	structures 

	● Instruct prerequisite skills in small group instruction 
	● Instruct prerequisite skills in small group instruction 

	● Designated and integrated EL supports 
	● Designated and integrated EL supports 

	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
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	OVERALL EFFECTIVENESS OF STRATEGIES              CHANGES TO STRATEGIES 
	● The DIBELS and CORE Phonics Survey benchmark data results were analyzed to establish ongoing RTI groups. 
	● The DIBELS and CORE Phonics Survey benchmark data results were analyzed to establish ongoing RTI groups. 
	● The DIBELS and CORE Phonics Survey benchmark data results were analyzed to establish ongoing RTI groups. 
	● The DIBELS and CORE Phonics Survey benchmark data results were analyzed to establish ongoing RTI groups. 
	● The DIBELS and CORE Phonics Survey benchmark data results were analyzed to establish ongoing RTI groups. 
	● The DIBELS and CORE Phonics Survey benchmark data results were analyzed to establish ongoing RTI groups. 

	● The effect of the team creating a block schedule during PLC to analyze student data positively impacted student achievement.  
	● The effect of the team creating a block schedule during PLC to analyze student data positively impacted student achievement.  

	● During Tier 2, RTI group instruction teachers structured the lessons to target prerequisite skills needed to achieve proficiency at grade level standards. 
	● During Tier 2, RTI group instruction teachers structured the lessons to target prerequisite skills needed to achieve proficiency at grade level standards. 



	● Inclusive Practices push-in model that includes the SDC teacher providing Tier 2, differentiated instruction during ELA, would benefit the implementation of a consistent schedule.  
	● Inclusive Practices push-in model that includes the SDC teacher providing Tier 2, differentiated instruction during ELA, would benefit the implementation of a consistent schedule.  
	● Inclusive Practices push-in model that includes the SDC teacher providing Tier 2, differentiated instruction during ELA, would benefit the implementation of a consistent schedule.  
	● Inclusive Practices push-in model that includes the SDC teacher providing Tier 2, differentiated instruction during ELA, would benefit the implementation of a consistent schedule.  
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	2019-2020 PLAN 
	 
	 
	 
	 

	2019-20 
	2019-20 

	2020 - 21 
	2020 - 21 

	2021 - 22 
	2021 - 22 

	Span

	GOAL: Reading Fluency 
	GOAL: Reading Fluency 
	GOAL: Reading Fluency 
	(All Students) 

	97% 
	97% 

	98% 
	98% 

	99% 
	99% 

	Span

	Basis for Goal:  
	Basis for Goal:  
	Basis for Goal:  

	The Reading Fluency assessment was chosen because fluency is defined as the ability to read with speed, accuracy, and proper expression. In order to understand what they read, children must be able to read fluently whether they are reading aloud or silently. When reading aloud, fluent readers read in phrases and add intonation appropriately. 
	The Reading Fluency assessment was chosen because fluency is defined as the ability to read with speed, accuracy, and proper expression. In order to understand what they read, children must be able to read fluently whether they are reading aloud or silently. When reading aloud, fluent readers read in phrases and add intonation appropriately. 
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	2019-2020 STRATEGIC PLAN 
	 
	STRATEGY  
	STRATEGY  
	STRATEGY  
	STRATEGY  
	(List specific student groups to be served) 

	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 
	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 

	EXPENDITURES  
	EXPENDITURES  
	(Site / LCAP) 

	Span

	Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills. Specific attention will be given to Students with Disabilities. 
	Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills. Specific attention will be given to Students with Disabilities. 
	Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills. Specific attention will be given to Students with Disabilities. 

	The state requires all CCSS ELA Standards to be met by all student groups.  
	The state requires all CCSS ELA Standards to be met by all student groups.  
	 

	N/A 
	N/A 

	Span

	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Continue to refine our implementation of Benchmark and the district‘s writing program to ensure best practices and priority standards are the focus of our most limited resource--time. 
	Continue to refine our implementation of Benchmark and the district‘s writing program to ensure best practices and priority standards are the focus of our most limited resource--time. 
	Continue to refine our implementation of Benchmark and the district‘s writing program to ensure best practices and priority standards are the focus of our most limited resource--time. 

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 

	Designated ELD is required so that students meet the CA ELD Standards. 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 

	Span

	Provide differentiated daily Designated and Integrated English Language Development instruction to English learners. 
	Provide differentiated daily Designated and Integrated English Language Development instruction to English learners. 
	Provide differentiated daily Designated and Integrated English Language Development instruction to English learners. 

	Designated ELD is required so that students meet the CA ELD Standards. 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 

	Span

	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities student group‘s response to Tier 1 instruction. 
	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities student group‘s response to Tier 1 instruction. 
	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities student group‘s response to Tier 1 instruction. 

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	 
	 
	Total: $9,710.44 

	Span

	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 

	California Teaching Standards, 1-6. 
	California Teaching Standards, 1-6. 

	N/A 
	N/A 

	Span


	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 

	Students with Disabilities who have a current Individual Education Plan (IEP) must receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE).   
	Students with Disabilities who have a current Individual Education Plan (IEP) must receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE).   
	 

	N/A 
	N/A 

	Span

	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to Students with Disabilities student groups are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to Students with Disabilities student groups are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to Students with Disabilities student groups are effective as measured by assessment data. 

	Students with Disabilities who have a current Individual Education Plan (IEP) must receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE).   
	Students with Disabilities who have a current Individual Education Plan (IEP) must receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE).   
	 

	N/A 
	N/A 

	Span


	 
	Plan for Distance Learning  
	Plan for Distance Learning  
	Plan for Distance Learning  
	Plan for Distance Learning  

	All teachers will collaborate together in the digital learning environment in Google Classroom.  Teachers will have access to TWIG online science lessons and Studies Weekly to address Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the day with all students.  Teachers present families with an overview and daily agenda of the learning targets and activities with times presented. The schedule closely follows the traditional daily schedule of academic work, recess, lunc
	All teachers will collaborate together in the digital learning environment in Google Classroom.  Teachers will have access to TWIG online science lessons and Studies Weekly to address Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the day with all students.  Teachers present families with an overview and daily agenda of the learning targets and activities with times presented. The schedule closely follows the traditional daily schedule of academic work, recess, lunc
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	Second Grade 
	Math Plan 
	2019-2020  
	 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 

	Span

	 
	 
	 

	2019-2020 
	2019-2020 
	Expected Outcome 

	2019-2020 
	2019-2020 
	Actual Outcome 

	Span

	GOAL: Math Fluency 
	GOAL: Math Fluency 
	GOAL: Math Fluency 
	(All Students) 

	92%  
	92%  

	Due to Covid-19 and distance learning, all final testing was not administered.   
	Due to Covid-19 and distance learning, all final testing was not administered.   

	Span

	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 

	The Bridges Unit assessments demonstrate student mastery of math state standards. Unit skills build upon one another and spiral throughout the curriculum. 
	The Bridges Unit assessments demonstrate student mastery of math state standards. Unit skills build upon one another and spiral throughout the curriculum. 

	Span


	 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 

	Span

	Student Group 
	Student Group 
	Student Group 

	# 
	# 

	18-19 
	18-19 
	Gr 1 Fluency 

	Unit 1 
	Unit 1 

	Unit 2 
	Unit 2 

	Unit 3  
	Unit 3  

	Unit 4  
	Unit 4  

	Unit 5  
	Unit 5  

	Unit 6 
	Unit 6 

	Unit 7 
	Unit 7 

	19-20  
	19-20  
	 Gr 2 Math Fluency 

	Span


	All 
	All 
	All 
	All 

	104 
	104 

	89.4 
	89.4 

	87.73 
	87.73 

	83.02 
	83.02 

	80.59 
	80.59 

	81.56 
	81.56 

	92.31 
	92.31 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	White 
	White 
	White 

	56 
	56 

	88.1 
	88.1 

	84.21 
	84.21 

	85.97 
	85.97 

	80.71 
	80.71 

	85.71 
	85.71 

	92.98 
	92.98 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	Hispanic 
	Hispanic 
	Hispanic 

	38 
	38 

	91.4 
	91.4 

	92.1 
	92.1 

	76.32 
	76.32 

	78.38 
	78.38 

	76.32 
	76.32 

	89.48 
	89.48 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	Asian 
	Asian 
	Asian 

	5 
	5 

	100 
	100 

	100 
	100 

	100 
	100 

	100 
	100 

	100 
	100 

	100 
	100 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	EL 
	EL 
	EL 

	6 
	6 

	80 
	80 

	83.33 
	83.33 

	83.33 
	83.33 

	83.33 
	83.33 

	88.33 
	88.33 

	100 
	100 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	EO 
	EO 
	EO 

	98 
	98 

	90 
	90 

	88.88 
	88.88 

	83.50 
	83.50 

	80.64 
	80.64 

	82.79 
	82.79 

	92.55 
	92.55 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	RFEP 
	RFEP 
	RFEP 

	0 
	0 

	- 
	- 

	 
	 

	 
	 

	 
	 

	50% 
	50% 

	75% 
	75% 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	Students with Disabilities 
	Students with Disabilities 
	Students with Disabilities 

	14 
	14 

	60 
	60 

	64.28 
	64.28 

	35.72 
	35.72 

	 
	 

	42.86 
	42.86 

	66.67 
	66.67 

	* 
	* 

	* 
	* 

	* 
	* 

	Span


	*Due to COVID-19 and Distance Learning, students were not able to be assessed. 
	 
	AREAS of SUCCESS 
	Unit 1 
	Unit 1 
	Unit 1 
	Unit 1 
	● Experience with number racks 
	● Experience with number racks 
	● Experience with number racks 

	● Understanding of the math strategies 
	● Understanding of the math strategies 


	Unit 2 
	● Students were able to create groups of 10 
	● Students were able to create groups of 10 
	● Students were able to create groups of 10 

	● Use of Base-10 manipulatives 
	● Use of Base-10 manipulatives 


	Unit 3 
	● Connections between unit lessons and number corner 
	● Connections between unit lessons and number corner 
	● Connections between unit lessons and number corner 

	● Use of RACE strategies 
	● Use of RACE strategies 


	Unit 4 
	● Student engagement with measuring tools  
	● Student engagement with measuring tools  
	● Student engagement with measuring tools  

	● Students making real-life connections 
	● Students making real-life connections 


	Unit 5 
	● Differentiated small group instruction within individual classrooms 
	● Differentiated small group instruction within individual classrooms 
	● Differentiated small group instruction within individual classrooms 

	● Students with disabilities scored the highest they have scored on Unit 5 assessment 
	● Students with disabilities scored the highest they have scored on Unit 5 assessment 

	● Money and place value was introduced from the beginning of the year 
	● Money and place value was introduced from the beginning of the year 

	● Skip counting 
	● Skip counting 

	● Fine tooned bridges lessons 
	● Fine tooned bridges lessons 

	● Use of math learning center 
	● Use of math learning center 

	● RTI reteach cycles (5-6 groups being created) 
	● RTI reteach cycles (5-6 groups being created) 


	 
	Teachers reflected on their success in the following areas: 
	● Worked collaboratively with SDC teacher to include students in Number Corner instruction 
	● Worked collaboratively with SDC teacher to include students in Number Corner instruction 
	● Worked collaboratively with SDC teacher to include students in Number Corner instruction 

	● Implemented Number Corner, workplaces, and Bridges‘ lessons daily 
	● Implemented Number Corner, workplaces, and Bridges‘ lessons daily 

	● Adjusted curriculum to meet student needs based on essential standards 
	● Adjusted curriculum to meet student needs based on essential standards 

	● Used the RACE method to increase success with problem solving 
	● Used the RACE method to increase success with problem solving 

	● Increased student discourse 
	● Increased student discourse 

	● Utilized learning targets before, during, and at the conclusion of lessons 
	● Utilized learning targets before, during, and at the conclusion of lessons 
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	AREAS of GROWTH 
	Unit 1 
	Unit 1 
	Unit 1 
	Unit 1 
	● Memorization of math facts (1-5) 
	● Memorization of math facts (1-5) 
	● Memorization of math facts (1-5) 


	Unit 2 
	● Inconsistent prior knowledge with number lines 
	● Inconsistent prior knowledge with number lines 
	● Inconsistent prior knowledge with number lines 

	● Wanting to use the standard algorithm  
	● Wanting to use the standard algorithm  


	Unit 3 
	● Student independence with word problems 
	● Student independence with word problems 
	● Student independence with word problems 

	● Use of smaller and more manageable manipulatives 
	● Use of smaller and more manageable manipulatives 

	● Basic subtraction facts 
	● Basic subtraction facts 


	Unit 4 
	● Hispanic students scored lower for Unit 4 (focus on vocabulary-inches, feet, yards) 
	● Hispanic students scored lower for Unit 4 (focus on vocabulary-inches, feet, yards) 
	● Hispanic students scored lower for Unit 4 (focus on vocabulary-inches, feet, yards) 

	● Subtracting with regrouping 
	● Subtracting with regrouping 


	Unit 5 
	● Students recognizing and identifying coins on black and white paper 
	● Students recognizing and identifying coins on black and white paper 
	● Students recognizing and identifying coins on black and white paper 

	● Adding and subtracting 10‘s and 100‘s and needing to regroup (603-10) 
	● Adding and subtracting 10‘s and 100‘s and needing to regroup (603-10) 


	 
	As a team we will continue to develop strategies to support students in the following areas: 
	● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple times throughout the lesson with students 
	● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple times throughout the lesson with students 
	● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple times throughout the lesson with students 

	● Implement meaningful extension lessons during RTI time 
	● Implement meaningful extension lessons during RTI time 

	● Learn more of the features for DreamBox and utilize them in class regularly, completing a minimum of 5 lessons per week on DreamBox. 
	● Learn more of the features for DreamBox and utilize them in class regularly, completing a minimum of 5 lessons per week on DreamBox. 

	● Continue to expand the academic student discourse structures (sentence frames, A/B partners, etc.) in our classrooms to develop student listening, talking, and critical thinking skills 
	● Continue to expand the academic student discourse structures (sentence frames, A/B partners, etc.) in our classrooms to develop student listening, talking, and critical thinking skills 
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	2019-2020 PLAN 
	STRATEGIES 
	STRATEGIES 
	STRATEGIES 
	STRATEGIES 

	ACTUAL STRATEGIES used were: 
	ACTUAL STRATEGIES used were: 

	EXPENDITURES  
	EXPENDITURES  
	(Site / LCAP) 

	ACTUAL EXPENDITURES 
	ACTUAL EXPENDITURES 

	Span

	● Assign DreamBox focus  
	● Assign DreamBox focus  
	● Assign DreamBox focus  
	● Assign DreamBox focus  
	● Assign DreamBox focus  

	● During PLC, build CFAs and discuss students‘ results when deciding next instructional steps 
	● During PLC, build CFAs and discuss students‘ results when deciding next instructional steps 

	● Instruct prerequisite skills in small group instruction 
	● Instruct prerequisite skills in small group instruction 

	● Spiral key concepts throughout the year to build mastery 
	● Spiral key concepts throughout the year to build mastery 

	● Collaborate with 
	● Collaborate with 



	● Assign DreamBox focus  
	● Assign DreamBox focus  
	● Assign DreamBox focus  
	● Assign DreamBox focus  

	● Build CFAs and discuss students‘ results when deciding next instructional steps 
	● Build CFAs and discuss students‘ results when deciding next instructional steps 

	● Instruct prerequisite skills in small group instruction 
	● Instruct prerequisite skills in small group instruction 

	● Spiral key concepts throughout the year to build mastery 
	● Spiral key concepts throughout the year to build mastery 

	● Collaborate with sped. staff and 
	● Collaborate with sped. staff and 



	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches,45 teachers -  $603.36 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches,45 teachers -  $603.36 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches,45 teachers -  $603.36 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches,45 teachers -  $603.36 


	 
	Total: $603.36 
	 

	No sub release time was utilized 
	No sub release time was utilized 
	 

	Span


	sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 



	EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 



	Span


	 
	 
	 
	 
	OVERALL EFFECTIVENESS OF STRATEGIES              CHANGES TO STRATEGIES 
	● Implementing DreamBox on a consistent basis, with assigned foci, benefitted all student groups. 
	● Implementing DreamBox on a consistent basis, with assigned foci, benefitted all student groups. 
	● Implementing DreamBox on a consistent basis, with assigned foci, benefitted all student groups. 
	● Implementing DreamBox on a consistent basis, with assigned foci, benefitted all student groups. 
	● Implementing DreamBox on a consistent basis, with assigned foci, benefitted all student groups. 
	● Implementing DreamBox on a consistent basis, with assigned foci, benefitted all student groups. 

	● The effect of the team creating a block schedule during PLC to analyze student data positively impacted student achievement.  
	● The effect of the team creating a block schedule during PLC to analyze student data positively impacted student achievement.  

	● During Tier 2, RTI group instruction teachers structured the lessons to target prerequisite skills needed to achieve proficiency at grade level standards. 
	● During Tier 2, RTI group instruction teachers structured the lessons to target prerequisite skills needed to achieve proficiency at grade level standards. 



	● Inclusive Practices push in that includes the  SDC teacher providing Tier 2, differentiated instruction during ELA, would benefit the implementation of a consistent schedule 
	● Inclusive Practices push in that includes the  SDC teacher providing Tier 2, differentiated instruction during ELA, would benefit the implementation of a consistent schedule 
	● Inclusive Practices push in that includes the  SDC teacher providing Tier 2, differentiated instruction during ELA, would benefit the implementation of a consistent schedule 
	● Inclusive Practices push in that includes the  SDC teacher providing Tier 2, differentiated instruction during ELA, would benefit the implementation of a consistent schedule 
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	2020-2021 PLAN 
	 
	 
	 
	 

	2020 - 21 
	2020 - 21 

	2021 - 22 
	2021 - 22 

	2022 - 223 
	2022 - 223 

	Span

	GOAL: Math Fluency 
	GOAL: Math Fluency 
	GOAL: Math Fluency 
	(All Students) 

	89% 
	89% 

	91% 
	91% 

	93% 
	93% 

	Span

	Basis for Goal:  
	Basis for Goal:  
	Basis for Goal:  

	The Bridges Unit assessments demonstrate student mastery of math state standards. Unit skills build upon one another and spiral throughout the curriculum. 
	The Bridges Unit assessments demonstrate student mastery of math state standards. Unit skills build upon one another and spiral throughout the curriculum. 
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	2019-2020 STRATEGIC PLAN 
	 
	STRATEGY  
	STRATEGY  
	STRATEGY  
	STRATEGY  

	HOW THIS STRATEGY WILL 
	HOW THIS STRATEGY WILL 

	EXPENDITURES  
	EXPENDITURES  

	Span


	(List specific student groups to be served) 
	(List specific student groups to be served) 
	(List specific student groups to be served) 
	(List specific student groups to be served) 

	ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 
	ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 

	(Site / LCAP) 
	(Site / LCAP) 

	Span

	Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills. Specific attention will be given to Students with Disabilities. 
	Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills. Specific attention will be given to Students with Disabilities. 
	Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills. Specific attention will be given to Students with Disabilities. 

	The state requires all CCSS math Standards to be met by all student groups.  
	The state requires all CCSS math Standards to be met by all student groups.  
	 

	N/A 
	N/A 

	Span

	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 

	The state requires all CCSS math Standards to be met by all student groups. 
	The state requires all CCSS math Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Continue to refine our implementation of Bridges program, including Bridges Intervention program, to ensure best practices and priority standards are the focus of our most limited resource--time. 
	Continue to refine our implementation of Bridges program, including Bridges Intervention program, to ensure best practices and priority standards are the focus of our most limited resource--time. 
	Continue to refine our implementation of Bridges program, including Bridges Intervention program, to ensure best practices and priority standards are the focus of our most limited resource--time. 

	The state requires all CCSS math Standards to be met by all student groups. 
	The state requires all CCSS math Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 

	Integrated ELD is required so that students meet the CA ELD Standards. 
	Integrated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 

	Span

	Provide differentiated daily Designated and Integrated English Language Development instruction to English learners. 
	Provide differentiated daily Designated and Integrated English Language Development instruction to English learners. 
	Provide differentiated daily Designated and Integrated English Language Development instruction to English learners. 

	Designated ELD is required so that students meet the CA ELD Standards. 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 

	Span

	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities student group‘s response to Tier 1 instruction. 
	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities student group‘s response to Tier 1 instruction. 
	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities student group‘s response to Tier 1 instruction. 

	The state requires all CCSS math Standards to be met by all student groups. 
	The state requires all CCSS math Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 

	California Teaching Standards, 1-6. 
	California Teaching Standards, 1-6. 

	N/A 
	N/A 

	Span

	Collaborate with sped. staff to ensure that the strategies, reinforcements, 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, 

	Students with Disabilities who have a current Individual Education Plan 
	Students with Disabilities who have a current Individual Education Plan 

	N/A 
	N/A 

	Span


	accommodations, etc. that are being provided to Students with Disabilities student groups are effective as measured by assessment data. 
	accommodations, etc. that are being provided to Students with Disabilities student groups are effective as measured by assessment data. 
	accommodations, etc. that are being provided to Students with Disabilities student groups are effective as measured by assessment data. 
	accommodations, etc. that are being provided to Students with Disabilities student groups are effective as measured by assessment data. 

	(IEP) must receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE).   
	(IEP) must receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE).   
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	Plan for Distance Learning  
	Plan for Distance Learning  
	Plan for Distance Learning  
	Plan for Distance Learning  

	All teachers will collaborate together in the digital learning environment in Google Classroom.  Teachers will have access to TWIG online science lessons and Studies Weekly to address Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the day with all students.  Teachers present families with an overview and daily agenda of the learning targets and activities with times presented. The schedule closely follows the traditional daily schedule of academic work, recess, lunc
	All teachers will collaborate together in the digital learning environment in Google Classroom.  Teachers will have access to TWIG online science lessons and Studies Weekly to address Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the day with all students.  Teachers present families with an overview and daily agenda of the learning targets and activities with times presented. The schedule closely follows the traditional daily schedule of academic work, recess, lunc
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	Third Grade 
	English Language Arts Plan 
	2019-2020  
	 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 

	Span

	 
	 
	 

	2019-2020 
	2019-2020 
	Expected Outcome 

	2019-2020 
	2019-2020 
	Actual Outcome 

	Span

	GOAL: CAASPP 
	GOAL: CAASPP 
	GOAL: CAASPP 
	Percent Met or Exceeded 
	(All Students) 
	 

	80% 
	80% 

	N/A 
	N/A 
	(Due to Covid-19 Closure) 

	Span

	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 

	The CAASPP is a nationally normed standardized assessment aligned to common core standards and gives us reliable data as we continue to master implementation of our new ELA curriculum. 
	The CAASPP is a nationally normed standardized assessment aligned to common core standards and gives us reliable data as we continue to master implementation of our new ELA curriculum. 
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	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 

	Span


	Student 
	Student 
	Student 
	Student 
	Group 

	# 
	# 

	18-19 
	18-19 
	 Gr 2 Reading Fluency 

	Unit 3 
	Unit 3 

	Unit 4 
	Unit 4 
	 

	IAB: Literary Text 
	IAB: Literary Text 
	B= Below 
	N= Nearly 
	A= Above 

	IAB: Informational 
	IAB: Informational 
	Text 

	Info 
	Info 
	Writing 

	Opinion 
	Opinion 
	Writing 

	Narrative 
	Narrative 
	Writing 

	19-20 
	19-20 
	Gr. 3 
	CAASPP 

	Span

	TR
	B 
	B 

	N 
	N 

	A 
	A 

	B 
	B 

	N 
	N 

	A 
	A 

	Span

	All 
	All 
	All 

	83 
	83 

	96.4 
	96.4 

	43 
	43 

	31 
	31 
	 

	2 
	2 

	53 
	53 

	45 
	45 

	* 
	* 

	* 
	* 

	* 
	* 

	54 
	54 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	White 
	White 
	White 

	41 
	41 

	97.8 
	97.8 

	56 
	56 

	42 
	42 

	0 
	0 

	42 
	42 

	58 
	58 

	* 
	* 

	* 
	* 

	* 
	* 

	60 
	60 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	Hispanic 
	Hispanic 
	Hispanic 

	33 
	33 

	96.7 
	96.7 

	35 
	35 

	28 
	28 

	0 
	0 

	60 
	60 

	40 
	40 

	* 
	* 

	* 
	* 

	* 
	* 

	53 
	53 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	Asian 
	Asian 
	Asian 

	9 
	9 

	90 
	90 

	11 
	11 

	0 
	0 

	50 
	50 

	50 
	50 

	0 
	0 

	* 
	* 

	* 
	* 

	* 
	* 

	40 
	40 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	EL 
	EL 
	EL 

	1 
	1 

	- 
	- 

	0 
	0 

	0 
	0 

	0 
	0 

	100 
	100 

	0 
	0 

	* 
	* 

	* 
	* 

	* 
	* 

	55 
	55 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	EO 
	EO 
	EO 

	81 
	81 

	96.4 
	96.4 

	44 
	44 

	32 
	32 

	2 
	2 

	54 
	54 

	44 
	44 

	* 
	* 

	* 
	* 

	* 
	* 

	0 
	0 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	RFEP 
	RFEP 
	RFEP 

	1 
	1 

	100 
	100 

	0 
	0 

	0 
	0 

	0 
	0 

	0 
	0 

	100 
	100 

	* 
	* 

	* 
	* 

	* 
	* 

	100 
	100 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	SWD 
	SWD 
	SWD 

	8 
	8 

	100 
	100 

	50 
	50 

	0 
	0 

	 
	 

	 
	 

	 
	 

	* 
	* 

	* 
	* 

	* 
	* 

	60 
	60 

	* 
	* 

	* 
	* 

	* 
	* 
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	*Due to COVID-19 and distance learning, students were not able to be assessed in Tri 3 for: Literary Text IAB, Opinion Writing, Narrative Writing, and ELA CAASPP. 
	 
	AREAS of SUCCESS 
	Students’ areas of success 
	Students’ areas of success 
	Students’ areas of success 
	Students’ areas of success 
	● Students are successful in following a format for writing (RACE) 
	● Students are successful in following a format for writing (RACE) 
	● Students are successful in following a format for writing (RACE) 

	● Students improved in their ability to ask/answer questions with informational and literature passages. 
	● Students improved in their ability to ask/answer questions with informational and literature passages. 

	● Students‘ reading fluency improved overall 
	● Students‘ reading fluency improved overall 

	● Students‘ reading comprehension improved (AR) 
	● Students‘ reading comprehension improved (AR) 

	● Students have improved with purposeful dialogue. 
	● Students have improved with purposeful dialogue. 


	 
	Teachers reflected on their success in the following areas: 
	● Engaged students in purposeful talk, utilizing a variety of student discourse structures and strategies, during core Benchmark instruction.  
	● Engaged students in purposeful talk, utilizing a variety of student discourse structures and strategies, during core Benchmark instruction.  
	● Engaged students in purposeful talk, utilizing a variety of student discourse structures and strategies, during core Benchmark instruction.  

	● Teachers continue to take on a shared responsibility to meet all students‘ needs.   
	● Teachers continue to take on a shared responsibility to meet all students‘ needs.   



	Span


	● The team used the site agreed upon PLC agenda/minutes throughout the school year.  
	● The team used the site agreed upon PLC agenda/minutes throughout the school year.  
	● The team used the site agreed upon PLC agenda/minutes throughout the school year.  
	● The team used the site agreed upon PLC agenda/minutes throughout the school year.  
	● The team used the site agreed upon PLC agenda/minutes throughout the school year.  
	● The team used the site agreed upon PLC agenda/minutes throughout the school year.  

	● Our team used the District adopted curriculum in Benchmark to meet the needs of the EL students 
	● Our team used the District adopted curriculum in Benchmark to meet the needs of the EL students 

	● Work with site EL lead, and NSD ELA/ELD coaches to continually implement or improve our delivery of Benchmark and designated ELD time 5 days a week. 
	● Work with site EL lead, and NSD ELA/ELD coaches to continually implement or improve our delivery of Benchmark and designated ELD time 5 days a week. 

	● Differentiated small group instruction based on student needs. 
	● Differentiated small group instruction based on student needs. 

	● Using Restate, Answer, Cite Evidence, and Elaborate (RACE) to analyze tasks and text and elaborate on student responses. 
	● Using Restate, Answer, Cite Evidence, and Elaborate (RACE) to analyze tasks and text and elaborate on student responses. 

	● Implemented RTI intervention strategies to meet students‘ needs for priority standards. Intervention was taught by classroom teachers and curriculum specialists 3 days a week for 30 minutes. 
	● Implemented RTI intervention strategies to meet students‘ needs for priority standards. Intervention was taught by classroom teachers and curriculum specialists 3 days a week for 30 minutes. 

	● The second year of Benchmark implementation was more successful due to teachers having a better understanding of the curriculum as well as supplementing and revising curriculum as needed. 
	● The second year of Benchmark implementation was more successful due to teachers having a better understanding of the curriculum as well as supplementing and revising curriculum as needed. 

	● Consistent implementation of Integrated supports across the curriculum. 
	● Consistent implementation of Integrated supports across the curriculum. 

	● Focus on priority standards in Language Arts 
	● Focus on priority standards in Language Arts 



	Span


	 
	AREAS of GROWTH 
	Students’ areas of growth: 
	Students’ areas of growth: 
	Students’ areas of growth: 
	Students’ areas of growth: 
	● Commit to ongoing data analysis in PLC meetings.  Data will be logged and tracked in a living document.  This will identify areas of need and areas of strength. 
	● Commit to ongoing data analysis in PLC meetings.  Data will be logged and tracked in a living document.  This will identify areas of need and areas of strength. 
	● Commit to ongoing data analysis in PLC meetings.  Data will be logged and tracked in a living document.  This will identify areas of need and areas of strength. 

	● Continue to seek appropriate assessments that give valid results. (CFA‘s, Benchmark, etc.) 
	● Continue to seek appropriate assessments that give valid results. (CFA‘s, Benchmark, etc.) 

	● Focus on Daily Learning Targets identifying them at the beginning of the lesson (and throughout), and reflecting at the end. 
	● Focus on Daily Learning Targets identifying them at the beginning of the lesson (and throughout), and reflecting at the end. 

	● Continue to promote purposeful dialogue between students. 
	● Continue to promote purposeful dialogue between students. 

	● Continue to work towards consistent use of small group instruction to provide differentiated instruction, as well as collaborate with RTI instructor(s). 
	● Continue to work towards consistent use of small group instruction to provide differentiated instruction, as well as collaborate with RTI instructor(s). 

	● Develop and implement opportunities for enrichment. 
	● Develop and implement opportunities for enrichment. 

	● Continue to afford opportunities for learning Main Idea and Details. 
	● Continue to afford opportunities for learning Main Idea and Details. 

	● Continue to work on elaboration techniques. 
	● Continue to work on elaboration techniques. 


	DUE TO COVID-19 SHUT DOWN WE WERE NOT ABLE TO FACILITATE LEARNING OR ASSESS THE FOLLOWING:  narrative and opinion writing (opinion partially), compare/contrast multiple sources, and word part knowledge. 
	As a team we will continue to develop strategies to support students in the following areas: 
	● Refine designated ELD supports.  
	● Refine designated ELD supports.  
	● Refine designated ELD supports.  

	● Implement Benchmark with fidelity, including weekly formative assessments  
	● Implement Benchmark with fidelity, including weekly formative assessments  

	● Commit ourselves to ongoing data analysis in PLC meetings.  Data will be logged and tracked in a living document.  The ongoing analysis of student group data from district assessments will help identify areas of success and areas of need.   
	● Commit ourselves to ongoing data analysis in PLC meetings.  Data will be logged and tracked in a living document.  The ongoing analysis of student group data from district assessments will help identify areas of success and areas of need.   

	● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple times throughout the lesson with students  
	● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple times throughout the lesson with students  

	● Continue to engage students in purposeful talk, utilizing a variety of student discourse structures and strategies, during core Benchmark instruction.  We feel we have made progress in this area, but would like to continuing refining our practices.  
	● Continue to engage students in purposeful talk, utilizing a variety of student discourse structures and strategies, during core Benchmark instruction.  We feel we have made progress in this area, but would like to continuing refining our practices.  

	● Work towards consistent use of small group instruction to provide differentiated instruction.   
	● Work towards consistent use of small group instruction to provide differentiated instruction.   

	● Develop and implement opportunities for enrichment 
	● Develop and implement opportunities for enrichment 
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	2019-2020 PLAN 
	STRATEGIES 
	STRATEGIES 
	STRATEGIES 
	STRATEGIES 

	ACTUAL STRATEGIES used were: 
	ACTUAL STRATEGIES used were: 

	EXPENDITURES  
	EXPENDITURES  
	(Site / LCAP) 

	ACTUAL EXPENDITURES 
	ACTUAL EXPENDITURES 

	Span

	● Collaborate with sped. staff and EL site coordinator to 
	● Collaborate with sped. staff and EL site coordinator to 
	● Collaborate with sped. staff and EL site coordinator to 
	● Collaborate with sped. staff and EL site coordinator to 
	● Collaborate with sped. staff and EL site coordinator to 



	● Collaborate with sped. staff and EL site coordinator to 
	● Collaborate with sped. staff and EL site coordinator to 
	● Collaborate with sped. staff and EL site coordinator to 
	● Collaborate with sped. staff and EL site coordinator to 



	● Sub costs for 4 hours of teacher release time for professional 
	● Sub costs for 4 hours of teacher release time for professional 
	● Sub costs for 4 hours of teacher release time for professional 
	● Sub costs for 4 hours of teacher release time for professional 



	● No sub release time was utilized 
	● No sub release time was utilized 
	● No sub release time was utilized 
	● No sub release time was utilized 


	 

	Span


	ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 

	● Use weeklies per unit to guide instruction 
	● Use weeklies per unit to guide instruction 

	● Supplement grammar 
	● Supplement grammar 

	● Continue to use scaffolding frames for EL learners. 
	● Continue to use scaffolding frames for EL learners. 

	● Collaborate with Reading Curriculum Specialist and establish ELA RTI, Tier 2, cycles that take place several times per week 
	● Collaborate with Reading Curriculum Specialist and establish ELA RTI, Tier 2, cycles that take place several times per week 

	● Continue to use Benchmark ELD curriculum 
	● Continue to use Benchmark ELD curriculum 

	● Continue to share responsibilities between team teachers 
	● Continue to share responsibilities between team teachers 

	● Work with Literacy coaches throughout the school year 
	● Work with Literacy coaches throughout the school year 

	● Leveled Readers in Benchmark utilized 
	● Leveled Readers in Benchmark utilized 



	ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data.  
	ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data.  
	ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data.  
	ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data.  

	● Use weeklies from each unit to guide instruction  
	● Use weeklies from each unit to guide instruction  

	● Supplement grammar  
	● Supplement grammar  

	● Continue to use scaffolding frames for EL learners.  
	● Continue to use scaffolding frames for EL learners.  

	● Collaborate with Reading Curriculum Specialist and establish ELA RTI, Tier 2, cycles that take place several times per week  
	● Collaborate with Reading Curriculum Specialist and establish ELA RTI, Tier 2, cycles that take place several times per week  

	● Continue to use Benchmark ELD curriculum  
	● Continue to use Benchmark ELD curriculum  

	● Continue to share responsibilities between team teachers  
	● Continue to share responsibilities between team teachers  

	● Work with Literacy coaches throughout the school year  
	● Work with Literacy coaches throughout the school year  

	● Leveled Readers in Benchmark utilized 
	● Leveled Readers in Benchmark utilized 


	 

	development and work with district coaches, 5 teachers -  $754.20 
	development and work with district coaches, 5 teachers -  $754.20 
	development and work with district coaches, 5 teachers -  $754.20 
	development and work with district coaches, 5 teachers -  $754.20 


	 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 


	 
	 
	Total: $10,464.60 
	 

	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 


	 
	 
	Total: $9,710.44 
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	OVERALL EFFECTIVENESS OF STRATEGIES              CHANGES TO STRATEGIES 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during ELA. This model positively impacted our Student with Disabilities confidence and demonstrated behavior in and out of the classroom.  
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during ELA. This model positively impacted our Student with Disabilities confidence and demonstrated behavior in and out of the classroom.  
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during ELA. This model positively impacted our Student with Disabilities confidence and demonstrated behavior in and out of the classroom.  
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during ELA. This model positively impacted our Student with Disabilities confidence and demonstrated behavior in and out of the classroom.  
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during ELA. This model positively impacted our Student with Disabilities confidence and demonstrated behavior in and out of the classroom.  
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during ELA. This model positively impacted our Student with Disabilities confidence and demonstrated behavior in and out of the classroom.  

	● The Benchmark Weeklies data results were 
	● The Benchmark Weeklies data results were 



	● Refine ELD strategies.  
	● Refine ELD strategies.  
	● Refine ELD strategies.  
	● Refine ELD strategies.  

	● Implement Benchmark with fidelity. 
	● Implement Benchmark with fidelity. 

	● Create a block schedule during PLC to analyze ELA student data, 
	● Create a block schedule during PLC to analyze ELA student data, 



	Span


	analyzed to establish ongoing Tier 2 support.  
	analyzed to establish ongoing Tier 2 support.  
	analyzed to establish ongoing Tier 2 support.  
	analyzed to establish ongoing Tier 2 support.  
	analyzed to establish ongoing Tier 2 support.  
	analyzed to establish ongoing Tier 2 support.  
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	2020-2021 PLAN 
	 
	 
	 
	 

	2020 - 21 
	2020 - 21 

	2021 – 22 
	2021 – 22 

	2022 – 23 
	2022 – 23 

	Span

	GOAL: ELA CAASPP Percent Met or Exceeded 
	GOAL: ELA CAASPP Percent Met or Exceeded 
	GOAL: ELA CAASPP Percent Met or Exceeded 
	 

	87% 
	87% 

	89% 
	89% 

	91% 
	91% 

	Span

	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 

	The CAASPP is a nationally normed standardized assessment aligned to common core standards and gives us reliable data as we continue to master implementation of our new ELA curriculum. 
	The CAASPP is a nationally normed standardized assessment aligned to common core standards and gives us reliable data as we continue to master implementation of our new ELA curriculum. 
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	2020-2021 STRATEGIC PLAN 
	 
	STRATEGY  
	STRATEGY  
	STRATEGY  
	STRATEGY  
	(List specific student groups to be served) 

	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 
	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 

	EXPENDITURES  
	EXPENDITURES  
	(Site / LCAP) 

	Span

	Implement Benchmark with fidelity, including weekly formative assessments 
	Implement Benchmark with fidelity, including weekly formative assessments 
	Implement Benchmark with fidelity, including weekly formative assessments 

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities student groups‘ response to Tier 1 instruction. 
	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities student groups‘ response to Tier 1 instruction. 
	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities student groups‘ response to Tier 1 instruction. 

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	 
	 
	Total: $9,710.44 

	Span

	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Utilize the Google platform to implement strategic ELA data analysis. 
	Utilize the Google platform to implement strategic ELA data analysis. 
	Utilize the Google platform to implement strategic ELA data analysis. 

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	N/A 
	N/A 

	Span


	Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills. Specific attention will be given to Students with Disabilities. 
	Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills. Specific attention will be given to Students with Disabilities. 
	Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills. Specific attention will be given to Students with Disabilities. 
	Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills. Specific attention will be given to Students with Disabilities. 

	The state requires all CCSS ELA Standards to be met by all student groups.  
	The state requires all CCSS ELA Standards to be met by all student groups.  
	 
	Designated ELD is required so that students meet the CA ELD Standards 

	N/A 
	N/A 

	Span

	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 

	California State Teaching Professional Standards, 1-6. 
	California State Teaching Professional Standards, 1-6. 

	N/A 
	N/A 

	Span

	Refine small group instructional practices to provide targeted differentiated instruction to meet the needs of all learner whether it is intervention or enrichment based. 
	Refine small group instructional practices to provide targeted differentiated instruction to meet the needs of all learner whether it is intervention or enrichment based. 
	Refine small group instructional practices to provide targeted differentiated instruction to meet the needs of all learner whether it is intervention or enrichment based. 

	California State Teaching Professional Standards, 1-6. 
	California State Teaching Professional Standards, 1-6. 

	N/A 
	N/A 

	Span

	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 

	Designated ELD is required so that students meet the CA ELD Standards. 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 

	Span

	Implement RTI intervention strategies to meet students‘ needs for priority standards.  
	Implement RTI intervention strategies to meet students‘ needs for priority standards.  
	Implement RTI intervention strategies to meet students‘ needs for priority standards.  

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	 
	 
	Total: $9,710.44 
	 

	Span

	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 

	Students with Disabilities who have a current Individual Education Plan (IEP) must receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE).   
	Students with Disabilities who have a current Individual Education Plan (IEP) must receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE).   

	N/A 
	N/A 

	Span

	Provide differentiated daily Designated English Language Development to English learners. 
	Provide differentiated daily Designated English Language Development to English learners. 
	Provide differentiated daily Designated English Language Development to English learners. 

	Designated ELD is required so that students meet the CA ELD Standards. 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 
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	Plan for Distance Learning  
	Plan for Distance Learning  
	Plan for Distance Learning  
	Plan for Distance Learning  

	All teachers will collaborate together in the digital learning environment in Google Classroom.  Teachers will have access to TWIG online science lessons and Studies Weekly to address Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the day with all students.  Teachers present families with an overview and daily agenda of the learning targets and activities with times presented. The schedule closely follows the traditional daily schedule of academic work, recess, lunc
	All teachers will collaborate together in the digital learning environment in Google Classroom.  Teachers will have access to TWIG online science lessons and Studies Weekly to address Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the day with all students.  Teachers present families with an overview and daily agenda of the learning targets and activities with times presented. The schedule closely follows the traditional daily schedule of academic work, recess, lunc
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	Third Grade 
	Math Plan 
	2019-2020  
	 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 

	Span

	 
	 
	 

	2019-20 
	2019-20 
	Expected Outcome 

	2019-2020 
	2019-2020 
	Actual Outcome 

	Span

	GOAL:  
	GOAL:  
	GOAL:  
	 

	80%  
	80%  

	Due to Covid-19 and distance learning, the state of California did not require the CAASPP exam for the 2019 school year. 
	Due to Covid-19 and distance learning, the state of California did not require the CAASPP exam for the 2019 school year. 

	Span

	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 

	We chose our goal of 80% based on teacher observation and CFA‘s of the current student population. 
	We chose our goal of 80% based on teacher observation and CFA‘s of the current student population. 
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	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 

	Span

	Student Group 
	Student Group 
	Student Group 

	# 
	# 

	18-19 
	18-19 
	 Gr. 2 Math Fluency 

	Unit 1 
	Unit 1 

	Unit 2 
	Unit 2 

	Unit 3  
	Unit 3  

	Unit 4  
	Unit 4  

	Unit 5  
	Unit 5  

	Unit 6 
	Unit 6 

	Unit 7 
	Unit 7 

	19-20 
	19-20 
	Gr. 3 
	 CAASPP 

	Span

	All 
	All 
	All 

	83 
	83 

	85.7 
	85.7 

	72.9 
	72.9 

	82.15 
	82.15 

	66.27 
	66.27 

	65.06 
	65.06 
	 

	87.96 
	87.96 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	White 
	White 
	White 

	41 
	41 

	84.8 
	84.8 

	76.1 
	76.1 

	82.93 
	82.93 

	77.5 
	77.5 

	70.0 
	70.0 

	90.24 
	90.24 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	Hispanic 
	Hispanic 
	Hispanic 

	33 
	33 

	83.3 
	83.3 

	67.6 
	67.6 

	79.41 
	79.41 

	55.88 
	55.88 

	58.82 
	58.82 

	84.85 
	84.85 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	Asian 
	Asian 
	Asian 

	9 
	9 

	100 
	100 

	77.7 
	77.7 

	89 
	89 

	55.55 
	55.55 

	59.48 
	59.48 

	85.71 
	85.71 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	EL 
	EL 
	EL 

	1 
	1 

	- 
	- 

	0 
	0 

	100 
	100 

	100 
	100 

	0 
	0 

	100 
	100 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	EO 
	EO 
	EO 

	81 
	81 

	85 
	85 

	73.1 
	73.1 

	81 
	81 

	65.43 
	65.43 

	80.65 
	80.65 

	87.65 
	87.65 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	RFEP 
	RFEP 
	RFEP 

	1 
	1 

	100 
	100 

	100 
	100 

	100 
	100 

	100 
	100 

	100 
	100 

	100 
	100 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	Students with Disabilities 
	Students with Disabilities 
	Students with Disabilities 

	8 
	8 

	83.3 
	83.3 

	57.1 
	57.1 

	62.5 
	62.5 

	57.14 
	57.14 

	50 
	50 

	71.43 
	71.43 

	* 
	* 

	* 
	* 

	* 
	* 

	Span


	*Due to COVID-19 and distance learning, students were not able to be assessed for Unit 6, Unit 7, and Math CAASPP. 
	    
	 
	 
	AREAS of SUCCESS 
	Teachers reflected on their success in the following areas: 
	Teachers reflected on their success in the following areas: 
	Teachers reflected on their success in the following areas: 
	Teachers reflected on their success in the following areas: 
	● Met with 2nd grade early in the year to emphasize the importance of students starting third grade with addition and subtraction fluency.  Articulation will continue throughout the school year. 
	● Met with 2nd grade early in the year to emphasize the importance of students starting third grade with addition and subtraction fluency.  Articulation will continue throughout the school year. 
	● Met with 2nd grade early in the year to emphasize the importance of students starting third grade with addition and subtraction fluency.  Articulation will continue throughout the school year. 

	● Focus on priority standards in math 
	● Focus on priority standards in math 


	Unit 1 
	● Fluently add and subtract within 20 
	● Fluently add and subtract within 20 
	● Fluently add and subtract within 20 


	Unit 2 
	● Understand concepts of multiplication ( 3 groups of 2 is 3 x 2 ) 
	● Understand concepts of multiplication ( 3 groups of 2 is 3 x 2 ) 
	● Understand concepts of multiplication ( 3 groups of 2 is 3 x 2 ) 

	● Identify patterns in addition table or multiplication table 
	● Identify patterns in addition table or multiplication table 


	Unit 3 
	● Round to the nearest 10 and 100 
	● Round to the nearest 10 and 100 
	● Round to the nearest 10 and 100 


	Unit 4 
	● Understand the basic concept of fractions utilizing visual images to identify ¼ etc… 
	● Understand the basic concept of fractions utilizing visual images to identify ¼ etc… 
	● Understand the basic concept of fractions utilizing visual images to identify ¼ etc… 

	● Tell time to the nearest minute 
	● Tell time to the nearest minute 


	Unit 5 
	● Calculate area of quadrilaterals 
	● Calculate area of quadrilaterals 
	● Calculate area of quadrilaterals 


	Understand the relationship between multiplication and division (fact families) 
	● Implemented RTI cycles for Math. Grade level team analyzed data and distributed the grade level into 3 – 4 leveled groups.  Instruction is then tailored to enrich or support each group‘s needs.  Instruction is delivered by the teachers.  Teams set aside 30 minutes a day, three times a week for RTI. 
	● Implemented RTI cycles for Math. Grade level team analyzed data and distributed the grade level into 3 – 4 leveled groups.  Instruction is then tailored to enrich or support each group‘s needs.  Instruction is delivered by the teachers.  Teams set aside 30 minutes a day, three times a week for RTI. 
	● Implemented RTI cycles for Math. Grade level team analyzed data and distributed the grade level into 3 – 4 leveled groups.  Instruction is then tailored to enrich or support each group‘s needs.  Instruction is delivered by the teachers.  Teams set aside 30 minutes a day, three times a week for RTI. 

	● Developed Common formative assessments to track student progress in a unit and in differentiated RTI groups.  
	● Developed Common formative assessments to track student progress in a unit and in differentiated RTI groups.  

	● General Education students scored on average 76%-87% on each unit test. 
	● General Education students scored on average 76%-87% on each unit test. 

	● Established grade level Collective Commitments aligned to NSD Best Practices document 
	● Established grade level Collective Commitments aligned to NSD Best Practices document 

	● Unit 5 demonstrated the growth of multiplication skills due to multiple Bridges units, intervention cycles, manipulatives, supplemental materials, and DreamBox usage.  
	● Unit 5 demonstrated the growth of multiplication skills due to multiple Bridges units, intervention cycles, manipulatives, supplemental materials, and DreamBox usage.  

	● Teachers took on a shared responsibility to meet all students‘ needs.  Our team used the site agreed upon PLC agenda/minutes throughout the school year. 
	● Teachers took on a shared responsibility to meet all students‘ needs.  Our team used the site agreed upon PLC agenda/minutes throughout the school year. 

	● Continue to establish academic student discourse structures to develop student listening, talking, and critical thinking skills 
	● Continue to establish academic student discourse structures to develop student listening, talking, and critical thinking skills 

	● Grade level team will work together to analyze data used to drive instruction, build common formative assessments, and refine instructional practices. 
	● Grade level team will work together to analyze data used to drive instruction, build common formative assessments, and refine instructional practices. 



	Span


	 
	AREAS of GROWTH 
	● We continue to work on word problems involving all operations as this has been a struggle for some students 
	● We continue to work on word problems involving all operations as this has been a struggle for some students 
	● We continue to work on word problems involving all operations as this has been a struggle for some students 
	● We continue to work on word problems involving all operations as this has been a struggle for some students 
	● We continue to work on word problems involving all operations as this has been a struggle for some students 
	● We continue to work on word problems involving all operations as this has been a struggle for some students 

	● Continue to focus on discussing learning targets 
	● Continue to focus on discussing learning targets 

	● Students still confuse area and perimeter 
	● Students still confuse area and perimeter 


	Unit 1 
	● Solve two step word problems 
	● Solve two step word problems 
	● Solve two step word problems 

	● Fluently add and subtract within 1,000 
	● Fluently add and subtract within 1,000 


	Unit 2 
	● Using multiplication and division to solve word problems 
	● Using multiplication and division to solve word problems 
	● Using multiplication and division to solve word problems 


	Unit 3 
	● Solve two step word problems using the 4 operations 
	● Solve two step word problems using the 4 operations 
	● Solve two step word problems using the 4 operations 


	Unit 4 
	● Equivalent fractions 
	● Equivalent fractions 
	● Equivalent fractions 



	Span


	● Comparing fractions 
	● Comparing fractions 
	● Comparing fractions 
	● Comparing fractions 
	● Comparing fractions 
	● Comparing fractions 


	Unit 5 
	● Determine the unknown number in a multiplication or division equation 
	● Determine the unknown number in a multiplication or division equation 
	● Determine the unknown number in a multiplication or division equation 


	DUE TO COVID-19 SHUT DOWN WE WERE NOT ABLE TO FACILITATE LEARNING OR ASSESS THE FOLLOWING:  Properties of multiplication/division, word problems with 4 operations, area, perimeter, shapes‘ attributes. 
	As a team we will continue to develop strategies to support students in the following areas: 
	● We would like to work on improving the cycles of RTI and the standards we focus on 
	● We would like to work on improving the cycles of RTI and the standards we focus on 
	● We would like to work on improving the cycles of RTI and the standards we focus on 

	● Helping the Tier III math students exit out of RTI 
	● Helping the Tier III math students exit out of RTI 

	● Enrichment for the high to high average students 
	● Enrichment for the high to high average students 

	● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple times throughout the lesson with students 
	● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple times throughout the lesson with students 

	● Teachers will utilize the assigned focus in DreamBox to provide support and extend student learning in class and at home.  
	● Teachers will utilize the assigned focus in DreamBox to provide support and extend student learning in class and at home.  

	● We will make sure all students are completing a minimum of 5 lessons per week on DreamBox  
	● We will make sure all students are completing a minimum of 5 lessons per week on DreamBox  

	● Differentiated small group instruction based on student needs. 
	● Differentiated small group instruction based on student needs. 

	● Consistent use of RTI documentation to track students entering/exiting. 
	● Consistent use of RTI documentation to track students entering/exiting. 

	● Utilize Bridges Intervention materials 
	● Utilize Bridges Intervention materials 
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	2019-2020 PLAN 
	STRATEGIES 
	STRATEGIES 
	STRATEGIES 
	STRATEGIES 

	ACTUAL STRATEGIES used were:  
	ACTUAL STRATEGIES used were:  

	EXPENDITURES (Site / LCAP) 
	EXPENDITURES (Site / LCAP) 

	ACTUAL EXPENDITURES 
	ACTUAL EXPENDITURES 
	(Site/LCAP) 

	Span

	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 

	● Implement small group instruction to best meet needs of all learners during Tier 1 instruction 
	● Implement small group instruction to best meet needs of all learners during Tier 1 instruction 

	● Improve our DreamBox usage 
	● Improve our DreamBox usage 

	● Continue to work with District Math Coach for unit pacing and support 
	● Continue to work with District Math Coach for unit pacing and support 



	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 

	● Implement small group instruction to best meet needs of all learners during Tier 1 instruction 
	● Implement small group instruction to best meet needs of all learners during Tier 1 instruction 

	● Improve our DreamBox usage 
	● Improve our DreamBox usage 

	● Continue to work with District Math 
	● Continue to work with District Math 



	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 5 teachers -  $754.20 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 5 teachers -  $754.20 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 5 teachers -  $754.20 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 5 teachers -  $754.20 


	 
	Total: $754.20 
	 
	 

	● No sub release time was utilized 
	● No sub release time was utilized 
	● No sub release time was utilized 
	● No sub release time was utilized 


	 

	Span


	● Continue to provide Tier 2 RTI intervention to targeted students Use Bridges Intervention Modules with fidelity 
	● Continue to provide Tier 2 RTI intervention to targeted students Use Bridges Intervention Modules with fidelity 
	● Continue to provide Tier 2 RTI intervention to targeted students Use Bridges Intervention Modules with fidelity 
	● Continue to provide Tier 2 RTI intervention to targeted students Use Bridges Intervention Modules with fidelity 
	● Continue to provide Tier 2 RTI intervention to targeted students Use Bridges Intervention Modules with fidelity 
	● Continue to provide Tier 2 RTI intervention to targeted students Use Bridges Intervention Modules with fidelity 



	Coach for unit pacing and support 
	Coach for unit pacing and support 
	Coach for unit pacing and support 
	Coach for unit pacing and support 

	● Continue to provide Tier 2 RTI intervention to targeted students using Bridges Intervention Modules with fidelity 
	● Continue to provide Tier 2 RTI intervention to targeted students using Bridges Intervention Modules with fidelity 
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	OVERALL EFFECTIVENESS OF STRATEGIES              CHANGES TO STRATEGIES 
	● Tier 2, RTI cycles during math instruction included the SDC teacher and had a positive impact on student achievement. 
	● Tier 2, RTI cycles during math instruction included the SDC teacher and had a positive impact on student achievement. 
	● Tier 2, RTI cycles during math instruction included the SDC teacher and had a positive impact on student achievement. 
	● Tier 2, RTI cycles during math instruction included the SDC teacher and had a positive impact on student achievement. 
	● Tier 2, RTI cycles during math instruction included the SDC teacher and had a positive impact on student achievement. 
	● Tier 2, RTI cycles during math instruction included the SDC teacher and had a positive impact on student achievement. 


	 

	● The integrity of the Integrated and designated ELD instruction will be refined. 
	● The integrity of the Integrated and designated ELD instruction will be refined. 
	● The integrity of the Integrated and designated ELD instruction will be refined. 
	● The integrity of the Integrated and designated ELD instruction will be refined. 

	● The implementation of small group instruction during Tier 1 instruction will include structures and accountability. 
	● The implementation of small group instruction during Tier 1 instruction will include structures and accountability. 
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	2020-2021 PLAN 
	 
	 
	 
	 

	2020 - 21 
	2020 - 21 

	2021 - 22 
	2021 - 22 

	2022 – 23 
	2022 – 23 

	Span

	GOAL: CAASPP 
	GOAL: CAASPP 
	GOAL: CAASPP 
	Percent Met or Exceeded 
	(All Students) 

	90% 
	90% 

	92% 
	92% 

	94% 
	94% 

	Span

	Basis for Goal:  
	Basis for Goal:  
	Basis for Goal:  

	The CAASPP is a nationally normed standardized assessment aligned to common core standards and gives us reliable data as we continue to master implementation of our new ELA curriculum.  
	The CAASPP is a nationally normed standardized assessment aligned to common core standards and gives us reliable data as we continue to master implementation of our new ELA curriculum.  

	Span


	 
	2019-2020 STRATEGIC PLAN 
	STRATEGY  
	STRATEGY  
	STRATEGY  
	STRATEGY  
	(List specific student groups to be served) 

	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 
	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 

	EXPENDITURES (Site / LCAP) 
	EXPENDITURES (Site / LCAP) 

	Span

	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 

	Designated ELD is required so that students meet the CA ELD Standards. 
	Designated ELD is required so that students meet the CA ELD Standards. 

	 
	 
	N/A 

	Span

	Provide differentiated daily Integrated English Language Development instruction 
	Provide differentiated daily Integrated English Language Development instruction 
	Provide differentiated daily Integrated English Language Development instruction 

	Designated ELD is required so that students meet the CA ELD 
	Designated ELD is required so that students meet the CA ELD 

	N/A 
	N/A 

	Span


	to English learners. 
	to English learners. 
	to English learners. 
	to English learners. 

	Standards. 
	Standards. 

	Span

	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 

	Students with Disabilities who have a current Individual Education Plan (IEP) must receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE).   
	Students with Disabilities who have a current Individual Education Plan (IEP) must receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE).   

	N/A 
	N/A 

	Span

	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities, English Learners, and Hispanic student groups‘ response to Tier 1 instruction. 
	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities, English Learners, and Hispanic student groups‘ response to Tier 1 instruction. 
	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities, English Learners, and Hispanic student groups‘ response to Tier 1 instruction. 

	The state requires all CCSS math Standards to be met by all student groups. 
	The state requires all CCSS math Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 

	The state requires all CCSS math Standards to be met by all student groups. 
	The state requires all CCSS math Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 

	California State Teaching Professional Standards, 1-6. 
	California State Teaching Professional Standards, 1-6. 

	N/A 
	N/A 

	Span

	Implement Bridges Intervention Modules to target math prerequisite skills needed. Specific attention will be given to the English Learners and Students with Disabilities student groups. 
	Implement Bridges Intervention Modules to target math prerequisite skills needed. Specific attention will be given to the English Learners and Students with Disabilities student groups. 
	Implement Bridges Intervention Modules to target math prerequisite skills needed. Specific attention will be given to the English Learners and Students with Disabilities student groups. 

	The state requires all CCSS math Standards to be met by all student groups. 
	The state requires all CCSS math Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 

	The state requires all CCSS math Standards to be met by all student groups. 
	The state requires all CCSS math Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Ensure students complete a minimum of 5 lessons per week on DreamBox, utilizing Assigned Focus. Specific attention will be given to the Students with Disabilities and English Learners student groups. 
	Ensure students complete a minimum of 5 lessons per week on DreamBox, utilizing Assigned Focus. Specific attention will be given to the Students with Disabilities and English Learners student groups. 
	Ensure students complete a minimum of 5 lessons per week on DreamBox, utilizing Assigned Focus. Specific attention will be given to the Students with Disabilities and English Learners student groups. 

	The state requires all CCSS math Standards to be met by all student groups. 
	The state requires all CCSS math Standards to be met by all student groups. 

	N/A 
	N/A 

	Span


	 
	Plan for Distance Learning  
	Plan for Distance Learning  
	Plan for Distance Learning  
	Plan for Distance Learning  

	All teachers will collaborate together in the digital learning environment in Google Classroom.  Teachers will have access to TWIG online science lessons and Studies Weekly to address Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the day with all students.  Teachers present families with an overview and daily agenda of the learning targets and activities with times presented. The schedule closely follows the traditional daily schedule of academic work, recess, lunc
	All teachers will collaborate together in the digital learning environment in Google Classroom.  Teachers will have access to TWIG online science lessons and Studies Weekly to address Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the day with all students.  Teachers present families with an overview and daily agenda of the learning targets and activities with times presented. The schedule closely follows the traditional daily schedule of academic work, recess, lunc
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	Fourth Grade 
	English Language Arts Plan 
	2019-2020  
	 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 

	Span

	 
	 
	 

	2019-2020 
	2019-2020 
	Expected Outcome 

	2019-2020 
	2019-2020 
	Actual Outcome 

	Span

	GOAL: CAASPP 
	GOAL: CAASPP 
	GOAL: CAASPP 
	Percent Met or Exceeded 
	(All Students) 

	83%  
	83%  

	NA 
	NA 
	(Due to Covid-10 Closure) 

	Span

	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 

	The CAASPP is a nationally normed standardized assessment aligned to common core standards and gives us reliable data as we continue to master implementation of our new ELA curriculum.  
	The CAASPP is a nationally normed standardized assessment aligned to common core standards and gives us reliable data as we continue to master implementation of our new ELA curriculum.  
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	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 

	Span

	Student Group 
	Student Group 
	Student Group 

	# 
	# 

	18-19  
	18-19  
	Gr. 3 CAASPP 

	Unit 1 
	Unit 1 

	Unit 2 
	Unit 2 

	Unit 3  
	Unit 3  

	Unit 4  
	Unit 4  

	Unit 5  
	Unit 5  

	Unit 6 
	Unit 6 

	Unit 7 
	Unit 7 

	19-20  
	19-20  
	Gr. 4 CAASPP 

	Span

	All 
	All 
	All 

	 
	 

	86 
	86 

	76 
	76 

	83 
	83 

	65 
	65 

	69 
	69 

	94 
	94 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	White 
	White 
	White 

	 
	 

	88 
	88 

	84 
	84 

	84 
	84 

	69 
	69 

	77 
	77 

	98 
	98 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	Hispanic 
	Hispanic 
	Hispanic 

	 
	 

	77 
	77 

	65 
	65 

	83 
	83 

	51 
	51 

	56 
	56 

	89 
	89 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	Asian 
	Asian 
	Asian 

	 
	 

	100 
	100 

	80 
	80 

	80 
	80 

	80 
	80 

	70 
	70 

	89 
	89 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	EL 
	EL 
	EL 

	 
	 

	67 
	67 

	71 
	71 

	71 
	71 

	29 
	29 

	83 
	83 

	86 
	86 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	EO 
	EO 
	EO 

	 
	 

	86 
	86 

	76 
	76 

	82 
	82 

	66 
	66 

	70 
	70 

	95 
	95 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	RFEP 
	RFEP 
	RFEP 

	 
	 

	100 
	100 

	100 
	100 

	100 
	100 

	100 
	100 

	75 
	75 

	100 
	100 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	Students with Disabilities 
	Students with Disabilities 
	Students with Disabilities 

	 
	 

	50 
	50 

	33 
	33 

	38 
	38 

	31 
	31 

	42 
	42 

	85 
	85 

	* 
	* 

	* 
	* 

	* 
	* 

	Span


	 
	AREAS of SUCCESS 
	● RTI small group workshops to review standards not mastered during core instruction - we have small numbers (9-18 students per group) 
	● RTI small group workshops to review standards not mastered during core instruction - we have small numbers (9-18 students per group) 
	● RTI small group workshops to review standards not mastered during core instruction - we have small numbers (9-18 students per group) 
	● RTI small group workshops to review standards not mastered during core instruction - we have small numbers (9-18 students per group) 
	● RTI small group workshops to review standards not mastered during core instruction - we have small numbers (9-18 students per group) 
	● RTI small group workshops to review standards not mastered during core instruction - we have small numbers (9-18 students per group) 

	● Differentiated small group instruction within individual classrooms 
	● Differentiated small group instruction within individual classrooms 
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	● Unit 4 our EL scores went up - 69% of all students were proficient 
	● Unit 4 our EL scores went up - 69% of all students were proficient 
	● Unit 4 our EL scores went up - 69% of all students were proficient 
	● Unit 4 our EL scores went up - 69% of all students were proficient 
	● Unit 4 our EL scores went up - 69% of all students were proficient 
	● Unit 4 our EL scores went up - 69% of all students were proficient 

	● Student reasoning 
	● Student reasoning 

	● Students ability to explain the learning target 
	● Students ability to explain the learning target 

	● 94% of all students were proficient in Unit 5 (Geometry) 
	● 94% of all students were proficient in Unit 5 (Geometry) 

	● RFEP students reached 100% on 4 out of 5 unit assessments 
	● RFEP students reached 100% on 4 out of 5 unit assessments 

	● Most students were willing to take math academic risks and share with a group 
	● Most students were willing to take math academic risks and share with a group 

	● Followed proficiency map for Bridges 
	● Followed proficiency map for Bridges 

	● Increase use of Dreambox 
	● Increase use of Dreambox 

	● Students with Disabilities 85% on Unit 5 assessment 
	● Students with Disabilities 85% on Unit 5 assessment 


	Teachers reflected on their success in the following areas: 
	● The students with disabilities demonstrated growth between Tri 1 and Tri 2. We believe this is due to the tiered instruction and small group intervention that was provided to the students in both the general education and special education classrooms. 
	● The students with disabilities demonstrated growth between Tri 1 and Tri 2. We believe this is due to the tiered instruction and small group intervention that was provided to the students in both the general education and special education classrooms. 
	● The students with disabilities demonstrated growth between Tri 1 and Tri 2. We believe this is due to the tiered instruction and small group intervention that was provided to the students in both the general education and special education classrooms. 

	● Focused on the grade level priority standards for ELA from the proficiency map we created last summer 
	● Focused on the grade level priority standards for ELA from the proficiency map we created last summer 

	● Continued differentiated small group instruction based on student needs.   
	● Continued differentiated small group instruction based on student needs.   

	● Student discourse is evident in all classroom and used throughout the day 
	● Student discourse is evident in all classroom and used throughout the day 

	● Continued to use Restate, Answer, Cite Evidence, and Elaborate (RACE) to analyze tasks and text and elaborate on student responses. 
	● Continued to use Restate, Answer, Cite Evidence, and Elaborate (RACE) to analyze tasks and text and elaborate on student responses. 

	● Implemented Benchmark curriculum, supplementary material, developed by our team last year - created more accessibility to all students  
	● Implemented Benchmark curriculum, supplementary material, developed by our team last year - created more accessibility to all students  

	● ELD designated program 5 days/week was effective in meeting the needs of our EL students 
	● ELD designated program 5 days/week was effective in meeting the needs of our EL students 
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	AREAS of GROWTH 
	● We would like to develop more CFAs to use as a team instead of only Bridges checkpoints 
	● We would like to develop more CFAs to use as a team instead of only Bridges checkpoints 
	● We would like to develop more CFAs to use as a team instead of only Bridges checkpoints 
	● We would like to develop more CFAs to use as a team instead of only Bridges checkpoints 
	● We would like to develop more CFAs to use as a team instead of only Bridges checkpoints 
	● We would like to develop more CFAs to use as a team instead of only Bridges checkpoints 

	● We want to try a different way of RTI groups next year - for some units, we would like to front load with skills needed to be successful in the unit before we start the unit 
	● We want to try a different way of RTI groups next year - for some units, we would like to front load with skills needed to be successful in the unit before we start the unit 

	● We will continue to focus on learning targets and students‘ ability to explain the learning target 
	● We will continue to focus on learning targets and students‘ ability to explain the learning target 

	● Continue work with multiplication  
	● Continue work with multiplication  

	● Unit 3 (fractions) continues to be a challenge for students - we will continue to look for new/different ways to present the information 
	● Unit 3 (fractions) continues to be a challenge for students - we will continue to look for new/different ways to present the information 


	 
	As a team we will continue to develop strategies to support students in the following areas: 
	● Target specific skills of theme and author‘s purpose 
	● Target specific skills of theme and author‘s purpose 
	● Target specific skills of theme and author‘s purpose 

	● Text types 
	● Text types 

	● Elaboration in writing 
	● Elaboration in writing 

	● Continue to focus on daily learning targets (including I Can Statements) and verbalize those targets multiple times throughout the lesson with students 
	● Continue to focus on daily learning targets (including I Can Statements) and verbalize those targets multiple times throughout the lesson with students 

	● More collaboration with support services (RTI, RSP) 
	● More collaboration with support services (RTI, RSP) 
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	2019 - 20 PLAN 
	STRATEGIES 
	STRATEGIES 
	STRATEGIES 
	STRATEGIES 

	ACTUAL STRATEGIES used were: 
	ACTUAL STRATEGIES used were: 

	EXPENDITURES  
	EXPENDITURES  
	(Site / LCAP) 

	ACTUAL EXPENDITURES 
	ACTUAL EXPENDITURES 
	(Site/LCAP) 

	Span

	● Attend district-sponsored training regarding online Benchmark resources.  
	● Attend district-sponsored training regarding online Benchmark resources.  
	● Attend district-sponsored training regarding online Benchmark resources.  
	● Attend district-sponsored training regarding online Benchmark resources.  
	● Attend district-sponsored training regarding online Benchmark resources.  

	● Develop CFA‘s/ use Benchmark 
	● Develop CFA‘s/ use Benchmark 



	● Develop CFA‘s/ use Benchmark assessments for RTI cycles and teaching tools.  
	● Develop CFA‘s/ use Benchmark assessments for RTI cycles and teaching tools.  
	● Develop CFA‘s/ use Benchmark assessments for RTI cycles and teaching tools.  
	● Develop CFA‘s/ use Benchmark assessments for RTI cycles and teaching tools.  

	● Monitor and plan lessons to meet 
	● Monitor and plan lessons to meet 



	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 3 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 3 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 3 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 3 



	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 2 teachers 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 2 teachers 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 2 teachers 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 2 teachers 



	Span


	assessments for RTI cycles and teaching tools.  
	assessments for RTI cycles and teaching tools.  
	assessments for RTI cycles and teaching tools.  
	assessments for RTI cycles and teaching tools.  
	assessments for RTI cycles and teaching tools.  
	assessments for RTI cycles and teaching tools.  

	● Monitor and plan lessons to meet proficiency. 
	● Monitor and plan lessons to meet proficiency. 

	● We will focus on the essential standards and the skills that support those standards. 
	● We will focus on the essential standards and the skills that support those standards. 

	● Continue small group intervention within the classroom. 
	● Continue small group intervention within the classroom. 

	● Initiate grade level RTI for ELA in collaboration with SDC.  General Ed teachers will take Tier 2 students and SDC teacher will take Tier 3 students. 
	● Initiate grade level RTI for ELA in collaboration with SDC.  General Ed teachers will take Tier 2 students and SDC teacher will take Tier 3 students. 

	● Continue after school intervention class (start earlier in the year). 
	● Continue after school intervention class (start earlier in the year). 

	● Target EL and Hispanic student groups when differentiating instruction 
	● Target EL and Hispanic student groups when differentiating instruction 

	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 



	proficiency. 
	proficiency. 
	proficiency. 
	proficiency. 

	● We will focus on the essential standards and the skills that support those standards. 
	● We will focus on the essential standards and the skills that support those standards. 

	● Continue small group intervention within the classroom. 
	● Continue small group intervention within the classroom. 

	● Continue after school intervention class (start earlier in the year). 
	● Continue after school intervention class (start earlier in the year). 

	● Target EL and Hispanic student groups when differentiating instruction 
	● Target EL and Hispanic student groups when differentiating instruction 

	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 



	teachers -  $452.52 
	teachers -  $452.52 
	teachers -  $452.52 
	teachers -  $452.52 


	 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 


	 
	 
	Total: $10,313. 

	-  $301.68  
	-  $301.68  
	-  $301.68  
	-  $301.68  

	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 


	 
	 
	 
	 
	Total: $10,012.12 
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	OVERALL EFFECTIVENESS OF STRATEGIES              CHANGES TO STRATEGIES 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during ELA 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during ELA 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during ELA 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during ELA 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during ELA 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during ELA 


	 

	● Refining our targeted small group instruction to meet our English Learners, Hispanic, RFEP, and Students with Disabilities student group needs. 
	● Refining our targeted small group instruction to meet our English Learners, Hispanic, RFEP, and Students with Disabilities student group needs. 
	● Refining our targeted small group instruction to meet our English Learners, Hispanic, RFEP, and Students with Disabilities student group needs. 
	● Refining our targeted small group instruction to meet our English Learners, Hispanic, RFEP, and Students with Disabilities student group needs. 
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	2019-2020 PLAN 
	 
	 
	 
	 

	2020 - 21 
	2020 - 21 

	2021 - 22 
	2021 - 22 

	2022-2023 
	2022-2023 

	Span

	GOAL: CAASPP 
	GOAL: CAASPP 
	GOAL: CAASPP 
	Percent Met or Exceeded 
	(All Students) 

	83% 
	83% 

	85% 
	85% 

	87% 
	87% 

	Span

	Basis for Goal:  
	Basis for Goal:  
	Basis for Goal:  

	The CAASPP is a nationally normed standardized assessment aligned to common core standards and gives us reliable data as we continue to master implementation of our new ELA curriculum. 
	The CAASPP is a nationally normed standardized assessment aligned to common core standards and gives us reliable data as we continue to master implementation of our new ELA curriculum. 
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	2019-2020 STRATEGIC PLAN 
	 
	STRATEGY  
	STRATEGY  
	STRATEGY  
	STRATEGY  
	(List specific student groups to be served) 

	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 
	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 

	EXPENDITURES  
	EXPENDITURES  
	(Site / LCAP) 

	Span

	Refine instructional practices to target specific skills focusing on theme, author‘s purpose, text types and written elaboration in Tier 1 whole group and small group instruction.   
	Refine instructional practices to target specific skills focusing on theme, author‘s purpose, text types and written elaboration in Tier 1 whole group and small group instruction.   
	Refine instructional practices to target specific skills focusing on theme, author‘s purpose, text types and written elaboration in Tier 1 whole group and small group instruction.   

	California State Teaching Professional Standards, 1-6. 
	California State Teaching Professional Standards, 1-6. 

	N/A 
	N/A 

	Span

	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 

	California State Teaching Professional Standards, 1-6. 
	California State Teaching Professional Standards, 1-6. 

	N/A 
	N/A 

	Span

	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 

	Students with Disabilities who have a current Individual Education Plan (IEP) must receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE).   
	Students with Disabilities who have a current Individual Education Plan (IEP) must receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE).   

	N/A 
	N/A 

	Span

	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. 
	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. 
	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. 

	The state requires all CCSS ELA Standards to be met by all 
	The state requires all CCSS ELA Standards to be met by all 

	Classified salary and benefits for our .47 Reading 
	Classified salary and benefits for our .47 Reading 

	Span


	Specific attention will be given to the Students with Disabilities, English Learners, and Hispanic student groups‘ response to Tier 1 instruction. 
	Specific attention will be given to the Students with Disabilities, English Learners, and Hispanic student groups‘ response to Tier 1 instruction. 
	Specific attention will be given to the Students with Disabilities, English Learners, and Hispanic student groups‘ response to Tier 1 instruction. 
	Specific attention will be given to the Students with Disabilities, English Learners, and Hispanic student groups‘ response to Tier 1 instruction. 

	student groups. 
	student groups. 

	Curriculum Specialist - $9,710.44 
	Curriculum Specialist - $9,710.44 
	 
	Total: $9,710.44 

	Span

	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 

	Designated ELD is required so that students meet the CA ELD Standards. 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 

	Span

	Provide differentiated daily Designated and Integrated English Language Development to English learners. 
	Provide differentiated daily Designated and Integrated English Language Development to English learners. 
	Provide differentiated daily Designated and Integrated English Language Development to English learners. 

	Designated ELD is required so that students meet the CA ELD Standards. 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 

	Span

	Use Benchmark and CFA assessments data to create Tier 1, small group differentiated learning opportunities  
	Use Benchmark and CFA assessments data to create Tier 1, small group differentiated learning opportunities  
	Use Benchmark and CFA assessments data to create Tier 1, small group differentiated learning opportunities  

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	N/A 
	N/A 
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	Plan for Distance Learning  
	Plan for Distance Learning  
	Plan for Distance Learning  
	Plan for Distance Learning  

	All teachers will collaborate together in the digital learning environment in Google Classroom.  Teachers will have access to TWIG online science lessons and Studies Weekly to address Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the day with all students.  Teachers present families with an overview and daily agenda of the learning targets and activities with times presented. The schedule closely follows the traditional daily schedule of academic work, recess, lunc
	All teachers will collaborate together in the digital learning environment in Google Classroom.  Teachers will have access to TWIG online science lessons and Studies Weekly to address Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the day with all students.  Teachers present families with an overview and daily agenda of the learning targets and activities with times presented. The schedule closely follows the traditional daily schedule of academic work, recess, lunc
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	Fourth Grade 
	Math Plan 
	2019-2020  
	 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 

	Span

	 
	 
	 

	2019-2020 
	2019-2020 
	Expected Outcome 

	2019-2020 
	2019-2020 
	Actual Outcome 

	Span

	GOAL: CAASPP 
	GOAL: CAASPP 
	GOAL: CAASPP 
	Percent Met or Exceeded 
	(All Students) 

	75% 
	75% 

	NA 
	NA 
	(Due to Covid-10 Closure) 

	Span

	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 

	The CAASPP is a nationally normed standardized assessment aligned to common core standards and gives us reliable data as we continue to master implementation of our new Math curriculum.  
	The CAASPP is a nationally normed standardized assessment aligned to common core standards and gives us reliable data as we continue to master implementation of our new Math curriculum.  
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	2019-2020 DATA: PERCENT PROFICIENT 

	Span

	Student Group 
	Student Group 
	Student Group 

	# 
	# 

	18-19  
	18-19  
	Gr. 3 CAASPP 

	Unit 1 
	Unit 1 

	Unit 2 
	Unit 2 

	Unit 3  
	Unit 3  

	Unit 4  
	Unit 4  

	Unit 5  
	Unit 5  

	Unit 6 
	Unit 6 

	Unit 7 
	Unit 7 

	19-20  
	19-20  
	Gr. 4 CAASPP 

	Span

	All 
	All 
	All 

	 
	 

	86 
	86 

	76 
	76 

	83 
	83 

	65 
	65 

	69 
	69 

	94 
	94 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	White 
	White 
	White 

	 
	 

	88 
	88 

	84 
	84 

	84 
	84 

	69 
	69 

	77 
	77 

	98 
	98 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	Hispanic 
	Hispanic 
	Hispanic 

	 
	 

	77 
	77 

	65 
	65 

	83 
	83 

	51 
	51 

	56 
	56 

	89 
	89 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	Asian 
	Asian 
	Asian 

	 
	 

	100 
	100 

	80 
	80 

	80 
	80 

	80 
	80 

	70 
	70 

	89 
	89 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	EL 
	EL 
	EL 

	 
	 

	67 
	67 

	71 
	71 

	71 
	71 

	29 
	29 

	83 
	83 

	86 
	86 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	EO 
	EO 
	EO 

	 
	 

	86 
	86 

	76 
	76 

	82 
	82 

	66 
	66 

	70 
	70 

	95 
	95 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	RFEP 
	RFEP 
	RFEP 

	 
	 

	100 
	100 

	100 
	100 

	100 
	100 

	100 
	100 

	75 
	75 

	100 
	100 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	Students with Disabilities 
	Students with Disabilities 
	Students with Disabilities 

	 
	 

	50 
	50 

	33 
	33 

	38 
	38 

	31 
	31 

	42 
	42 

	85 
	85 

	* 
	* 

	* 
	* 

	* 
	* 
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	*Due to COVID-19 and distance learning, students were not able to be assessed 
	AREAS of SUCCESS 
	● RTI small group workshops to review standards not mastered during core instruction - we have small numbers (9-18 students per group) 
	● RTI small group workshops to review standards not mastered during core instruction - we have small numbers (9-18 students per group) 
	● RTI small group workshops to review standards not mastered during core instruction - we have small numbers (9-18 students per group) 
	● RTI small group workshops to review standards not mastered during core instruction - we have small numbers (9-18 students per group) 
	● RTI small group workshops to review standards not mastered during core instruction - we have small numbers (9-18 students per group) 
	● RTI small group workshops to review standards not mastered during core instruction - we have small numbers (9-18 students per group) 

	● Differentiated small group instruction within individual classrooms 
	● Differentiated small group instruction within individual classrooms 

	● Unit 4 our EL scores went up - 69% of all students were proficient 
	● Unit 4 our EL scores went up - 69% of all students were proficient 

	● Student reasoning 
	● Student reasoning 

	● Students ability to explain the learning target 
	● Students ability to explain the learning target 

	● 94% of all students were proficient in Unit 5 (Geometry) 
	● 94% of all students were proficient in Unit 5 (Geometry) 

	● RFEP students reached 100% on 4 out of 5 unit assessments 
	● RFEP students reached 100% on 4 out of 5 unit assessments 

	● Most students were willing to take math academic risks and share with a group 
	● Most students were willing to take math academic risks and share with a group 

	● Followed proficiency map for Bridges 
	● Followed proficiency map for Bridges 

	● Increase use of Dreambox 
	● Increase use of Dreambox 


	 
	Teachers reflected on their success in the following areas: 
	● Continue to adhere to grade level Collective Commitments aligned to NSD Best Practices document 
	● Continue to adhere to grade level Collective Commitments aligned to NSD Best Practices document 
	● Continue to adhere to grade level Collective Commitments aligned to NSD Best Practices document 

	● Refer to aligned assessments to proficiency maps in Math  
	● Refer to aligned assessments to proficiency maps in Math  

	● PLC collaboration was effective in meeting the needs of all students 
	● PLC collaboration was effective in meeting the needs of all students 

	● Differentiated small group instruction based on student needs 
	● Differentiated small group instruction based on student needs 

	● Our team worked to analyze data, structure RTI cycles, and refine instructional practices in collaboration with SDC 
	● Our team worked to analyze data, structure RTI cycles, and refine instructional practices in collaboration with SDC 

	● Continued to implement RTI time.  RTI groups are designed to give students what they need based on current test data.  Grade level teams analyze data and distribute the grade level into 3 – 4 leveled groups.  Instruction is then tailored to enrich or support each group‘s needs.  Instruction is delivered by the teachers.  Teams set aside 30 minutes a day, three times a week for RTI instruction. 
	● Continued to implement RTI time.  RTI groups are designed to give students what they need based on current test data.  Grade level teams analyze data and distribute the grade level into 3 – 4 leveled groups.  Instruction is then tailored to enrich or support each group‘s needs.  Instruction is delivered by the teachers.  Teams set aside 30 minutes a day, three times a week for RTI instruction. 

	● We continued to Read and Restate, Assemble a Model, Calculate your answer, Explain (RACE) to help students make sense of problems and persevere, reason abstractly and quantitatively, construct viable arguments and critique the reasoning of others, model with mathematics, use appropriate tools 
	● We continued to Read and Restate, Assemble a Model, Calculate your answer, Explain (RACE) to help students make sense of problems and persevere, reason abstractly and quantitatively, construct viable arguments and critique the reasoning of others, model with mathematics, use appropriate tools 



	Span


	strategically, attend to precision, look for and make use of structure, and look for and express regularity in repeated reasoning. 
	strategically, attend to precision, look for and make use of structure, and look for and express regularity in repeated reasoning. 
	strategically, attend to precision, look for and make use of structure, and look for and express regularity in repeated reasoning. 
	strategically, attend to precision, look for and make use of structure, and look for and express regularity in repeated reasoning. 
	strategically, attend to precision, look for and make use of structure, and look for and express regularity in repeated reasoning. 
	strategically, attend to precision, look for and make use of structure, and look for and express regularity in repeated reasoning. 

	● Most students were willing to take math academic risks and share with a group 
	● Most students were willing to take math academic risks and share with a group 

	● Followed proficiency map for Bridges 
	● Followed proficiency map for Bridges 

	● SDC students developed confidence in their academic discourse and social interactions with peers 
	● SDC students developed confidence in their academic discourse and social interactions with peers 

	● Continued to refine the use of academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills  
	● Continued to refine the use of academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills  

	● Focused on daily learning targets (including I Can Statements) and verbalized those targets multiple times throughout the lesson with students   
	● Focused on daily learning targets (including I Can Statements) and verbalized those targets multiple times throughout the lesson with students   

	● Increased the use of DreamBox with attention to lesson completion and assigned focus based on essential standards Developed Common formative assessments to track student progress on essential standards and in differentiated RTI groups. 
	● Increased the use of DreamBox with attention to lesson completion and assigned focus based on essential standards Developed Common formative assessments to track student progress on essential standards and in differentiated RTI groups. 



	Span


	 
	AREAS of GROWTH 
	● We would like to develop more CFAs to use as a team instead of only Bridges checkpoints 
	● We would like to develop more CFAs to use as a team instead of only Bridges checkpoints 
	● We would like to develop more CFAs to use as a team instead of only Bridges checkpoints 
	● We would like to develop more CFAs to use as a team instead of only Bridges checkpoints 
	● We would like to develop more CFAs to use as a team instead of only Bridges checkpoints 
	● We would like to develop more CFAs to use as a team instead of only Bridges checkpoints 

	● We want to try a different way of RTI groups next year - for some units, we would like to front load with skills needed to be successful in the unit before we start the unit 
	● We want to try a different way of RTI groups next year - for some units, we would like to front load with skills needed to be successful in the unit before we start the unit 

	● We will continue to focus on learning targets and students‘ ability to explain the learning target 
	● We will continue to focus on learning targets and students‘ ability to explain the learning target 

	● Continue work with multiplication  
	● Continue work with multiplication  

	● Unit 3 (fractions) continues to be a challenge for students - we will continue to look for new/different ways to present the information 
	● Unit 3 (fractions) continues to be a challenge for students - we will continue to look for new/different ways to present the information 

	● Continue work with word problems 
	● Continue work with word problems 


	 
	As a team we will continue to develop strategies to support students in the following areas: 
	● Continue to monitor RTI data with emphasis on students with IEPs and EL students 
	● Continue to monitor RTI data with emphasis on students with IEPs and EL students 
	● Continue to monitor RTI data with emphasis on students with IEPs and EL students 

	● Reading and understanding real world problems with all students targeting students with IEPs and EL students 
	● Reading and understanding real world problems with all students targeting students with IEPs and EL students 

	● Increase strategies for integrated ELD instruction 
	● Increase strategies for integrated ELD instruction 

	● Continued support for students with IEPs and strengthen inclusive practices 
	● Continued support for students with IEPs and strengthen inclusive practices 

	● Increase focus on real world problems 
	● Increase focus on real world problems 

	● Pre-assess students in order to effectively target instruction for all level of learners  
	● Pre-assess students in order to effectively target instruction for all level of learners  

	● Because where Unit 3 and Unit 6 fall (interrupted by breaks), we want to take a closer look at these units and plan them so that we can maximize learning with the time we have. (i.e. harder material, teach after the break so it is fresh with the students before taking the test).  
	● Because where Unit 3 and Unit 6 fall (interrupted by breaks), we want to take a closer look at these units and plan them so that we can maximize learning with the time we have. (i.e. harder material, teach after the break so it is fresh with the students before taking the test).  

	● Build common formative assessments  
	● Build common formative assessments  

	● Use CAASPP Interim Assessment blocks to help with intervention cycles and CAASPP testing    
	● Use CAASPP Interim Assessment blocks to help with intervention cycles and CAASPP testing    



	Span


	 
	2019 - 20 PLAN 
	STRATEGIES  
	STRATEGIES  
	STRATEGIES  
	STRATEGIES  

	ACTUAL STRATEGIES used were: 
	ACTUAL STRATEGIES used were: 

	EXPENDITURES (Site / LCAP) 
	EXPENDITURES (Site / LCAP) 

	ACTUAL 
	ACTUAL 
	EXPENDITURES 
	(Site/LCAP) 

	Span

	● Continue with small group intervention within the classroom 
	● Continue with small group intervention within the classroom 
	● Continue with small group intervention within the classroom 
	● Continue with small group intervention within the classroom 
	● Continue with small group intervention within the classroom 

	● Continue grade level RTI, including SDC targeting fractions and multiplication and division at a more advanced level 
	● Continue grade level RTI, including SDC targeting fractions and multiplication and division at a more advanced level 



	● Continue with small group intervention within the classroom  
	● Continue with small group intervention within the classroom  
	● Continue with small group intervention within the classroom  
	● Continue with small group intervention within the classroom  

	● Continue grade level RTI, including SDC targeting fractions and multiplication and 
	● Continue grade level RTI, including SDC targeting fractions and multiplication and 



	Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 3 teachers -  $452.52 
	Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 3 teachers -  $452.52 
	 
	 
	Total $452.52 

	No sub release time was utilized 
	No sub release time was utilized 
	 

	Span


	● Target word problems for each unit 
	● Target word problems for each unit 
	● Target word problems for each unit 
	● Target word problems for each unit 
	● Target word problems for each unit 
	● Target word problems for each unit 

	● Continue after school class intervention (start earlier in the year) 
	● Continue after school class intervention (start earlier in the year) 

	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 

	● Use Interim Assessments throughout the year  
	● Use Interim Assessments throughout the year  

	● Daily Math Problems to practice RACE strategy starting at the beginning of the year   
	● Daily Math Problems to practice RACE strategy starting at the beginning of the year   



	division at a more advanced level  
	division at a more advanced level  
	division at a more advanced level  
	division at a more advanced level  

	● Target word problems for each unit  
	● Target word problems for each unit  

	● Continue after school class intervention (start earlier in the year)  
	● Continue after school class intervention (start earlier in the year)  

	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data.  
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data.  



	 
	 

	Span


	 
	 
	OVERALL EFFECTIVENESS OF STRATEGIES              CHANGES TO STRATEGIES 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during math instruction. 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during math instruction. 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during math instruction. 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during math instruction. 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during math instruction. 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during math instruction. 


	 

	● The integrity of the Integrated ELD instruction will be refined. 
	● The integrity of the Integrated ELD instruction will be refined. 
	● The integrity of the Integrated ELD instruction will be refined. 
	● The integrity of the Integrated ELD instruction will be refined. 

	● Data will be used to create Tier 1, small group math differentiated learning opportunities  
	● Data will be used to create Tier 1, small group math differentiated learning opportunities  
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	2020-2021 PLAN 
	 
	 
	 
	 

	2020 - 21 
	2020 - 21 

	2021 - 22 
	2021 - 22 

	2022 - 23 
	2022 - 23 

	Span

	GOAL: CAASPP 
	GOAL: CAASPP 
	GOAL: CAASPP 
	Percent Met or Exceeded 
	(All Students) 

	87% 
	87% 

	89% 
	89% 

	91% 
	91% 

	Span

	Basis for Goal:  
	Basis for Goal:  
	Basis for Goal:  

	The CAASPP is a nationally normed standardized assessment aligned to common core standards and gives us reliable data as we continue to master implementation of our new ELA curriculum. 
	The CAASPP is a nationally normed standardized assessment aligned to common core standards and gives us reliable data as we continue to master implementation of our new ELA curriculum. 
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	2020-2021 STRATEGIC PLAN 
	 
	STRATEGY  
	STRATEGY  
	STRATEGY  
	STRATEGY  
	(List specific student groups to be served) 

	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 
	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 

	EXPENDITURES  
	EXPENDITURES  
	(Site / LCAP) 

	Span


	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 

	California State Teaching Professional Standards, 1-6. 
	California State Teaching Professional Standards, 1-6. 

	N/A 
	N/A 

	Span

	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 

	Students with Disabilities who have a current Individual Education Plan (IEP) must receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE).   
	Students with Disabilities who have a current Individual Education Plan (IEP) must receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE).   
	 

	N/A 
	N/A 

	Span

	Pre- and Post- District and CFA assessment data will be created and used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities English Learners, and RFEP student groups‘ response to Tier 1 instruction. 
	Pre- and Post- District and CFA assessment data will be created and used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities English Learners, and RFEP student groups‘ response to Tier 1 instruction. 
	Pre- and Post- District and CFA assessment data will be created and used to create Tier 2, RTI opportunities. Specific attention will be given to the Students with Disabilities English Learners, and RFEP student groups‘ response to Tier 1 instruction. 

	The state requires all CCSS math Standards to be met by all student groups. 
	The state requires all CCSS math Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Refining instructional practices surrounding reading and understanding real world problems. Specific attention will be given to Students with Disabilities, English Learners, and RFEP student groups 
	Refining instructional practices surrounding reading and understanding real world problems. Specific attention will be given to Students with Disabilities, English Learners, and RFEP student groups 
	Refining instructional practices surrounding reading and understanding real world problems. Specific attention will be given to Students with Disabilities, English Learners, and RFEP student groups 
	 

	The state requires all CCSS math Standards to be met by all student groups. 
	The state requires all CCSS math Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 

	Designated ELD is required so that students meet the CA ELD Standards. 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 

	Span

	Analyze the timeline of the math pacing map and revisit its effectiveness in relation to student calendar.   
	Analyze the timeline of the math pacing map and revisit its effectiveness in relation to student calendar.   
	Analyze the timeline of the math pacing map and revisit its effectiveness in relation to student calendar.   

	The state requires all CCSS math Standards to be met by all student groups. 
	The state requires all CCSS math Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Provide differentiated daily Integrated English Language Development instruction to English 
	Provide differentiated daily Integrated English Language Development instruction to English 
	Provide differentiated daily Integrated English Language Development instruction to English 

	Designated ELD is required so that students meet the CA ELD Standards. 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 

	Span


	learners. 
	learners. 
	learners. 
	learners. 

	Span

	Use CAASPP Interim Assessment blocks to help with intervention cycles and CAASPP testing   
	Use CAASPP Interim Assessment blocks to help with intervention cycles and CAASPP testing   
	Use CAASPP Interim Assessment blocks to help with intervention cycles and CAASPP testing   

	The state requires all CCSS math Standards to be met by all student groups. 
	The state requires all CCSS math Standards to be met by all student groups. 

	N/A 
	N/A 
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	Plan for Distance Learning  
	Plan for Distance Learning  
	Plan for Distance Learning  
	Plan for Distance Learning  

	All teachers will collaborate together in the digital learning environment in Google Classroom.  Teachers will have access to TWIG online science lessons and Studies Weekly to address Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the day with all students.  Teachers present families with an overview and daily agenda of the learning targets and activities with times presented. The schedule closely follows the traditional daily schedule of academic work, recess, lunc
	All teachers will collaborate together in the digital learning environment in Google Classroom.  Teachers will have access to TWIG online science lessons and Studies Weekly to address Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the day with all students.  Teachers present families with an overview and daily agenda of the learning targets and activities with times presented. The schedule closely follows the traditional daily schedule of academic work, recess, lunc
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	Fifth Grade 
	English Language Arts Plan 
	2019-2020  
	 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 

	Span

	 
	 
	 

	2019-2020 
	2019-2020 
	Expected Outcome 

	2019-2020 
	2019-2020 
	Actual Outcome 

	Span

	GOAL: CAASPP 
	GOAL: CAASPP 
	GOAL: CAASPP 
	Percent Met or Exceeded 
	(All Students) 

	83%  
	83%  

	NA 
	NA 
	(Due to Covid-10 Closure) 

	Span

	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 

	The CAASPP is a nationally normed standardized assessment aligned to common core standards and gives us reliable data as we continue to master implementation of our new ELA curriculum.  
	The CAASPP is a nationally normed standardized assessment aligned to common core standards and gives us reliable data as we continue to master implementation of our new ELA curriculum.  
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	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 

	Span

	Student Group 
	Student Group 
	Student Group 

	# 
	# 

	18-19  
	18-19  
	Gr. 4 CAASPP 

	Unit 3 
	Unit 3 

	Unit 4 
	Unit 4 
	 

	IAB: Literary Text 
	IAB: Literary Text 
	B= Below 
	N= Nearly 
	A= Above 

	IAB: Informational 
	IAB: Informational 
	Text 

	Info 
	Info 
	Writing 

	Opinion Writing 
	Opinion Writing 

	Narrative 
	Narrative 
	Writing 

	19-20  
	19-20  
	Gr. 5 CAASPP 

	Span


	Table
	TR
	B 
	B 

	N 
	N 

	A 
	A 

	B 
	B 

	N 
	N 

	A 
	A 

	Span

	All 
	All 
	All 

	91 
	91 

	80 
	80 

	27 
	27 

	40 
	40 

	8 
	8 

	52 
	52 

	39 
	39 

	* 
	* 

	* 
	* 

	* 
	* 

	46 
	46 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	White 
	White 
	White 

	44 
	44 

	89 
	89 

	32 
	32 

	46 
	46 

	 
	 

	 
	 

	 
	 

	* 
	* 

	* 
	* 

	* 
	* 

	56 
	56 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	Hispanic 
	Hispanic 
	Hispanic 

	31 
	31 

	74 
	74 

	19 
	19 

	26 
	26 

	 
	 

	 
	 

	 
	 

	* 
	* 

	* 
	* 

	* 
	* 

	31 
	31 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	Asian 
	Asian 
	Asian 

	16 
	16 

	85 
	85 

	25 
	25 

	38 
	38 

	 
	 

	 
	 

	 
	 

	* 
	* 

	* 
	* 

	* 
	* 

	41 
	41 

	* 
	* 

	* 
	* 

	* 
	* 
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	EL 
	EL 
	EL 

	2 
	2 

	33 
	33 

	50 
	50 

	50 
	50 

	 
	 

	 
	 

	 
	 

	* 
	* 

	* 
	* 

	* 
	* 

	50 
	50 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	EO 
	EO 
	EO 

	84 
	84 

	82 
	82 

	27 
	27 

	39 
	39 

	 
	 

	 
	 

	 
	 

	* 
	* 

	* 
	* 

	* 
	* 

	47 
	47 

	* 
	* 

	* 
	* 

	* 
	* 
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	RFEP 
	RFEP 
	RFEP 

	7 
	7 

	67 
	67 

	14 
	14 

	25 
	25 

	 
	 

	 
	 

	 
	 

	* 
	* 

	* 
	* 

	* 
	* 

	33 
	33 

	* 
	* 

	* 
	* 

	* 
	* 
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	Students with Disabilities 
	Students with Disabilities 
	Students with Disabilities 

	12 
	12 

	50 
	50 

	0 
	0 

	0 
	0 

	 
	 

	 
	 

	 
	 

	* 
	* 

	* 
	* 

	* 
	* 

	13 
	13 

	* 
	* 

	* 
	* 

	* 
	* 
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	AREAS of SUCCESS 
	● Determined which 4 standards will be our grade level priority standards for ELA proficiency map 
	● Determined which 4 standards will be our grade level priority standards for ELA proficiency map 
	● Determined which 4 standards will be our grade level priority standards for ELA proficiency map 
	● Determined which 4 standards will be our grade level priority standards for ELA proficiency map 
	● Determined which 4 standards will be our grade level priority standards for ELA proficiency map 
	● Determined which 4 standards will be our grade level priority standards for ELA proficiency map 

	● Teachers took on a shared responsibility to meet all students‘ needs.  Our team used the site agreed upon PLC agenda/minutes throughout the school year.  
	● Teachers took on a shared responsibility to meet all students‘ needs.  Our team used the site agreed upon PLC agenda/minutes throughout the school year.  

	● Differentiated small group instruction based on student needs 
	● Differentiated small group instruction based on student needs 

	● Utilized CAASPP interim assessments, in ELA, to use as benchmarks and to prepare students for state testing.   
	● Utilized CAASPP interim assessments, in ELA, to use as benchmarks and to prepare students for state testing.   

	● Used Restate, Answer, Cite Evidence, and Elaborate (RACE) to analyze tasks and text and elaborate on student responses. 
	● Used Restate, Answer, Cite Evidence, and Elaborate (RACE) to analyze tasks and text and elaborate on student responses. 

	● Used student talk strategies to increase critical thinking and rigor 
	● Used student talk strategies to increase critical thinking and rigor 

	● Used Benchmark to analyze different genres of text 
	● Used Benchmark to analyze different genres of text 

	● Provided ELD to scaffold, build background knowledge, and introduce upcoming language skills 
	● Provided ELD to scaffold, build background knowledge, and introduce upcoming language skills 

	● Intervention cycles targeted to meet the intervention and enrichment needs of students 
	● Intervention cycles targeted to meet the intervention and enrichment needs of students 


	Teachers reflected on their success in the following areas: 
	● Being open to using NSD coaching support resources; ELD, Math, ELA, and NGSS coaches  
	● Being open to using NSD coaching support resources; ELD, Math, ELA, and NGSS coaches  
	● Being open to using NSD coaching support resources; ELD, Math, ELA, and NGSS coaches  

	● Participating in inquiry cycles that included coaching conversations with Site Administration 
	● Participating in inquiry cycles that included coaching conversations with Site Administration 

	● Taking on a shared vision of our students vs. my students   
	● Taking on a shared vision of our students vs. my students   

	● Utilizing the site agreed upon PLC agenda/minutes  
	● Utilizing the site agreed upon PLC agenda/minutes  

	● Utilizing ELA CAASPP interim assessments 
	● Utilizing ELA CAASPP interim assessments 

	● Using student talk strategies  
	● Using student talk strategies  

	● Using Benchmark to analyze different genres of text 
	● Using Benchmark to analyze different genres of text 



	Span


	 
	AREAS of GROWTH 
	● Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills 
	● Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills 
	● Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills 
	● Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills 
	● Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills 
	● Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills 

	● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple times throughout the lesson with students 
	● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple times throughout the lesson with students 

	● Target our student groups (Asian, EL, and Students with Disabilities) who didn‘t score proficient on assessments through the school year. 
	● Target our student groups (Asian, EL, and Students with Disabilities) who didn‘t score proficient on assessments through the school year. 

	● Consistent use of CFAs to determine student progress on ELA essential standards. 
	● Consistent use of CFAs to determine student progress on ELA essential standards. 

	● Learning Walks focused on a particular area of growth facilitated by administrators/ILT 
	● Learning Walks focused on a particular area of growth facilitated by administrators/ILT 

	● Implement RTI cycles in ELA where instruction is tailored to enrich or support each group‘s needs.  Instruction is delivered by the teachers and Reading curriculum specialist.  Teams set aside 30 minutes a day, three days a week for RTI time. 
	● Implement RTI cycles in ELA where instruction is tailored to enrich or support each group‘s needs.  Instruction is delivered by the teachers and Reading curriculum specialist.  Teams set aside 30 minutes a day, three days a week for RTI time. 

	● Utilize Benchmark assessments (unit/weekly) as teaching tools. 
	● Utilize Benchmark assessments (unit/weekly) as teaching tools. 

	● Integrate consistent opportunities for writing to build understanding of each genre. 
	● Integrate consistent opportunities for writing to build understanding of each genre. 

	● Small group instruction to provide differentiation. 
	● Small group instruction to provide differentiation. 


	As a team we will continue to develop strategies to support students in the following areas: 
	● Effective elaboration when citing evidence 
	● Effective elaboration when citing evidence 
	● Effective elaboration when citing evidence 

	● Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills 
	● Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills 

	● Target our student groups who didn‘t score proficient on any assessments through the school year 
	● Target our student groups who didn‘t score proficient on any assessments through the school year 

	● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple times throughout the lesson with students 
	● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple times throughout the lesson with students 

	● Consistent use of CFAs to determine student progress on ELA essential standards. 
	● Consistent use of CFAs to determine student progress on ELA essential standards. 

	● Implement RTI cycles in ELA where instruction is tailored to enrich or support each group‘s needs.  Instruction is delivered by the teachers and Reading curriculum specialist.  Teams set aside 30 minutes a day, three days a week for RTI time. 
	● Implement RTI cycles in ELA where instruction is tailored to enrich or support each group‘s needs.  Instruction is delivered by the teachers and Reading curriculum specialist.  Teams set aside 30 minutes a day, three days a week for RTI time. 

	● Utilize Benchmark assessments (unit/weekly) as teaching tools. 
	● Utilize Benchmark assessments (unit/weekly) as teaching tools. 

	● Integrate consistent opportunities for writing to build understanding of each genre. 
	● Integrate consistent opportunities for writing to build understanding of each genre. 

	● Small group instruction to provide differentiation.  
	● Small group instruction to provide differentiation.  
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	2020 - 21 PLAN 
	STRATEGIES 
	STRATEGIES 
	STRATEGIES 
	STRATEGIES 

	STRATEGIES USED 
	STRATEGIES USED 

	EXPENDITURES  
	EXPENDITURES  
	(Site / LCAP) 

	ACTUAL EXPENDITURES 
	ACTUAL EXPENDITURES 
	(Site/LCAP) 

	Span

	● Continue to focus on ELD instruction to ensure it is done with fidelity 
	● Continue to focus on ELD instruction to ensure it is done with fidelity 
	● Continue to focus on ELD instruction to ensure it is done with fidelity 
	● Continue to focus on ELD instruction to ensure it is done with fidelity 
	● Continue to focus on ELD instruction to ensure it is done with fidelity 

	● Targeted small group instruction for student groups not demonstrating proficiency 
	● Targeted small group instruction for student groups not demonstrating proficiency 

	● Using data from weekly Benchmark Assessments to pull reteach groups 
	● Using data from weekly Benchmark Assessments to pull reteach groups 

	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, 



	● Focused on ELD instruction to ensure it was done with fidelity 
	● Focused on ELD instruction to ensure it was done with fidelity 
	● Focused on ELD instruction to ensure it was done with fidelity 
	● Focused on ELD instruction to ensure it was done with fidelity 

	● Targeted small group instruction for student groups not demonstrating proficiency 
	● Targeted small group instruction for student groups not demonstrating proficiency 

	● Using data from weekly Benchmark Assessments to pull reteach groups 
	● Using data from weekly Benchmark Assessments to pull reteach groups 

	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, 



	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 3 teachers -  $452.52 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 3 teachers -  $452.52 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 3 teachers -  $452.52 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 3 teachers -  $452.52 


	 
	 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 


	 
	 

	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 3 teachers -  $452.52 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 3 teachers -  $452.52 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 3 teachers -  $452.52 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 3 teachers -  $452.52 


	 
	 
	 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 


	 
	 
	Total: $10,162.96 

	Span


	accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 

	● Grade level team time to strategize the best use of Benchmark Advance resources 
	● Grade level team time to strategize the best use of Benchmark Advance resources 

	● Develop CFAs based on essential standards 
	● Develop CFAs based on essential standards 

	● Use of proficiency map to align tasks/assessments to essential standards 
	● Use of proficiency map to align tasks/assessments to essential standards 



	accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 

	● Grade level team time to strategize the best use of Benchmark Advance resources 
	● Grade level team time to strategize the best use of Benchmark Advance resources 


	 

	Total: $10,162.96 
	Total: $10,162.96 
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	OVERALL EFFECTIVENESS OF STRATEGIES              CHANGES TO STRATEGIES 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during ELA instruction. 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during ELA instruction. 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during ELA instruction. 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during ELA instruction. 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during ELA instruction. 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during ELA instruction. 


	 
	 

	● Refine strategic integrated and designated ELD instruction  
	● Refine strategic integrated and designated ELD instruction  
	● Refine strategic integrated and designated ELD instruction  
	● Refine strategic integrated and designated ELD instruction  

	● Measure the effectiveness of Tier 1 and Tier 2 instruction to ensure 80%+ proficiency is being achieved by all student groups.  
	● Measure the effectiveness of Tier 1 and Tier 2 instruction to ensure 80%+ proficiency is being achieved by all student groups.  
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	2020-2021 PLAN 
	 
	 
	 
	 

	2020 - 21 
	2020 - 21 

	2021 - 22 
	2021 - 22 

	2022- 23 
	2022- 23 

	Span

	GOAL: CAASPP 
	GOAL: CAASPP 
	GOAL: CAASPP 
	Percent Met or Exceeded 
	(All Students) 

	86% 
	86% 

	88% 
	88% 

	90% 
	90% 

	Span

	Basis for Goal:  
	Basis for Goal:  
	Basis for Goal:  

	The CAASPP is a nationally normed standardized assessment aligned to common core standards and gives us reliable data as we continue to master implementation of our new ELA curriculum. 
	The CAASPP is a nationally normed standardized assessment aligned to common core standards and gives us reliable data as we continue to master implementation of our new ELA curriculum. 
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	2020-2021 STRATEGIC PLAN 
	STRATEGY  
	STRATEGY  
	STRATEGY  
	STRATEGY  
	(List specific student groups to be served) 

	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 
	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 

	EXPENDITURES (Site / LCAP) 
	EXPENDITURES (Site / LCAP) 

	Span

	Implement Benchmark with fidelity, including 
	Implement Benchmark with fidelity, including 
	Implement Benchmark with fidelity, including 

	The state requires all CCSS ELA 
	The state requires all CCSS ELA 

	N/A 
	N/A 

	Span


	weekly formative assessments 
	weekly formative assessments 
	weekly formative assessments 
	weekly formative assessments 

	Standards to be met by all student groups. 
	Standards to be met by all student groups. 

	Span

	Integrate consistent opportunities during the ELA instructional block for effective writing targeting the use of effective elaboration when citing evidence 
	Integrate consistent opportunities during the ELA instructional block for effective writing targeting the use of effective elaboration when citing evidence 
	Integrate consistent opportunities during the ELA instructional block for effective writing targeting the use of effective elaboration when citing evidence 
	 

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 

	Designated ELD is required so that students meet the CA ELD Standards. 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 

	Span

	Provide differentiated daily Designated and Integrated English Language Development instruction to English learners. 
	Provide differentiated daily Designated and Integrated English Language Development instruction to English learners. 
	Provide differentiated daily Designated and Integrated English Language Development instruction to English learners. 

	Designated ELD is required so that students meet the CA ELD Standards. 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 

	Span

	Follow our ELA proficiency map and revisit its accuracy and effectiveness during PLCs. 
	Follow our ELA proficiency map and revisit its accuracy and effectiveness during PLCs. 
	Follow our ELA proficiency map and revisit its accuracy and effectiveness during PLCs. 

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Post District and CFA assessment will be used consistently and data will be used to create differentiated Tier 1 small group, Tier 2, RTI opportunities. Specific attention will be given to every student groups, specifically English Learners and Students with Disabilities, response to Tier 1 instruction setting aside a minimum of 30 minutes a day, three days a week for RTI. 
	Post District and CFA assessment will be used consistently and data will be used to create differentiated Tier 1 small group, Tier 2, RTI opportunities. Specific attention will be given to every student groups, specifically English Learners and Students with Disabilities, response to Tier 1 instruction setting aside a minimum of 30 minutes a day, three days a week for RTI. 
	Post District and CFA assessment will be used consistently and data will be used to create differentiated Tier 1 small group, Tier 2, RTI opportunities. Specific attention will be given to every student groups, specifically English Learners and Students with Disabilities, response to Tier 1 instruction setting aside a minimum of 30 minutes a day, three days a week for RTI. 

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 

	Students with Disabilities who have a current Individual Education Plan (IEP) must receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE).   
	Students with Disabilities who have a current Individual Education Plan (IEP) must receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE).   
	 

	N/A 
	N/A 

	Span

	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 

	California State Teaching Professional Standards, 1-6. 
	California State Teaching Professional Standards, 1-6. 

	N/A 
	N/A 

	Span

	Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills. Specific attention will be given to Students with Disabilities and English Learners. 
	Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills. Specific attention will be given to Students with Disabilities and English Learners. 
	Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills. Specific attention will be given to Students with Disabilities and English Learners. 

	The state requires all CCSS ELA Standards to be met by all student groups.  
	The state requires all CCSS ELA Standards to be met by all student groups.  
	 
	Designated ELD is required so that students meet the CA ELD Standards 

	N/A 
	N/A 

	Span


	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	N/A 
	N/A 

	Span


	 
	Plan for Distance Learning  
	Plan for Distance Learning  
	Plan for Distance Learning  
	Plan for Distance Learning  

	All teachers will collaborate together in the digital learning environment in Google Classroom.  Teachers will have access to TWIG online science lessons and Studies Weekly to address Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the day with all students.  Teachers present families with an overview and daily agenda of the learning targets and activities with times presented. The schedule closely follows the traditional daily schedule of academic work, recess, lunc
	All teachers will collaborate together in the digital learning environment in Google Classroom.  Teachers will have access to TWIG online science lessons and Studies Weekly to address Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the day with all students.  Teachers present families with an overview and daily agenda of the learning targets and activities with times presented. The schedule closely follows the traditional daily schedule of academic work, recess, lunc
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	Fifth Grade 
	Math Plan 
	2019-2020  
	 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 

	Span

	 
	 
	 

	2019-2020 
	2019-2020 
	Expected Outcome 

	2019-2020 
	2019-2020 
	Actual Outcome 

	Span

	GOAL: CAASPP 
	GOAL: CAASPP 
	GOAL: CAASPP 
	Percent Met or Exceeded 
	(All Students) 

	85% 
	85% 

	NA 
	NA 
	(Due to Covid-19 Closure) 

	Span

	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 

	This CAASPP is a nationally normed standardized assessment, which is aligned to the Common Core Standards and give us end-of-grade level data that align with our math standards, and ensure that students are prepared for 6th grade. 
	This CAASPP is a nationally normed standardized assessment, which is aligned to the Common Core Standards and give us end-of-grade level data that align with our math standards, and ensure that students are prepared for 6th grade. 

	Span


	 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 

	Span

	Student Group 
	Student Group 
	Student Group 

	# 
	# 

	18-19 
	18-19 
	 Gr. 4 CAASPP 

	Unit 1 
	Unit 1 

	Unit 2 
	Unit 2 

	Unit 3  
	Unit 3  

	Unit 4  
	Unit 4  

	Unit 5  
	Unit 5  

	Unit 6 
	Unit 6 

	Unit 7 
	Unit 7 

	19-20  
	19-20  
	Gr. 5 CAASPP 

	Span

	All 
	All 
	All 

	99 
	99 

	83 
	83 

	65.65 
	65.65 

	76.13 
	76.13 

	67.68 
	67.68 

	85.41 
	85.41 

	81 
	81 

	* 
	* 

	* 
	* 

	* 
	* 

	Span


	White 
	White 
	White 
	White 

	46 
	46 

	89 
	89 

	65.22 
	65.22 

	78.26 
	78.26 

	71.74 
	71.74 

	86.96 
	86.96 

	84.5 
	84.5 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	Hispanic 
	Hispanic 
	Hispanic 

	33 
	33 

	77 
	77 

	69.69 
	69.69 

	78.78 
	78.78 

	63.64 
	63.64 

	81.25 
	81.25 

	78 
	78 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	Asian 
	Asian 
	Asian 

	16 
	16 

	86 
	86 

	87.14 
	87.14 

	75 
	75 

	70 
	70 

	100 
	100 

	89 
	89 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	EL 
	EL 
	EL 

	3 
	3 

	33 
	33 

	66.66 
	66.66 

	100 
	100 

	50 
	50 

	100 
	100 

	50 
	50 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	EO 
	EO 
	EO 

	90 
	90 

	85 
	85 

	65.5 
	65.5 

	79.41 
	79.41 

	71.77 
	71.77 

	91.765 
	91.765 

	80.5 
	80.5 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	RFEP 
	RFEP 
	RFEP 

	6 
	6 

	66 
	66 

	66.66 
	66.66 

	50 
	50 

	42.86 
	42.86 

	100 
	100 

	100 
	100 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	Students with Disabilities 
	Students with Disabilities 
	Students with Disabilities 

	16 
	16 

	58 
	58 

	43.75 
	43.75 

	71.43 
	71.43 

	30.77 
	30.77 

	55.55 
	55.55 

	66.5 
	66.5 

	* 
	* 

	* 
	* 

	* 
	* 

	Span


	 
	 
	AREAS of SUCCESS 
	● Small group instruction within the general education classrooms during each unit instruction 
	● Small group instruction within the general education classrooms during each unit instruction 
	● Small group instruction within the general education classrooms during each unit instruction 
	● Small group instruction within the general education classrooms during each unit instruction 
	● Small group instruction within the general education classrooms during each unit instruction 
	● Small group instruction within the general education classrooms during each unit instruction 

	● Utilized Checkpoints and Work Samples to guide small/whole group instruction 
	● Utilized Checkpoints and Work Samples to guide small/whole group instruction 

	● Motivated students to complete Dreambox focus lessons 
	● Motivated students to complete Dreambox focus lessons 

	● Designated time for students to engage in Work Place interaction 
	● Designated time for students to engage in Work Place interaction 

	● Student-led small group exploration of problem solving and critical thinking 
	● Student-led small group exploration of problem solving and critical thinking 

	● RFEP student group demonstrated 100% proficiency on U4 and U5 assessments 
	● RFEP student group demonstrated 100% proficiency on U4 and U5 assessments 

	● Hispanic student group nearly aligned with non-Hispanic groups 
	● Hispanic student group nearly aligned with non-Hispanic groups 

	● Unit assessment scores were consistent throughout the scope of the curriculum with Unit 4 (Multiplication with whole numbers and decimals) being the strongest.  
	● Unit assessment scores were consistent throughout the scope of the curriculum with Unit 4 (Multiplication with whole numbers and decimals) being the strongest.  

	● Established grade level Collective Commitments aligned to NSD Best Practices document 
	● Established grade level Collective Commitments aligned to NSD Best Practices document 

	● Committed ourselves to ongoing data analysis in PLC meetings.   
	● Committed ourselves to ongoing data analysis in PLC meetings.   

	● Focused on developing purposeful ―student talk‖ to develop student listening, talking, and critical thinking skills.  
	● Focused on developing purposeful ―student talk‖ to develop student listening, talking, and critical thinking skills.  

	● RTI Intervention cycles targeted to meet the intervention and enrichment needs of students 
	● RTI Intervention cycles targeted to meet the intervention and enrichment needs of students 

	● Worked to build capacity to develop and use CFAs to assess student needs or intervention groups as a grade level team 
	● Worked to build capacity to develop and use CFAs to assess student needs or intervention groups as a grade level team 

	● Engaged students in purposeful talk, utilizing a variety of student discourse structures and strategies, during core Bridges instruction. 
	● Engaged students in purposeful talk, utilizing a variety of student discourse structures and strategies, during core Bridges instruction. 

	● Collaborated with intervention and resource teachers to support Tier 3 students. 
	● Collaborated with intervention and resource teachers to support Tier 3 students. 

	● Collaborated with SDC teacher to guide lessons and support Tier 3 students. 
	● Collaborated with SDC teacher to guide lessons and support Tier 3 students. 


	 
	Teachers reflected on their success in the following areas: 
	● Being open to using NSD coaching support resources; ELD, Math  
	● Being open to using NSD coaching support resources; ELD, Math  
	● Being open to using NSD coaching support resources; ELD, Math  

	● Participating in inquiry cycles that included coaching conversations with Site Administration 
	● Participating in inquiry cycles that included coaching conversations with Site Administration 

	● Taking on a shared vision of our students vs. my students   
	● Taking on a shared vision of our students vs. my students   

	● Utilizing the site agreed upon PLC agenda/minutes  
	● Utilizing the site agreed upon PLC agenda/minutes  

	● Utilizing math CAASPP interim assessments 
	● Utilizing math CAASPP interim assessments 

	● Using student talk strategies  
	● Using student talk strategies  

	● Using Benchmark to analyze different genres of text 
	● Using Benchmark to analyze different genres of text 



	Span


	 
	AREAS of GROWTH 
	● Unit assessment scores were consistent throughout the scope of the curriculum with Unit 4 (Multiplication with whole numbers and decimals) being the strongest.  
	● Unit assessment scores were consistent throughout the scope of the curriculum with Unit 4 (Multiplication with whole numbers and decimals) being the strongest.  
	● Unit assessment scores were consistent throughout the scope of the curriculum with Unit 4 (Multiplication with whole numbers and decimals) being the strongest.  
	● Unit assessment scores were consistent throughout the scope of the curriculum with Unit 4 (Multiplication with whole numbers and decimals) being the strongest.  
	● Unit assessment scores were consistent throughout the scope of the curriculum with Unit 4 (Multiplication with whole numbers and decimals) being the strongest.  
	● Unit assessment scores were consistent throughout the scope of the curriculum with Unit 4 (Multiplication with whole numbers and decimals) being the strongest.  



	Span


	● Committed ourselves to ongoing data analysis in PLC meetings.   
	● Committed ourselves to ongoing data analysis in PLC meetings.   
	● Committed ourselves to ongoing data analysis in PLC meetings.   
	● Committed ourselves to ongoing data analysis in PLC meetings.   
	● Committed ourselves to ongoing data analysis in PLC meetings.   
	● Committed ourselves to ongoing data analysis in PLC meetings.   

	● Focused on developing purposeful ―student talk‖ to develop student listening, talking, and critical thinking skills. 
	● Focused on developing purposeful ―student talk‖ to develop student listening, talking, and critical thinking skills. 

	● RTI Intervention cycles targeted to meet the intervention and enrichment needs of students 
	● RTI Intervention cycles targeted to meet the intervention and enrichment needs of students 

	● Worked to build capacity to develop and use CFAs to assess student needs or intervention groups as a grade level team 
	● Worked to build capacity to develop and use CFAs to assess student needs or intervention groups as a grade level team 

	● Engaged students in purposeful talk, utilizing a variety of student discourse structures and strategies, during core Bridges instruction. 
	● Engaged students in purposeful talk, utilizing a variety of student discourse structures and strategies, during core Bridges instruction. 

	● 5th grade as a whole greatly improved in all math units 
	● 5th grade as a whole greatly improved in all math units 


	 
	As a team we will continue to develop strategies to support students in the following areas: 
	● Consistently analyze data for RTI groups, so that intervention instruction can be tailored to enrich or support each group‘s needs. 
	● Consistently analyze data for RTI groups, so that intervention instruction can be tailored to enrich or support each group‘s needs. 
	● Consistently analyze data for RTI groups, so that intervention instruction can be tailored to enrich or support each group‘s needs. 

	● Implement cross-class flexible RTI groupings   
	● Implement cross-class flexible RTI groupings   

	● Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills 
	● Continue to establish academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills 

	● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple times throughout the lesson with students 
	● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple times throughout the lesson with students 

	● All groups in all math units 
	● All groups in all math units 

	● Develop and use CFA results to track student progress after intervention cycles 
	● Develop and use CFA results to track student progress after intervention cycles 

	● Integrate assigned focus in DreamBox to meet student needs 
	● Integrate assigned focus in DreamBox to meet student needs 
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	2019 – 20  PLAN 
	STRATEGIES 
	STRATEGIES 
	STRATEGIES 
	STRATEGIES 

	STRATEGIES USED 
	STRATEGIES USED 

	EXPENDITURES  
	EXPENDITURES  
	(Site / LCAP) 

	ACTUAL EXPENDITURES 
	ACTUAL EXPENDITURES 
	(Site/LCAP) 

	Span

	● Customize instruction for student groups who demonstrate a need on pre-assessments 
	● Customize instruction for student groups who demonstrate a need on pre-assessments 
	● Customize instruction for student groups who demonstrate a need on pre-assessments 
	● Customize instruction for student groups who demonstrate a need on pre-assessments 
	● Customize instruction for student groups who demonstrate a need on pre-assessments 

	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 

	● Continue tracking and analyzing data during PLC and use it 
	● Continue tracking and analyzing data during PLC and use it 



	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 

	● Continue tracking and analyzing data during PLC and use it to drive instruction 
	● Continue tracking and analyzing data during PLC and use it to drive instruction 

	● Expect DreamBox, with assigned focus, to be used 5 days a 
	● Expect DreamBox, with assigned focus, to be used 5 days a 



	Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 3 teachers -  $452.52 
	Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 3 teachers -  $452.52 
	 
	Total: $452.52 
	 

	Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 3 teachers -  $452.52 
	Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 3 teachers -  $452.52 
	 
	Total: $452.52 
	 

	Span


	to drive instruction 
	to drive instruction 
	to drive instruction 
	to drive instruction 
	to drive instruction 
	to drive instruction 

	● Expect DreamBox, with assigned focus, to be used 5 days a week by every student in the class 
	● Expect DreamBox, with assigned focus, to be used 5 days a week by every student in the class 



	week by every student in the class 
	week by every student in the class 
	week by every student in the class 
	week by every student in the class 



	Span


	 
	OVERALL EFFECTIVENESS OF STRATEGIES              CHANGES TO STRATEGIES 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during math instruction. 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during math instruction. 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during math instruction. 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during math instruction. 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during math instruction. 
	● Inclusive Practices push in allowed for the SDC teacher to provide Tier 2, differentiated instruction during math instruction. 


	 

	● Refine strategic integrated ELA math instruction  
	● Refine strategic integrated ELA math instruction  
	● Refine strategic integrated ELA math instruction  
	● Refine strategic integrated ELA math instruction  

	● Measure the effectiveness of Tier 1 and Tier 2 instruction to ensure 80%+ proficiency is being achieved by all student groups. 
	● Measure the effectiveness of Tier 1 and Tier 2 instruction to ensure 80%+ proficiency is being achieved by all student groups. 
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	2019-2020 PLAN 
	 
	 
	 
	 

	2020 - 21 
	2020 - 21 

	2021 - 22 
	2021 - 22 

	2022 – 23 
	2022 – 23 

	Span

	GOAL: CAASPP 
	GOAL: CAASPP 
	GOAL: CAASPP 
	Percent Met or Exceeded 
	(All Students) 

	87% 
	87% 

	89% 
	89% 

	91% 
	91% 

	Span

	Basis for Goal:  
	Basis for Goal:  
	Basis for Goal:  

	The CAASPP is a nationally normed standardized assessment aligned to common core standards and gives us reliable data as we continue to master implementation of our new ELA curriculum. 
	The CAASPP is a nationally normed standardized assessment aligned to common core standards and gives us reliable data as we continue to master implementation of our new ELA curriculum. 
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	2020-2021 STRATEGIC PLAN 
	STRATEGY  
	STRATEGY  
	STRATEGY  
	STRATEGY  
	(List specific student groups to be served) 

	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 
	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 

	EXPENDITURES (Site / LCAP) 
	EXPENDITURES (Site / LCAP) 

	Span

	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 

	Students with Disabilities who have a current Individual Education Plan (IEP) must receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE 
	Students with Disabilities who have a current Individual Education Plan (IEP) must receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE 

	 
	 
	N/A 

	Span

	Create a block schedule during PLC to analyze Tier 1 and Tier student assessment data. 
	Create a block schedule during PLC to analyze Tier 1 and Tier student assessment data. 
	Create a block schedule during PLC to analyze Tier 1 and Tier student assessment data. 

	The state requires all CCSS math Standards to be met by all student groups. 
	The state requires all CCSS math Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 

	Designated ELD is required so that students meet the CA ELD Standards. 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 

	Span


	Provide differentiated daily Integrated English Language Development instruction to English learners. 
	Provide differentiated daily Integrated English Language Development instruction to English learners. 
	Provide differentiated daily Integrated English Language Development instruction to English learners. 
	Provide differentiated daily Integrated English Language Development instruction to English learners. 

	Designated ELD is required so that students meet the CA ELD Standards. 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 

	Span

	Ensure students complete a minimum of 5 lessons per week on DreamBox, utilizing Assigned Focus. Specific attention will be given to all student groups, but specifically the Students with Disabilities, English Learners student groups.  
	Ensure students complete a minimum of 5 lessons per week on DreamBox, utilizing Assigned Focus. Specific attention will be given to all student groups, but specifically the Students with Disabilities, English Learners student groups.  
	Ensure students complete a minimum of 5 lessons per week on DreamBox, utilizing Assigned Focus. Specific attention will be given to all student groups, but specifically the Students with Disabilities, English Learners student groups.  

	The state requires all CCSS math Standards to be met by all student groups. 
	The state requires all CCSS math Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Pre- and Post- District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the all student groups, but specifically the Students with Disabilities, English Learners student groups. 
	Pre- and Post- District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the all student groups, but specifically the Students with Disabilities, English Learners student groups. 
	Pre- and Post- District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to the all student groups, but specifically the Students with Disabilities, English Learners student groups. 

	The state requires all CCSS math Standards to be met by all student groups. 
	The state requires all CCSS math Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Refine academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills. Specific attention will be given to Students with Disabilities and English Learners.  
	Refine academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills. Specific attention will be given to Students with Disabilities and English Learners.  
	Refine academic student discourse structures (sentence frames, A/B partners, etc.) to develop student listening, talking, and critical thinking skills. Specific attention will be given to Students with Disabilities and English Learners.  

	The state requires all CCSS math Standards to be met by all student groups, Specifically Speaking and Listening Standards.  
	The state requires all CCSS math Standards to be met by all student groups, Specifically Speaking and Listening Standards.  
	 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 

	Span

	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 

	California State Teaching Professional Standards, 1-6. 
	California State Teaching Professional Standards, 1-6. 

	N/A 
	N/A 

	Span

	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 

	The state requires all CCSS math Standards to be met by all student groups. 
	The state requires all CCSS math Standards to be met by all student groups. 

	N/A 
	N/A 

	Span


	 
	Fifth Grade 
	Physical Fitness Assessment 
	2019-2020  
	 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 

	Span

	 
	 
	 

	2018-19 
	2018-19 
	Expected Outcome 

	2018-2019 
	2018-2019 
	Actual Outcome 

	Span


	GOAL: Percent Meeting Standard in Aerobic Capacity, Body Composition, Abdominal Strength, Flexibility  (All Students) 
	GOAL: Percent Meeting Standard in Aerobic Capacity, Body Composition, Abdominal Strength, Flexibility  (All Students) 
	GOAL: Percent Meeting Standard in Aerobic Capacity, Body Composition, Abdominal Strength, Flexibility  (All Students) 
	GOAL: Percent Meeting Standard in Aerobic Capacity, Body Composition, Abdominal Strength, Flexibility  (All Students) 

	79% 
	79% 

	                             NA 
	                             NA 
	 
	            (Due to Covid-19 Closure) 

	Span

	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 

	The main goal of the test is to help students in starting life-long habits of regular physical activity. The test has six parts that show a level of fitness that offer a degree of defense against diseases that come from inactivity. This comprehensive assessment has been mandated by the California Department of Education. 
	The main goal of the test is to help students in starting life-long habits of regular physical activity. The test has six parts that show a level of fitness that offer a degree of defense against diseases that come from inactivity. This comprehensive assessment has been mandated by the California Department of Education. 

	Span


	 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 
	 

	Span

	Test Area 
	Test Area 
	Test Area 

	17-18 Site % Meeting Standard 
	17-18 Site % Meeting Standard 

	17-18 District % Meeting Standard 
	17-18 District % Meeting Standard 

	18-19 Site   
	18-19 Site   
	% Meeting Standard 

	18-19 
	18-19 
	District % Meeting Standard 

	2019  
	2019  
	Site % Meeting Standard 

	2020  
	2020  
	Site %  
	Meeting Standard  

	Span

	Aerobic Capacity 
	Aerobic Capacity 
	Aerobic Capacity 
	 

	84 
	84 

	76 
	76 

	71.1% 
	71.1% 

	76.2% 
	76.2% 

	 
	 

	* 
	* 

	Span

	Body Composition 
	Body Composition 
	Body Composition 
	 

	67 
	67 

	66 
	66 

	73.3% 
	73.3% 

	69.3% 
	69.3% 

	 
	 

	* 
	* 

	Span

	Abdominal Strength 
	Abdominal Strength 
	Abdominal Strength 

	78 
	78 

	76 
	76 

	97.8% 
	97.8% 

	74.8% 
	74.8% 

	 
	 

	* 
	* 

	Span

	Trunk Extension 
	Trunk Extension 
	Trunk Extension 
	 

	93 
	93 

	90 
	90 

	100% 
	100% 

	96.7% 
	96.7% 

	 
	 

	* 
	* 

	Span

	Upper Body Strength 
	Upper Body Strength 
	Upper Body Strength 

	78 
	78 

	65 
	65 

	100% 
	100% 

	79.9% 
	79.9% 

	 
	 

	* 
	* 

	Span

	Flexibility 
	Flexibility 
	Flexibility 
	 

	61 
	61 

	70 
	70 

	74.4% 
	74.4% 

	78.9% 
	78.9% 

	 
	 

	* 
	* 

	Span


	*Due to COVID-19 and Distance Learning, students were not able to participate in Physical Fitness testing. 
	 
	2019-2020 Data 
	 
	 
	2019 - 20 PLAN 
	STRATEGIES 
	STRATEGIES 
	STRATEGIES 
	STRATEGIES 

	STRATEGIES USED 
	STRATEGIES USED 

	EXPENDITURES (Site / LCAP) 
	EXPENDITURES (Site / LCAP) 

	ACTUAL EXPENDITURES 
	ACTUAL EXPENDITURES 
	(Site/LCAP) 

	Span

	Students participate in physical fitness activities multiple times a week, for a total of 100 minutes.  
	Students participate in physical fitness activities multiple times a week, for a total of 100 minutes.  
	Students participate in physical fitness activities multiple times a week, for a total of 100 minutes.  
	 

	Students participate in physical fitness activities multiple times a week, for a total of 100 minutes.  
	Students participate in physical fitness activities multiple times a week, for a total of 100 minutes.  

	N/A 
	N/A 

	N/A 
	N/A 

	Span


	 
	 
	OVERALL EFFECTIVENESS OF STRATEGIES              CHANGES TO STRATEGIES 
	As a result of our students participating in physical fitness activities multiple times a week, fifth grade students increased their proficiency levels in five of the six areas. 
	As a result of our students participating in physical fitness activities multiple times a week, fifth grade students increased their proficiency levels in five of the six areas. 
	As a result of our students participating in physical fitness activities multiple times a week, fifth grade students increased their proficiency levels in five of the six areas. 
	As a result of our students participating in physical fitness activities multiple times a week, fifth grade students increased their proficiency levels in five of the six areas. 

	Teachers will provide opportunities for students to increase their stamina. 
	Teachers will provide opportunities for students to increase their stamina. 

	Span


	 
	2019-2020 PLAN 
	 
	 
	 
	 

	2020 - 21 
	2020 - 21 

	2021 - 22 
	2021 - 22 

	2022 - 23 
	2022 - 23 

	Span

	GOAL: Percent Meeting Standard in Aerobic Capacity, Body Composition, Abdominal Strength, Flexibility  (All Students) 
	GOAL: Percent Meeting Standard in Aerobic Capacity, Body Composition, Abdominal Strength, Flexibility  (All Students) 
	GOAL: Percent Meeting Standard in Aerobic Capacity, Body Composition, Abdominal Strength, Flexibility  (All Students) 

	88% 
	88% 

	90% 
	90% 

	92% 
	92% 

	Span

	Basis for Goal:  
	Basis for Goal:  
	Basis for Goal:  

	The main goal of the test is to help students in starting life-long habits of regular physical activity. The test has six parts that show a level of fitness that offer a degree of defense against diseases that come from inactivity. This comprehensive assessment has been mandated by the California Department of Education. 
	The main goal of the test is to help students in starting life-long habits of regular physical activity. The test has six parts that show a level of fitness that offer a degree of defense against diseases that come from inactivity. This comprehensive assessment has been mandated by the California Department of Education. 

	Span


	 
	 
	2019-2020 STRATEGIC PLAN 
	STRATEGY  
	STRATEGY  
	STRATEGY  
	STRATEGY  
	(List specific student groups to be served) 

	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 
	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 

	EXPENDITURES (Site / LCAP) 
	EXPENDITURES (Site / LCAP) 

	Span

	Create purposeful PE opportunities where students will develop the skills measured by the PFT.  
	Create purposeful PE opportunities where students will develop the skills measured by the PFT.  
	Create purposeful PE opportunities where students will develop the skills measured by the PFT.  

	This comprehensive assessment has been mandated by the California Department of Education. 
	This comprehensive assessment has been mandated by the California Department of Education. 

	 
	 

	Span

	Create and implement a PE instructional plan and pacing for the school year.  
	Create and implement a PE instructional plan and pacing for the school year.  
	Create and implement a PE instructional plan and pacing for the school year.  

	This comprehensive assessment has been mandated by the California Department of Education. 
	This comprehensive assessment has been mandated by the California Department of Education. 

	3 hours of Sub Release Time for 3 teachers.  
	3 hours of Sub Release Time for 3 teachers.  
	 
	 
	Total: $452.52 

	Span


	 
	Plan for Distance Learning  
	Plan for Distance Learning  
	Plan for Distance Learning  
	Plan for Distance Learning  

	All teachers will collaborate together in the digital learning environment in Google Classroom.  Teachers will have access to TWIG online science lessons and Studies Weekly to address Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the day with all students.  Teachers present families with an overview and daily agenda of the learning targets and activities with times presented. The schedule closely follows the traditional daily schedule of academic work, recess, lunc
	All teachers will collaborate together in the digital learning environment in Google Classroom.  Teachers will have access to TWIG online science lessons and Studies Weekly to address Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the day with all students.  Teachers present families with an overview and daily agenda of the learning targets and activities with times presented. The schedule closely follows the traditional daily schedule of academic work, recess, lunc

	Span


	 
	Sixth Grade 
	English Language Arts Plan 
	2019-2020  
	 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	 

	Span

	 
	 
	 

	2019-20 
	2019-20 
	 Expected Outcome 

	2019-20 
	2019-20 
	Actual Outcome 

	Span

	GOAL: CAASPP 
	GOAL: CAASPP 
	GOAL: CAASPP 
	Percent Met or Exceeded 
	(All Students) 
	 

	75% 
	75% 

	NA 
	NA 
	(Due to Covid-19 Closure) 

	Span

	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 

	Based on last Year‘s CAASPP scores of 65, a 10% increase is both rigorous and attainable. The CAASPP assessment is the main assessment that drives academics at the upper elementary school level. 
	Based on last Year‘s CAASPP scores of 65, a 10% increase is both rigorous and attainable. The CAASPP assessment is the main assessment that drives academics at the upper elementary school level. 

	Span


	 
	 
	 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 

	Span

	Student Group 
	Student Group 
	Student Group 

	# 
	# 

	18-19  
	18-19  
	Gr. 5 CAASPP 

	IAB: Literary Text 
	IAB: Literary Text 
	B= Below 
	N= Nearly 
	A= Above 

	IAB: Language and Vocabulary Use 
	IAB: Language and Vocabulary Use 

	IAB:  
	IAB:  
	Informational Text 
	 

	Info Writing 
	Info Writing 

	Argument Writing 
	Argument Writing 

	Narrative 
	Narrative 
	Writing 

	19-20  
	19-20  
	Gr. 6 CAASPP 

	Span

	TR
	B 
	B 

	N 
	N 

	A 
	A 

	B 
	B 

	N 
	N 

	A 
	A 

	B 
	B 

	N 
	N 

	A 
	A 

	 
	 

	* 
	* 

	* 
	* 

	* 
	* 

	Span

	All 
	All 
	All 

	 
	 

	65 
	65 

	7 
	7 

	49 
	49 

	44 
	44 

	21 
	21 

	36 
	36 

	43 
	43 

	6 
	6 

	29 
	29 

	65 
	65 

	40 
	40 

	Span

	White 
	White 
	White 

	 
	 

	68 
	68 

	5 
	5 

	58 
	58 

	37 
	37 

	11 
	11 

	46 
	46 

	43 
	43 

	5 
	5 

	32 
	32 

	63 
	63 

	47 
	47 

	Span

	Hispanic 
	Hispanic 
	Hispanic 

	 
	 

	56 
	56 

	11 
	11 

	48 
	48 

	41 
	41 

	21 
	21 

	50 
	50 

	29 
	29 

	7 
	7 

	36 
	36 

	50 
	50 

	29 
	29 

	Span

	Asian 
	Asian 
	Asian 

	 
	 

	83 
	83 

	17 
	17 

	33 
	33 

	50 
	50 

	0 
	0 

	80 
	80 

	20 
	20 

	17 
	17 

	0 
	0 

	83 
	83 

	44 
	44 

	Span

	EL 
	EL 
	EL 

	 
	 

	0 
	0 

	50 
	50 

	50 
	50 

	0 
	0 

	50 
	50 

	50 
	50 

	0 
	0 

	33 
	33 

	67 
	67 

	0 
	0 

	0 
	0 

	Span

	EO 
	EO 
	EO 

	 
	 

	69 
	69 

	1 
	1 

	50 
	50 

	49 
	49 

	12 
	12 

	46 
	46 

	42 
	42 

	2 
	2 

	30 
	30 

	68 
	68 

	42 
	42 

	Span

	RFEP 
	RFEP 
	RFEP 

	 
	 

	63 
	63 

	43 
	43 

	43 
	43 

	15 
	15 

	20 
	20 

	60 
	60 

	20 
	20 

	37 
	37 

	25 
	25 

	38 
	38 

	25 
	25 

	Span

	Students with Disabilities 
	Students with Disabilities 
	Students with Disabilities 

	 
	 

	6 
	6 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	 
	 

	0 
	0 

	Span


	**Due to COVID-19 and Distance learning, students were not able to be assessed during Tri 3 for IAB: Language and Vocabulary Use, IAB: Informational Text, Argument and Narrative Writing, and 19-20 ELA CAASPP.  
	 
	 
	 
	AREAS of SUCCESS 
	● Increase in those proficient over the year. 
	● Increase in those proficient over the year. 
	● Increase in those proficient over the year. 
	● Increase in those proficient over the year. 
	● Increase in those proficient over the year. 
	● Increase in those proficient over the year. 

	● Students improved in writing RACE responses.  
	● Students improved in writing RACE responses.  

	● Increased practice in targeted standards instruction  
	● Increased practice in targeted standards instruction  

	● Strengthened skills in writing 5 paragraph essays. 
	● Strengthened skills in writing 5 paragraph essays. 

	● Tier 3 reading comprehension with Fusner/Vasquez 
	● Tier 3 reading comprehension with Fusner/Vasquez 


	 
	Teachers reflected on their success in the following areas: 
	● Developed quality CFAs to analyze assessment results by student groups and then designed and delivered targeted instruction. 
	● Developed quality CFAs to analyze assessment results by student groups and then designed and delivered targeted instruction. 
	● Developed quality CFAs to analyze assessment results by student groups and then designed and delivered targeted instruction. 

	● Implemented more brief writes and constructed response opportunities that are aligned with CAASPP and Benchmark.  
	● Implemented more brief writes and constructed response opportunities that are aligned with CAASPP and Benchmark.  

	● Successfully improved our Designated ELD delivery – and customized the curriculum to better serve our students 
	● Successfully improved our Designated ELD delivery – and customized the curriculum to better serve our students 

	● Analyzed assessment results by student groups and then design and deliver targeted instruction. 
	● Analyzed assessment results by student groups and then design and deliver targeted instruction. 


	 

	Span


	 
	AREAS of GROWTH 
	● Due to Covid-19 shut down, we were not able to cover narrative as much as they needed 
	● Due to Covid-19 shut down, we were not able to cover narrative as much as they needed 
	● Due to Covid-19 shut down, we were not able to cover narrative as much as they needed 
	● Due to Covid-19 shut down, we were not able to cover narrative as much as they needed 
	● Due to Covid-19 shut down, we were not able to cover narrative as much as they needed 
	● Due to Covid-19 shut down, we were not able to cover narrative as much as they needed 

	● Building stamina on longer written work (continue with elaboration and building comprehensive papers with complex ideas) 
	● Building stamina on longer written work (continue with elaboration and building comprehensive papers with complex ideas) 


	 
	As a team we will continue to develop strategies to support students in the following areas: 
	● Continue to implement more frequent brief writes and constructed response opportunities that are aligned with CAASPP and Benchmark.  
	● Continue to implement more frequent brief writes and constructed response opportunities that are aligned with CAASPP and Benchmark.  
	● Continue to implement more frequent brief writes and constructed response opportunities that are aligned with CAASPP and Benchmark.  

	● Develop more structured way to incorporate all 3 genres of writing throughout the year. 
	● Develop more structured way to incorporate all 3 genres of writing throughout the year. 

	● Develop or target Benchmark lessons to address standards focus listed below for informational text 
	● Develop or target Benchmark lessons to address standards focus listed below for informational text 

	● Develop Common formative assessments to track student progress in a unit and in differentiated RTI groups 
	● Develop Common formative assessments to track student progress in a unit and in differentiated RTI groups 

	● Implement RTI, Tier 2 intervention groups for ELA 
	● Implement RTI, Tier 2 intervention groups for ELA 

	● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple times throughout the lesson with students 
	● Focus on daily learning targets (including I Can Statements) and verbalize those targets multiple times throughout the lesson with students 


	 

	Span


	 
	 
	 
	2020-2021 PLAN 
	STRATEGIES 
	STRATEGIES 
	STRATEGIES 
	STRATEGIES 

	STRATEGIES USED 
	STRATEGIES USED 

	EXPENDITURES  
	EXPENDITURES  
	(Site / LCAP) 

	ACTUAL EXPENDITURES 
	ACTUAL EXPENDITURES 
	(Site/LCAP) 

	Span

	● Collaborate with sped. staff and EL site coordinator to 
	● Collaborate with sped. staff and EL site coordinator to 
	● Collaborate with sped. staff and EL site coordinator to 
	● Collaborate with sped. staff and EL site coordinator to 
	● Collaborate with sped. staff and EL site coordinator to 



	● Need more discussion and work on 
	● Need more discussion and work on 
	● Need more discussion and work on 
	● Need more discussion and work on 



	● Sub costs for 4 hours of teacher release time for 
	● Sub costs for 4 hours of teacher release time for 
	● Sub costs for 4 hours of teacher release time for 
	● Sub costs for 4 hours of teacher release time for 



	● Sub costs for 4 hours of teacher release time for professional development 
	● Sub costs for 4 hours of teacher release time for professional development 
	● Sub costs for 4 hours of teacher release time for professional development 
	● Sub costs for 4 hours of teacher release time for professional development 



	Span


	ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 

	● Implement daily warm up practice with select response 
	● Implement daily warm up practice with select response 

	● Revise current interims 
	● Revise current interims 

	● Create/revise team Common Formative Assessments 
	● Create/revise team Common Formative Assessments 

	● Share responsibility to meet all students‘ needs.  
	● Share responsibility to meet all students‘ needs.  

	● Develop student self-assessment structures 
	● Develop student self-assessment structures 

	● Use Restate, Answer, Cite Evidence, and Elaborate (RACE) to analyze tasks and text and elaborate on student responses. 
	● Use Restate, Answer, Cite Evidence, and Elaborate (RACE) to analyze tasks and text and elaborate on student responses. 

	● Use ELA proficiency maps to ensure tasks/assessments are aligned with Essential Standards 
	● Use ELA proficiency maps to ensure tasks/assessments are aligned with Essential Standards 

	● Meet with District Literacy Coaches. 
	● Meet with District Literacy Coaches. 

	● Vertical articulation with 5th grade.  
	● Vertical articulation with 5th grade.  



	this Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	this Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	this Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	this Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 

	● Create/revise team Common Formative Assessments 
	● Create/revise team Common Formative Assessments 

	● Use Restate, Answer, Cite Evidence, and Elaborate (RACE) to analyze tasks and text and elaborate on student responses. 
	● Use Restate, Answer, Cite Evidence, and Elaborate (RACE) to analyze tasks and text and elaborate on student responses. 


	 

	professional development and work with district coaches, 3 teachers -  $452.52 
	professional development and work with district coaches, 3 teachers -  $452.52 
	professional development and work with district coaches, 3 teachers -  $452.52 
	professional development and work with district coaches, 3 teachers -  $452.52 


	 
	 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 


	 
	Total: $10,162.96 

	and work with district coaches, 3 teachers -  $452.52 
	and work with district coaches, 3 teachers -  $452.52 
	and work with district coaches, 3 teachers -  $452.52 
	and work with district coaches, 3 teachers -  $452.52 


	 
	 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 


	 
	Total: $10,162.96 

	Span


	 
	 
	OVERALL EFFECTIVENESS OF STRATEGIES              CHANGES TO STRATEGIES 
	● Creating and revising team Common Formative Assessments aligned to CCS. 
	● Creating and revising team Common Formative Assessments aligned to CCS. 
	● Creating and revising team Common Formative Assessments aligned to CCS. 
	● Creating and revising team Common Formative Assessments aligned to CCS. 
	● Creating and revising team Common Formative Assessments aligned to CCS. 
	● Creating and revising team Common Formative Assessments aligned to CCS. 

	● Post District and CFA assessment data was analyzed and used to create Tier 2, RTI opportunities in ELA. 
	● Post District and CFA assessment data was analyzed and used to create Tier 2, RTI opportunities in ELA. 



	● Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to Students with Disabilities student groups are effective as measured by assessment data.  
	● Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to Students with Disabilities student groups are effective as measured by assessment data.  
	● Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to Students with Disabilities student groups are effective as measured by assessment data.  
	● Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to Students with Disabilities student groups are effective as measured by assessment data.  

	● Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	● Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 



	Span


	 
	2020-2021 PLAN 
	 
	 
	 
	 

	2020 - 21 
	2020 - 21 

	2021 - 22 
	2021 - 22 

	2022 - 23 
	2022 - 23 

	Span

	GOAL: CAASPP 
	GOAL: CAASPP 
	GOAL: CAASPP 
	Percent Met or Exceeded 
	(All Students) 

	N/A 
	N/A 

	83% 
	83% 

	85% 
	85% 

	Span

	Basis for Goal:  
	Basis for Goal:  
	Basis for Goal:  

	The CAASPP is a nationally normed standardized assessment aligned to common core standards and gives us reliable data as we continue to master implementation of our new ELA curriculum. 
	The CAASPP is a nationally normed standardized assessment aligned to common core standards and gives us reliable data as we continue to master implementation of our new ELA curriculum. 

	Span


	 
	 
	2020-2021 STRATEGIC PLAN 
	STRATEGY  
	STRATEGY  
	STRATEGY  
	STRATEGY  
	(List specific student groups to be served) 

	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 
	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 

	EXPENDITURES (Site / LCAP) 
	EXPENDITURES (Site / LCAP) 

	Span

	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 

	California State Teaching Professional Standards, 1-6. 
	California State Teaching Professional Standards, 1-6. 

	N/A 
	N/A 

	Span

	Collaborate with 6th Grade District Writing Trainers for strategies to teach all genres throughout year 
	Collaborate with 6th Grade District Writing Trainers for strategies to teach all genres throughout year 
	Collaborate with 6th Grade District Writing Trainers for strategies to teach all genres throughout year 
	 

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to Students with Disabilities‘ response to Tier 1 instruction. 
	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to Students with Disabilities‘ response to Tier 1 instruction. 
	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to Students with Disabilities‘ response to Tier 1 instruction. 

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being 

	Designated ELD is required so that students meet the CA ELD Standards. 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 

	Span


	provided to the English Learners student group are effective as measured by assessment data. 
	provided to the English Learners student group are effective as measured by assessment data. 
	provided to the English Learners student group are effective as measured by assessment data. 
	provided to the English Learners student group are effective as measured by assessment data. 

	Span

	Provide differentiated daily Designated and Integrated English Language Development to English learners. 
	Provide differentiated daily Designated and Integrated English Language Development to English learners. 
	Provide differentiated daily Designated and Integrated English Language Development to English learners. 

	Designated ELD is required so that students meet the CA ELD Standards. 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 

	Span

	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 

	Students with Disabilities who have a current Individual Education Plan (IEP) must receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE).   
	Students with Disabilities who have a current Individual Education Plan (IEP) must receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE).   
	 

	N/A 
	N/A 

	Span

	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	N/A 
	N/A 

	Span


	 
	Plan for Distance Learning  
	Plan for Distance Learning  
	Plan for Distance Learning  
	Plan for Distance Learning  

	All teachers will collaborate together in the digital learning environment in Google Classroom.  Teachers will have access to TWIG online science lessons and Studies Weekly to address Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the day with all students.  Teachers present families with an overview and daily agenda of the learning targets and activities with times presented. The schedule closely follows the traditional daily schedule of academic work, recess, lunc
	All teachers will collaborate together in the digital learning environment in Google Classroom.  Teachers will have access to TWIG online science lessons and Studies Weekly to address Social Studies standards.  Teachers will have live Google Meet sessions daily throughout the day with all students.  Teachers present families with an overview and daily agenda of the learning targets and activities with times presented. The schedule closely follows the traditional daily schedule of academic work, recess, lunc
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	Sixth Grade 
	Math Plan 
	2019-2020  
	 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 
	ANALYSIS of 19-20 Plan 

	Span

	 
	 
	 

	2019-2020 
	2019-2020 
	Expected Outcome 

	2019-2020 
	2019-2020 
	Actual Outcome 

	Span

	GOAL: CAASPP 
	GOAL: CAASPP 
	GOAL: CAASPP 
	Percent Met or Exceeded 
	(All Students) 

	73%  
	73%  

	NA 
	NA 
	(Due to Covid-19 Closure) 

	Span

	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 
	Basis for Goal: Why this one over others? 

	Based on last Year‘s CAASPP scores of 60, a 13% increase is both rigorous and attainable.  The CAASPP is our nationally normed standardized assessment aligned to the common core and will give us end of the grade level data that align with our math standards. 
	Based on last Year‘s CAASPP scores of 60, a 13% increase is both rigorous and attainable.  The CAASPP is our nationally normed standardized assessment aligned to the common core and will give us end of the grade level data that align with our math standards. 
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	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 
	2019-2020 DATA: PERCENT PROFICIENT 

	Span

	Student Group 
	Student Group 
	Student Group 

	# 
	# 

	18-19  
	18-19  
	Gr 5 
	CAASPP 

	Arithmetic Strategies 
	Arithmetic Strategies 

	Statistics 
	Statistics 
	 
	 
	 
	n/a 

	Integers / Absolute Value 
	Integers / Absolute Value 

	Variables / Ratios 
	Variables / Ratios 

	Decimals / Percents 
	Decimals / Percents 

	Expressions 
	Expressions 

	Rates / Inequalities 
	Rates / Inequalities 

	Equations 
	Equations 
	 
	 
	 
	* 

	19-20 
	19-20 
	 Gr 6 CAASPP 
	 
	 
	* 

	Span

	All 
	All 
	All 

	 
	 

	60 
	60 

	48 
	48 

	58 
	58 

	71 
	71 

	68 
	68 

	78 
	78 

	79 
	79 

	Span

	White 
	White 
	White 

	 
	 

	63 
	63 

	58 
	58 

	57 
	57 

	73 
	73 

	69 
	69 

	79 
	79 

	78 
	78 

	Span

	Hispanic 
	Hispanic 
	Hispanic 

	 
	 

	47 
	47 

	35 
	35 

	53 
	53 

	64 
	64 

	58 
	58 

	74 
	74 

	77 
	77 

	Span

	Asian 
	Asian 
	Asian 

	 
	 

	83 
	83 

	43 
	43 

	57 
	57 

	71 
	71 

	67 
	67 

	89 
	89 

	78 
	78 

	Span

	EL 
	EL 
	EL 

	 
	 

	0 
	0 

	17 
	17 

	17 
	17 

	17 
	17 

	25 
	25 

	50 
	50 

	67 
	67 

	Span

	EO 
	EO 
	EO 

	 
	 

	64 
	64 

	49 
	49 

	64 
	64 

	77 
	77 

	69 
	69 

	80 
	80 

	82 
	82 

	Span

	RFEP 
	RFEP 
	RFEP 

	 
	 

	50 
	50 

	38 
	38 

	50 
	50 

	63 
	63 

	50 
	50 

	80 
	80 

	56 
	56 

	Span

	Students with Disabilities 
	Students with Disabilities 
	Students with Disabilities 

	 
	 

	12 
	12 

	6 
	6 

	12 
	12 

	12 
	12 

	29 
	29 

	53 
	53 

	43 
	43 
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	*Due to COVID-19 and Distance learning, students were not able to be assessed during 
	Tri 3 on: Decimals/Percent’s, Expressions, Rates/Inequalities/ Equations, and 19-20 Math CAASPP. 
	 
	AREAS of SUCCESS 
	● Expressions Test: RTI small group contributed to the percent proficiencies on this test. We held workshops PRIOR to the assessment. RSP teacher was included in those groups, so we were able to keep the reteaching group size smaller.  
	● Expressions Test: RTI small group contributed to the percent proficiencies on this test. We held workshops PRIOR to the assessment. RSP teacher was included in those groups, so we were able to keep the reteaching group size smaller.  
	● Expressions Test: RTI small group contributed to the percent proficiencies on this test. We held workshops PRIOR to the assessment. RSP teacher was included in those groups, so we were able to keep the reteaching group size smaller.  
	● Expressions Test: RTI small group contributed to the percent proficiencies on this test. We held workshops PRIOR to the assessment. RSP teacher was included in those groups, so we were able to keep the reteaching group size smaller.  
	● Expressions Test: RTI small group contributed to the percent proficiencies on this test. We held workshops PRIOR to the assessment. RSP teacher was included in those groups, so we were able to keep the reteaching group size smaller.  
	● Expressions Test: RTI small group contributed to the percent proficiencies on this test. We held workshops PRIOR to the assessment. RSP teacher was included in those groups, so we were able to keep the reteaching group size smaller.  

	● Team collaboration, content knowledge, and experience with the standards contributed to success because we are able to assess areas where supplemental lessons are needed. These include: Khan Academy, Learn Zillion, Illustrative Math, Engage NY, and other resources.  
	● Team collaboration, content knowledge, and experience with the standards contributed to success because we are able to assess areas where supplemental lessons are needed. These include: Khan Academy, Learn Zillion, Illustrative Math, Engage NY, and other resources.  

	● We continue to develop our use of Learning Targets to focus student learning. 
	● We continue to develop our use of Learning Targets to focus student learning. 


	 
	Teachers reflected on their success in the following areas: 
	● Committed ourselves to ongoing data analysis in PLC meetings to meet students‘ needs..   
	● Committed ourselves to ongoing data analysis in PLC meetings to meet students‘ needs..   
	● Committed ourselves to ongoing data analysis in PLC meetings to meet students‘ needs..   

	● Engaged students in purposeful talk, utilizing a variety of student discourse structures and strategies, during core CPM instruction  
	● Engaged students in purposeful talk, utilizing a variety of student discourse structures and strategies, during core CPM instruction  

	● Committed to the agreed-upon NSD, CORE Instructional Best Practices  
	● Committed to the agreed-upon NSD, CORE Instructional Best Practices  

	● Implemented grade level RTI cycles  
	● Implemented grade level RTI cycles  

	● Used Kahn Academy for practice and supplementation of skills, tailored specifically to standards 
	● Used Kahn Academy for practice and supplementation of skills, tailored specifically to standards 

	● Aligned CPM to follow new pacing of district. 
	● Aligned CPM to follow new pacing of district. 
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	AREAS of GROWTH 
	● We want to continue to develop short CFAs to assess skills within teaching a chapter. 
	● We want to continue to develop short CFAs to assess skills within teaching a chapter. 
	● We want to continue to develop short CFAs to assess skills within teaching a chapter. 
	● We want to continue to develop short CFAs to assess skills within teaching a chapter. 
	● We want to continue to develop short CFAs to assess skills within teaching a chapter. 
	● We want to continue to develop short CFAs to assess skills within teaching a chapter. 

	● We want to continue to integrate computation skills practice through the year. 
	● We want to continue to integrate computation skills practice through the year. 

	● We are still struggling with filling in foundational skill gaps in learning, while teaching the grade level skills. 
	● We are still struggling with filling in foundational skill gaps in learning, while teaching the grade level skills. 
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	2020 - 21 PLAN 
	PLANNED STRATEGIES 
	PLANNED STRATEGIES 
	PLANNED STRATEGIES 
	PLANNED STRATEGIES 

	ACTUAL STRATEGIES 
	ACTUAL STRATEGIES 

	PROPOSED EXPENDITURES (SITE/LCAP) 
	PROPOSED EXPENDITURES (SITE/LCAP) 

	ACTUAL EXPENDITURES (SITE/LCAP) 
	ACTUAL EXPENDITURES (SITE/LCAP) 

	Span

	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 

	●  Refine practices for determining RTI groups and to 
	●  Refine practices for determining RTI groups and to 



	● Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	● Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	● Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	● Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 

	● Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	● Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 



	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 3 teachers -  $452.52 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 3 teachers -  $452.52 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 3 teachers -  $452.52 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 3 teachers -  $452.52 


	 
	 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 


	 
	Total: $10,162.96 

	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 3 teachers -  $452.52 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 3 teachers -  $452.52 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 3 teachers -  $452.52 
	● Sub costs for 4 hours of teacher release time for professional development and work with district coaches, 3 teachers -  $452.52 


	 
	 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 
	● Classified salary and benefits for our .47 Reading Curriculum Specialist - $9,710.44 


	 
	Total: $10,162.96 
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	plan effective Tier II and III instruction 
	plan effective Tier II and III instruction 
	plan effective Tier II and III instruction 
	plan effective Tier II and III instruction 
	plan effective Tier II and III instruction 
	plan effective Tier II and III instruction 

	● Track RTI data in a living document.  The ongoing analysis of student group data from district assessments will help identify areas of success and areas of need.  
	● Track RTI data in a living document.  The ongoing analysis of student group data from district assessments will help identify areas of success and areas of need.  

	● Utilize CAASPP interim assessments, in Math and ELA, throughout the school year to use as benchmarks and to prepare students for state testing.  
	● Utilize CAASPP interim assessments, in Math and ELA, throughout the school year to use as benchmarks and to prepare students for state testing.  

	● Use CPM curriculum, and supplement as needed. 
	● Use CPM curriculum, and supplement as needed. 

	● Create Exit Tickets for grade level use 
	● Create Exit Tickets for grade level use 

	● Vertical articulation with 5th grade team. 
	● Vertical articulation with 5th grade team. 


	 
	 
	 

	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 

	●  Refine practices for determining RTI groups and to plan effective Tier II and III instruction 
	●  Refine practices for determining RTI groups and to plan effective Tier II and III instruction 

	● Use CPM curriculum, and supplement as needed. 
	● Use CPM curriculum, and supplement as needed. 

	● Create Exit Tickets for grade level use 
	● Create Exit Tickets for grade level use 

	● Vertical articulation with 5th grade team. 
	● Vertical articulation with 5th grade team. 


	 

	Span


	 
	 OVERALL EFFECTIVENESS OF STRATEGIES               CHANGES TO STRATEGIES  
	● We felt overall that we had a lot of success with our strategies.  
	● We felt overall that we had a lot of success with our strategies.  
	● We felt overall that we had a lot of success with our strategies.  
	● We felt overall that we had a lot of success with our strategies.  
	● We felt overall that we had a lot of success with our strategies.  
	● We felt overall that we had a lot of success with our strategies.  


	 
	 
	 

	● We continue to try to find ways to meet our Tier 3 students as this intense instruction is difficult with the time constraints considering the difficulty of the math standards and the importance of using CPM with fidelity 
	● We continue to try to find ways to meet our Tier 3 students as this intense instruction is difficult with the time constraints considering the difficulty of the math standards and the importance of using CPM with fidelity 
	● We continue to try to find ways to meet our Tier 3 students as this intense instruction is difficult with the time constraints considering the difficulty of the math standards and the importance of using CPM with fidelity 
	● We continue to try to find ways to meet our Tier 3 students as this intense instruction is difficult with the time constraints considering the difficulty of the math standards and the importance of using CPM with fidelity 
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	2020 - 21 
	2020 - 21 

	2021 - 22 
	2021 - 22 

	2022 – 23 
	2022 – 23 

	Span


	GOAL: CAASPP 
	GOAL: CAASPP 
	GOAL: CAASPP 
	GOAL: CAASPP 
	Percent Met or Exceeded 
	(All Students) 

	87% 
	87% 

	89% 
	89% 

	91% 
	91% 

	Span

	Basis for Goal:  
	Basis for Goal:  
	Basis for Goal:  

	The CAASPP is a nationally normed standardized assessment aligned to common core standards and gives us reliable data as we continue to master implementation of our new ELA curriculum. 
	The CAASPP is a nationally normed standardized assessment aligned to common core standards and gives us reliable data as we continue to master implementation of our new ELA curriculum. 
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	2020-2021 STRATEGIC PLAN 
	STRATEGY  
	STRATEGY  
	STRATEGY  
	STRATEGY  
	(List specific student groups to be served) 

	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 
	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 

	EXPENDITURES (Site / LCAP) 
	EXPENDITURES (Site / LCAP) 

	Span

	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 

	● Refine practices for determining RTI groups and to plan effective Tier II and III instruction 
	● Refine practices for determining RTI groups and to plan effective Tier II and III instruction 

	● Track RTI data in a living document.  The ongoing analysis of student group data from district assessments will help identify areas of success and areas of need.  
	● Track RTI data in a living document.  The ongoing analysis of student group data from district assessments will help identify areas of success and areas of need.  

	● Utilize CAASPP interim assessments, in Math and ELA, throughout the school year to use as benchmarks and to prepare students for state testing.  
	● Utilize CAASPP interim assessments, in Math and ELA, throughout the school year to use as benchmarks and to prepare students for state testing.  

	● Use CPM curriculum, and supplement as needed. 
	● Use CPM curriculum, and supplement as needed. 

	● Create Exit Tickets for grade level use 
	● Create Exit Tickets for grade level use 

	● Vertical articulation with 5th grade teams. 
	● Vertical articulation with 5th grade teams. 



	● Sub costs for 4 hours of teacher release time for professional development and planning, 3 teachers -  $452.52 
	● Sub costs for 4 hours of teacher release time for professional development and planning, 3 teachers -  $452.52 
	● Sub costs for 4 hours of teacher release time for professional development and planning, 3 teachers -  $452.52 
	● Sub costs for 4 hours of teacher release time for professional development and planning, 3 teachers -  $452.52 


	 
	Total – $452.52 
	 

	● Sub costs for 4 hours of teacher release time for professional development and planning, 3 teachers -  $452.52 
	● Sub costs for 4 hours of teacher release time for professional development and planning, 3 teachers -  $452.52 
	● Sub costs for 4 hours of teacher release time for professional development and planning, 3 teachers -  $452.52 
	● Sub costs for 4 hours of teacher release time for professional development and planning, 3 teachers -  $452.52 


	 
	Total - $452.52 
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	AREAS of GROWTH 
	Students’ areas of growth: 
	Students’ areas of growth: 
	Students’ areas of growth: 
	Students’ areas of growth: 
	● The average Chapter Assessment proficiency level for All Students was 66.78%, a 2.32% cohort decrease 
	● The average Chapter Assessment proficiency level for All Students was 66.78%, a 2.32% cohort decrease 
	● The average Chapter Assessment proficiency level for All Students was 66.78%, a 2.32% cohort decrease 

	● The White, Hispanic, and Asian student groups scored an 80%+ proficiency level on two out of the nine Unit Assessments. 
	● The White, Hispanic, and Asian student groups scored an 80%+ proficiency level on two out of the nine Unit Assessments. 

	● The English Learner student group scored an 80%+ proficiency level on three out of the nine Unit Assessments.  
	● The English Learner student group scored an 80%+ proficiency level on three out of the nine Unit Assessments.  

	● The RFEP student group scored an 80%+ proficiency level on four out of the nine Unit Assessments 
	● The RFEP student group scored an 80%+ proficiency level on four out of the nine Unit Assessments 

	● The Students with Disability student group scored an 80%+ proficiency level on one out of the nine Unit Assessments. 
	● The Students with Disability student group scored an 80%+ proficiency level on one out of the nine Unit Assessments. 


	As a team, we will continue to develop strategies to support students in the following areas: 
	● Practice more problems from the other Claims. 
	● Practice more problems from the other Claims. 
	● Practice more problems from the other Claims. 

	● Continue to use ―Stems‖ to review skills 
	● Continue to use ―Stems‖ to review skills 

	● Adjust CPM curriculum to align with our own Proficiency Map for 6th Grade Math, and supplement as needed. 
	● Adjust CPM curriculum to align with our own Proficiency Map for 6th Grade Math, and supplement as needed. 

	● Continue to refine RTI - data analysis and group making  
	● Continue to refine RTI - data analysis and group making  

	● Continue to evaluate data from assessments to create customized intervention groups based on more information than test scores.  
	● Continue to evaluate data from assessments to create customized intervention groups based on more information than test scores.  

	● Utilize CAASPP interim assessments, in Math and ELA, throughout the school year to use as benchmarks and to prepare students for state testing. 
	● Utilize CAASPP interim assessments, in Math and ELA, throughout the school year to use as benchmarks and to prepare students for state testing. 
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	2019 - 2020 PLAN 
	STRATEGIES 
	STRATEGIES 
	STRATEGIES 
	STRATEGIES 

	STRATEGIES USED 
	STRATEGIES USED 

	EXPENDITURES (Site / LCAP) 
	EXPENDITURES (Site / LCAP) 

	ACTUAL EXPENDITURES (Site/LCAP) 
	ACTUAL EXPENDITURES (Site/LCAP) 

	Span

	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 

	● Work with district math coach to refine practices for determining RTI groups and to plan effective Tier II and III instruction 
	● Work with district math coach to refine practices for determining RTI groups and to plan effective Tier II and III instruction 

	● Commit ourselves to log and track RTI data in a living 
	● Commit ourselves to log and track RTI data in a living 



	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 
	● Collaborate with sped. staff and EL site coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to EL and Students with Disabilities student groups are effective as measured by assessment data. 

	● Commit ourselves to log and track RTI data in a living document.  The ongoing analysis of student group data from district assessments will 
	● Commit ourselves to log and track RTI data in a living document.  The ongoing analysis of student group data from district assessments will 



	● Sub costs for 4 hours of teacher release time for professional development and planning, 3 teachers -  $452.52 
	● Sub costs for 4 hours of teacher release time for professional development and planning, 3 teachers -  $452.52 
	● Sub costs for 4 hours of teacher release time for professional development and planning, 3 teachers -  $452.52 
	● Sub costs for 4 hours of teacher release time for professional development and planning, 3 teachers -  $452.52 


	 
	Total – $452.52 
	 

	● Sub costs for 4 hours of teacher release time for professional development and planning, 3 teachers -  $452.52 
	● Sub costs for 4 hours of teacher release time for professional development and planning, 3 teachers -  $452.52 
	● Sub costs for 4 hours of teacher release time for professional development and planning, 3 teachers -  $452.52 
	● Sub costs for 4 hours of teacher release time for professional development and planning, 3 teachers -  $452.52 


	 
	Total - $452.52 
	 

	Span


	document.  The ongoing analysis of student group data from district assessments will help identify areas of success and areas of need.   
	document.  The ongoing analysis of student group data from district assessments will help identify areas of success and areas of need.   
	document.  The ongoing analysis of student group data from district assessments will help identify areas of success and areas of need.   
	document.  The ongoing analysis of student group data from district assessments will help identify areas of success and areas of need.   
	document.  The ongoing analysis of student group data from district assessments will help identify areas of success and areas of need.   
	document.  The ongoing analysis of student group data from district assessments will help identify areas of success and areas of need.   

	● Utilize the assigned focus in DreamBox 
	● Utilize the assigned focus in DreamBox 

	● Utilize CAASPP interim assessments, in Math and ELA, throughout the school year to use as benchmarks and to prepare students for state testing.   
	● Utilize CAASPP interim assessments, in Math and ELA, throughout the school year to use as benchmarks and to prepare students for state testing.   

	● Adjust CPM curriculum to align with new Proficiency Map for 6th Grade Math, and supplement as needed. 
	● Adjust CPM curriculum to align with new Proficiency Map for 6th Grade Math, and supplement as needed. 

	● Create Exit Tickets for grade level use 
	● Create Exit Tickets for grade level use 

	● Vertical articulation with 5th grade team. 
	● Vertical articulation with 5th grade team. 



	help identify areas of success and areas of need.   
	help identify areas of success and areas of need.   
	help identify areas of success and areas of need.   
	help identify areas of success and areas of need.   

	● Utilize CAASPP interim assessments, in Math and ELA, but towards the end the school year to use as benchmarks and to prepare students for state testing.   
	● Utilize CAASPP interim assessments, in Math and ELA, but towards the end the school year to use as benchmarks and to prepare students for state testing.   

	●  Adjust CPM curriculum to align with new Proficiency Map for 6th Grade Math, and supplement as needed. 
	●  Adjust CPM curriculum to align with new Proficiency Map for 6th Grade Math, and supplement as needed. 
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	OVERALL EFFECTIVENESS OF STRATEGIES              CHANGES TO STRATEGIES 
	● Creating and revising team Common Formative Assessments aligned to CCS. 
	● Creating and revising team Common Formative Assessments aligned to CCS. 
	● Creating and revising team Common Formative Assessments aligned to CCS. 
	● Creating and revising team Common Formative Assessments aligned to CCS. 
	● Creating and revising team Common Formative Assessments aligned to CCS. 
	● Creating and revising team Common Formative Assessments aligned to CCS. 

	● Post District and CFA assessment data was analyzed and used to create Tier 2, RTI opportunities in math. 
	● Post District and CFA assessment data was analyzed and used to create Tier 2, RTI opportunities in math. 



	● Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to Students with Disabilities student groups are effective as measured by assessment data.  
	● Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to Students with Disabilities student groups are effective as measured by assessment data.  
	● Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to Students with Disabilities student groups are effective as measured by assessment data.  
	● Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to Students with Disabilities student groups are effective as measured by assessment data.  

	● Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	● Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
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	2019-2020 PLAN 
	 
	 
	 
	 

	2019-20 
	2019-20 

	2020 - 21 
	2020 - 21 

	2021 – 22 
	2021 – 22 

	Span

	GOAL: CAASPP 
	GOAL: CAASPP 
	GOAL: CAASPP 
	Percent Met or Exceeded 
	(All Students) 

	75% 
	75% 

	80% 
	80% 

	85% 
	85% 

	Span


	Basis for Goal:  
	Basis for Goal:  
	Basis for Goal:  
	Basis for Goal:  

	The CAASPP is a nationally normed standardized assessment aligned to common core standards and gives us reliable data as we continue to master implementation of our new ELA curriculum. 
	The CAASPP is a nationally normed standardized assessment aligned to common core standards and gives us reliable data as we continue to master implementation of our new ELA curriculum. 
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	2019-2020 STRATEGIC PLAN 
	STRATEGY  
	STRATEGY  
	STRATEGY  
	STRATEGY  
	(List specific student groups to be served) 

	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 
	HOW THIS STRATEGY WILL ADDRESS STATE AND/OR FEDERAL REQUIREMENTS 

	EXPENDITURES (Site / LCAP) 
	EXPENDITURES (Site / LCAP) 

	Span

	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 
	Review and reflect on Tier 1 best practices to ensure all student groups‘ response to instruction is at an 80% proficiency level. Teachers will take on a shared responsibility to meet all students‘ needs. 

	California State Teaching Professional Standards, 1-6. 
	California State Teaching Professional Standards, 1-6. 

	N/A 
	N/A 

	Span

	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to Students with Disabilities‘ response to Tier 1 instruction. 
	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to Students with Disabilities‘ response to Tier 1 instruction. 
	Post District and CFA assessment data will be used to create Tier 2, RTI opportunities. Specific attention will be given to Students with Disabilities‘ response to Tier 1 instruction. 

	The state requires all CCSS math Standards to be met by all student groups. 
	The state requires all CCSS math Standards to be met by all student groups. 

	N/A 
	N/A 

	Span

	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 
	Collaborate with EL Site Coordinator to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the English Learners student group are effective as measured by assessment data. 

	Designated ELD is required so that students meet the CA ELD Standards. 
	Designated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 

	Span

	Provide differentiated daily Integrated English Language Development to English learners. 
	Provide differentiated daily Integrated English Language Development to English learners. 
	Provide differentiated daily Integrated English Language Development to English learners. 

	Integrated ELD is required so that students meet the CA ELD Standards. 
	Integrated ELD is required so that students meet the CA ELD Standards. 

	N/A 
	N/A 

	Span

	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 
	Collaborate with sped. staff to ensure that the strategies, reinforcements, accommodations, etc. that are being provided to the Students with Disabilities student group are effective as measured by assessment data. 

	Students with Disabilities who have a current Individual Education Plan (IEP) must receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE).   
	Students with Disabilities who have a current Individual Education Plan (IEP) must receive a Free and Appropriate Public Education (FAPE) in the Least Restrictive Environment (LRE).   
	 

	N/A 
	N/A 

	Span

	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 
	Focus on daily learning targets, including I Can Statements, and verbalizing those targets multiple times throughout the lesson with students. 

	The state requires all CCSS ELA Standards to be met by all student groups. 
	The state requires all CCSS ELA Standards to be met by all student groups. 

	N/A 
	N/A 
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	School Climate 
	Meadows School 
	 
	 
	 
	 
	 

	2019 - 20 
	2019 - 20 

	2020 - 21 
	2020 - 21 

	2021 - 22 
	2021 - 22 

	Span

	GOAL: Attendance 
	GOAL: Attendance 
	GOAL: Attendance 

	97.3% 
	97.3% 

	97.8% 
	97.8% 

	98.2% 
	98.2% 

	Span


	 
	 
	 
	 

	Span

	GOAL: Suspension Rate 
	GOAL: Suspension Rate 
	GOAL: Suspension Rate 

	1 
	1 

	1 
	1 

	1 
	1 

	Span

	GOAL: Feel Happy at School 
	GOAL: Feel Happy at School 
	GOAL: Feel Happy at School 

	91% 
	91% 

	91% 
	91% 

	91% 
	91% 

	Span


	 
	Climate Areas Measured 
	Climate Areas Measured 
	Climate Areas Measured 
	Climate Areas Measured 

	17-18 
	17-18 

	18-19 
	18-19 

	19-20 
	19-20 

	Span

	Attendance Rate (Percentage) 
	Attendance Rate (Percentage) 
	Attendance Rate (Percentage) 

	96.4% 
	96.4% 

	96.3% 
	96.3% 

	96% 
	96% 

	Span

	Suspension Rate (Number of students) 
	Suspension Rate (Number of students) 
	Suspension Rate (Number of students) 

	9 
	9 

	7 
	7 

	1 
	1 

	Span

	CHKS:  Feel Part of the School (Percentage of 5th Graders) 
	CHKS:  Feel Part of the School (Percentage of 5th Graders) 
	CHKS:  Feel Part of the School (Percentage of 5th Graders) 

	88% 
	88% 

	65% 
	65% 

	71% 
	71% 

	Span

	CHKS:  Feel Happy to be at School (Percentage of 5th Graders) 
	CHKS:  Feel Happy to be at School (Percentage of 5th Graders) 
	CHKS:  Feel Happy to be at School (Percentage of 5th Graders) 

	88% 
	88% 

	67% 
	67% 

	72% 
	72% 

	Span

	CHKS:  Feel Safe at school. (Percentage of 5th Graders) 
	CHKS:  Feel Safe at school. (Percentage of 5th Graders) 
	CHKS:  Feel Safe at school. (Percentage of 5th Graders) 

	88% 
	88% 

	87% 
	87% 

	86% 
	86% 

	Span

	Parent Participation in academic conferences                         
	Parent Participation in academic conferences                         
	Parent Participation in academic conferences                         
	(Percentage of total number of parents) 

	100% 
	100% 

	100% 
	100% 

	100% 
	100% 

	Span

	Parent/community involvement in school committees, and events. (Total number of participants) 
	Parent/community involvement in school committees, and events. (Total number of participants) 
	Parent/community involvement in school committees, and events. (Total number of participants) 

	4,945 
	4,945 

	6,138 
	6,138 

	8, 882  
	8, 882  

	Span

	Parent/community volunteer hours. (Total number of hours) 
	Parent/community volunteer hours. (Total number of hours) 
	Parent/community volunteer hours. (Total number of hours) 

	13,109 
	13,109 

	13,271 
	13,271 

	13,000 
	13,000 

	Span


	*CHKS:  California Healthy Kids Survey 
	 
	AREAS of SUCCESS 
	● Decreased number of suspensions 
	● Decreased number of suspensions 
	● Decreased number of suspensions 
	● Decreased number of suspensions 
	● Decreased number of suspensions 
	● Decreased number of suspensions 

	● Growth in school-wide parent involvement and volunteer hours by 2,000 hours and they stopped being calculated after March due to Covid-19. 
	● Growth in school-wide parent involvement and volunteer hours by 2,000 hours and they stopped being calculated after March due to Covid-19. 

	● Our school counselor and school psychologist ran a variety of Social/Emotional Groups to support students that were struggling with building healthy friendships.  
	● Our school counselor and school psychologist ran a variety of Social/Emotional Groups to support students that were struggling with building healthy friendships.  

	● After School Enrichment included a girl empowerment and running club to focus on building community and rapport for at-risk female students lead by our school psychologist. 
	● After School Enrichment included a girl empowerment and running club to focus on building community and rapport for at-risk female students lead by our school psychologist. 

	● Dynamic Interventions continued to support students through social skills groups.   
	● Dynamic Interventions continued to support students through social skills groups.   

	● The school counselor partnered with teachers and students to continue to implement our school-wide Kindness Ambassador program. 
	● The school counselor partnered with teachers and students to continue to implement our school-wide Kindness Ambassador program. 

	● We conducted a variety of monthly emergency drills to keep staff and students prepared in case of an emergency. 
	● We conducted a variety of monthly emergency drills to keep staff and students prepared in case of an emergency. 

	● Administration scheduled regular drills in case of an emergency.  
	● Administration scheduled regular drills in case of an emergency.  



	Span


	 
	AREAS of GROWTH 
	● Improvement of school-wide attendance combining Meadows‘ PBIS Rockstar program to attendance incentives.   
	● Improvement of school-wide attendance combining Meadows‘ PBIS Rockstar program to attendance incentives.   
	● Improvement of school-wide attendance combining Meadows‘ PBIS Rockstar program to attendance incentives.   
	● Improvement of school-wide attendance combining Meadows‘ PBIS Rockstar program to attendance incentives.   
	● Improvement of school-wide attendance combining Meadows‘ PBIS Rockstar program to attendance incentives.   
	● Improvement of school-wide attendance combining Meadows‘ PBIS Rockstar program to attendance incentives.   

	● Address chronic absenteeism with families. 
	● Address chronic absenteeism with families. 

	● Our PBIS committee will meet monthly to address Tier II and Tier III behaviors. 
	● Our PBIS committee will meet monthly to address Tier II and Tier III behaviors. 

	● Our PBIS committee will continue to work with our entire staff to create a positive, safe learning environment, which promotes a strong culture of kindness, character development, and academic rigor. 
	● Our PBIS committee will continue to work with our entire staff to create a positive, safe learning environment, which promotes a strong culture of kindness, character development, and academic rigor. 

	● Increase fifth grade students‘ participation in California Healthy Kids Survey 
	● Increase fifth grade students‘ participation in California Healthy Kids Survey 

	● Create opportunities for students to increase their leadership, ownership, and school involvement through student-centered activities focusing building self-esteem. 
	● Create opportunities for students to increase their leadership, ownership, and school involvement through student-centered activities focusing building self-esteem. 
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	2020-2021 PLAN 
	STRATEGY 
	STRATEGY 
	STRATEGY 
	STRATEGY 

	PERSON(S) RESPONSIBLE 
	PERSON(S) RESPONSIBLE 

	EXPENDITURES (Site / LCAP) 
	EXPENDITURES (Site / LCAP) 

	Span

	● Continue to communicate with parents using different mediums (newsletters, e-mail, social media) 
	● Continue to communicate with parents using different mediums (newsletters, e-mail, social media) 
	● Continue to communicate with parents using different mediums (newsletters, e-mail, social media) 
	● Continue to communicate with parents using different mediums (newsletters, e-mail, social media) 
	● Continue to communicate with parents using different mediums (newsletters, e-mail, social media) 

	● Continue to monitor chronic absenteeism by working with families 
	● Continue to monitor chronic absenteeism by working with families 

	● Establish good attendance classroom incentives and perfect attendance awards 
	● Establish good attendance classroom incentives and perfect attendance awards 

	● School-wide Positive Behavior Intervention System (PBIS) will continue the work of implementing PBIS across the campus 
	● School-wide Positive Behavior Intervention System (PBIS) will continue the work of implementing PBIS across the campus 

	● Provide social-emotional support to students through school counselor and school psychologist 
	● Provide social-emotional support to students through school counselor and school psychologist 

	● Increase number of students participating in the California Healthy Kids Survey by building teacher and parents capacity around the purpose of the survey and how results inform how staff can best 
	● Increase number of students participating in the California Healthy Kids Survey by building teacher and parents capacity around the purpose of the survey and how results inform how staff can best 



	● Attendance clerk 
	● Attendance clerk 
	● Attendance clerk 
	● Attendance clerk 

	● Administration 
	● Administration 

	● PBIS Committee 
	● PBIS Committee 

	● School Counselor 
	● School Counselor 

	● School Psychologist  
	● School Psychologist  



	● Sub costs (teacher release time for professional development and work with ELA coaches) 
	● Sub costs (teacher release time for professional development and work with ELA coaches) 
	● Sub costs (teacher release time for professional development and work with ELA coaches) 
	● Sub costs (teacher release time for professional development and work with ELA coaches) 

	● Classified/Certificated salary and benefits (Interventionists) 
	● Classified/Certificated salary and benefits (Interventionists) 

	● Hourly teacher rate for monthly PBIS Meetings  
	● Hourly teacher rate for monthly PBIS Meetings  


	 

	Span


	serve students. 
	serve students. 
	serve students. 
	serve students. 
	serve students. 
	serve students. 

	● Establish additional  leadership and self-esteem building opportunities for students in upper grades to participate at school  
	● Establish additional  leadership and self-esteem building opportunities for students in upper grades to participate at school  
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	Student Supports 
	Meadows School 
	 
	 
	 
	 
	 

	2018 - 19 
	2018 - 19 

	2019 - 20 
	2019 - 20 

	2020 – 21 
	2020 – 21 

	Span

	GOAL: Number of Reclassified English Learners  
	GOAL: Number of Reclassified English Learners  
	GOAL: Number of Reclassified English Learners  

	17 
	17 

	13 
	13 

	9 
	9 

	Span

	Goal: Number of Long Term English Learners 
	Goal: Number of Long Term English Learners 
	Goal: Number of Long Term English Learners 

	1 
	1 

	0 
	0 

	0 
	0 

	Span

	GOAL: Students Receiving Special Education Services in an Academic Area 
	GOAL: Students Receiving Special Education Services in an Academic Area 
	GOAL: Students Receiving Special Education Services in an Academic Area 

	61 
	61 

	58 
	58 

	54 
	54 

	Span


	 
	Climate Areas Measured 
	Climate Areas Measured 
	Climate Areas Measured 
	Climate Areas Measured 

	17-18 
	17-18 

	18-19 
	18-19 

	19-20 
	19-20 

	Span

	English Language Learners (Number) 
	English Language Learners (Number) 
	English Language Learners (Number) 

	35 
	35 

	24 
	24 

	29 
	29 

	Span

	Reclassified English Language Learners (Number of students) 
	Reclassified English Language Learners (Number of students) 
	Reclassified English Language Learners (Number of students) 

	13 
	13 

	6 
	6 

	19 
	19 

	Span

	Long Term English Language Learners (Number three years or more) 
	Long Term English Language Learners (Number three years or more) 
	Long Term English Language Learners (Number three years or more) 

	2 
	2 

	3  
	3  
	 

	2  
	2  
	 

	Span

	Participation in Response to Intervention (Number of students) 
	Participation in Response to Intervention (Number of students) 
	Participation in Response to Intervention (Number of students) 

	163 
	163 

	221 
	221 

	152 
	152 

	Span

	Participation in Enrichment (Number of students) 
	Participation in Enrichment (Number of students) 
	Participation in Enrichment (Number of students) 

	60 
	60 

	444 
	444 

	225 
	225 

	Span


	Identified Gifted and Talented (Number of Students) 
	Identified Gifted and Talented (Number of Students) 
	Identified Gifted and Talented (Number of Students) 
	Identified Gifted and Talented (Number of Students) 

	31 
	31 

	37 
	37 

	32 
	32 

	Span

	Special Education Services in an Academic Area  (Number of Students not SDC) 
	Special Education Services in an Academic Area  (Number of Students not SDC) 
	Special Education Services in an Academic Area  (Number of Students not SDC) 

	66 
	66 

	21 
	21 

	55 
	55 

	Span

	Special Education Classroom Assignment (Number of Students) 
	Special Education Classroom Assignment (Number of Students) 
	Special Education Classroom Assignment (Number of Students) 

	43 
	43 

	24 
	24 

	26 
	26 

	Span


	*Data not available 
	 
	AREAS of SUCCESS 
	● The ILT members attended periodic trainings throughout the school year, led by a consultant, in an effort to refine the RTI process in every grade level. 
	● The ILT members attended periodic trainings throughout the school year, led by a consultant, in an effort to refine the RTI process in every grade level. 
	● The ILT members attended periodic trainings throughout the school year, led by a consultant, in an effort to refine the RTI process in every grade level. 
	● The ILT members attended periodic trainings throughout the school year, led by a consultant, in an effort to refine the RTI process in every grade level. 
	● The ILT members attended periodic trainings throughout the school year, led by a consultant, in an effort to refine the RTI process in every grade level. 
	● The ILT members attended periodic trainings throughout the school year, led by a consultant, in an effort to refine the RTI process in every grade level. 

	● The ILT team led the staff in the process of building capacity around refining tier 2 instruction and data analysis. 
	● The ILT team led the staff in the process of building capacity around refining tier 2 instruction and data analysis. 

	● The master schedule was refined to ensure math and ELA RTI timeframes were available in all grade levels. 
	● The master schedule was refined to ensure math and ELA RTI timeframes were available in all grade levels. 

	● School-wide designated ELD time 30 minutes a day 5 days a week 
	● School-wide designated ELD time 30 minutes a day 5 days a week 

	● Implementation of district developed SST process 
	● Implementation of district developed SST process 

	● Our Site continues to refine process the SST process to best support student achievement  
	● Our Site continues to refine process the SST process to best support student achievement  

	● GATE students were offered extension opportunities, including Literacy Leaders, school Newspaper, and math Olympics. 
	● GATE students were offered extension opportunities, including Literacy Leaders, school Newspaper, and math Olympics. 

	● The continued collaboration with the Student Support Services department and the Meadows teaching staff to continue the implementation of Inclusive Practices for our Students with Disabilities student group for the 19-20 school year. 
	● The continued collaboration with the Student Support Services department and the Meadows teaching staff to continue the implementation of Inclusive Practices for our Students with Disabilities student group for the 19-20 school year. 

	● Staff provided opportunities for students and parents to participate in afterschool and evening enrichment classes which resulted in 225 students participating in enrichment opportunities throughout the school year.  
	● Staff provided opportunities for students and parents to participate in afterschool and evening enrichment classes which resulted in 225 students participating in enrichment opportunities throughout the school year.  
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	AREAS of GROWTH 
	● ELA, Tier 2 RTI blocks in all grade levels is to be implemented based on data and cycles of instruction while refining Tier 1 instruction.  
	● ELA, Tier 2 RTI blocks in all grade levels is to be implemented based on data and cycles of instruction while refining Tier 1 instruction.  
	● ELA, Tier 2 RTI blocks in all grade levels is to be implemented based on data and cycles of instruction while refining Tier 1 instruction.  
	● ELA, Tier 2 RTI blocks in all grade levels is to be implemented based on data and cycles of instruction while refining Tier 1 instruction.  
	● ELA, Tier 2 RTI blocks in all grade levels is to be implemented based on data and cycles of instruction while refining Tier 1 instruction.  
	● ELA, Tier 2 RTI blocks in all grade levels is to be implemented based on data and cycles of instruction while refining Tier 1 instruction.  

	● Continue to develop teacher capacity around ELD designated and integrated supports 
	● Continue to develop teacher capacity around ELD designated and integrated supports 

	● Build capacity around RTI and designated supports for EL students 
	● Build capacity around RTI and designated supports for EL students 

	● Focus on Long Term English Language Learners and ensure that their specific needs are met during targeted designated and integrated instruction   
	● Focus on Long Term English Language Learners and ensure that their specific needs are met during targeted designated and integrated instruction   

	● Provide supports to SWD/EL students that can be reclassified  
	● Provide supports to SWD/EL students that can be reclassified  

	● Eliminate the achievement gap for students who are ELs and SWD. 
	● Eliminate the achievement gap for students who are ELs and SWD. 
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	2019-2020 PLAN 
	STRATEGY 
	STRATEGY 
	STRATEGY 
	STRATEGY 

	PERSON(S) RESPONSIBLE 
	PERSON(S) RESPONSIBLE 

	EXPENDITURES (Site / LCAP) 
	EXPENDITURES (Site / LCAP) 

	Span

	● Grade level teams and administration will continue to refine integrated supports for the classroom.  In 
	● Grade level teams and administration will continue to refine integrated supports for the classroom.  In 
	● Grade level teams and administration will continue to refine integrated supports for the classroom.  In 
	● Grade level teams and administration will continue to refine integrated supports for the classroom.  In 
	● Grade level teams and administration will continue to refine integrated supports for the classroom.  In 



	● Teachers 
	● Teachers 
	● Teachers 
	● Teachers 


	 
	● ILT Team 
	● ILT Team 
	● ILT Team 


	 

	● Sub cost for teacher/staff release 3 times during the year. 
	● Sub cost for teacher/staff release 3 times during the year. 
	● Sub cost for teacher/staff release 3 times during the year. 
	● Sub cost for teacher/staff release 3 times during the year. 

	● Sub Cost SST teacher 
	● Sub Cost SST teacher 



	Span


	addition, we will work to continually develop the delivery of our designated ELD time 5 days a week.  
	addition, we will work to continually develop the delivery of our designated ELD time 5 days a week.  
	addition, we will work to continually develop the delivery of our designated ELD time 5 days a week.  
	addition, we will work to continually develop the delivery of our designated ELD time 5 days a week.  
	addition, we will work to continually develop the delivery of our designated ELD time 5 days a week.  
	addition, we will work to continually develop the delivery of our designated ELD time 5 days a week.  


	 
	● The EL Lead and administrators will work with grade level teams to help them implement the use of Ellevation. The EL Lead will provide Professional learning on ELLevation and EL strategies and work to develop CFAs using Language Standards to refine instruction during designated ELD 
	● The EL Lead and administrators will work with grade level teams to help them implement the use of Ellevation. The EL Lead will provide Professional learning on ELLevation and EL strategies and work to develop CFAs using Language Standards to refine instruction during designated ELD 
	● The EL Lead and administrators will work with grade level teams to help them implement the use of Ellevation. The EL Lead will provide Professional learning on ELLevation and EL strategies and work to develop CFAs using Language Standards to refine instruction during designated ELD 


	 
	● All teachers will be trained to deliver the ELPAC assessment.  This will help teachers better understand their own student‘s needs. 
	● All teachers will be trained to deliver the ELPAC assessment.  This will help teachers better understand their own student‘s needs. 
	● All teachers will be trained to deliver the ELPAC assessment.  This will help teachers better understand their own student‘s needs. 


	 
	● The specific learning needs of EL students with IEPs will addressed to determine appropriate eligibility.  
	● The specific learning needs of EL students with IEPs will addressed to determine appropriate eligibility.  
	● The specific learning needs of EL students with IEPs will addressed to determine appropriate eligibility.  


	 
	● Administrators will participate in the PLC process and contribute to the site adopted PLC agenda and minutes.  
	● Administrators will participate in the PLC process and contribute to the site adopted PLC agenda and minutes.  
	● Administrators will participate in the PLC process and contribute to the site adopted PLC agenda and minutes.  



	● Grade Level Teams  
	● Grade Level Teams  
	● Grade Level Teams  
	● Grade Level Teams  


	 
	● Administration 
	● Administration 
	● Administration 


	 
	● SST Team  
	● SST Team  
	● SST Team  


	 

	release  
	release  
	release  
	release  
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	NEWHALL SCHOOL DISTRICT 
	 
	DISTRICT 
	PROGRAMMING 
	 
	 
	Newhall School District Mission Statement 
	  
	Newhall School District students will become global citizens who think critically, problem solve, persevere, embrace diversity in people and viewpoints, and have a passion for learning and the arts. Our rigorous instructional program enables mastery of Common Core State Standards leading to college and career readiness. We support learning by fostering collaboration, providing relevance to the real world, and using technology in innovative ways. 
	                           
	Collaborate, Innovate, Persevere, and Excel 
	  
	  
	Changes in California Public Education 
	 
	Starting in the 2014-15 school year, districts across California implemented a new school funding structure authorized by the California State Legislature.  Known as the Local Control Funding Formula (LCFF), this funding structure consolidated numerous former state ―categories‖ of funds into one category that aspires to not only make school funding less complex, but also to provide more targeted support to students who, historically, have been challenged to master state academic standards.  
	 
	With creation of the LCFF came a new planning document, the Local Control Accountability Plan (LCAP), which the NSD Governing Board must approve annually.  The LCAP sets forth how a district will elevate students to mastery of state standards (now the Common Core State Standards) by addressing eight state priorities.  These priorities are: 
	 
	● Provision of Basic Services (e.g., students have fully credentialed teachers and access to current instructional materials) 
	● Provision of Basic Services (e.g., students have fully credentialed teachers and access to current instructional materials) 
	● Provision of Basic Services (e.g., students have fully credentialed teachers and access to current instructional materials) 

	● Implementation of State Standards (students are taught the State Board of Education-adopted Common Core State Standards (CCSS) 
	● Implementation of State Standards (students are taught the State Board of Education-adopted Common Core State Standards (CCSS) 

	● Course Access (i.e., students have access to all areas of study) 
	● Course Access (i.e., students have access to all areas of study) 

	● Student Achievement (students are meeting or exceeding standards [Common Core] on State tests [California Assessment of Student Performance and Progress-CAASPP]; English Learners are attaining proficiency in English) 
	● Student Achievement (students are meeting or exceeding standards [Common Core] on State tests [California Assessment of Student Performance and Progress-CAASPP]; English Learners are attaining proficiency in English) 

	● Other Student Outcomes (students are attaining proficiency on District-created assessments) 
	● Other Student Outcomes (students are attaining proficiency on District-created assessments) 

	● Student Engagement (e.g., students attend school consistently; students report that they fully participate in their learning) 
	● Student Engagement (e.g., students attend school consistently; students report that they fully participate in their learning) 

	● School Climate (e.g., student suspension rate is low; the school environment is focused on positive behaviors) 
	● School Climate (e.g., student suspension rate is low; the school environment is focused on positive behaviors) 

	●  Parent Involvement (e.g., parents attend conferences and school activities; parents volunteer in the classroom and in school activities) 
	●  Parent Involvement (e.g., parents attend conferences and school activities; parents volunteer in the classroom and in school activities) 


	 
	The LCAP is a three-year plan that must be updated annually.  The process for updating the plan requires districts to engage as many ―stakeholders‖ as possible, particularly parents and students.  Preceding the Governing Board‘s adoption of the plan in June are numerous stakeholder meetings that not only provide information on progress toward LCAP goals, but also solicit input in preparation for the following year‘s Plan update.  To view the NSD LCAP go to: 
	The LCAP is a three-year plan that must be updated annually.  The process for updating the plan requires districts to engage as many ―stakeholders‖ as possible, particularly parents and students.  Preceding the Governing Board‘s adoption of the plan in June are numerous stakeholder meetings that not only provide information on progress toward LCAP goals, but also solicit input in preparation for the following year‘s Plan update.  To view the NSD LCAP go to: 
	 
	 

	http://www.newhallschooldistrict.net/
	.  Scroll down to ―Important Information‖ to find the link. 

	 
	Besides the new school funding (LCFF) and accountability (LCAP) structures, there are also new State tests (CAASPP) that were administered to students for the first time in the spring of 2015.  CAASPP aligns to the CCSS, is administered on-line, and is considerably more rigorous than the State‘s previous tests under the defunct Standardized Testing and Reporting (STAR) program. CAASPP results, therefore, should not be compared to STAR results.  Set forth in this Single Plan are 2017 CAASPP results for the g
	 
	Beyond including CAASPP results, the Single Plan format has been changed to closely align to the State Priorities listed above (and elaborated in the NSD LCAP).  Overall, this Plan provides clarity on programs the school offers, goals the school has set, and how the school is progressing toward meeting its goals. 
	 
	There is one additional change in California‘s public education system.  Starting in the spring of 2017, the California School Dashboard became the State‘s new system for rating school and 
	district effectiveness.  The new system ―grades‖ performance for current year and growth over time.   Unlike the former Academic Performance Index, the Dashboard displays ratings for more than State test results (CAASPP administered in grades 3-6).  Within the Dashboard, there are ratings for attendance, suspensions, implementation of State standards, and parent and student engagement.  The Dashboard uses colored dots—blue, green, yellow, orange, red— (with blue being the highest and red the lowest) for rat
	 
	With changes in funding, standards, testing and accountability reporting, California is truly in a new era of public education. The 2019-2020 Single Plan for Student Achievement reflects those changes, and, going forward, will track results for a variety of academic and non-academic ―metrics‖ over multiple years.  
	  
	NSD English-Language Arts Program  
	 
	The Common Core State Standards (CCSS) form the basis for the Newhall School District English-language arts program.  The standards are rigorous and are to be taught in a way that helps students ―connect‖ their learning across multiple subjects.  By making connections, students are able to apply what they are learning to real-world situations.  With application comes greater preparation for college and career readiness. 
	 
	In our curriculum, reading and writing are presented as complementary subjects.  Our goal is to help students learn and appreciate what good readers and writers do and to view themselves as good readers and writers.  The CCSS clearly define the skills students are expected to master. Required assessments at key junctures ensure common rigor toward mastery of all standards by the end of each grade.  The District‘s data management system, io Education, enables teachers and administrators to track progress ove
	 
	In kindergarten students master the building blocks of reading. These include learning the letters and the sounds the letters make, identifying letter sounds in various positions of words (phonemic awareness) and then beginning to ―blend‖ letter sounds to read words (phonics). Students also learn ―sight‖ words, frequently appearing key words that they commit to memory.  In first grade, students practice to read ―fluently;‖ that is, they learn to blend sounds at sufficient speed to make meaning (reading comp
	 
	Full implementation of the CCSS in grades K-6 began in the 2014-15 school year.  In the 2016-17 school year, teachers piloted (i.e, tried out) two promising State Board of Education-adopted reading-language arts publishers programs that were aligned to CCSS, rigorous and well-structured to help English Learners listen, speak, read and write at the same level as their native English-speaking peers. After a protracted and highly structured piloting process, teachers recommended (and then the Governing Board a
	 
	To supplement Benchmark Advance, teachers will continue to use Depth and Complexity Icons (strategies to engage students in ―higher-order‖ thinking skills), Thinking Maps (strategies to maximize reading comprehension), English Language Development (ELD) standards (for English Learners), Guided Language Acquisition Design (GLAD—strategies to learn new 
	vocabulary), and 21st century thinking skills (collaboration, critical thinking/problem solving, creativity, and communication).   
	 
	As specified in the District‘s Local Control Accountability Plan (LCAP), key reading benchmarks are in first grade (reading fluency), third grade (reading comprehension) and sixth grade (reading comprehension). Required assessments for each of these benchmarks are administered at different junctures in the school year. 
	 
	Much or our reading success depends on thinking skills developed through the District‘s Coherent Writing Program (CWP).  Effective writing remains a high priority at our school and is based on these beliefs: 
	● Writing can be taught; all students can learn to write 
	● Writing can be taught; all students can learn to write 
	● Writing can be taught; all students can learn to write 

	● Students must understand different types of writing (e.g., narrative, opinion) 
	● Students must understand different types of writing (e.g., narrative, opinion) 

	● Students must practice the writing ―process‖ (steps in drafting a written piece) to produce a final draft, just as professional writers do 
	● Students must practice the writing ―process‖ (steps in drafting a written piece) to produce a final draft, just as professional writers do 

	● Students must identify the purpose of and audience for each writing task 
	● Students must identify the purpose of and audience for each writing task 

	● Students learn grammar, punctuation, and spelling best in the context of their own writing 
	● Students learn grammar, punctuation, and spelling best in the context of their own writing 

	● Students should have opportunities to share what they write 
	● Students should have opportunities to share what they write 

	● Writing about a subject helps students learn more about the subject 
	● Writing about a subject helps students learn more about the subject 

	● Writing improves reading skills; reading improves writing skills 
	● Writing improves reading skills; reading improves writing skills 


	 
	All students maintain portfolios (a compendium of their writing ―products‖) to show progress over the year.  Teachers use scoring ―rubrics‖ (a system for numerically rating a written piece) aligned to the State testing system to evaluate student writing.  In addition to rubrics, teachers use ―anchor‖ papers (previously scored student work at each performance level) to inform their scoring.  Anchor papers are selected each year for use in the succeeding year.  Prior to scoring, teachers go through a ―calibra
	 
	Teachers administer District writing assessments 3 times per year.  They score the work and enter the results in ioEducation. This enables efficient analysis of individual student, classroom, and grade level results.  Careful analysis by grade level teachers yields new strategies to elevate performance.  
	 
	In the summer of 2015, the District‘s CWP Committee developed new trainings that focus on the CCSS ―constructed response‖ items and ―brief writes.‖  A constructed response is a type of open-ended essay question that demonstrates cognitive knowledge and reasoning. The answer must be provided using information that can be found in a particular text or other prompt (map, picture, graphic organizer, etc.) and is not meant to demonstrate opinion, but to show how one is able to extract information and use this as
	English Learners (ELs) are assessed annually using the State-adopted California English Language Development Test (ELPAC).  Students assessed as ―Emerging‖ learn to understand (receptive language) words in context over repetition (how everyone learns language).  With repetition in context, students begin to speak (expressive language).  Over time, with good instruction, they build their fluency to attain the ELPAC-measured Expanding and Bridging levels.   At the Bridging level, students have acquired (and c
	 
	These criteria are as follows: 
	A. Grade 1 Reading Fluency:  65+ cwpm   or Grade 2 Reading Fluency:  124+ wpm 
	A. Grade 1 Reading Fluency:  65+ cwpm   or Grade 2 Reading Fluency:  124+ wpm 
	A. Grade 1 Reading Fluency:  65+ cwpm   or Grade 2 Reading Fluency:  124+ wpm 

	B. Grades 3-6 ―Standard Met‖ or ―Standard Exceeded ―on the annual CAASPP ELA Assessment 
	B. Grades 3-6 ―Standard Met‖ or ―Standard Exceeded ―on the annual CAASPP ELA Assessment 

	C. Majority of performance levels for standards taught in reading and language arts are at level 2 or above 
	C. Majority of performance levels for standards taught in reading and language arts are at level 2 or above 

	D. ELPAC Overall score of ‗4‘ 
	D. ELPAC Overall score of ‗4‘ 


	 
	Once students are reclassified, their progress is monitored for the next four years.  The intent is to verify that, as re-classified students, they are making grade-level progress.  Students who are not making progress are evaluated and then given additional instruction. 
	 
	English Learners in the district are provided both integrated and designated ELD. Integrated strategies are used in all content areas to support student‘s access to the core content concepts. Students are also grouped by English proficiency level for a minimum of 30 minutes daily for designated ELD. The curriculum used for this instructional content area is part of the Benchmark Advance ELD curriculum.  
	  
	In addition, historically, the District has relied on two strategies, GLAD and increased ―student discourse‖ (typically through working in pairs or small groups) to move English Learners toward reclassification.  As for the former, it offers highly contextualized ―academic language‖ (e.g., science or social studies vocabulary), often presented in repetitive chants and through various visuals to introduce and then reinforce new vocabulary. As concerns the latter, frequent opportunities to apply language buil
	 
	NSD Mathematics Program 
	 
	The Common Core State Standards (CCSS) for mathematics are rigorous.  They emphasize understanding of related mathematical concepts that form the basis for students‘ application of mathematical ―operations‖ (e.g., subtraction with borrowing, multiplying fractions).  Conceptual understanding facilitates solving of real-world problems.  Further, it addresses the seemingly age-old comment that math has no relevance in day-to-day living, including the work setting.  Our goal is grade-by-grade mastery of the sta
	 
	The CCSS for mathematics are different than their predecessor standards (the ones most of us have learned) in the following ways: 
	 
	Greater focus on fewer topics:  The standards ask teachers to significantly narrow and deepen what students learn.  The major work for each grade is as follows: 
	 
	Grades K-2: concepts, skills and problem-solving related to addition and subtraction 
	Grades 3-5: concepts, skills and problem-solving related to multiplication and division of whole numbers and fractions 
	Grade 6:  ratios and proportional relationships and early algebraic expressions and equations      
	 
	Greater coherence across the grades:  The standards are designed around coherent progressions from grade to grade with an ongoing emphasis on problem-solving.  Learning is carefully connected so that students can build new understanding on foundations built in previous years. 
	 
	Greater rigor in building conceptual understanding, procedural skills and “fluency” and application:  Conceptual understanding means knowing why math procedures work (e.g., why we ―borrow‖ when we subtract). Procedural skills and fluency are about speed and accuracy in calculations.  Application means students have sufficient conceptual understanding and procedural/fluency skills to use in situations that require mathematical knowledge (i.e., problem solving). 
	 
	The Newhall School District introduced the new standards in grades K-2 during the 2013-14 school year. Grades 3-6 began implementing the standards in the 2014-2015 school year. In 2015 -2016, four schools piloted prospective publisher‘s programs: Eureka, Bridges, and CPM.  Based on feedback from the piloting sites, the unanimous decision was to purchase Bridges for students in grades K-5 and College Preparatory Math (CPM) for grade 6.  During the 2016-17 school year, teachers implemented the new programs (B
	 
	Grade level teachers work collaboratively to review and plan lessons, analyze assessment results, and share teaching strategies. The District‘s data management system, IO Education, enables teachers and administrators to track progress over the year with careful attention given to learning ―gaps‖ that can be quickly closed through provision of additional learning time. 
	  
	As specified in the District‘s Local Control Accountability Plan (LCAP), key mathematics benchmarks are in first grade, third grade, and sixth grade.  Required assessments for each of these benchmarks, administered at different junctures in the school year, reflect the grade level focus areas set forth above. 
	  
	The District has a full-time Teacher on Special Assignment (TOSA) who supports all new teachers and primarily the Title I schools, TK-6.  TOSAs (also called math coaches) will work at schools, helping teachers improve their instruction under the CCSS. 
	  
	To support students‘ mastery of the standards, the District has purchased a license for DreamBox, a standards-aligned, web-based tutorial that students can access at school or at home. DreamBox evaluates students‘ proficiency level and then advances them upward without any adult assistance. Teachers have the ability to assign students to work on a specific standard with Dream Box‘s ―Assigned Focus‖ option. 
	 
	NSD Science Program 
	  
	The District continues to advance its science program toward one that is coherent, inquiry-based and fully aligned to the State Board of Education-adopted Next Generation Science Standards (NGSS).  Just as the Common Core State Standards (CCSS) have replaced the former State standards for English-language arts, mathematics and history-social science, so the NGSS have replaced the former California Science Standards.  NSD students will participate in the new State (NGSS-based) science assessment this school 
	  
	To ensure that its K-6 science program is of the highest quality, the NSD has done the following: 
	  
	● Constructed dedicated science labs at all ten school sites; science labs extend classroom learning by providing students in-depth opportunities to engage in application 
	● Constructed dedicated science labs at all ten school sites; science labs extend classroom learning by providing students in-depth opportunities to engage in application 
	● Constructed dedicated science labs at all ten school sites; science labs extend classroom learning by providing students in-depth opportunities to engage in application 


	of foundational scientific practices and skills such as predicting, hypothesizing, collecting data, summarizing, and drawing conclusions.  
	of foundational scientific practices and skills such as predicting, hypothesizing, collecting data, summarizing, and drawing conclusions.  
	of foundational scientific practices and skills such as predicting, hypothesizing, collecting data, summarizing, and drawing conclusions.  

	● Hired science Lab Technicians or Curriculum Specialists to staff the labs and to work closely with classroom teachers in presenting lessons 
	● Hired science Lab Technicians or Curriculum Specialists to staff the labs and to work closely with classroom teachers in presenting lessons 

	● Funded, two, Teachers on Special Assignment (TOSA) to: (1) help the District transition to a coherent TK-6 curriculum under the NGSS with accompanying assessments; (2) build Specialists‘ and classroom teachers‘ content knowledge and pedagogical skills under the NGSS, and; (3) identify instructional resources that best serve the NGSS 
	● Funded, two, Teachers on Special Assignment (TOSA) to: (1) help the District transition to a coherent TK-6 curriculum under the NGSS with accompanying assessments; (2) build Specialists‘ and classroom teachers‘ content knowledge and pedagogical skills under the NGSS, and; (3) identify instructional resources that best serve the NGSS 


	  
	At this point in the transition to the NGSS, third grade teachers are in full implementation after three years of on-going professional development, and fifth grade teachers are in their third and final year of professional development, what is referred to as deep implementation. They will participate in demonstration lessons and collaborate with colleagues to identify shifts they have successfully made in their instructional practice and areas where continued growth is needed. Fourth grade teachers are in 
	  
	All grade levels are using NGSS-aligned lessons that utilize STEMscopes. STEMscopes is a California NGSS aligned resource built around the 5E lesson structure. The 5E model represents a shift in how teachers are teaching and lends itself to student self-discovery. STEMscopes provides a tremendous support to teachers during this transition, and the 5E lesson structure draws students into what they are learning. The anatomy of a 5E lesson is Engage, Explore, Explain, Elaborate, and Evaluate. 
	 
	● During the Engage phase, students are presented with phenomena from the natural world and begin to ask questions in order to understand it. Ownership begins here, because students are making the observations, and they are asking the questions that will lead them through the next phase- Explore. 
	● During the Engage phase, students are presented with phenomena from the natural world and begin to ask questions in order to understand it. Ownership begins here, because students are making the observations, and they are asking the questions that will lead them through the next phase- Explore. 
	● During the Engage phase, students are presented with phenomena from the natural world and begin to ask questions in order to understand it. Ownership begins here, because students are making the observations, and they are asking the questions that will lead them through the next phase- Explore. 

	● During Explore, teachers provide activities for students that help them understand the scientific principles behind the phenomena, and students collaborate and discuss with classmates as they make connections between what they are learning and the phenomena. This phase is very student-driven. 
	● During Explore, teachers provide activities for students that help them understand the scientific principles behind the phenomena, and students collaborate and discuss with classmates as they make connections between what they are learning and the phenomena. This phase is very student-driven. 

	● The Explain phase is where teachers begin introducing vocabulary in context, provide reading, passages and video segments, lead whole group discussions and actively help students make connections between what they already know and what they are learning. During Explain, students begin to formulate their own explanations and articulate their thinking through writing, drawing, and discussions. 
	● The Explain phase is where teachers begin introducing vocabulary in context, provide reading, passages and video segments, lead whole group discussions and actively help students make connections between what they already know and what they are learning. During Explain, students begin to formulate their own explanations and articulate their thinking through writing, drawing, and discussions. 

	● Elaborate provides students the opportunity to extend what they are learning or apply it to a project. They can develop models to show what they know and understand about the phenomena or develop solutions to real world problems. 
	● Elaborate provides students the opportunity to extend what they are learning or apply it to a project. They can develop models to show what they know and understand about the phenomena or develop solutions to real world problems. 

	● Evaluate: Performance tasks and constructed responses, where students are applying what they have learned serve as formal assessment during the Evaluate phase; however, all of the work students do during the 5E lesson progression serves as assessment and is used to gauge where students are on their path toward mastery. 
	● Evaluate: Performance tasks and constructed responses, where students are applying what they have learned serve as formal assessment during the Evaluate phase; however, all of the work students do during the 5E lesson progression serves as assessment and is used to gauge where students are on their path toward mastery. 


	 
	NSD History-Social Science Program 
	 
	The District‘s history-social science (HSS) program is aligned to the History-Social Science Content Standards for California Public Schools.  Teachers use Harcourt Reflections (Board-adopted publisher‘s program) as an instructional resource. By grade level, the standards‘ major themes are: 
	  
	Kindergarten: Learning and Working Now and Long Ago (study the local community) 
	First Grade: A Child‘s Place in Time and Space (study the components of a society and also study local geography) 
	Second Grade: People Who Make a Difference (study people in history) 
	Third Grade:   Continuity and Change (study the development of communities in California)  
	Fourth Grade:  A Changing State (study early California through statehood) 
	Fifth Grade: United States History and Geography: Making a New Nation (study the development of the U.S. up to 1850) 
	Sixth Grade:   World History and Geography: Ancient Civilizations (study the beginning of major Western and non-Western civilizations) 
	  
	With the implementation of the Common Core State Standards (CCSS) in English-language arts (ELA), teachers maximize ELA instruction time by integrating HSS standards with language arts (e.g., reading selections/writing activities).  With the District‘s recent (2017) purchase of Benchmark Advance, a State Board of Education-approved reading-language arts program, grade-appropriate history -social science lessons are fully integrated into the readings and related learning activities.  Additionally, oral langu
	 
	NSD Visual and Performing Arts 
	 
	The Newhall School District‘s Visual Arts Program provides all students in grades 3-6 standards-based lessons delivered by two credentialed art teachers.  The teachers rotate through each of the District‘s ten school sites in intensive teaching cycles, presenting lessons that combine art history and art appreciation with instruction in technique through a variety of media.  Each lesson includes a creative expression component that directly addresses the California Visual and Performing Arts Content Standard
	The District‘s annual Student Visual and Performing Art Show provides an opportunity for every student to display a work of art in a gallery setting, validating students‘ creativity in a public forum as well as demonstrating to the community the value the District places on arts instruction.  Students from across the District also have an opportunity to display their talents in instrumental and choral music, as well as dance at the Newhall Family Theatre. 
	As concerns music, what distinguishes Newhall‘s program from other music programs is its comprehensive TK-6 approach and its sheer numbers of participating students (annually, about 900 instrumental music participants and about 800 choral music participants).  All TK-2 students acquire foundational skills.  All third grade students learn to play the recorder. Starting in fourth grade, students participate in homogenous groups (e.g., strings, winds) for intense instrumental music instruction.  This grouping 
	Hip Hop dance instruction is delivered to 6th grade students at all 10 school sites.  Experienced teaching artists deliver robust, standards-based curricula that integrate the 21st century ―Four C‘s‖ skills (Communication, Critical Thinking, Creativity, Collaboration) and Common Core State Standards. Students develop the character and skills needed to practice, create, critique, and 
	perform dance in an upbeat, structured, and supportive setting.  Teaching artists work with students one day a week over the course of ten weeks.  The program culminates with a hip hop student performance for 5th graders and the 6th grade parents. 
	All 5th grade students in the district participate in a theater residency program which makes clear connections to the Next Generation Science Standards as well as the California content standards for Visual and Performing Arts.  Fifth graders meet with a visiting teaching artist once a week for a 12-week residency.  Students perform in an informal culminating performance at the end of the residency to showcase their skills in using various elements of theater to demonstrate their understanding of grade lev
	Since 2010, The Kennedy Center‘s Partners in Education Program, in partnership with the College of the Canyons PAC K-12 Arts Education Outreach Program and SCV elementary school districts, has brought professional development around arts integration to over 200 Newhall School District teachers. Teaching artists from the Kennedy Center offer workshops in a variety of different disciplines and provide classroom teachers with strategies to integrate art forms with other academic subjects. At the beginning of t
	 
	In 2017-18, the District opened the Newhall Family Theater for the Performing Arts located at Newhall School.  Funded by voter-approved Measure E, this state-of-the-art performance venue will not only serve students from all District schools, but will also offer youth-oriented dance, music and drama programming to the entire Santa Clarita community. It will become integral to the City of Santa Clarita‘s emerging arts and entertainment zone in downtown Newhall.  
	 
	NSD Physical Education 
	 
	 
	Physical Education (PE) is an important part of wellness.  Being ―well‖ helps students succeed academically.  By California Education Code, students are to have at least 200 instructional minutes of PE (exclusive of recess or lunch) for every 10 school days.  
	In 2019-20, teachers will be implementing a comprehensive PE program, using the SPARK curriculum (for information about SPARK, go to: 
	In 2019-20, teachers will be implementing a comprehensive PE program, using the SPARK curriculum (for information about SPARK, go to: 
	http://www.sparkpe.org/
	http://www.sparkpe.org/

	).  Teachers will continue to log minutes on a standard form. 

	 
	Annually, fifth graders must take the California Physical Fitness Test (FITNESSGRAM).  The tests measure: (1) aerobic capacity; (2) abdominal strength and endurance; (3) upper body strength and endurance; (4) body composition; (5) trunk extensor strength and flexibility, and; (6) flexibility.   
	 
	Differentiating Instruction to Meet Learning Needs 
	 
	The Newhall School District‘s overall goal is to ensure that all students attain grade level proficiency under State Board of Education-adopted Common Core State Standards (CCSS), as well as supporting the social and emotional needs of all students.  For students who need extra learning time to become grade level proficient, schools provide those supports through a variety of means.  For students who are already demonstrating grade level proficiency, schools work to advance these students by elaborating wor
	Talented, our schools implement strategies and programs commensurate with students‘ needs and interests. 
	 
	Just as we teach students how to read, write, and do math, the Newhall School District invests time in teaching student‘s appropriate behavior in all settings around the school.  Through the implementation of Positive Behavior Intervention and Supports (PBIS), all students are encouraged to make the right choices.   
	The fundamental idea under the term ―differentiating instruction‖ is the move students forward from wherever they are academically or socially.  Inasmuch as public schools are at times characterized as ―one size fits all,‖ that characterization would never fit the Newhall School District.  Listed below are the key processes of our school‘s program to: (1) elevate students who are performing below grade level to grade level proficiency; (2) accelerate students who are already at grade level proficiency, and;
	 
	Meadows Response to Intervention 2020-2021 
	 
	School vision: 
	 
	Tier I – We believe that instruction is based on the Common Core Standards. Research-based, core instructional programs are the main instructional tools that teachers use to teach children and ensure they meet or exceed grade-level reading and math standards. Teachers will utilize the District-adopted textbooks for their core reading and math instruction. 
	 
	Expectations:  
	● One to two high leverage common core strategies that are aligned to CEL‘s 5D Framework are used in every lesson. These high leverage strategies include, connecting new and prior knowledge, high cognitive demand activities, formative and summative assessments, student discourse opportunities, and higher-level questioning that aids in the development of student meta-cognition.  
	● One to two high leverage common core strategies that are aligned to CEL‘s 5D Framework are used in every lesson. These high leverage strategies include, connecting new and prior knowledge, high cognitive demand activities, formative and summative assessments, student discourse opportunities, and higher-level questioning that aids in the development of student meta-cognition.  
	● One to two high leverage common core strategies that are aligned to CEL‘s 5D Framework are used in every lesson. These high leverage strategies include, connecting new and prior knowledge, high cognitive demand activities, formative and summative assessments, student discourse opportunities, and higher-level questioning that aids in the development of student meta-cognition.  

	● Systematic and sequential teaching that is tailored to students‘ individual proficiencies, including academic and expressive and receptive language needs. 
	● Systematic and sequential teaching that is tailored to students‘ individual proficiencies, including academic and expressive and receptive language needs. 

	● Integrated ELD is implemented daily to ensure all EL students have equal access to the core curriculum. Time is embedded in Tier I to allow for Designated ELD support for EL students who require specific and targeted language intervention.  
	● Integrated ELD is implemented daily to ensure all EL students have equal access to the core curriculum. Time is embedded in Tier I to allow for Designated ELD support for EL students who require specific and targeted language intervention.  

	● Flexible small groups are used at all grade levels to provide re-teach and enrichment opportunities for students who have not mastered essential standards. These groups offer re-teaching and extensions of daily/weekly learning targets. 
	● Flexible small groups are used at all grade levels to provide re-teach and enrichment opportunities for students who have not mastered essential standards. These groups offer re-teaching and extensions of daily/weekly learning targets. 

	● A variety of individualized and independent student activities, based on data-driven decisions, are provided to students.  
	● A variety of individualized and independent student activities, based on data-driven decisions, are provided to students.  

	● PLCs discuss students whose progress is not meeting the grade level expectations and individual teachers, in collaboration with the Curriculum Reading Specialist and NSD Math Coach, document additional time and support that is provided to the student and the outcomes of that support.  
	● PLCs discuss students whose progress is not meeting the grade level expectations and individual teachers, in collaboration with the Curriculum Reading Specialist and NSD Math Coach, document additional time and support that is provided to the student and the outcomes of that support.  

	● Universal screening, DIBELS and CORE Math Fluency, is conducted at the beginning of the year to immediately address student needs and to provide multiple data points across the year in grade level literacy and math skills. (DIBELS trimester and District math and reading benchmarks are used for ongoing monitoring of Tier 1.) 
	● Universal screening, DIBELS and CORE Math Fluency, is conducted at the beginning of the year to immediately address student needs and to provide multiple data points across the year in grade level literacy and math skills. (DIBELS trimester and District math and reading benchmarks are used for ongoing monitoring of Tier 1.) 


	 
	Tier II- Immediate and powerful targeted interventions systematically applied and monitored for any students not achieving. Tier 2 students are those in need of additional supports after core instruction has been presented.  Specific and timely intervention, including consistent progress monitoring, will target specific focus skills of at-risk students.  
	 
	Expectations: 
	● Students who are provided with Tier 2 supports need a targeted, support system that is focused on a target skill. The goal of Tier 2 is to remediate targeted academic skill deficits with the idea that in doing so, students will be successful in the Tier 1 program without support.  These students have an academic skills gap that is preventing them from mastering grade level standards.  
	● Students who are provided with Tier 2 supports need a targeted, support system that is focused on a target skill. The goal of Tier 2 is to remediate targeted academic skill deficits with the idea that in doing so, students will be successful in the Tier 1 program without support.  These students have an academic skills gap that is preventing them from mastering grade level standards.  
	● Students who are provided with Tier 2 supports need a targeted, support system that is focused on a target skill. The goal of Tier 2 is to remediate targeted academic skill deficits with the idea that in doing so, students will be successful in the Tier 1 program without support.  These students have an academic skills gap that is preventing them from mastering grade level standards.  

	● Tier 2 has three characteristics that distinguish it from core instruction: 1) it is evidence-based, 2) it consists of small-group instruction with a teacher to student ratio of 6:1, and 3) it involves a clearly articulated research-based intervention implemented with fidelity. This support can be provided by the classroom teacher, grade level team, or Curriculum Reading Specialist through small flexible groups which meet on a regular basis.  
	● Tier 2 has three characteristics that distinguish it from core instruction: 1) it is evidence-based, 2) it consists of small-group instruction with a teacher to student ratio of 6:1, and 3) it involves a clearly articulated research-based intervention implemented with fidelity. This support can be provided by the classroom teacher, grade level team, or Curriculum Reading Specialist through small flexible groups which meet on a regular basis.  

	● Students participate in intervention until the targeted skill is mastered and skill gap has been minimized or eliminated  
	● Students participate in intervention until the targeted skill is mastered and skill gap has been minimized or eliminated  

	● Progress Monitoring data will be collected on students who progress through a Tier 2 systematic progress monitoring process. 
	● Progress Monitoring data will be collected on students who progress through a Tier 2 systematic progress monitoring process. 

	● Tier 2 intervention instruction occurs three to five times a week during the school day, with a maximum 1:6 teacher student ratio.  
	● Tier 2 intervention instruction occurs three to five times a week during the school day, with a maximum 1:6 teacher student ratio.  

	● Students who participate in Tier 2 instruction move between intervention groups based on their progress monitoring scores and mastery of focus skills. 
	● Students who participate in Tier 2 instruction move between intervention groups based on their progress monitoring scores and mastery of focus skills. 


	 
	Tier III- Intensive interventions focused on eliminating the gap. Students who show minimal response to Tier II intervention efforts will receive more intensive and individualized intervention, as well as frequent progress monitoring to provide immediate and ongoing diagnostic instruction.  
	 
	Expectations: 
	● Students who are provided with intensive Tier 2 intervention, but continue to perform chronically low multiple literacy or math measures.  
	● Students who are provided with intensive Tier 2 intervention, but continue to perform chronically low multiple literacy or math measures.  
	● Students who are provided with intensive Tier 2 intervention, but continue to perform chronically low multiple literacy or math measures.  

	● In addition to the core instruction and small group supports provided in class, interventions provide intensive support to eliminate the skill gap using a proven researched based instructional program. 
	● In addition to the core instruction and small group supports provided in class, interventions provide intensive support to eliminate the skill gap using a proven researched based instructional program. 

	● Tier 3 interventions provide extra time and additional supports beyond what is provided to students in Tier 1 and 2.  
	● Tier 3 interventions provide extra time and additional supports beyond what is provided to students in Tier 1 and 2.  

	● The focused intervention instruction occurs daily during the school day, with a 1:3 teacher student ratio or individualized instruction 
	● The focused intervention instruction occurs daily during the school day, with a 1:3 teacher student ratio or individualized instruction 

	● Students in Tier 3 will most likely participate in multiple cycles of support.  For example, a student might participate in Tier 1 differentiated instruction, a Tier 2 ―RTI group‖, and Tier 3 intensive intervention.  
	● Students in Tier 3 will most likely participate in multiple cycles of support.  For example, a student might participate in Tier 1 differentiated instruction, a Tier 2 ―RTI group‖, and Tier 3 intensive intervention.  

	● Specific diagnostic and progress monitoring tools track student progress and guide intervention instruction. 
	● Specific diagnostic and progress monitoring tools track student progress and guide intervention instruction. 


	 
	Plan of Action that includes the following elements for each content area and grade level: 
	 
	● Measurable objective                           
	● Measurable objective                           
	● Measurable objective                           
	● Measurable objective                           
	● Measurable objective                           
	● Measurable objective                           

	● Which specific students 
	● Which specific students 

	● Services students will receive 
	● Services students will receive 

	● Enrichment (if applicable) 
	● Enrichment (if applicable) 



	● Progress monitoring 
	● Progress monitoring 
	● Progress monitoring 
	● Progress monitoring 

	● Exit criteria 
	● Exit criteria 

	● Professional Development Plans 
	● Professional Development Plans 

	● Personnel and costs 
	● Personnel and costs 



	Span


	 
	Goal #1 – Assessment data for EL and EO students will reflect a 5% decrease in the current achievement gap on both ELA and Math benchmark assessments by the end of the year. 
	 
	Goal #2- Assessment data for English Learners will be monitored through the use of Custom Classrooms on EADMS to pull data and track individual student progress to determine effectiveness of Integrated and Designated supports. 
	 
	Goal #3 - Grade level teams will collaborate with RTI team (RSP teacher, Reading Curriculum Specialist) to refine the current RTI framework for small group instruction (push-in and/or pull-out) and ensure alignment in the instructional program.  
	 
	Goal #4- The number of students exiting math or reading intervention through the course of the school year is to be 50% more than the number of students entering math or reading intervention.  
	 
	Plan:  
	1. The first Staff Meeting of the year will focus on collaboratively creating school-wide Collective Commitments that will be grounded in individual grade level PLC visions and missions. PLC visions and mission will include common language that define each tier of instruction. 
	1. The first Staff Meeting of the year will focus on collaboratively creating school-wide Collective Commitments that will be grounded in individual grade level PLC visions and missions. PLC visions and mission will include common language that define each tier of instruction. 
	1. The first Staff Meeting of the year will focus on collaboratively creating school-wide Collective Commitments that will be grounded in individual grade level PLC visions and missions. PLC visions and mission will include common language that define each tier of instruction. 

	2. The ILT will meet with the entire staff at the beginning of the school year and focus on building teacher capacity and grounding teacher knowledge in the dimensions and school-wide indicators for teaching from the University of Washington‘s Center for Education Leadership and throughout the year at every staff meeting.  The purpose of this work is to refine our approach to tiered instruction, including intervention and enrichment, that will be aligned to the district goals, including: 
	2. The ILT will meet with the entire staff at the beginning of the school year and focus on building teacher capacity and grounding teacher knowledge in the dimensions and school-wide indicators for teaching from the University of Washington‘s Center for Education Leadership and throughout the year at every staff meeting.  The purpose of this work is to refine our approach to tiered instruction, including intervention and enrichment, that will be aligned to the district goals, including: 

	a. Defining entrance and exit criteria 
	a. Defining entrance and exit criteria 
	a. Defining entrance and exit criteria 

	b. Clearly defining what supports look like that all levels of RTI 
	b. Clearly defining what supports look like that all levels of RTI 

	c. Developing a consistent progress monitoring system to measure student progress with a school wide goal of at least 80% of all students meeting or exceeding proficiency  
	c. Developing a consistent progress monitoring system to measure student progress with a school wide goal of at least 80% of all students meeting or exceeding proficiency  

	d. Data Analysis protocols to determine effectiveness of instructional program and identify trends to provide appropriate supports at all levels of RTI 
	d. Data Analysis protocols to determine effectiveness of instructional program and identify trends to provide appropriate supports at all levels of RTI 

	i. Google Drive  
	i. Google Drive  
	i. Google Drive  

	ii. Accountability Plans 
	ii. Accountability Plans 


	e. Developing individual grade level PD plans in the areas of: 
	e. Developing individual grade level PD plans in the areas of: 

	i. CP1-Alignment of Instructional Materials and Tasks in the Digital Environment 
	i. CP1-Alignment of Instructional Materials and Tasks in the Digital Environment 
	i. CP1-Alignment of Instructional Materials and Tasks in the Digital Environment 

	ii. CEC4-Student Status in the Digital Environment  
	ii. CEC4-Student Status in the Digital Environment  

	iii. P5-Success Criteria in the Digital Environment 
	iii. P5-Success Criteria in the Digital Environment 



	3. During the first three weeks of school, Universal Screening (DIBELS, Benchmark Advance, CORE Phonics Survey, Flint and Cooter and Orton-Gillingham pre-assessments) will be utilized to determine students who will be receiving RTI services in the area of reading.   
	3. During the first three weeks of school, Universal Screening (DIBELS, Benchmark Advance, CORE Phonics Survey, Flint and Cooter and Orton-Gillingham pre-assessments) will be utilized to determine students who will be receiving RTI services in the area of reading.   

	4. Teachers, in collaboration with site administration, will analyze EL data to ensure Integrated and Designated Tier 1 ELD support is provided to students who require specific and targeted language intervention.  
	4. Teachers, in collaboration with site administration, will analyze EL data to ensure Integrated and Designated Tier 1 ELD support is provided to students who require specific and targeted language intervention.  

	5. Teams will collaborate with RSP teacher and the Reading Curriculum Specialist to analyze Benchmark Interim data  
	5. Teams will collaborate with RSP teacher and the Reading Curriculum Specialist to analyze Benchmark Interim data  

	6. Teams will collaborate with RSP teacher and the Reading Curriculum Specialist to develop a structure for Tier 1 support that includes, designated ELD support that includes both targeted language and content support. 
	6. Teams will collaborate with RSP teacher and the Reading Curriculum Specialist to develop a structure for Tier 1 support that includes, designated ELD support that includes both targeted language and content support. 

	7. By the end of the first month of school, teams will collaborate with the RSP teacher and the Reading Curriculum Specialist to develop an Intervention Master Schedule and protocol that will identify focus skill groups as well as identify students who will be receiving Tier 2 and Tier 3 support. 
	7. By the end of the first month of school, teams will collaborate with the RSP teacher and the Reading Curriculum Specialist to develop an Intervention Master Schedule and protocol that will identify focus skill groups as well as identify students who will be receiving Tier 2 and Tier 3 support. 


	8. Teams will develop a progress monitoring timeline to ensure consistent checkpoints and exit criteria. Additionally, teams will set goals that are attainable to adjust the intensity of the interventions depending on students‘ responsiveness.  
	8. Teams will develop a progress monitoring timeline to ensure consistent checkpoints and exit criteria. Additionally, teams will set goals that are attainable to adjust the intensity of the interventions depending on students‘ responsiveness.  
	8. Teams will develop a progress monitoring timeline to ensure consistent checkpoints and exit criteria. Additionally, teams will set goals that are attainable to adjust the intensity of the interventions depending on students‘ responsiveness.  

	9. RTI Data Collection documents (that include target skill, pre- and post- data, etc.) will be completed and submitted to both Reading Curriculum Specialist and Site Administration after each RTI cycle.  
	9. RTI Data Collection documents (that include target skill, pre- and post- data, etc.) will be completed and submitted to both Reading Curriculum Specialist and Site Administration after each RTI cycle.  

	10. Tier 3 supports will be allocated based upon grade level needs. The Special Education staff will be utilized in the delivery of Tier 3 supports.   
	10. Tier 3 supports will be allocated based upon grade level needs. The Special Education staff will be utilized in the delivery of Tier 3 supports.   

	11. In the area of Math, the Bridges intervention resources will be utilized to provide targeted supports during Tier II instruction. Our classroom teachers will be trained by District Math coach to screen students. Grade level teams will collaborate to analyze the data and determine appropriate math support and services. 
	11. In the area of Math, the Bridges intervention resources will be utilized to provide targeted supports during Tier II instruction. Our classroom teachers will be trained by District Math coach to screen students. Grade level teams will collaborate to analyze the data and determine appropriate math support and services. 

	12. NSD‘s ELA/ELD Benchmark Advance will ensure alignment between Tier I core instruction and Tier 2 small group intervention and enrichment. In addition, the ELD component within the program will be utilized by classroom teachers to ensure that Integrated and Designated supports are provided to all ELs with the expectation that they have access to the same content as their peers, but with the appropriate receptive and expressive language supports necessary to build both language and content background. 
	12. NSD‘s ELA/ELD Benchmark Advance will ensure alignment between Tier I core instruction and Tier 2 small group intervention and enrichment. In addition, the ELD component within the program will be utilized by classroom teachers to ensure that Integrated and Designated supports are provided to all ELs with the expectation that they have access to the same content as their peers, but with the appropriate receptive and expressive language supports necessary to build both language and content background. 

	13. Following each DIBELS Benchmark and math and reading unit or trimester assessments, in collaboration with the Reading Curriculum Specialist, grade level teams will analyze data results to determine students who may need to enter and/or exit RTI services. Additionally, data analysis will help ensure Goal #1, #2, and #4 are being met. 
	13. Following each DIBELS Benchmark and math and reading unit or trimester assessments, in collaboration with the Reading Curriculum Specialist, grade level teams will analyze data results to determine students who may need to enter and/or exit RTI services. Additionally, data analysis will help ensure Goal #1, #2, and #4 are being met. 


	 
	School Climate/Culture 
	 
	Establishing a sense of community among all stakeholders by fostering relationships and on the Meadows campus is an essential component to the successful Meadows‘ culture and climate. A school wide theme is shared with stakeholders at the beginning of each school year to unite the school community in a common mindset. This theme creates the tone and promotes the sense of family.  
	 
	Each morning Meadows begins with a school-wide morning ceremony in which students lead the campus in the pledge of allegiance with student council and administrators making daily announcements. On the first Monday of each month, families are invited to join students and staff at this event.  
	 
	All students in TK through sixth grade have the opportunity to participate in our Kindness Ambassador program in which a student from each classroom is chosen to serve as a role model for their peers both inside the classroom and out on the playground. These students partner with our school counselor to build their skill set in helping others in need of friendship. 
	 
	In the 2019-2020 school year, the Meadows staff continued to refine the school-wide Positive Behavior Interventions and Support (PBIS) program. The purpose of PBIS is to establish and maintain a consistent, safe climate in which appropriate behavior is the norm.  Our PBIS Mission states we are committed to creating a safe, nurturing, positive environment where all students have the opportunity to reach high levels of social awareness and academic excellence. Using research-based techniques, the Meadows staf
	Safety. Our goal is to teach, reinforce, model, and acknowledge these expected behaviors consistently for all students. A school wide system of positive reinforcement has been created as a tool to reinforce and acknowledge students that demonstrate the expected behaviors and to shape behavior in students that struggle to consistently meet expectations.  Once earned, they cannot be taken away. At Meadows, we use Rockstar tickets to do this. These tickets should be given away often to students that demonstrat
	 
	GATE 
	 
	The Newhall School District implements a GATE plan.  Among the plan‘s components are the criteria for identifying GATE students.  These criteria are:  
	1. Score on the Otis-Lennon School Ability Test (OLSAT), a test of mental ability, in the superior range (120+). Other test information which may be available within a student‘s records may also be considered.  Students whose primary language is other than English may be assessed using the Raven Non-verbal Standard Progressive Matrices.  Students must score at the 95th percentile or higher on the Raven. 
	1. Score on the Otis-Lennon School Ability Test (OLSAT), a test of mental ability, in the superior range (120+). Other test information which may be available within a student‘s records may also be considered.  Students whose primary language is other than English may be assessed using the Raven Non-verbal Standard Progressive Matrices.  Students must score at the 95th percentile or higher on the Raven. 
	1. Score on the Otis-Lennon School Ability Test (OLSAT), a test of mental ability, in the superior range (120+). Other test information which may be available within a student‘s records may also be considered.  Students whose primary language is other than English may be assessed using the Raven Non-verbal Standard Progressive Matrices.  Students must score at the 95th percentile or higher on the Raven. 

	2. Strong teacher recommendation.  The current teacher and previous teacher(s) will provide input. 
	2. Strong teacher recommendation.  The current teacher and previous teacher(s) will provide input. 


	 
	In order to provide our GATE students with the best instruction to meet their needs, all third through sixth grade teachers: 
	● Know the criteria for entrance into the GATE program, and identify potential GATE students for qualifying assessments 
	● Know the criteria for entrance into the GATE program, and identify potential GATE students for qualifying assessments 
	● Know the criteria for entrance into the GATE program, and identify potential GATE students for qualifying assessments 

	● Use a GATE Individualized Learning Plan (ILP) as a guide for the GATE student‘s experience through the school year. Teachers review the ILP and student progress with parents at each reporting period.  
	● Use a GATE Individualized Learning Plan (ILP) as a guide for the GATE student‘s experience through the school year. Teachers review the ILP and student progress with parents at each reporting period.  

	● Group students based on academic achievement levels, allowing for differentiated experiences for high achievers and GATE students within the classroom, grade levels, and across grades 
	● Group students based on academic achievement levels, allowing for differentiated experiences for high achievers and GATE students within the classroom, grade levels, and across grades 

	● Utilize Depth and Complexity Icons, Content Imperative Icons and Thinking Maps to provide high achieving and GATE students with strategies for further development of critical thinking skills and to assist students in synthesizing information learned  
	● Utilize Depth and Complexity Icons, Content Imperative Icons and Thinking Maps to provide high achieving and GATE students with strategies for further development of critical thinking skills and to assist students in synthesizing information learned  

	● Define and describe classroom efforts for GATE students in scheduled individual and grade level meetings with a site administrator 
	● Define and describe classroom efforts for GATE students in scheduled individual and grade level meetings with a site administrator 

	● Differentiated instruction in the core curricular areas provided by the classroom teacher 
	● Differentiated instruction in the core curricular areas provided by the classroom teacher 


	 
	Meadows GATE opportunities and programs will include: 
	● Differentiated instruction in the core curricular areas provided by the classroom teacher 
	● Differentiated instruction in the core curricular areas provided by the classroom teacher 
	● Differentiated instruction in the core curricular areas provided by the classroom teacher 

	● An additional enrichment programs offered will consist of student workshops held before school throughout the year. The topics of the workshops will include generating a School Video Productions workshop with students designing, writing, editing, and publishing the short films showing PBIS expected behaviors and participating in Math Olympics: focusing on collaborative problem solving. 
	● An additional enrichment programs offered will consist of student workshops held before school throughout the year. The topics of the workshops will include generating a School Video Productions workshop with students designing, writing, editing, and publishing the short films showing PBIS expected behaviors and participating in Math Olympics: focusing on collaborative problem solving. 


	 
	● A Gate Advisory Council (GAC) has been established and will conduct meeting throughout the school year discussing the best ways to meet the needs of these students. 
	● A Gate Advisory Council (GAC) has been established and will conduct meeting throughout the school year discussing the best ways to meet the needs of these students. 
	● A Gate Advisory Council (GAC) has been established and will conduct meeting throughout the school year discussing the best ways to meet the needs of these students. 


	 
	 
	GATE District Program Evaluation: 
	The GATE program is evaluated in a number of ways, including test results, parent input from GATE parent meetings, and staff, student, and parent input from the GATE surveys given each year.  
	 
	Parent input from past surveys shows that parents are pleased with our GATE program. They believed that their children have had multiple opportunities to think critically and collaborate with their peers in challenging and meaningful ways. Students report that they enjoy collaborating with like-minded peers in rigorous activities that challenge their thinking. 
	 
	Each year, GATE students‘ parents are invited to participate in several important events. These include: 
	● Fall Parent Meeting – GATE coordinator and administration present the program for the year as well as expectations for all 
	● Fall Parent Meeting – GATE coordinator and administration present the program for the year as well as expectations for all 
	● Fall Parent Meeting – GATE coordinator and administration present the program for the year as well as expectations for all 

	● Individualized Learning Plan Meetings – these are held during fall conferences and are an opportunity for parents and teachers to discuss the differentiated instructional plan to meet the specific needs of each child. This plan addresses all core content areas 
	● Individualized Learning Plan Meetings – these are held during fall conferences and are an opportunity for parents and teachers to discuss the differentiated instructional plan to meet the specific needs of each child. This plan addresses all core content areas 

	● Spring Student Led Conferences - Student led conferences in which students highlight and reflect on the projects and activities they have been working on throughout the year 
	● Spring Student Led Conferences - Student led conferences in which students highlight and reflect on the projects and activities they have been working on throughout the year 

	● End of the Year Meeting- GATE coordinator and administration meet with students and families for a culminating celebration.  
	● End of the Year Meeting- GATE coordinator and administration meet with students and families for a culminating celebration.  


	 
	Special Education and Inclusion 
	 
	Under the Response to Intervention model, students are referred to Special Education only after repeated, unsuccessful intervention efforts. All students with IEPs have access to the core curriculum. Special education students (resource students, speech/language students, or students in need of occupational, behavioral, or adaptive physical education therapy) have provisions in their Individualized Education Plan (IEP) that describe modifications for inclusion in regular education programs. The Resource Spe
	 
	During the 2019-20 school year, Meadows continued to implement an Inclusion Program that resulted in increased student achievement from all students in the Special Day Classrooms. The site‘s Inclusion Team worked tirelessly throughout the school year to establish structures and systems that resulted in ongoing collaboration between general education and special education and appropriate supports being provided to each student throughout the school day. 
	 
	The 19-20 Inclusive PracticesTeam at Meadows is comprised of seven general education teachers, three special education teachers, 2 Behavior Support Specialists, the school psychologist, and administrators.  The team is committed to continue the work of Inclusive Practices for the 2020-2021 school year with a shared program vision that includes a mission statement, program goals, and elements required for a successful program.  
	 
	 
	MISSION STATEMENT 
	● ―To support, provide, and grant access to ALL students with instruction and resources so they can achieve and progress through the general curriculum, and feel accepted into the instructional and social culture of the school community.‖ 
	● ―To support, provide, and grant access to ALL students with instruction and resources so they can achieve and progress through the general curriculum, and feel accepted into the instructional and social culture of the school community.‖ 
	● ―To support, provide, and grant access to ALL students with instruction and resources so they can achieve and progress through the general curriculum, and feel accepted into the instructional and social culture of the school community.‖ 
	● ―To support, provide, and grant access to ALL students with instruction and resources so they can achieve and progress through the general curriculum, and feel accepted into the instructional and social culture of the school community.‖ 



	 
	 
	INCLUSIVE EDUCATION MEANS 
	● All students are educated in the general education classroom to the greatest extent appropriate 
	● All students are educated in the general education classroom to the greatest extent appropriate 
	● All students are educated in the general education classroom to the greatest extent appropriate 

	● High academic and behavior expectations are held for all students 
	● High academic and behavior expectations are held for all students 

	● Standard-based instruction is delivered using a differentiated tiered approach 
	● Standard-based instruction is delivered using a differentiated tiered approach 

	● The curriculum is the general education curriculum 
	● The curriculum is the general education curriculum 

	● Individualized supports are available when needed 
	● Individualized supports are available when needed 

	● Decisions are made on the basis of student needs and not labels and places 
	● Decisions are made on the basis of student needs and not labels and places 

	● Inclusive education is about all students, not just those with a label 
	● Inclusive education is about all students, not just those with a label 


	 
	GOALS 
	● To create a positive learning environment in which every student belongs and is accepted and supported by the school community 
	● To create a positive learning environment in which every student belongs and is accepted and supported by the school community 
	● To create a positive learning environment in which every student belongs and is accepted and supported by the school community 

	● To close the achievement gap within our Tier 2 and Tier 3 student groups 
	● To close the achievement gap within our Tier 2 and Tier 3 student groups 

	● To treat children with dignity and respect 
	● To treat children with dignity and respect 

	● To partner with families to meet the individual needs of all students 
	● To partner with families to meet the individual needs of all students 


	 
	ELEMENTS FOR A SUCCESSFUL INCLUSION PROGRAM 
	● Compatible teachers 
	● Compatible teachers 
	● Compatible teachers 
	● Compatible teachers 

	● Adequate planning time including shared responsibilities 
	● Adequate planning time including shared responsibilities 

	● Supportive school culture (administration, credentialed and classified staff, parents, students)  
	● Supportive school culture (administration, credentialed and classified staff, parents, students)  

	● Job-embedded professional development 
	● Job-embedded professional development 


	● Instructional Co-Teach Models 
	● Instructional Co-Teach Models 

	● Behavioral Support 
	● Behavioral Support 

	● Communication/Collaboration/Coaching 
	● Communication/Collaboration/Coaching 

	● Reflection & Refining Opportunities 
	● Reflection & Refining Opportunities 


	 
	Student Support Services 
	Assisting Students Who Are Having Difficulty Learning 
	  
	The Newhall School District offers a continuum of services in the Least Restrictive Environment (LRE) to students who have been identified through the Individualized Education Program (IEP) process as eligible for special education per federal and state legal criteria.  The IEP provides an opportunity for teachers, parents, school administrators, related service providers and students when appropriate, to work together to design a program to meet the unique needs of the student. Special Education programs m
	  
	Prior to a student being referred for a special education assessment, accommodations and modifications of the student's current program are considered and, where appropriate, utilized.  The pre-referral process, which may include a referral to the Student Success Team (SST)/Response to Instruction and Intervention (Response to Intervention 2) Team, aims to identify and address learning and/or behavioral needs using informal intervention strategies, supports and programs within the regular classroom.  The SS
	education.  The pre-referral process is not a requirement of the Individual Education Program (IEP) eligibility process. 
	  
	The District provides a comprehensive counseling program at each school site.  Credentialed counselors positively impact students‘ lives by partnering with staff and parents to identify and address social-emotional and behavioral needs that are negatively impacting student achievement.  The program offers individual and group support services and also helps schools implement their anti-bullying activities.  Further, counselors assist in providing Designated Instructional Services (DIS) for students eligible
	 
	NSD Instructional Technology 
	 
	All Newhall School District teachers have access to classrooms that are equipped as ―21st Century classrooms.‖ A ―21st Century classroom,‖ at minimum, contains a teacher computer that is connected to the Internet, a sound system, a document camera, a projection system as well as a SMART 880 Interactive White Board.   Teachers and students now utilize Lenovo ―Yoga‖ laptops funded by voter-approved Measure E. Schools are allocated these devices at a ratio of two devices to one student in grades K-2 and one-to
	 
	The District has implemented a wide variety of software to support student achievement.  These include: 
	  
	● DreamBox Learning, a web-based math tutorial, aligned to the Common Core State Standards (CCSS), that adapts to the learner‘s needs, including acceleration if the learner is demonstrating grade level proficiency.   
	● DreamBox Learning, a web-based math tutorial, aligned to the Common Core State Standards (CCSS), that adapts to the learner‘s needs, including acceleration if the learner is demonstrating grade level proficiency.   
	● DreamBox Learning, a web-based math tutorial, aligned to the Common Core State Standards (CCSS), that adapts to the learner‘s needs, including acceleration if the learner is demonstrating grade level proficiency.   

	● Reading A-Z/RAZ Kids, a web-based tutorial designed to support mastery in grades K-2.  The program allows teachers to assign reading selections at students‘ appropriate level and then to assist students‘ comprehension of the selection. 
	● Reading A-Z/RAZ Kids, a web-based tutorial designed to support mastery in grades K-2.  The program allows teachers to assign reading selections at students‘ appropriate level and then to assist students‘ comprehension of the selection. 

	● Safari Montage, a web-based teacher resource that offers a library of instructional videos and other resources to support student learning. 
	● Safari Montage, a web-based teacher resource that offers a library of instructional videos and other resources to support student learning. 

	● IO Education (formerly EADMS), a web-based data management and assessment system teachers and administrators use to monitor student progress over a range of assessments.  IO Education also features an extensive ―bank‖ of assessment items that teachers assemble and then use as on-line tests similar to those administered by the State under the California Assessment of Student Performance and Progress. 
	● IO Education (formerly EADMS), a web-based data management and assessment system teachers and administrators use to monitor student progress over a range of assessments.  IO Education also features an extensive ―bank‖ of assessment items that teachers assemble and then use as on-line tests similar to those administered by the State under the California Assessment of Student Performance and Progress. 


	 
	The NSD Technology Committee (comprised of K-6 classroom teachers, site and District administrators, District technology staff and parents) has identified 3-5 technology priority standards at each grade level that support mastery of the CCSS. Students are assessed on each standard based on a rubric that identifies a student as either Beginning, Proficient, or Advanced. Grade level goals fall under the following headings: 
	● basic technology operations 
	● basic technology operations 
	● basic technology operations 

	● multimedia presentations and tools   
	● multimedia presentations and tools   

	● research and gathering information 
	● research and gathering information 

	● acceptable use, copyright, and plagiarism  
	● acceptable use, copyright, and plagiarism  


	 
	Annually, the Technology Committee analyzes assessment results and, based on the results, makes recommendations on any needed technology resources (e.g., programs, professional development) going forward. 
	 
	California Healthy Kids Survey 
	 
	Student engagement is an important State priority under the Local Control Accountability Plan (LCAP).  Starting in the 2015-16 school year, the Newhall School District administered the California Healthy Kids Survey (CHKS) to fifth graders whose parents granted consent.  As a ―student voice‖ survey, CHKS allows the staff and parents to understand how students feel about their school over several domains, including: 
	 
	● School engagement and supports 
	● School engagement and supports 
	● School engagement and supports 

	● School safety 
	● School safety 

	● Disciplinary environment 
	● Disciplinary environment 

	● Substance abuse 
	● Substance abuse 


	 
	From the California Department of Education (CDE): ―The CDE has funded the CHKS since 1997 to provide data that would assist schools in: (1) fostering positive school climates and engagement in learning; (2) preventing youth at-risk behaviors and other barriers to academic achievement; and (3) promoting positive youth development, resilience and wellbeing.  These surveys grew out of CDE‘s commitment to helping schools promote the successful cognitive, social and emotional development of all students and cre
	 
	NSD Parent Involvement 
	 
	One of the Newhall School District‘s main goals is to build a partnership among all stakeholders in supporting student achievement.  Parents are critical stakeholders as they are their child‘s first teachers.  During the school years, parents are important partners in helping their child succeed. They attend school events, conference with teachers, ensure homework is completed, volunteer in the classroom, serve on school committees and, overall, are the primary stewards of their children‘s education.  
	  
	Our school welcomes this partnership and offers many ways (in addition to those listed above) parents can make a difference not only for their own child but also for the entire school. These include membership in our Parent-Teacher Association (PTA), Parent-Teacher Organization (PTO), school foundation, School Site Council, or our English Learner Advisory Committee.  All of these entities have one thing in common:  provide the best education to our students. 
	  
	Our belief in strong parent involvement is backed by the District‘s Local Control Accountability Plan (LCAP**).  Under Parent Involvement, the Plan calls for increased parent engagement (involvement in school programs/activities; feedback on school performance) through the following: 
	A. Track and increase parent volunteer hours 
	A. Track and increase parent volunteer hours 
	A. Track and increase parent volunteer hours 

	B. Track and increase attendance at school and District events 
	B. Track and increase attendance at school and District events 

	C. Track percentage of parent attendance at fall conferences and at Back-to-School Night 
	C. Track percentage of parent attendance at fall conferences and at Back-to-School Night 

	D. Track annual fundraising for each site 
	D. Track annual fundraising for each site 

	E. Implement new District/site website designs and a new messaging system 
	E. Implement new District/site website designs and a new messaging system 

	F. Provide each site a bilingual Community Liaison to maximize parent involvement in their child‘s education 
	F. Provide each site a bilingual Community Liaison to maximize parent involvement in their child‘s education 

	G. Implement annual School Effectiveness surveys 
	G. Implement annual School Effectiveness surveys 

	H. Purchase and utilize transmitter/receivers for simultaneous translation 
	H. Purchase and utilize transmitter/receivers for simultaneous translation 


	  
	Our school staff and various parent committees seek input through parent education events, parent conferences, School Site Council and through other surveys.  We keep parents well-informed through newsletters, social media sites (Facebook, Instagram, Twitter), calendars and through frequent use of the Blackboard Connect messaging system. 
	  
	Form C: Programs Included in this Plan 
	 
	Check the box for each state and federal program in which the school participates. Enter the amounts allocated for each program in which the school participates and, if applicable, check the box indicating that the program‘s funds are being consolidated as part of operating a school wide program (SWP). The plan must describe the activities to be conducted at the school for each of the state and federal programs in which the school participates. The totals on these pages should match the cost estimates in Fo
	 
	Note: For many of the funding sources listed below, school districts may be exercising Categorical Program Provisions options (flexibility) with information available at 
	Note: For many of the funding sources listed below, school districts may be exercising Categorical Program Provisions options (flexibility) with information available at 
	http://www.cde.ca.gov/fg/ac/co/documents/sbx34budgetflex.doc
	http://www.cde.ca.gov/fg/ac/co/documents/sbx34budgetflex.doc

	. 

	 
	Of the four following options, please select the one that describes this school site: 
	 
	☐ This site operates as a targeted assistance school (TAS), not as a school wide program (SWP). 
	 
	☐ This site operates a SWP but does not consolidate its funds as part of operating a SWP. 
	 
	☐ This site operates a SWP and consolidates only applicable federal funds as part of operating a SWP.  
	 
	☐ This site operates a SWP and consolidates all applicable funds as part of operating a SWP. 
	 
	State Programs 
	State Programs 
	State Programs 
	State Programs 

	Allocation 
	Allocation 

	Consolidated in the SWP 
	Consolidated in the SWP 

	Span

	☐ 
	☐ 
	☐ 

	California School Age Families Education (Carryover only) Purpose: Assist expectant and parenting students to succeed in school 
	California School Age Families Education (Carryover only) Purpose: Assist expectant and parenting students to succeed in school 

	$ N/A 
	$ N/A 

	☐ 
	☐ 

	Span

	☐ 
	☐ 
	☐ 

	Economic Impact Aid/State Compensatory Education (EIA-SCE) (Carryover only) 
	Economic Impact Aid/State Compensatory Education (EIA-SCE) (Carryover only) 
	Purpose: Help educationally disadvantaged students succeed in the regular program 

	$ N/A 
	$ N/A 

	☐ 
	☐ 

	Span

	☐ 
	☐ 
	☐ 

	Economic Impact Aid/Limited-English Proficient (EIA-LEP) (Carryover only) Purpose: Develop fluency in English and academic proficiency of English learners 
	Economic Impact Aid/Limited-English Proficient (EIA-LEP) (Carryover only) Purpose: Develop fluency in English and academic proficiency of English learners 
	 

	$ N/A 
	$ N/A 

	☐ 
	☐ 

	Span

	☐ 
	☐ 
	☐ 

	Peer Assistance and Review (Carryover only) 
	Peer Assistance and Review (Carryover only) 
	Purpose: Assist teachers through coaching and mentoring 

	$ N/A 
	$ N/A 

	☐ 
	☐ 

	Span

	 
	 
	 

	 
	 
	Revised September 2015 

	Span

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Span


	 
	 
	 
	 
	 


	☐ 
	☐ 
	☐ 

	Professional Development Block Grant (Carryover only) Purpose: Attract, train, and retain classroom personnel to improve student performance in core curriculum areas 
	Professional Development Block Grant (Carryover only) Purpose: Attract, train, and retain classroom personnel to improve student performance in core curriculum areas 

	$ N/A 
	$ N/A 

	☐ 
	☐ 

	Span

	☐ 
	☐ 
	☐ 

	Quality Education Investment Act (QEIA) 
	Quality Education Investment Act (QEIA) 
	Purpose: Funds are available for use in performing various specified measures to improve academic instruction and pupil academic achievement 

	$ N/A 
	$ N/A 

	☐ 
	☐ 

	Span

	☐ 
	☐ 
	☐ 

	School and Library Improvement Program Block Grant (Carryover only)  
	School and Library Improvement Program Block Grant (Carryover only)  
	Purpose: Improve library and other school programs 

	$ N/A 
	$ N/A 

	☐ 
	☐ 

	Span

	☐ 
	☐ 
	☐ 

	School Safety and Violence Prevention Act (Carryover only) 
	School Safety and Violence Prevention Act (Carryover only) 
	Purpose: Increase school safety 

	$ N/A 
	$ N/A 

	☐ 
	☐ 

	Span

	☐ 
	☐ 
	☐ 

	Tobacco-Use Prevention Education  
	Tobacco-Use Prevention Education  
	Purpose: Eliminate tobacco use among students 

	$ N/A 
	$ N/A 

	☐ 
	☐ 

	Span

	☐ 
	☐ 
	☐ 

	List and Describe Other State or Local Funds (e.g., Career and Technical Education [CTE], etc.) 
	List and Describe Other State or Local Funds (e.g., Career and Technical Education [CTE], etc.) 

	$ N/A 
	$ N/A 

	☐ 
	☐ 

	Span

	Total amount of state categorical funds allocated to this school 
	Total amount of state categorical funds allocated to this school 
	Total amount of state categorical funds allocated to this school 

	$ N/A 
	$ N/A 

	Span

	Federal Programs 
	Federal Programs 
	Federal Programs 

	Allocation 
	Allocation 

	Consolidated in the SWP 
	Consolidated in the SWP 

	Span

	☐ 
	☐ 
	☐ 

	Title I, Part A: Allocation 
	Title I, Part A: Allocation 
	Purpose: To improve basic programs operated by local educational agencies (LEAs) 

	$ N/A 
	$ N/A 

	☐ 
	☐ 

	Span

	☐ 
	☐ 
	☐ 

	Title I, Part A: Parental Involvement (if applicable under Section 1118[a][3][c] of the Elementary and Secondary Education Act) 
	Title I, Part A: Parental Involvement (if applicable under Section 1118[a][3][c] of the Elementary and Secondary Education Act) 
	Purpose: Ensure that parents have information they need to make well-informed choices for their children, more effectively share responsibility with their children‘s schools, and help schools develop effective and successful academic programs (this is a reservation from the total Title I, Part A allocation).  

	$ N/A 
	$ N/A 

	TD
	Span
	 

	☐ 
	☐ 

	Span


	☐ 
	☐ 
	☐ 
	☐ 

	For Program Improvement Schools only: Title I, Part A Program Improvement (PI) Professional Development (10 percent minimum reservation from the Title I, Part A reservation for schools in PI Year 1 and 2) 
	For Program Improvement Schools only: Title I, Part A Program Improvement (PI) Professional Development (10 percent minimum reservation from the Title I, Part A reservation for schools in PI Year 1 and 2) 

	$ N/A 
	$ N/A 

	TD
	Span
	 

	☐ 
	☐ 

	Span

	☐ 
	☐ 
	☐ 

	Title II, Part A: Improving Teacher Quality 
	Title II, Part A: Improving Teacher Quality 
	Purpose: Improve and increase the number of highly qualified teachers and principals 

	$ N/A 
	$ N/A 

	☐ 
	☐ 

	Span

	☒ 
	☒ 
	☒ 

	Title III, Part A: Language Instruction for Limited-English-Proficient (LEP) Students  
	Title III, Part A: Language Instruction for Limited-English-Proficient (LEP) Students  
	Purpose: Supplement language instruction to help LEP students attain English proficiency and meet academic performance standards 

	$TBD 
	$TBD 

	Title III funds may not be consolidated as part of a SWP1 
	Title III funds may not be consolidated as part of a SWP1 

	Span

	☐ 
	☐ 
	☐ 

	Title VI, Part B: Rural Education Achievement Program 
	Title VI, Part B: Rural Education Achievement Program 
	Purpose: Provide flexibility in the use of ESEA funds to eligible LEAs 

	$ N/A 
	$ N/A 

	☐ 
	☐ 

	Span

	☐ 
	☐ 
	☐ 

	For School Improvement Schools only: School Improvement Grant (SIG) 
	For School Improvement Schools only: School Improvement Grant (SIG) 
	Purpose: to address the needs of schools in improvement, corrective action, and restructuring to improve student achievement 

	$ N/A 
	$ N/A 

	☐ 
	☐ 

	Span

	☐ 
	☐ 
	☐ 

	Other federal funds (list and describe) 
	Other federal funds (list and describe) 

	$ N/A 
	$ N/A 

	☐ 
	☐ 

	Span

	☐ 
	☐ 
	☐ 

	Other federal funds (list and describe) 
	Other federal funds (list and describe) 

	$ N/A 
	$ N/A 

	☐ 
	☐ 

	Span

	☐ 
	☐ 
	☐ 

	Other federal funds (list and describe) 
	Other federal funds (list and describe) 

	$ N/A 
	$ N/A 

	☐ 
	☐ 

	Span

	Total amount of federal categorical funds allocated to this school 
	Total amount of federal categorical funds allocated to this school 
	Total amount of federal categorical funds allocated to this school 

	$ N/A 
	$ N/A 

	Span

	Total amount of state and federal categorical funds allocated to this school 
	Total amount of state and federal categorical funds allocated to this school 
	Total amount of state and federal categorical funds allocated to this school 

	$ 1799.00 
	$ 1799.00 

	Span


	1 Title III funds are not a school level allocation even if allocated by the district to a school site. The LEA is responsible for fiscal reporting and monitoring and cannot delegate their authority to a site at which the program is being implemented. If Title III funds are spent at a school site, they must be used for the purposes of Title III and only for those students the LEA has identified for services. For more information, please contact the Language Policy and Leadership Office at 916-319-0845. 
	1 Title III funds are not a school level allocation even if allocated by the district to a school site. The LEA is responsible for fiscal reporting and monitoring and cannot delegate their authority to a site at which the program is being implemented. If Title III funds are spent at a school site, they must be used for the purposes of Title III and only for those students the LEA has identified for services. For more information, please contact the Language Policy and Leadership Office at 916-319-0845. 

	 
	Note: Other Title I-supported activities that are not shown on this page may be included in the SPSA Action Plan. 
	 
	School Site Council Membership 
	 
	California Education Code describes the required composition of the School Site Council (SSC). The SSC shall be composed of the principal and representatives of: teachers selected by teachers at the school; other school personnel selected by other school personnel at the school; parents of pupils attending the school selected by such parents; and, in secondary schools, pupils selected by pupils attending the school.2 The current make-up of the SSC is as follows: 
	2 EC Section 52852 
	2 EC Section 52852 

	 
	 
	 
	 
	 
	 
	 
	Names of Members 

	Principal 
	Principal 

	Classroom 
	Classroom 
	Teacher 

	Other School Staff 
	Other School Staff 

	Parent or 
	Parent or 
	Community 
	Member 

	Secondary 
	Secondary 
	Student 

	Span

	Juliet Fine 
	Juliet Fine 
	Juliet Fine 

	☒ 
	☒ 

	☐ 
	☐ 

	☐ 
	☐ 

	☐ 
	☐ 

	☐ 
	☐ 

	Span

	Janette Van Gelderen 
	Janette Van Gelderen 
	Janette Van Gelderen 

	☐ 
	☐ 

	☐ 
	☐ 

	☒ 
	☒ 

	☐ 
	☐ 

	☐ 
	☐ 

	Span

	Ernesto Smith 
	Ernesto Smith 
	Ernesto Smith 

	☐ 
	☐ 

	☐ 
	☐ 

	☐ 
	☐ 

	☒ 
	☒ 

	☐ 
	☐ 

	Span

	Jill Loth 
	Jill Loth 
	Jill Loth 

	☐ 
	☐ 

	☐ 
	☐ 

	☐ 
	☐ 

	☒ 
	☒ 

	☐ 
	☐ 

	Span

	Lilia Gucciardi 
	Lilia Gucciardi 
	Lilia Gucciardi 

	☐ 
	☐ 

	☐ 
	☐ 

	☒ 
	☒ 

	☐ 
	☐ 

	☐ 
	☐ 

	Span

	Patti Mawer 
	Patti Mawer 
	Patti Mawer 

	☐ 
	☐ 

	☐ 
	☐ 

	☐ 
	☐ 

	☒ 
	☒ 

	☐ 
	☐ 

	Span

	Sarah Cross 
	Sarah Cross 
	Sarah Cross 

	☐ 
	☐ 

	☐ 
	☐ 

	☐ 
	☐ 

	☒ 
	☒ 

	☐ 
	☐ 

	Span

	Qiana Tarlow 
	Qiana Tarlow 
	Qiana Tarlow 

	☐ 
	☐ 

	☐ 
	☐ 

	☐ 
	☐ 

	☒ 
	☒ 

	☐ 
	☐ 

	Span

	Liz Guardado 
	Liz Guardado 
	Liz Guardado 

	☐ 
	☐ 

	☐ 
	☐ 

	☐ 
	☐ 

	☒ 
	☒ 

	☐ 
	☐ 

	Span

	Amy Sheen 
	Amy Sheen 
	Amy Sheen 

	☐ 
	☐ 

	☒ 
	☒ 

	☐ 
	☐ 

	☐ 
	☐ 

	☐ 
	☐ 

	Span

	Kim Beausejour 
	Kim Beausejour 
	Kim Beausejour 

	☐ 
	☐ 

	☒ 
	☒ 

	☐ 
	☐ 

	☐ 
	☐ 

	☐ 
	☐ 

	Span

	Lisa Johnson 
	Lisa Johnson 
	Lisa Johnson 

	☐ 
	☐ 

	☒ 
	☒ 

	☐ 
	☐ 

	☐ 
	☐ 

	☐ 
	☐ 

	Span


	Form E: Recommendations and Assurances 
	 
	The school site council (SSC) recommends this school plan and proposed expenditures to the district governing board for approval and assures the board of the following: 
	 
	1. The SSC is correctly constituted and was formed in accordance with district governing board policy and state law. 
	1. The SSC is correctly constituted and was formed in accordance with district governing board policy and state law. 
	1. The SSC is correctly constituted and was formed in accordance with district governing board policy and state law. 


	 
	2. The SSC reviewed its responsibilities under state law and district governing board policies, including those board policies relating to material changes in the Single Plan for Student Achievement (SPSA) requiring board approval. 
	2. The SSC reviewed its responsibilities under state law and district governing board policies, including those board policies relating to material changes in the Single Plan for Student Achievement (SPSA) requiring board approval. 
	2. The SSC reviewed its responsibilities under state law and district governing board policies, including those board policies relating to material changes in the Single Plan for Student Achievement (SPSA) requiring board approval. 


	 
	3. The SSC sought and considered all recommendations from the following groups or committees before adopting this plan (Check those that apply): 
	3. The SSC sought and considered all recommendations from the following groups or committees before adopting this plan (Check those that apply): 
	3. The SSC sought and considered all recommendations from the following groups or committees before adopting this plan (Check those that apply): 


	 
	☐ State Compensatory Education Advisory Committee Signature 
	 
	☐ English Learner Advisory Committee Signature 
	 
	☐ Special Education Advisory Committee Signature 
	 
	☐ Gifted and Talented Education Advisory Committee Signature 
	 
	☐ District/School Liaison Team for schools in Program Improvement Signature 
	 
	☐ Compensatory Education Advisory Committee Signature 
	 
	☐ Departmental Advisory Committee (secondary) Signature 
	 
	☐ Other committees established by the school or district (list) Signature 
	 
	4. The SSC reviewed the content requirements for school plans of programs included in this SPSA and believes all such content requirements have been met, including those found in district governing board policies and in the local educational agency plan. 
	4. The SSC reviewed the content requirements for school plans of programs included in this SPSA and believes all such content requirements have been met, including those found in district governing board policies and in the local educational agency plan. 
	4. The SSC reviewed the content requirements for school plans of programs included in this SPSA and believes all such content requirements have been met, including those found in district governing board policies and in the local educational agency plan. 


	 
	5. This SPSA is based on a thorough analysis of student academic performance. The actions proposed herein form a sound, comprehensive, coordinated plan to reach stated school goals to improve student academic performance. 
	5. This SPSA is based on a thorough analysis of student academic performance. The actions proposed herein form a sound, comprehensive, coordinated plan to reach stated school goals to improve student academic performance. 
	5. This SPSA is based on a thorough analysis of student academic performance. The actions proposed herein form a sound, comprehensive, coordinated plan to reach stated school goals to improve student academic performance. 


	 
	6. This SPSA was adopted by the SSC at a public meeting on: Monday, August 10, 2020. 
	6. This SPSA was adopted by the SSC at a public meeting on: Monday, August 10, 2020. 
	6. This SPSA was adopted by the SSC at a public meeting on: Monday, August 10, 2020. 


	 
	Attested:  
	 
	Juliet Fine _______   ____________________________________ 
	Typed name of School Principal  Signature of School Principal  Date 
	 
	Ernesto Smith__________________   
	  Date 



